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S - . THIS MATTER OF PROMOTION'-

KARL W. BOOKWALTER
<L - ’ © President, NCPEAM

“
-

To promote means “to exalt in station, rank, or honor, to elevate, raise, prcfcrg
advance . .. to conmbutc to the growth, enlargement, or prosperity of . somcthmg
Promouon appears to be of two levels. the broader’ 'should be’ the promotion of

society and the profession, the narrower would be the promotion of the person. I

would like to suggest that we should be promoting the person who promotes the

profession. Promotion should improve not only the faculty person’s status but also that
of the program in which he is involved. LN

Promotion of one's self, nrespective of the profession, may be compared to lookmg
through binoculars from the wrong end—the big things are overlooked, and even the
little thihgs dre diminished.

. A profession 1s disunguished from a trade or semiskilled labor by several character-
isucs. The essenual difference is that a professxon 1s a scientific endeavor. (A sciepce,
in turn, 1s dependent upon rtesearch.,) A trade is a skilled occupation and its woykers
are artisans at best and technicians at least. These statements in-po way attempt to

tndicate thg worth of these endeavors, only the requirements for them. In order better

to dclmf;g‘c the difference between a true profession and a trade or technical work,
it is necessary to enumerate and briefly describe some commonly acccpted charactcr

istics of a profession. ) b

Characteristics of a Profession 7

A Service Motive. Professxonal people are dedicated to particular service motives:
first, the improvement of socicty and second, the bettermens of their profession. While
- ~personal returns are 1mportant and monetary gain will tend to follow sound profes-

sional endeavors, the econamic goal 1s tertiary 1n determining success. When proﬁt
overshadows service, laymen lose respect for the profession. Unfortundtely certain
professional bulletins of (research Jin education are overwhelmingly concerned with
salaries or fringe benefits [rather thian with methods or results.

A Saentific Basis. The prninciples and practices of a profession are based upon
saentific evidence, which 1s usually interdisciplinary in séope An organized body of
facts related to professional problems provides the laws and principles under which
the professiona works. Here again studies of hundreds of credentials of so-alled
advanced students reveal in many the marked absence of or mepmude for scientific
.research.

Extended Preparation \Thc professional must properly interpret and utilize the
plethora of saientific facts and skills of his field. Many years—frequently sewen or
more—~of highcr education are usually necessary to attain the top rungs in a profession,

1Bibliography and charts may be obtained from the author.

. ERIC 9 :

PAruiitex: provided by ERiC *




-

citizen and a person in one's own right.

We are in the largest profession, education, which presently involves over 2,125,000
workers at all levels. The college alone involves over 350,000 professionals. But, are
we the best?’Medicine -and theology require seven years of advanced preparation.
Dentistry, law, and social work require six years. Public school teaching requires a, «

*  minimum of four years and five years are coming to be éxpected. Some college teachers
come in after only four years advanced preparation. This should not be permtted.

Special Skills. “Technical and intellectual skills highly specific to particular field
distinguish one profession or,trade from,another. In spite of interdisciplinary require-
ments and supporting values, these unique and disparate abilities are at the heart of
* the challenge which results in the choice of one profession before anothgr. Many
professions have subdivisions which in themselves require a lifetime before reasonable
proficiency is attained. Medicine, law, engineering, and education. are obvieus

’ examples. . . . N
. Formal Education or Degree Attainment.-It is obvious that not any education and
training will ‘provide the needed knowledges &nd skills for a particular profession, as
these usually require a pecific, degree. The bacgalaureate degree is rapidly becoming

inadequate and orie or more graduate degrees are required or available for the truly .

professional individual. =~ , i ! '

Licensure or Certification. The professions themselves have been largely responsible
for the determination of degree or license standards and requirements. In medicine
or law, the profession usually stipulates the requirements for admission to practice.
With regard to teaching, the state departments of public instruction or the 3tate
teacher training institutions set the standards.

Autonomy of ]u(igment. This is granted and protected upon successful completion
of the extended preparation and the attainment of appropriate degrees ahd/or
licenses, With this authority also comes personal responsibility to practice in accord-
ance with pofessional standards. Violation of professional standards in law or medi-
cine can }fc;(cause' for, disenfranchisement. .

Professional Organizations. For the continued growth, inspiration, and sociability
of their members, professions have organizations—local, state, regional, national, and
even international in scope.-€dfiventions, conférencesy commutted, and group work
enable members to keep up with their fields and to share experiences with one
another. Needed standards, study, and, research can be implemented an%prqmotcd.
The organization makes it possible for individuals to progress in a way 1tpossible if
they were alone. However, membership is not enough. Participation and leadership .

. are indispensable and each professional worker should contribute according to his
ability. Our own National College Physical Education Associationi for Men should be
a'leader in our field. We are scarcely exerting a fraction of our potential’ influence.
I would urge that we do more than meet and discuss problems. . .

Body of Literature. Month]y,?uartcr]y, and/or annual publications are a natural
and necessary outgrowth of activé professional organizations sharing their experiences.
From the profession itself must come the articles, books, theses, or dissertations needed
iri the formal education and inservice education of its workers. The quality and |
quantity of professional publications are an index to the vitality and soundness of a
profession. Their use and publication are an indication of the professional stature of
the individual workers. We should join actively with the National Association for
Physical Education of College Women and carry our share of the load in making
Quest the most valuable single contribution to higher education in our field.

Code of Ethics. Finally, the ethical standards and practices which govern the profess N
sional worker'’s cantacts with fellow workers, his profession as a whole, and the people
he serves are the basis for the public evaluation of one's profession. Here again,

to make a real contribution to it and to society, and, in addition, to be a cultured
1

-
.
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. S :
mature and capable professional leaders must formulate a code of ethics, the accepy
ance of the code must be obtained from the profession at largef and, ﬁnally\a mea
+ of assuring compliance with the code must be set up. N
There is evidence that the physical edugation: profession is near the bottom of the
recognized professions, for example, in 1950, when the index of teachers was taken
as 100, physicians had an index of 404.1, lawyers of 273.7, and dentists of*243.8.

4

, The Wheel of Professional Progress

-

L

- N

~ To explain lucidly and" meaningfully why progress is indispensable to a profession,
* a few definitions will be given and their relationships shown.

Philosophy determines that which one attends to, believes, and does. Phi sophy 15 .4
a logical system of values, principles, or relationships, based up8n a love of nowledge , A
ind a wealth of facts One’s philosophf/ affects the recognition of problems and one's
pproach to their solution. A philosophy does not exist it a vacuum: without knowl-
edge, oa};}nions and beliefs are but biases without basis. g

Research js a careful, systematic, and unbiased investigation of specific hypotheses
or problems by means of selected, organized, and analyzed data or facts; with a view
to formulating verifiable conclusions or generalizations. As previously indicated, one’s
philosophy will dictate what one will do research about*and how one will accomplish
it. Research, when properly done, will add to or modify one’s philosophy but its *
essential function is to extend the~boupdaries of scignce.

Seiencg is an organized system of related facts or knowledge accurately or “sciente
tifically” determined as a result of survey, measurement, experiment, or~gther such
research fmethods. Out of the analysis dnd synt%::sis of existing..knowledg%; in light .
ofM philosophy, come means, laws,"and principles which extend mag’s intelli-
gepee~and give him control over himself and -hi§ environment. !

Scholarship is the depth and breadth of education and experience which enables
oue to sclect, organize, synthesize, and interpret the existing body of knowledge in
order to render that knowledge more readily understandable and functional. This
undetstanding and functionality of knowledge improves one's philosophy and reveals
gaps and problems which make one’s philosophy mbre sound and at the same time
more cautious. ’ : .

Thus the cycle is accelerated and advanced and a true profession has been started

| wd given vitality. Better scholarship provides a sou;&h?l&hilosophy, which in turn
| focuses curiosity upon satisfactory problems for research> The solution of these
problems adds to the wealth of scientific knowledge which scholarship clarifies,
analyzes, and synthesizes to validate one’s philosophy and so on. The wheel of profes-
sional progress turns. . i ’
" But what is the light, heat, and power which turns this wheel? It is the dedicated
professional advancement by and of thousands of individuals. We must turn to our
leaders for this progress The effects of the ignorance, bias, and bigottfJof a haudful
of leaders of a few states have recently resulted in a national calamity. Breadth of
\ view, and depth of knowledge are prerequisites for leaders in our fields as well. We
never know when we, too, may be called upon to accept responsibility, to make vital

decisions. At times, we-seem to lack adequate leadership.
-

Criteria for Personal Promotions

-~

If higher education is to be truly higher than public education, promotion must be
based upon more than certification, tenure, and degrees. To these prerequisites for
promotion in ‘public schools must fearlessly be mdded the criterion of worth, \

About 60 intensive hours spent on the university promotions committee reading \

-
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personal professional biographies and debating” the relative merits of well over 100
instructors, assistant professors, associate professors, and professors has recently given

“me a rich insight into what it takes to get ahead in colleg eculiarly enough it

doesn’t take certification, as such: nor is the. doctorate the sine’qua non.

Promotion is not a prerogative, it is a privilege to be earned. There are two sides
to the coin of promouon the head of service, and the tail of advancement. Hopefully,
which side falls is not 'a matter of chance nor does the coin frequently land on its
edge. There should be constant planning to make both faces equally attractive and
of equal weight so that in the long run they will each get equal attention.

Recommendations are expected 'by the promotions committee. A unanimous and .

strong recommendation by one’s peers in the department or school is valuable. In
fact, the absence or weakness: of. such' credentials usually weighs heavily against
promouon A strong and well- prepared recommendation by the departmcnt head or
‘dean is an asset. Some officials write te nationally prominent scholars in the field of
the candidate requesting opinions on his strength. Such recommendations carry weight

‘but they usually refer to e salne qualities which are looked for in the candidate’s

record. '

Records are mdrspcnsae\e to successful candidacy for promotion. It is quite true
that .’ professional person feels much as though he yere accumulating Brownie points
as he/makes up such a dossier. One’s daily calendar, annual report, and the continued
accuinulation of biographical data commonly kept by all of us make the job rclativcly
easy. For the real worker in the profcssron this amassed mformauon is usually quite
imposing and very effective.

Records may.be overdone, however—expected daily’ "teaching, testing, and outlines
of courses are ‘;.éirccly noteworthy. Special honors and assignments, publications, or
research are more warmly received. On the other hand, too imposing an array-of

. speeches, light articles or reviews, pamphlets, and books may, cast an aura of doubt
. as to the qualrty of the contributions. /

Confining one’s enumerated contributions to those made while in the present rank
can help avoidrthe error of excess. If the array is adequatc and of good quality, respect
is maintained. If little or nothing.can be offered’in this interim, iths a warning to'
the candidate and the committee alike.

It is betver occasfonally to communicate authomamcly rather, than to have a
continuous diarthea of light wntmg As one rises through the ranks Jghe standards,,of
quality become increasingly exactmg and Properly so. v

Other Factors Considered. Tenure'alone counts but little in co].légt promotion. *In
fact, justified long tenure in rank mitigates against reqonsrdctauon for promotion.
It’s later than you think! . oo
) Tcachmg is an important function, cspccral]y in undergraduate classes. In univer
sities, promouon on the basis of satisfactory teaching alone is rare and extraordihary
teaching is exceptional by definition. Withal, excellence of instruction is an asset and
graduate teaching of quality is given even greater consideration. Teachers of activities
must offer other evidence of services to get promoted. However, exceptions are noted
for successful coachmg

Services beyohd assignment include school and campus committees. Professional

contributions beyond membership are noted. Speeches, papers, committee responsi-
bility, and holding of offices are of gradually increasing importance. Community
services are certainly to be expected of the educated citizen. Service clubs, Red Cross,
the Boy Scouts, United Fund organizations, and church work are examples of desirable
contributions. Like ordinary teaching, ordinary services do not weigh too heavily on
promotions committees.

High levels of scholarship are expected, especially in the better institutions of
learning. If one wants the honor of association one must expect the demands of the

4
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competition. Book resiews, if juy annotations, are better unlisted. Reviews of autical
value are an acceptable minor form of contribution. The quality of articles is more
important than their number. Scholarly books are held in real respect and epochal
treatises in awe There is a grey line between the more scholarly books and quality

Institutional emphases will differenuate personnel, structures, and requirements.
These emphases anise out of markedly different institutional purposes. -

The junior college, with 1ts two vears of general education, tends to be essentially
just an advancement over the work of the senuor high school. In fact, many such
colleges, institutionally, have been joined with high school courSes, classes, and faculty.
Secondary school standards tend to be improved upon but the challenge of advanced
scholarship tends to be lackung. Research is rare and professional advancement j
proportional, This very quality tends to contibute to an internaMwspiration for
advanced institutional standing. Like the normal schools of 1900 s to 1920's, the junior
colleges become senior colleges. Unless the averagely younger instructors and profes-
sors acquure additional education, the “advanced” courses now offered will lack depth
ag@ebreadth Why shéuld such peeudo institutional promotion be accompanied by
Rtighal professional promotion? /—’m

Colleges~liberal arts and professional—tend % require the doctoral degree for
advancement to the higher professional ranks. Promouons, furthermore, tend to
require the production of more scholarly wnung and some creause research. The
doctorate without such professional scholarship and publication 1s mere obemsance to
custom. For the teacher of activities alone there lies little challenge or need for higher
degrees. It is only when, in addidon to expert instruction, an individual contnbutes
to his profession that advancement and promotion should and will follow.
. At the university level, there s no place for the drone, the scnumcmz.!u}:r. Chips
notwithstanding The need for rich scholarly graduate courses, for the cuon of
master’'s theses and doctoral dissertations, and for the production of research and
professional texts and periodicals is great. It becomes a moral obligauon for the young
ANStIUCtor to Mhumtlf to take his share of thus truly professional load. The old
die off. the highly skilled are called elsewhere (no socal comparison 1s intended herej,
and those remaining must be able to step into breach. If not, others™nll and
should be promoted around them. The wheel of fr must turn and 1t s later
than you think. When tie call comes, will you be y to respond?

. ’ .
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physical education

-

PHYSICAL EDUCATION—AN ACADEMIC DISCIPLINE

FRANKLIN M. HENRY
Umiversity of California, Berkeley

~
—_—

.

College physical educauon in America owes much of its genesis to the concept that
exercise and sports are therapeutic and prophslactic. In fact mansy directors of physical
education of the Jast generation were M D.'s. The school program probably received
its greatest impetus a5 an effort to reduce draft rejects and improve the fitness of
vouth for military service in World War I. This objective was of course reemphasized
in World War II. It is understandable that our professional concern has tended to
center on what physical educaton can do for people rather than the development of
a field of knowledge.

THe majority of the present senior generauon of physical educators received ther
doctorates in educatign. thus it 1s understandable that their orientatuon has been
toward the profession of educauon rather than the development of a subject field of
know ledge. In fact, physical educatiun has the doubtful distinction of being a school
subject for which colleges prepare teachers but do not recognize £s a subject field.
since the typical physical education depurtment 1s unique in baing under the jurisdic
tion of or closely related to the school or department of education Some schools or
colleges of phmul education ewist in large unnersities and are patterned after the
schools or colleges of education.

When a young person planning a high school waching career begins hus college or
university degree work with a major, for example, in chemustrs, he starts out with
freshman chemustry, which has as a prerequisite a course in hugh school chemistry. He
then takes other lower division chemustry courses, to which the first course is pre
requisite In his jumior and senior years, he completes an upper division major in
chemistry, in order to qualify fur the bachclor's degree This major consists entirely
of course content far more advanced than anything he will teach in a high s¢hool
Simularly, the student who majors in mathematcs must have an upper division major
in advanced mathematics, and even his most elementary freshman course in ma
matics will be at an advanced level in comparison with the usual high school
matics courses, In marked contrast, the student who obtains a bachclor's de
physical education typically has a major that is evaluated and ozmed with \espect

to what he 1s to teach in the sgcondary schools, and how he 15 tofdo the teachlyg or
how he is to admunuster the program. Many plgsical education hajor programs,
example, do not even require a course in exercise physiology

Actually, it 1s both possible and pracuical tu offer a degree with an academic majo
in the subject field of physical €ducation, and several universities actually have such
a degred If the person obtaining this degree plans to teach in the schools, he supple
ments the academic major with the necessary codrses yn methods and other profes
sionzl topics. Academuc vs professional i1s not an issue of having either one or the
other, since the two are not mutually exclusive However, the present discussion 1s not
concerned with the merigs of one or the other or the nature of the best combination.

.
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Rather, it is concerned defining, at least in a general way, the field of knowledge
that constitutes the acadfmic discipline of physical education 1n the college degree

An academic discipline is an organized body of knowledge eollectively embraced n
a formal course bf learning The acquisition of such knowledge 15 assumed to be an

adequate and worthy objective as such, without any demonstration or requirement of
ractical application The content 1s theoretical and scholarly as disunguished from

¢ {echnical and professional (This statement is a synthesis of the appropriate definitions

und in several lexicons, and is probably acceptable 10 most college faculues)
There is indeed a scholarly field of knowledge basic to physical educatioh. It 1s
nstituted of certain portions of such diverse fields as anatomy, physics and physiol-
¥. cultural anthropology, history and sociology, as well as psychology. The focus of
attention is on the study of man as an individual, engafing in the motor performances
required by his daily life and in other motor performances yielding aesthetic values
or serving as expressions of his physical and competitive natuge, acceptng challenges
of his capability in pitting himself against a hostile environment, and participating in
the leisure time activities that have become of increasing importance in our culture.
However, a person, could be by ordinary standards well educated 1n the traditional

felds listed above, and yet be quite fgnorant with respect to comprehensive and”

integrated knowledge of the motor behavior and capabiliues of man. The areas within
these fields that are vital to physical education receive haphazard and peripheral
treatment, rather than systematic development, since the focus of attention 1s directed
elsewhere. . :

Thus, the academic discipline under consideration cannot be synthesized by a
curriculum composed of carefully selected courses from departments listed under A,
H. P. and S.n"a university catalog. True, the student who would master the field of
knowledge must first be grounded in general courses in anatomy, physiology, physics,
and certain of the behavioral and social sciences. But upper division courses need to
be specialized, or else the development of the subject field will be haphazard, incom-
plete, and ineffective Twenty four semester units, in fact, may well be insufficient to
cover adequately the available body of knowledge. The areas to be covered include
kinesiology and body mechanics, the physiology of exercise. trainng, and environment,
neuromotor coordination, the kinesthetic senses, motor learning, and transfer, emo-

" tional and personality factors in physical performance, the relation of all these to

human development, the functional status of the individual and his ability to engage
in motor activity. They also include the role of athletics, dance, and other physical
activities in the culture (both historic and contemporary, and n prmtive as well as
“advanced” societies Consideration of the relation of these activities to the emotional
and phvsical health and aesthetic development of the individual constitutes an applh-
cation of the field of knowledge, but may well be presénted and integrated with 1t,

"provided that priority is given to the basic knowledge rather than its application to

health.

This field of study, considered as an academic disgpline, does not consist of the
application of the disciplines of anthropology, physiology, psychology, and the like to
the study of physical activity. On the contrary, it has to do with the study, a:f
discipline, of certain aspects of anatomy, anthropology, physiology, psychology, and
other appropriate fields. The student who majors m this crossdisciphnary field of
knowledge will not be a physiologist or a psychologist or an anthropologist, since
there has necessarily been a restriction in breadth of study within each of the trads
tional fields. Moreover, the emphasis must frequencly be placed on spemal areas
within each of these fields, areas that receive Lttle attention in the existing courses.
There is far more material in any of these disciplines than can be induded in the
usual courses that constitute the major in anthropdlogy, physiology, psychology, etc.

Y . . ’ 7
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Thus 1s comparable to the situauon 1n a number of the disciplines. A biochemist,
for example, 18 necessarily deficient in his breadth of training as a chemist, and he is
also necessarily nartoy as a bivlogist. Nc»cnhe]Qs, he is a more competent biochemist
than is a chemist or 2 biologist.

Speaal hazards and speaal responsibilities are connected with the introduction of
any new field of study. In a major that 1s made up of courses in a cross-disciplinary
department, there is a danger that normal academic standards of depth may be
relaxed For example, an upper division course in exercise physiology will not be
respected, and it fact will not orchnarily be authorized in a college of excepfionally
high standards, unless a thorough elementary course in hutman or mamalian physiclogy
1s required as a prerequusite, Thus reasoning holds for all upper division courses in
any major that is accepted as a discipline in such a college.

Probfms certainly occur sn delimiting the field of knowledge oudlined above. The
developaxnt of personal skill in motor performance is without question a worthy
objecuve in itself. But it should not be confused with the academic field of knowledge.
Similarly, technical competence in measuring a chemical reaction, or computational
skull 1n mathemaucs, are not components of the corresponding fields of knowledge.
Learnung the rules and strategy of sports may well be intellectual, but it is highly
doubtful if a course on rules and strategy can be justified as a major component of
an academic field of knowledge at the upper division college or university level.
There simply 15 not enough ume for such specifics withun the undergraduate years.

One may well raise such quesuons as where, for instance, is the borderline between
a field such as physiology and the field of physical educaton? No simple definitive
staternent 1s possible, but it 1s not dufficult to show examples that illustrate the region
of degmrcauon. The exustence of oxygen debt is physiology, the role of oxygen debt
in varjous physical performances is physical education. We do not know why a gm.sclc
becomes stronger when 1t is exercised repeatedly. The ferreting out of the causal
mechamsm of this phenomenon can be considerd a problem in physiology, although
the explanation, when available, will be appropriate for inclusion in a physical educa-
uon course. On the othér hand, the derivation of laws governing the quantitative
relation between an increase in strength and the amount, duration, and frequency
of muscle forces exerted in traiming 1s surely more physical education than physiology
Determination of the intimate biochemical changes in 2 muscle during fatigue would
seem to be a problem in physidlogy, although of direct interest to physical education
Here again, the quanufication of relationships and the theoretical explanation of their
pattern as observed in thg intact human organism is more physical education than
physiology. Thus 1s not mere application—it only becomes application when such laws
are applied to practical problems. The physiology of athletic training is not really
application of physiology—rather it s physiology, of the sort that is part of the
academic disupline of physical educauon, and only becomes applied when it is
actudlly applied to pracucal problems. Unfortunately, in this particular area, what «s
called physiology of tramning” consists to a large extent of overgeneralized and
speculauve attempts to apply the incomplete and fragmentary fundamental knowledge
currently available. It is to be hoped that this is but a tegporary situation.

The study of the heart as an organ 1s physiology, whereas determining the quant
tative role of heart action as a limiting factor in physical performance in normal
individuals 1s perhaps more physical education than physiology. (Certainly the
physiology textbooks consider such limitation chiefly with respect to the diseased
rather than the normal and physically gifted individugls.) This quantitative elucida
uon of the role of such vanables in causing individual differences in performance in
thé normal range of indisiduals is of particular concern to physical education but
evidently of Little interest to physiology. (All of these examples are, of course,
borderline by intent.)
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Textbooks on exercise physiology are written for physical education courses. Much
of the.research they describe was done by physiologists. On the vther hand, a standatd | |
textbook on physiology written for physiologists may not even have a chapter on |
exercise, and if it does, the treatment is notably incomplete. Similar examples are to |
be found in the field of anatomy. Textbooks on psychology have at best a sparse
treatment of such topics as reaction time, the kinesthetic sense, and motor perform.
ance, These are not matters of fundamental interest to present-day psychologists,
although they did occupy a pdsition of importance 1n the first two decades of the
present century Even though anthropologists have long been aware of the role of
physical gameg and sports in all’"ltures, one cannot find any comprehensive treatment
of .the topic /n anthropology textbooks. -

It would be unfair to say that scholars in various fields such as those mentioned

above feel that it is unimportant to study man as an individual engaging 1n physical i
activity Rather, the neglect is because this aspect is of peripheral rather than central
interest to the scholar in that field. To borrow a figure of speech (not to be taken too .

literally) , anthropology and other fields mentioned approach the study of man
longitudinally, whereas physical education proposes a cross-sectional look at man as
he engages in physical activity.

It would perhaps not be overly presumptuous to suggest that there is an increasing
need for the organization and study pf the academuc 1scipline herein called physical
education As each of the traditional fields of knowledge concerming man becomes
more specialized, complex, and detailed, it becomes more differentiated from physical
education Physiology of the first half of the century, for example, had a major 1nterest
in the total individual as a unit, whereas present-day physiology focuses attention on -
the biochemistry of cells and subcellular structures. While the importance of mito-
chondria in exercise cannot be denied, there 1s still need to study and understand the
macrophenomena of evercise. Furthermore, the purely motor aspects of human
behavior need far more attention than 'thcy currently receive 1n the traditional fields
of anthropology and psychology If the academic discipline of physical education did
not already exist, there would be a need for it to be invented. ,

{It is beyond the scope of this address to develop the detailed content of the academic
major Textbooks on the historical, kinesiological, and physiological aspects are well known,
although not many have adequate depth for an acceptable advanced course. There 15 a
shortage of textbooks in the anthropological socological area, and reading asignments in
the various aspects of the psychdlogical area must be pieced together from chapters or
parts of chapters in numerous psychology textbooks and monographs. The proceedings of
the American Academy of Physical Education contain articles by various authors that
include references to a wealth of source material.)
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inframural ‘athletics

J\ UNIVERSITY OF WASHINGTON MANAGERIAL SYSTEM

. \ LEN STEVENS
® ) o University of Washington

Duties and Responsibilities of Volunteer Student Managers Assisting in
the Administration of the intramural Sports Program

1. Senior Managkr '
To procure managers. /

. To assign managers to duties. :

To indoctrinate managers through regular staff mccungs

To supervise performance of managers.

To evaluate performance of managers as a basis for advancement.
To represent the program’ at school functions and group m ;tmgs

. To' promote managers’ welfare.

. To serve on the intramural agvisory council. > N

PR o AP OB

2. Junior Managers ¥

a. To utilize ideas obtained from other schools. ** 3
b. To study and appraise the’sport reports on file from previous years -
¢. To send out questionnaires to partcipating groups to “determine reactions to
rules and policies.
v d. To make recommendations to the intramural adnsory council concerning rule -
and policy changes.
e. To equalize work loads among the managers assigned to his sport and supervme
their performance.

f. To evaluate the contributions of managers and make recommendations for
advancement to the senior manager. -
o g- To set up protest hearings in his sports.
T h. To publicize the sports assigned to him. . ¢
v i. To keep scrap books of publicity clippings. ‘
' j- To keep a record of outstanding performances or new records. . ,
3. Sophomore Managers i -
a. To assist in the preparation of the schedule.
b. To <distribute schedules and post rules and regulations for competition *
¢. To reschedule contests when postponcments are granted. . .
d. To contact forfeiting organizations in an attcmpt o encouragé groups to

continue in play. :
e. To contact groups when essential information is Iackmg on score sheets
To keep league standings and post results of competition.
. To prepare a report for the sport at the completjon of the tchcdu]c and make
recommendations for future programming.

o0 ™
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4. Freshman Managcrs
a. Assist in schedule preparation. .
b. Prepare score sheets and other forms required for pamcxpauon
c. Assemble equipment for contests.
« 4. Indoctrinate teams or players and start competition in non-officiated sports.
e. Represent the intramural administrauon on the field of play in nonofﬁcnatcd

Sports.
f. Keep such records as tcam sportsmanship ratings. officials ratings, and all star
! team nominations. .

g. Prepare individual participation cards and record participation
h. Act as a scorekeeper in certain sports.
i. Assist in facility maintenance.’

Duties and Responsibilities of Students Serving as Represenfo‘?‘:es of
Participating Groups (Unit Managers)

a. Ensure that eligibihity Lsts of their organizations are submitted and kept
current.

, b. Enter teams in the sports offered prior to deadline dates.
¢. Ensure that members of teams are eligible for contests in which they take part.
d. Make arrangements for the use of facilities and eguipment for practice periods.
e. Notify members of teams regarding place, date, and tume of contests.
f. Ensure that teams do not forfeit. s
g. Promote good sportsmanship.
h. Represent their organizations in such matters as protests, forfeits, and post
ponements.
Attend meetings for unit managers.
Check on eligibility of opponents. .

. Ensure,that team members obtain health certification.
Act as members of the intramural advisory council.

g
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N CURRENT TRENDS—PERS ONNEL AND
" PROGRAM REQUIREMENTS

4 ' EDSEL BUCHANAN
Texas Technological College
: ’

-

It 15 mosq‘important that anyone participating in a dissussiun of a specific area of
organizatiorAand admxmsu‘monﬁf intramural sport actiyiries should realize that it is
most unreahstic to expect a single pattern of organization and,/or admunistration to
apply to each and every insutution of higher education. Although each school cer-
tainly must function in speafics regarding its geographical location, enrollment,
budget, staff, facilities, program, and the hke. I fecl that three groupings would
probably encompass the majority of the orgawuzativnal and administrapw® pratrices
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of most of the intramural programs throughout the nation. This paper Is related to .
the group of colleges and universities which 1 classify as of medium size, situated
essentially in the geographicul locTfon of this particular Southwest area.

Certainly the’ organizational structure within which the program operates will
determine what personnel comprise the intramural sports staff. Only 1n very large
institutions will one normally find the program being operated by intramural per-
sonnel only. The majority of the programs are operated by physical education
personnel who have both teaching and intramural responsibility. Coaches are seldom
found within the personnel of the program becausc of the strenuous demands placed
upon their time to producc winning. teams. In this age of specialization, even
intramurals are beginning to specialize and operate essentially with intramural per-
sonnel only. Almost every program will utilize either graduate asﬁstants, student
teachers, student assistants, or student managers, and most of the people other than
student managers will come from the physical education department. The responsi-
bilities that are assigned to the various types of personnel vary, but essentially those
in charge of the program with direct administratiye authority serye in the capacity of
program directors or program ‘supervisors. Normally this category would include the
director of the program, the assistant director, graduate students and, in a few
instances, undergraduate student assistants. I believe that the line of authority should
not extend to any persounel below the graduate level. It is extremely difficult to
assign authority to those in undergraduate positions and to expect good rapport with
their fellow students in supervisory situations.

. In all instances, the number of people needed to operate an intramural program
can be directly related to the budget and number of participants within the program.
I am convinced that the quantity of parucipation and the quality of program have
a direct and significant correlation with the operational budget. Many things will = .
enter into the numerical requirements of those essential to operate a program;
however, two items are more significant than anything else. The first relates to the
support for intramurals by the college or university administration. The second relates.
directly to the number of participants. Most of the other (\&t’ors which enter inte
personnel have been very well covered in the Washington Conf¥ence Report of 1955, 4
which is generally available to all intramural people. )} .

The future of the intramural programs within the colleges and universities of our
nation looks quite good There seem to be some trends, practices, tnnovations, pohicies”
etc, which are becoming known and accepted. It appears that some are like a swor
edged sword—they <an be both good and bad depending.tipon where they'arg
occurring and thexstime of occurrence. Rather than generalizing about some of these
trends, practices, and predictions, I will list a number that appear to be coming to
the forefront. :

1 ‘Many states are withholding tax funds ¥rom intramural programs with the result
that programs are predominantly becoming supported through jocal funds.
2 Some states are eliminating required physical education from some institutions
of higher learning. This results in a two-fold effect:
a Staff, equipment, and facilities are drastically affected unless maintained
through local funds. , ) ,
b A tremendous load is thrown upon intramural prograts in providing for %,

the sports activity recreational outlet of the students. , wt
3 More programs are utilizing paid supervisory officials as opposed to a straight
managerial system. .

4. Intramurals are becoming more important in almost all institutions and may
eventually completely replace their required and/or service programs. This .appears
. . L 4
ta be a direct result of items 1 and 2.
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5. Intramural programs will become more specialized in program content in that
more _programs will offer competitive sport activities involving big muscle physical
activity as opposed to noncompetitive activities, outing activities, and social and
creative activiues. This appears to be a result of the specialization “wlrich seems to be
becoming general these days and also to be a result of 1 and 2 above. '

6. In today's service programs, fitness is stressed as-much as or possibly more than
the carry-ovér value merits. This secms to be a result of an unwillingness of state
legislatures to financially support programs involving a large number of instructional
courses in recreation “activities. -

7. There will be a continual jncrease in the need for intramural programs to offer
sport skill instrucuon in program activities. Again this is a direct result of some of the

. -

above-mentioned items. -

~
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FACTORS THAT DETERMINE THE NUMBER OF
PERSONNEL NEEDED TO OPERATE A COLLEGE
, . “INTRAMURAL PROGRAM

~

ST . JOHN H. KARL
' Purdue University

4 )

In 1913, A. S. Whutney, former dean of the Schoo? of Education at the University
of Michigan, and a member of the Faculty Athletic Committee, first inaugurated 2
Department of Intramural ,Athletics. During its infancy, intramural athletics was
under the control and supervision of one man, who was expected to handle the
demands for competition in the leading sports. Now that intramural programs are
growing—and continue to grow together with our educational system, increased
enrollments, and the founding of new colleges and universities—educators have
realized that more than one individual is needed to organize and administer any
college intramural program satisfactorily.

Before 1 present those factors which I believe are most important in determining
.* the number of personnel needed to conduct a college intramural program 1 must
. report that I have not developed any single formula that could be for this

purpose, nor do I believe that these are the only determining fa in all cases.
I am sure you will agree that there are determining factors in some individual
situations that are not applicable in others. However, I feel ‘that the factors 1 shall
present have the greatest influence and are the most commion in most situations

There are chronological measures involved that determine the number of individ-
uals needed to operate any program, not only intramurals, but other disciplines as
well. And of primary consideration in every case is philosophy, whether it be the
philosophy of an academic counseling program, or the philosophy of a teacher educa-
uon department. It 1s philosophy, both individual and collective, that determines the
‘administrative structure of our intramuyral programs. Louis Means, in The Organiza-
tion and Adminstration of Intramufal Sports, mentions four general types of admin-
istzative controls prevalent in fhation’s colleges today.

1. Athletics, physical education, recreation, and intramurals are all combined
into a unified administrfMve unit. '

’
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2. The physital education departmenty js an entirely separate unit from inter-
collegiat€ or interscholastic athletics, and Has as one of its branches the intramural
program.

3. The intramural department is separate from interschool athletics, and 1s
largely student-controlled and operated.

4. There is a separate school of health, physical education, and athletics with a
dean and all necessary department chairmen.

Philosophy influences each structure and also provides the director and the depart-
ment with a basis for selecting additional personnel.

In selecting a controlling figure to conduct the intramural program, philosophy
again exerts fnuch pressure. More and more institutions are realizing that intramurals
should be the Tegponsibility of one man with special training, strong interest, enthus
siasm, and expgrience in this area. There is a definite trend in this direction, together
with the theory that the varsity coach or the physical education nstructor should not
be assigned the duties of directing the intramural program because of his primary
responsibilities, to which he devotes a major portion of his time and energy, and
herefore neglects the intramural program so that it does not grow in scope or
prominence. ) ‘

Four of the mosy important components that determine the number of personnel

. needed to operate a college intramural program are: student enrollment, available
facilities, units of competition, and the program of activities. All four are dependent
upon each other,.with student enrollment and facilities being the most dedisive
measures The size and ynits of competition are determined by the number of students,
and by whether they reside in a sogial fraternity or sorority, residence -hall, cooperative
housing unit, or do not have any affiliation with any of the institution’s various living
accommodations. And it is the quantity and availability of facilities, along with

_student interest and participation, that determine the program of activities. The
combination and magnitude of these four elements have 2 considerable gffect on
regulating the size of the intramural staff. ~ < ’

Other less significant but important.factors that should be taken into consideration
are geographical location and climate: Although they do not influence the number
of administrative personnel as much as they affect the program of activities, climate
and location do®create new agsivities ‘andyther®ore increase the need for proper
supervision, planning, scheduling, arfd possibi# officiating. To emphasize this situation
with a practical éxamplc,.‘considcr those institutions that during the winter months
include in their program stich activities as ice hockey, speed skating, curling, figure
skating, and skiing, ‘together with the traditional sports of basKetball, volleybal‘l,
swimming, wrestling, and handball. And in those institutions that enjoy a warmet
climate, there are ‘extended seasons in the mgjority of outdoor activities and the
addition of activities that would be impracticgl in areas which have less favorable
weather conditions Although neither situation necessarily influences an increase in
administrative personnel, it does place the burden of responsibilif for proper leader-,
ship and supeiyision on the director, or supervisory personnel selected by him.

One might consider the factors suggested thus far as possible criteria only for
determining the total number of full-time administrative personnel. At this point 1
would like to pose 2 number of questions which, I believe, will affect futare trends
in intramurals which are relative to determining - the total number of personnel
needed to operate a college intramural program. Much of the following information
is the result of my limited, but most enjoyable, experience with intramural athletics
at Purdue University. It is therefore directed toward the large college or university,

. but I hope that the smaller institutions will also benefit. .._/u

: It is not difficult to predict that in the future more and more institutions will be
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cogstructing recreational facilities, with the same philosophy and purpose in mind
that influenced the construction of Purdue’s Recreational Gymnasium. This alone
will be reason €nough for an increase in administrative, clerical, service, supervisory,
part-time, and student personnel. With such a facility, the intramural and recreational
programs will expand to include many other facets presently coptrolled by other
deparunrents. Then who will haye the responsibility of conducting the corecreational
program? Who will be responsible for satisfying the new ideas and interests of the
students? Who will supervise the various sports clubs that are associated with an
extensive program? Who will be responsible for the women’s intramural sports
programs? Who will supervise the summer recreational schedule? These are just a few
of the additional responsibilities that could be absorbed by the intramural department
together with the construction of a new recreational facility. One can readily see that
this would affect total personnel. b

Two final, unrelated but well known factors which will undoubtedly influence the
future of intramurals are. (a) the recent adoption of the trimester plan and (b) the
uulization and expansion of the extramural program by many of our universities and
colleges. Neither factor is directly responsible for an increase in staff, but individually
they can.be labeled as current trends throughout the nation which will effect present
adpministrations in such a way that additional supervisidh and leadership must be
considered. . 1

During the. past 50 years, intramural athletics has developed info, an integral and
important educational phase for every student it hasyserved. As long as the desire to
compete continues to grow, not only in the gifted, but also in those of less ability,
and with the increased emphasis on physical fitness as prevalent as jt is today, intra
mural athletics will have to provide the necessary time, space, equipment, and
supervision to satisfy this need. In this case, intramural athletics will have to expand
both in program and personnel. The purpose of this paper was to offer possible
factors to be considered 1n determining the number of personnel needed to feet such

_ an expansion satisfactorily. "™ .
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EFfECT OF SELECTED MOTIVE-INCENTIVE
. CONDITIONS UPON DEVELOPMENT OF STRE
- THROUGH AN ISOMETRIC TRAINING PR(}’GRA

GARY F./HANSE

University High School ’
State Univdrsity of Iow

In physic:}education and athletics, motivation has always been, cogsidered .an
important determinant of the caliber of performance achieved. Altho®h various
motive-incentive conditions are commonly utilized in athletics and physical education,
few such conditions have been carefully examined by experimental procedures. Hence,
a knowledge of the motiveincentive conditions that may be applied effectively in a

long-term training program designed to develop strength should constitute a contribu-
tion to the literature. .

Purpose . .

The purposes of this study were: (a) to dctenné the inﬂucrfce of four selected
motive-incentive cqnditions upon the effectiveness of a six-week isometric training
program for the development of strength in the elbow flexor muscle group, and (b)
to determine how in this six week isometric training program the four motive-incentive
conditions influenced the developnient of local muscular endurgnce as measured by

» an average strength score obtained during the third bout of ‘a, three-bout isometric
training program. The following motive-incentive conditions were employed.

L. A situation in which the subject was 2 member of a groul.?/ that competed against
another group.

2. A situation in which the subject strived to attain a ;tandarg‘lizcd goal.

3. A situation in which the subject competed with another subject, of nearly equal

ability. , ’
4. A situation in which the subject had visual knowledge of his progress while attempt.
ing to better his previous performance. | - .
~-Procedure .

DESIGN OF EXPERIMENT

On the basis of their best strength scores on an initial strength test, 72 subjects were
assigned to six matched groups (12 in each group) by the rank order method. These
groups were then randomly assigned to four motive-incentive conditions, a training
control group, and a non training control group. Two times each week for a period

d '
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1




of six weeks the four mMotive incentive groups participated in an isometric exercise
progrg’i), each group performing under the appropriate motive incentive condition.
The training control group also trained two times each week in the isometric training
program but were not systematically subjected to a motive-incentive condition. The
subjects assigned to the non-training control group were, ‘after the initial test, released
until the final tesung session. A final test was administered to all groups'at the end of
the six-week session.

Muscular strength and endurance data were recorded for cach subject during each
exercise bout in all training and testing sessions. -

The results of the final test were subjected to an analysis of variance to determine
if there were differences among the groups in (a) best strength scores, and (b) local
muscular-endurance scores. ’

SUBJECTS
[

The 72 subjects were volunteers frum the freshmen and sophomore classes enrolled
in the physical education sports skills sections in the Department of Physical Education
for Men at the State University of Iowa during the second quarter of the second
semester of the 1962-63 school year. The subjects were aged from 18-24 years.

-

MEASUREMENTS 4

. .
Two measures of strength were obtained from the flexors of the elbow during each
tesing and training session. a best-strength score and a local muscular-endurance score
The beststrength score was the maximum score attained on the recording device by
a subject during any one of the three 15sec. exercise bouts in a given t&ting or
traiming session. The local muscular-endurance score was determined by taking the
mean of three selected strength scores (scores during 3rd, 8th, and 13th seconds) in
the third exercise bout of the testing or training session. v
The angle formed by the upper arm and the forearm was 90° during a}l isometric
- testing and training sessions. .

INSTRUMENTS FOR OBTAINING DATA ‘ °

" The design of the experiment necessitated the recording of muscular strength and
endurance %ta for each subject during each exercise bout in all training and testing
sessions. The back-and-leg dynamometer as designed by Tuttle was adapted to this
purpose and was connected to an Esterline-Angus Graphic Recorder, which provided
a continuous record of the force exerted in chart units which, in turn, were converted
into pounds of force.

An elevated chair was\constructed and mounted upon the platform of the back-
and-leg dynamometer for esting and the training procedures. Armrests and chest
straps were used to stabilize the subjects during the testing and the training sesst

' Straps were designed- to fit over the wrists of the subjects. These straps were attached
to a bar which, in turn, was hooked into the chain of the back-and leg dynamometer
Each subject.held a cylindrical rod in the palms of his hands to prevent the forearms

- from rotating medially during the exercise bouts.

.

INITIAL TEST

Before the administration of the initial test, all subjects were asked to read printed
nstructions  concerning the exercise procedure. Immedintely prior to the initial
testing, the researcher verbally reviewed these same instfuctions with each subject.
The subjects were then instructed to make one practice attempt at approximately
one-half of maximal force for 2 or 3 sec., to become familiar with the 3pparatus. This
trial also allowed the researcher to determine if the subjects were performing the
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“exercise «orrectly. The subjects then exerted maximum force against the appaféus

throughout three 15sec bouts of exercise, resting for 80 sec. between bouts. During
the initial testing all subjects were encouraged to strain maximally in all bouts of
the isometric procedure. T~

On the basis of the best strength score achieved on any bogprt during this initial tcsl,
the 72 subjects.were assigned to six groups (12 in each group) by the rank order methqd.

GROUPS

.o . SN .
The four motive incentive groups and the two’control groups that participated in
the 6-week training program are described below.

Group I: Team competition. From the results of the initia{ testing (beststrength
score achieved on any of the three bouts), the subjects 1n the team-competition group
were divided into two teams of approximately equal ability which competed with
each other for the duration of the training program. All members of both teams were
present when the individual members of each team were training on the apparatus.
The subjects were allowed to' encourage their teammates to do as well as possible. A
record of the beststrength scores for each team was kept on a blackboard for all
members of this group to observe. Each team alternated in sending teammates to the
training apparatus with the members havinig the lowest strength scores going first and
continuing until the strongest member of each team had performed.

Group II: Standardized goals. The subjects assigned to this group were given a goal
(an improvement of 5 percent in strength cach week) to strive to attain each week
{two training sessions) The best strength scorc for each subject for the initial test was
used as the basis for computing his 5 percent improvement increment for the frst
week of the training program. In each succeeding week, the beststrength score
achieved in any bout during the previous week was used as the basis for computing
the 5 percent improvement increment. ?

Group III: Competition with someone of near-equal ability. Each subject in this
group was matched with another subject of nearly equal ability as shown by the best-
strength scores on the initial fest. The matched pairs of subjects then reported for
training at the same time and observed each other dyring the three bouts in each
eXercise session. ‘

Group 1V: Visual knowledge of progress. The subjects n this group.were allowed
to watch the stylus of the Esterline Angus Recorder during each training session.
single dot indicating the highest score the subject had achieved in cach bout in the
previous training session was placed on the recording paper for the subjects to pbse
while exercising. In addition the subjects observed while exercising a line dyawn on
the recording paper for each bout of the exercise session, that represented /the score
of the mean of three points (3rd, 8th, and 13th sec.) achieved in the previ
session The subjects were encouraged .to better their peak perform
previous training ses¢ion and also to keep at all times the recording stylys higher than
the line drawn on the recording paper. 3 . . .

Group V: Training control grqugUpon completion of each day’s training session,
the subjects in the training control group were told their best-strength score. No
attempt was made to encourage these subjects to improve their performance.

Group VI Non-training control group. The subjects assigned to the non-training

.control group were released from the experiment during the training program and

did_not report back to the experimenter until the final testing was conducted.
T
TRAINING PROGRAM . 2t :

The subjects in the four motive-incentive groups and the training control group
reported for the isometric training sgfions twa times each week for a -week period
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{12 sessions) . During each tesupg and training sessfon the subjects performed three
bouts of the isometric exeruse, utihzing the elsow flexor muscles. The exercise bouts
were the same as for the initial test, i.e, 15 sec. in length, with a 30sgc. rest penod
between bouts. Puring each 15sec. exeruse bout the subjects(were_j.m:.ngted to
maintain a maximal contraction * During the training program, all 12 sessions of
training were conducted under motive incentive conditipns for the four mouve-incen-
tive groups. The traiming control group trained without an induced motive incentive
condition. '

FIN%ES‘IING

Without uulmug,any motive incentive conditions, the final test (which was the
same as the initial test) was administered individually to each su in the six
groups at the end of the isometric raining prog'ru?. Both the wrength score and
the‘loa.l muscularendurance score were recorded for each seBféct. Durning this fimal ,
testing all subjects were urged to swrain maxumally throughout the enure tesung
sgssion.

/o

-Analysis of Data_ . >~
The Pearson product moment test retest method was utilized to compute the
reliability of the trength scores obtained during the first session and the second

-

session in the third week 4f the training program. The r obtained on measures for
the 60 subjects in the four motive incentive groups and the traiming control group
was .92. -

The data were subjected to the Type 1II methods by-subjects analysis of vagiance as
described by Lindquist. ) N .

Because the subjects were matched on the basis of the initial test scores, the fin
test scores were used for the analysis of variance. The data for best strength scores and
for Jocal muscularendurance scorey were analyzed. A probability level of .01 was

-
*  required to denote statistical significance.
The means of the best strength scores pn the inutial test and-the final test and the
Qdifferences between thése means for the four mouve incentive gioups, the training

control group, and the non-training corMol group are reported in Table 1.

The results of the analysis of variance for the beststrength-scores for_the four
motive incentive groups, the training cBnLroW,_ﬁm)d‘ntﬁc &ming ntrol
group on the final test are reported in Table 2. The F obtained was %83, which ds_
statistically significant at the .01 level \minimum F required for .01 le‘el/of signifi-

cance = 3.37). ~

@ Table 3 shows the differences betw®en the means ?br\thc fourd motive incentive

groups, the training control group, and the non training cohwol group on the final
test. The cnitical difference’ between these means ghat is required for the .01 level of
significance was found to be 18.8 Ib., thus, any difference of 188 or larger denotes
staustical significance at a probability of .01. Tabléyd shows that the means for the
best strength scores on the final test are significantly greater for team competition,
visual knowledge of progress, and competinon with someone of nearly equal ability,
than the mean for the non-training control group.

The means of the local muscularendurance scores on the mm'€1 and final tests—

and the differences between these mecans for the four motwe incentive groups, the
, training control group, and the non training cgnefol group—are M 4.

E

The results of the analysis of variance for local'muscular-endurarice scores for the four
motis¢ incentive groups. the training control group. and the non traiging control
group are fported in Table 5. The F obtained, 2.31, was not sufficiently large to
denote sratistical significance \minimum F required for .01 Jevel of significance=3.37,. .
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Discussion of Findings

The three groups that exerased under the motiveincenuve condiuons of team
compeuuon, visual knowledge of progress, and compeution with som¥one of near
equal abllny, made a significantly higher score on the final test than did the pon-
trainung control group which did not pamu&atc in the 6week isometric trairung
program. The group that exerased under the/mouve incentive condiuon of standard-
1zed goals and the training control group didwnot make a significantly higher best
strength score on the final test than did the non training control group. Because it
was the purpose of the mouve incenusv? condiuons to encourage the subjects to
perform maximally, perhaps the results give ‘an_mchcaqgn of the potemey of these
moyve incenuve .conditions (team compeuuon, yisual knowledge of progress, and

mpaguon with someone of nearequal ability, in a training program where the
developwyent of strength is the desired factor.

Neither the groups that exercsed under the mouve incenuve condiuons of team
compeution, visual knowledge of progress, compeuuon with someone of nearequal
abuity, and standardized oals, nor the training control group, made a significandy
higher local muscularendurance $core on the final test ahan did the non-training
_contro] group which did not paruapate in the 6week 1somemic training program.
“Thus, the findings support the generally recogruzed concept that isometnic graining
programs do not subsmnual]{ increase muscular endurance.

Conclusions —
<

1. The mouveincenuve condat

of nefreqtial ability, and visual

development of strength when

of team compeuuon, competition with someone
owledge of progress proved to be e ¢ in the
posed during a 6week isometric trainin program.
2. The motine incenuve copdiuon of standardized goals and a situaugh in which
no motive incenuve condiuoh was imposed did not prove to be effefuve in the
déselopment of strength during a 6-week isometric training program.
3. None of the four mouve incenuve condiuons of team co on, competition
with someone gf nearequal ability, visual knowledge of progress, aid sian
goals, or the Atuauon 1n which no motive idcentive condiuon was imposed proved
to be off in the development of local muscularendurance dunng a Gweek

isometric trdin#ig program.
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EFFECT OF INHALATION OF SMOG ON
CARDIORESPIRATORY RESPONSES'2

LEON E. SMITH

Unwersity of California, Riverside

Athletes in many cities have ofter reported pulmonary discomfort during and
following competitive activity throughout peniods of high concentrations of smog.
An experiment was therefore designefl in which human subjects, under controlled
conditions, were exposed, during rest, exercise, and recovery, to a speafic consutuent
of photochemical smog, namely peroxyaceryl nitrate (PAN). The object of the
investigation was to discover if, at concentrations of 0.3 parts per million, (esumated
to be the concentration of heavy atmospheric smog, the pollutant, PAN, as contrasted
o filtered air, had a significant effect upon specific cardiorespiratory responses of
young. males.

Middleton has estimated that California agriculturalists lose $8 to $11 million a
year as a result of flowers and vegetables being ruined from the adverse effects of
smog. In 1956 visible damage to crops was estimated at over $1 million. Plant damage
attributable to PAN observed in California and in 19 other states indicates the
widespread occurrence of this specific photochemical product of air pollution.

1t has been demonstrated that public health may be affected by air. pollution in the
following manner. eye and respiratory passage irritation occur, toxic effects on the
human body are caused, allergic conditions such as hay fever and asthma are
aggravated, and in infections are conveyed by dusts in the atmosphere. The most
widespread detecfable effect of smog upon the health of residents in the Los Angeles
basin has been found to be eye irritation.

A receny penetrating review by Goldsmith reported that different investigators dud
not agree upon the magnitude of the relationship between air pollution and mor
bidity and mortality rates. Studies from Great Brituin are more suggestive of there
being relafively strong relationships between morbidity and monality rates from
chronic bfonchitis and air pollution, and mortality from lung cancer and air pollu-
tion. However, Goldsmith reservedly concludes that the evidence concerning the
previously menuoned relationships, as reported by various Amendan investigators, s
not as impressively conclusive as the British studies.

Photochémical Smog { ‘

In‘Los Angeles, and many other industrialized dties, hydrocarbons and nitrogen
oxid¢s are photochemically changed when exposed to suitable conditions of solar
radidtion and yield 4s products ozone, peroxyacyl nitrafes, and perhaps other reactive
substances. Nitrogen dioxide absorbs sunlight to yield oxygen atoms which react with
oxygen in air to produce ozone. Among the number of compounds produced as a
result of photochemical air pollution (PAP) are the PAN (peroxyacetyl nitrates)
which incprporate some of the nitrogen dioxide, which indirectly produces ozone.

YT gudy was supported by a research grant from the California Suate Department of &
Public H JA Tbe alithor is grateful for the assstance prowded by faculty members of the
University o Califg/nia, Rivetside_Air Pollution Research ter.

2Bibliograp d tables for this paper available from ¢he suthor upon request.
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Peroxyacetyl nitrate \PAN’)%z chemical constituent of mixtures which are affected
by ultraviolet light, was recently isolated by Stephens and others and is the first pure
compound recognized as being capable of causing plant damage and eye irntation.
Apart from its known eye imtant effects at low concentrations, 1t has also been
found in air concentrations far below 1 PPM and has toxicant effects such as severe
glazing and bronzing of the under surface of the leaves of certain plants. PAN has
been desaribed as a highly oxidized unstuble organic nitrogen compound which has
been found to be a consutuent of polluted atmospheres. .

Because of the toxic and mmitating propertues which PAN has heen shown to have
upon plants and animals, it was postulated that the presence of PAN 1n the polluted
photochemical atmosphere of large areas of €alifornia could have a detrimental effect
upon 3pecific cardjorespiratory responses of humans.

€
Method and Equipment

Thirty two college/ males, averaging 21 years of age, volunteered as subjects. Before
acceptance as subj a health check regarding specific components of physical fitness
‘which‘included & screening of any previous smoking habuts, allergies, coughs, etc.)
was conducted to ensure that they were capable of parucipating 1n the test without
any possibility pf injurious side effects. .

A friction-type bicycle ergometer. was calibrated so that the subject worked against a
constant Joad of 900 mKg at a rate of 50 wheel rpm. From an unlabeled pressurized
tank of filtered “clean” air, samples of which had been previouasly tested on a Wilkins
Acerograph gas chromatograph to ascertain the possibility of the presence of any
atmospheric pollutants, a continuous volume of air was monitored to the inspiratory
inlet of a Hans Rudelph High Velocity valve A similar procedure was followed for
the supply utant from the PAN tank with one exception—because of the
oxidizing qualiiey/of PAN, a plastic tube and a bag were subsututed for the rubber
materral A damp was attached to the nose of the subject who was not informed as to
whether he was breathing clean air or PAN. The absence of smell or taste for both
air and PAN also ensured that the subject could not determine which gas was being
monitored to hum, thereby controlling any possible psychological reaction which could
skew_the results. In series with the expiratory outlet of the Rudolph valve was a
Fleisch pneumotachograph which was used to measure the subject’s maximal expira-
tion velocity, during the rest, exercise, and recovery phases.

Each subject sat quietly on the bicycle for 5 min. dunng which time his expired
air was collected in a 30 liter neoprene "rest” bag. Immediately prior to the 5-min.
exercise period, air flow to the rest bag was cdlamped off and the expired air was
diverted into the “exercise” plastic storage bag. Inserted into the bottom of each of
the exercise and recovery bags were two plastic tubes leading to o Preasion Gas
Test Meters. which were in turn connected to two vacuum pumps. Following the
completion of the work period, the exercise bag of gas was mixed and the appropriate
vacuum pump was started. While the flow of air from the bag continued a hypodermic
syringe was consécutively filled and emptied four times and the last volume was used
as the gas sample. Subsequently, the total exercise gas volume was recorded from the
meter. At the end of the 7 min. recovery phase the same procedure was followed for
the collection of a gas sample #nd recording of air volume.

The expired air 1n the rest bag was mixed and, following the extraction of a gas
sample, its volume was measured with the aid of a Collins Respirometer which had
been calibrated “prior to, and during, the experiment. The two wet test meters were
calibrated before use and the accuracy of each instrument was determined to be .05
percent. To ensure a valid reading, the pumps were adjusted so that the maximal
capacity flow of gas through the meter was 11 liters per minute. Temperatures were
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expired gir. A relatively constant temperature of 25 C and a relauve humdity of, 50
percent attained by the use of a *desert cooler” refrigerator system and fan.
ressure was recorded during the mials of each subject. A Lowenco Model
15 gas chromatograph, specially adapted for filament block and connected to a
Honeywell recyrder,  was used to measure the components of expired gas. Periodic
calibration of the chromatograph was made during gas analysis using known standard
concentrations of oxygen, carbon dioxide, and niwogen. Using the previously measured
volumes and the gas concentrations determined from the chromatograph, the oxygen
uptake was calculated by the standard method. Heart rate, respirauon rate, and
maximal expiration veloaty were sumultaneously wanscribed on a transistonzed Offner

type R Dynosraplh

, .
reoord.edgjm the gas meters and the respirometer during the measurement of the

. '
Results and Discussion : ‘ J .

The basic objective of the project was to determine whether the photochemically
produced compound PAN, a component of Los Angeles type smog, affected the oxygen
uptake of young men under conditions of moderate exercise of short duration. Since

.no data were available to define actual ambient levels of PAN, a level expected . to

be roughly at the diurnal maximum for a smoggy day was selected. Thus, the condi-
tions tested might be roughly equivalent to a brief outdoor exercise period for college
students. The data were arranged to allow an analysis of variance with the subsequent
F test being usdd to determine the statistical significance of the differences.

The direct effect of gas (PAN vs. air) was statistically significant (F = 4.51) which
is interpretable as an overall increase in oxygen uptake during the exposure to PAN.
Hence, the null hypothesis that PAN would have no effect upon oxygen uptake was
rejected. The six way comparison of gas within phase (rest, exercise, recovery) was
also sxg‘mﬁcant (F = 4.22) . This variance term is composed of the two terms gas and
gas X phase interaction, both being significant. The important inference from these
results is that rest, exercise, and recovery do not show parallel shifts in oxygen uptake
between air and PAN. Visual examination of the means for these six points made it
apparent that PAN has little effect at rest, the largedt effect during exercise, and a
moderate influence during recovery. Direct test of these three means revealed F values
supporting the visual observation of the mean differentes with an F ratio of 480
(significant at the 5 percent level) during exercise.

.. As the influence of PAN upon oxygen uptake ‘has been demonstrated under these

specific conditions, the next point of interest was to determine why the increase
occurred. This experiment was not designed to provide sych answers, but simple
measures of physiological activity, namely, respiration rate, heart rate, arid maximum
expiratory velouty, were recorded and statstical analyses similar to those for oxygen
uptake were determined.  w——

The subject x grs interaction was used as the error term in computing for all four
variables (oxygen, heart rate, respiration velocity, and respiration rate). The error
term was sxgmﬁcantly greater than the subject x gas x phase interaction in two,
cases piration rate and cxpxrauou velocity) .

Ine analysis the variahce tatio for phase was the largest, an expected reflection
of the difference between rest, exetase, and recovery. Not unexpectedly, the variance
ratio for rest, where calculated, is significantly lower than those for exercse and recov
ery. This suggests that the vaniances are correlated to the means, and that the complete
data tests are not theoretically proper, at least for the main effects of gas and subjects.
The tests of subject x phase interaction were significant in all four variables, support-
ing this thesis. Observation of individual's data shows that shifts in values from rest
to exerase to rccovcry are not parallel, thus decreasing the sensitivity of the data.
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The load of work used in the current experiment was 900 mKg, min. The asverage
oxygen uptake for the subjects was 206 liters/min. while exercising and breathing
filtered air. This figure is In very close a?emcm with the results reported by Astrand
who found that his 29 male subjects, while exerasing on a bicygle ergometer with a
very similar work load and the same rate of work, had an oxygen uptake of 2.15
liters/min. -

As there was no significant difference in the respiration rate and the yolume of air
exhaled during the’ exercise phase when the subjects inhaled filtered air and PAN,
there is a heightened possibility that the increase in oxygen consumption during this
phase was the result of an increase in the respiratory airway tissue resistance and lung
¢mpliance The inhalation of PAN may result in the respiratory muscles hasving to

. contract more forcefully and for a longer time period and therefore having to use
more oxygen to move the same volume of air than when the same subjects inhaled

~7  filtered air.

Inhaled cigarette smoke, like some other pollutants such as sulfur dioxide, nitrogen
dioxide, and inert dusts have been shown to increase airway resistance. As suggested
by Nadel and Comroe, the significant decreqse . the conductance, thoracic gas volume
may be indicative of a decrease in the gzdss secuonal area of the airways, probably
due to bronchiolar constricuon rather than to vascular congestion, mucus secretion,,
or mucosal edemra. . -

Maximal Expiration Flow Rate, Respiration Rate, Heart Rate

1
’ An analysis of variance showed that there was a significant difference (F = 2.90,
in the average maximal expiration velocity during the recovery stage while there was
very little difference in the resting expiration velocities (air = 129 liters/min. and
PAN =132 liters/min.). Howeser, throughout exercise and recovery the expiration

velocity during the inhalation of PAN wag 35 182 Liters,/mun. respectively—5 and
14 percent less than the mayj expiration veldaities recorded when breathing
filtered air. It, alized that in the current sttidy the maximal expiratory

figures are the mean values for the peaks of each expired Breath duning the intervals
of rest, exercise, and recovery.

The main focus of interest, namely the source of variance, (PAN, air), had an
insignificant effect (F = .98) upon the respiration rate The INg respiration rates
forAne subjects, while breathing both air and PAN, were 13 breaths per minute. Thus
i¥’well within the average breathing frequency of 11 to 14 breaths, min. for healthy
individuals under basal conditions. During exercise the average rate increased to 23,
then, following cessation of work, the rate returned to an average of 16 during the
7-min. recovery phase.

The main source of variance, gas, had no significant effect (F = .22) upon heart
rate during rest or recovery. Heart rates while breathing PAN and filtered air were
very similar, namely 82 and 81 beats/min. at rest and 101 and 103 beats/min. during
recovery. Because of technical difficulties during the exercise phase heart rate data
was not recorded. An important consideration in studying the rclationship between
resting and postexercise pulse rates is the difficulty of obtaining a true resting pulse.
Pulse rates of many subjects after exercise have shown that the postexercise pulse
follows exponential cdrves with the more efficient subjects recovering faster.

{
ummary and Conclusions - L

Hemeon has stated in his chapter on the “Effects of Air Pollution on Human
Health™ that investigations concerned with the health effects ugon man have been
carried out in ]o&]iucs with relatively low concentrations of ai llutants and for
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many reasons, including the difficulty in assessing health effects, great doubt has been
cast on the validity of the conclusions reached in some of these studies.

The acute toxicity of ozone has been demonstrated to be strikingly enhanced if
animals, dunng exposure to noninjurious levels of ozone, are concurrently subjected
to intermittent exeruse. The results of the present experiment demonstrated that, the

¢ pollutant PAN had a significant effect upon the oxygen upmkc of the subjccu when
they were exposed to the additional stress of exercise. Therefore, future investigators
who study the problem of the effect of atmospheric pollutants upon the respiratory
efficiency of man may be well advised, wherever possible, to include the phase of
exercise in their experimental design.

Evidence is now available which has demonstrated conclusively that smog and
especially the speafic smog compound PAN is causally associated with the extensive
damage of plants. The recent unpublished work of Campbell and associates at the
Air Pollution Research Center at Riverside has also shown that PAN 1s lethal to mice
at certain concentrations. The results of the present study demonstrated that PAN
significantly affected the oxygen uptake of humans duning exercise and the maximal
expiratory flow rate during thetecovery phase following exercise.

+

FACTORS ASSOCIATED WITH MAJOR -
KNEE INJURIES IN VARSITY FOOTBALL'

JOHN D. NETTLETON
Slippery Rock State College, Pennsylvania. * <

The purpose of this study was to investigate and analyze the incidence of knke
injury in collegiate football in order to idenufy the factors which significantly
influence or contribute to Lht:):ed/ucdon and prcvemion of those injuries in inter
collegiate football competition.

The ultumate goal of this investigation was to provide information for guiding
adminisirators, directors, and coaches in developing a program of knee injury preven
tion in football competition.

»
N H

Methodology

The descriptive design and thc survey pattern were used in this study. The chi
square technique of data analysis was selected by the investigator as the means. to,
show relatonships of factors considered to influence or contribute to the reduction
and prevention of injury to the knee in football competition. Considered factors were
analyzed under a null hypothesis. This, simply stated, means that there will be no
signuficant dufference between, the expected frequencies and the observed frequencies.

The researcher adopted the .05 level of significance for this study. This was
determined by his estimate of the mmportance in the practical significance of his

findings. \, )
1Bibliography available from the author upon request.




Procedure

A survey was made of research and Hterature related to knee Injury. Analysis
pointed up the need Tor this investigation. .
. Authorities generally agreed that improvement 1n reduction and prevention of
’ athletic injury was possible and necessary. Therefore, it would be important to
identify the influencing factors that, contribyte to or control the magdence of knee
injury in order to initiate and develop a program to reduce or eliminate this type
of injyry in foetball. \ A
E estionnaire was developed including the items which seemed to influence the
ifence of kneé’?ﬂ%r} in football competition. The questionnaire was divided 1nto
- thrge areas (a) general information, (b) questions concerning the case injury, and
(c)\data covening the individual characteristics of the injured participant.
jdance for developing the questionnaire on possible contributing factors was
secureq from several sources physicians, trainers, coaches, officials, and admimstrators.
The su igns obtained were augmented by factors gleaned both from the review
of literature ahd from the experience of the investigator.
The develope stionnaire was sent to selected colleges and universities. The
selection of the participating institutions was dependent upon the following critera:

1. Willingness and interest in providing the necessary information. . '
2. Adequate geographical representation. ’
3 Large and small institutional ratio as stipulated by the organization procedure.

i

The data from the questionnaires returned by the 34 participating colleges and ¢
universities were tabulated. A brief composite summary of the incidence of njury,
the time lost from participation, and the total number spartiapants in the large
and smrall institutions follows:” v

{
TABLE 1.-COMPOSITE COMPARAMTVE TOTALS

- -

No. of . P College
colleges or Cases of football Practice days Game days . sq.
universitics  knee 1njury lost lost -~ size

Small College Total 11 31 890 11z 570

Large College Total 23 124 3361, 340 2521

Composite Total . 15 951 . 453 3051
The tabulated informatio m the questionnaires was statistically tested by the

chi square technique and procgssed by an IBM gomputer. The..05 level of significance
was used Forty four of the 207 tested factors were found to /be significant at the .05,
level and consequently were concluded to be influential in contributing to the control

of knee injury in intercollegiate foptball. * :
Factors tested and found significant were as follows: .
' Ll «
Institution has scholarship program s, -

. Freshmen are ehgible for varsity competition .
Full-time trainers provided .
Part-time tramner is faculty member /
Physician status -
Training table provided
Participant’s year in school Vo .
Spring football practice provided ’
Off-season training is basketball '
Off-season training is track
Off-season training is bascball T
Off-season training is weight program
Coaching staff size

4 [y ‘
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Freshmen eligible to participate vs. full-tithe trainer
Freshmen eligible to participate vs. full-time physician .
Freshmen eligible to participate vs. physician on call
_ Freshmen eligible to participate vs. spring football practice
Scholarship program vs. spring football practice :
Staft size vs. squad size—smajl institution . . :
Staff size vs. squad size—large institution
Head coach responsibility vs. basketball coaching -
Head coach responsibility vs. track coaching
Head coach responsibility vs. unclassified " S~
Assistant coach responsibility vs. baseball coaching
Assistant coach responsibility vs. track coaching
Head coach resporsibility vs. unclassified
Coach’s academic responsibility
Academic responsibility vs. spring practice
Head coach responsible for track vs. spring practice
- Head coach respansible for baseball vi. :pnng practxcc )
. Assistant coach responsible for track-vs. spnng practice ’
Assistant coach sesponsible for baseball vs. spring practxoc .
Sophomores h last third regular practice session
Seniors hurt in second third preseason practice
Freshmen eligible for participation vs. large and small collegfs
Full-time trainer vs. large and small colleges *
Trainer status vs. large and small colleges
Physician status vs. large and small colleges
Spring practice vs. large and small colleges: .
3 Assistant coach responsible for track vs. large and small colleges
Training table provided vs. large and small colleges -
Preventive taping .
Size of coaching staff in large colleges .
Game days lost in large colleges by freshmen-sophomores vs. juniors-seniors.

Summary and Conclusions

.

The data developed in this investigation were a composite of many varied factors,
each influencing, the incdence of knee injury in collegiate football. Some of the
selected factors were found to be non-significant at, the selcctcd{ely.cl when analyzed by
themselves, but compounded to become highly significant when tésted in combination
with another variable. Conclusions from this study must be the result of analyzmg
the factors in combination, as well as mdxv:dually

The following conclusions seem to be jusilied.

. 1. The investigation, when compared with related studies, indicated differences
between college and high 1 football injury were related to ma:un:y, cxpcncnoe,
training procedures, and P ventive care,

2. Circumstanges of injury can be classified and the high i adcncc areas point up

_the fields for concentrated effort in prcvcnuon and reduction of knee injury.

" 3. The quarterback and center positions offensively, togethe‘r with the middle
guard and safety posifions dcfcnsxvcly, were the safest from knee injury.

4. The halfback and end’ positions otfenswcly, plus the corner linebacker and end
defensively, were the most prone to knee injury in football compcuubn

5. Game mjunu were more sev than the injuries of practice as indicated by
days lost ffom participation.

6. Major knee injury was mor¢ apt to involve thc cartilage and hgamcnts than any
other knee injury classification. - el

7. The predominaht trend i in football offseason munmg programs was a weightéd
exercise program. ¢ \ ! .
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8. The geographic location of a collegf or umvf:rslty, the enrollment, and the
, weight and somatotype uf the participantsfhad little or no influence on the cause of
football knee injury.

9. Weather and mulnple sports pamcxpauog wds not important as a contributing
factor in this study, but an investigation of another season or study involving high
school participants might produce different findings.

10. The chance occyrrence of a broken knee in football participation was practically
nil.

I1. " School policy with regard to the following factors was sxgmggntly important in
curbmg and preventing football knee injury:®

3 Freshman eligibility

Training statys
c. Physician’s status
d. Spring practice
e. Scholarship program ’ ’
f. Training table provxsxons

12. The control of knee m]ury in intercollegiate football competition was dcpcnd
ent upon the following variables in combination:  ~

)

-

a. Head coach responsibility vs. multiple spcy,(pamcxpatwn. ..

1 b. Assistant coach rcsponslblhty vs. multiple sports participation. 7
c. Offseason training program vs. mul}x e sports participation.
d. Staff size vs. squad size. v
¢. Academic rcsponsxblhty Vs, cgaé(ng responsibility.
f. Physician and trainer status vs. freshman eligibility. .
g. Spring practice—freshipan eligibility—physician and trainer status—head coach

responsxbxhty—assx}an/t coach rcsponsxblhty
13. Preventive strapping and taping, physician and trainer status, yéar of parucx-
pant in school, and coaching responsibility were hfghly significant aspindiyidual factors
in influenci gand contributing to football knee m]ury K
14. In comparing large colleges and universities to the smaller classification of
colleges, there was a significant difference between the number of institutions allowing
. freshmen to partmpztc in varsity competition, provision for full-time physician and
trainer, tra;mng table, and spring practice,

Recommendations .

The following recommendations, b4sed ugen the analysis of the factors tested in the
study, seem to be warranted.. : . '

1. A complete medical examination should be mandatory at the beginning and
again at the end of the football season. -

2. It is recommended that a physician or a trainer, be in attendance at all practices
and games. The physician should be the fipal authority regarding the readiness of the
injured participant for resumption of t.ompctmon The physician, trainer, and coach
should work as a coordinated team.

3. Educatiogal igstitutions’ with football programs should make provisiong, for a
full-time qualified t‘r{hn:\

4. Educational institutions Should kccp licies which influence or control athletic
m]ury consistent by participating with institutions of equal competitive stzndard.s and
situations. -

5. Revision of rules seems justiﬁcd in light of the high incidence of injury in
games, pile tp injuries, and injury cases occurring during kickoff and punt situations.
Third quarter game m_|unes may indicate madcquztc warm up time at the half of the .
contest. . N
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6. Evidence collected established that most cartilage and ligament injuries of the
knee occurred when the heel was firmly planged on the ground..Study should be
made regarding the need for, or at least the size and shape of, heel cleats.

7. The following are highly recommended to discourage the occurrence of knee
injury in football: : '

a. Adequate prcseason‘conditioning program
b. Year-round offseason training program, including weight training
c. Specialized &nch exercise for the knee and leg
d. Abstinence from deep knee bends or duck walk exercises.
"B. The results of this study have indicated the need for further research, as follows.
a. Further study of those factors found to be close to sxgmﬁcance at the selected
‘ level, espccxally if done in a high school investigation.
b€More research is needed which involves the fundamental skills of each p051
tion, offensively and defensively, with particular attention to the end position.
Jhe areas of maltiple coachifig rcsponsxbllny and practice time limitations |
merit attention.

.
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"\ EFFECT OF INITIAL CARDIOVASCULAR CONEHION

l{lC 2 ' 37 - . '

AYPE OF TRAINING PROGRAM, AND FREQUENCY OF
PRACTICE UPON CARDIOVASCULAR DEVELOPMENT!

=  ROBERT A. ALOST

Northwestern State College

It was the purpose of this study to determine the effect of initial cardiovascular
condition, type of conditioning program, and frequency of training upon the gain in
Harvard Step TesWscores of college men. An effort was also made to determine the
effect of the various training programs upon proficiency in the dctivity engaged in
during the study.

The subjects for this study were 240 college mén from the basic physical 3ducation
classes at Louisiana State Univérsity, Baton Rouge, Louisiana. All subjects were
randomly selected. Two basic groups were formed, one doing isometric exercises and
the other engaged in running activities. |

The subjects were given a battery of tests at the beginning and end of a seven-week
experimental period. All subjects were given thc Harvard Step Test to measure
cardiorespiratory condition. Those subjects participating in isometric exercises were
administered three strength tests ¢dnjisting of the bench press, leg extension, and leg
curl. The students participating in the running program were given a running test
of 60-sec. duration. Following the initial administration of the Harvard Step Test,
students were divided intp above and below, average groups in reference to the

. median score. Twelve experimental groups of 20 subjects were established according
to the three variables considered.

@ 1Tables and charts may be obtained from the author.
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Studcnts parucrpatmg in the isometric trammg program of the study played golf
while those in the running program were enrolled in tennis classes. With the exception
of the training, programs performed by the cxpcrrmcntal groups, no other exercises or
body building programs were used.

The results of the initial and final tests were used to determine gain in Harvard
Step Test scores. The mean gains for the experimental groups were computed and
analyzed by a three factor analysis of variance. A factonal desrgn which allows the
betweengroups sum of squares to be partitioned into three main effects and four
interaction effects was used in this analysis. The three mam effects were. (a) initial
cardiovascular condition, (b) program of trammg, and (c) frequency of performance.
The interaction effects were the various interactions of the three variables mentioned
above. The results of this analysis are summarized in Table 1, and a furthcr examina-
tion of the results is possible through the use of the charts.

Based on the statistical analysis the results of this study seem to Jusufy the followmg
statements.

1. As measured in this study, there was no significant difference in the effectiveness
of an isometric contraction exercise program and a running pgogram of training in
developing cardiovascular condition.

2. Individuals in below-average cardiovascular condition tend to gain more than
those in above-average condition, but, during the period of study, the below-average
group did not obtain the physical condition of the above- -average group.

3. Improvement in cardiovascular condition, as measured in thi$ study, increased
as the frequency of practice periods increased.

4. Strength and running performance are directly related to frequency of practice )

periods within the limitations of this study.

3,
Y
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" PHYSICAL ACTIVITY AND BODY CdMPOSITION
- FITNESS AND FATNESS

‘ . ERNIST JOKL
University of Kentucky

4 - k3 .

The Kentucky Physical Fitness Expcrimehﬂms designed to evaluate a variety of
effects of 5 months’ daily physical training upon adolescent children. The exercise

program consisted of calisthenics, apparatus gymnastics, track and field activities,

weight lrftmg, swimming, games, and dan‘tmg One of the studies conducted during
the cxpcnmcnt was concerned with an estimate of changes of body composition due
to training. The computations were based upon the correlation between skinfold
measurements and hydrostatic weight.

Significant decreases of excess fat and significant increases of active tissue Were found
at the conclusion of the training experiment. No corresponding changes were noted
in the control group. The percentages of body fat loss were greater than those for

1The methods uscfl in the Kentucky Physical Fitness Ex eriment have been described in

detailMin Dr. Jokl's book Nutrition, Exercise and Body Composition, Springfield, Illinois:
Charles C. Thomas, k/ ' ' .
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gains of active tissue. Since the body contains more active tissue .than excess £at, mean
weight remained constant. In computing our data the relevant anthropometric
changes due to growth during the pcnod of the experiment were extrapolated.

The girls’ performances in two exercise tests, weight llft%g and, a combined speed
and skill event, showed highly significant improvements. After thq\m&duslon of the
training experiment most of the girls were as goed or better thap“most \f’f the
untrained boys. The improvements of the girls® physical efficiency wié%‘ training may
be considéred a functional equivalent of the tissue changes under reference.”We are
presently computing the girls® physical performance gains with a view to correlating
them with the concommitant changes in body composition. It will thus be possible
to say how far excess fat exerts an inhibitory effect upon physical efficiency.

In order to evaluate the effect of physical training upon.performancés of growing
children, it is necessary to refer to grids of performance gro%vth equivalent to those
now available on physical growth. The former are as necessary for the &valuation of
functiona]_determinants of growth as the latter are for thc evaluation of anthropo-
metric determinants of growth.*

Performance grids differ from growth grids, e.g., of hCIght, weight, body fat, or
lean tissue, and from other anthrppometric parameters. They allow identification of
a number of functional trends which reflect secondary sex characteristics that have
no morphological cquivalcnts. For example, endurance declines in untrained girls
after age 14 while it continues to increase in untrained boys after this age. Growth
of strength follows the same pattern of progression in boys and girls. Differential
trends and scatter, as well as overlapping of fields for boys and girls“at various age
levels, are in evidence if performance distribution is plotted in large samples of boys
and girls. However, the inherent limitations of the quantitative approach to the study
of physical efficiency must be kept in mind. As an example, the 600-yd. running times
of the 14-yearold girls in the test under review were better than those of girls aged .
10, but the latter were less fatigued after the race than the former. The 6ycamld
girls did not look upon the race as strenuous, while the girls aged 18 found it
exhausting.

The extent to which physiological growth changcs modify physical performances
was shown in an experiment with two groups of 13-year-old girls, the one post-, the
other prcmcnarchcal The former were taller, heavier, and fatter, their performances
better in the shotput but poorer in the 600-yd. race, the discrepancies being equivalent
to 114 years of mean growth between 12 and 14.

We have analyzed the results of 1,514 tests of strength, speed, and endurance with
boys and girls who were divided into three groups, normal weight, underweight, and
overweight. The heaviest children were strongest but had least endurance. The
relationship between physique and the performances under review is dcmonstrablc
most clearly with highly trained subjccts in whom the general inhibitory influence
upon physical efficiency of excess fat is eliminated. The average weight of the six best
male shot putters at the Olympic Games in Rome in 1960 was 111.0 kg. as against 61.8
kg. for the six best marathon runners, and 89.2 kg. for the six best women shot putters
as against 58.5 kg. for the six best women middle-distance“runners.

Finally, there is a need to arrive at a system of notation of exercise movements such
as in calisthenics, apparatus gymnastics, swnmmmg, games, etc., which differ cate-
goncally from those customarily employed in physnologlcal laboratory surveys, eg.,
running the treadmill, riding stationary blcycles, or operating other crgomctnc devices.
Appropriate beginnings have been made in choreography and music.

.
s
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COMPARISON OF ATHLETES AND NONATHLETES
ON SEVERAL FITNESS VARIABLES'

N | . AIX B. HARRISON

Co- Oklahoma State University

’

The purpose of this study was to determine if there were any differences: ()
between varsity athlete physical education majors and monvarsity athlete physical
education majors in motor ability, grip strength, and Vital_capacity, and. (b) between
varsity athletes participating in various sports on these same .

Procedure

The subjects, who will be referred to as athletes and nonathletes, were 206 physical
education majors at Oklahoma State University. They were all students enrolled in a
professional activity class at the time of testing. The tests, which were administered
by the author, were given during the first week of schiool in the fall over a period of
six years. To be classed as a varsity athlete, a subject had to be on an athletic scholar-
ship or to be an active participant on a freshman or varsity team for one entire season.
All others were classed as nonathletes.’ According to this classification system, a total
of 194 nonathletes and 111 varsity athletes were included in this study.

The tests used were the Barrow Test of Motor Ability for College Men, the grip
strength for each hand using a hand dynamometer, and a vital capacity test. .

The Barrow Motor Ability Test consists of six items: the wall pass, standing broad
jump, medicing ball put, zigzag run, softball throw, and the 60-yd. dash. Each item
score is*wéighted, then combined with the other weighted scores to give an overall

%r ability rating.

¢ two groups, athletes and nonathletes, were first compared on overall motor
ability scores, grip strengths, and vital capacity residuals. The .athletes were then
broken into five sports groups according to their area of participation. These included
football, basketball, baseball, wrestling, and track. Mean scores for these groups were
compared on general motor ability, each item on the Barrow Motor Ability Test, grip
strength, and vital capacity residuals. Analyses for dufferences between group means

was made using the technique for unequal groups.

Results . .

There were no significant differences between athletes and nonathletes on general
motor ability, grip strengths, or vital capacity residuals.

Among groups of athletes, the wrestlers were significantly lower than track, football, _

and baseball groups on general motor ability scores (5 percent level). There were no.
significant differencés between groups of athletes on any single item of the Barrow
Test. The wrestlers had the low group mean on five of the six items of the Barrow
Test. There were no significant differences on grip strengths.

The wrestlers were the highest.group on vitahcapacity residuals, and both they and
the track and baseball groups were significantly superior (I percent level) to the

football and basketbdll groups. .

L4

1Tables may be obtained from the author. .
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Conclusions

1. There were no siausucally significant differences between varsity athletes, phys

1¢a] educauon majors, and nonvarsity physical education majors on general motor

¢ ability, any single jtem of the Barrow Motor Ability Test, or strong and weak grip
strengths. .

2. The varsity athletes as a group scored higher on general motor ability, each
item of the Barrow Motor Ability Test, and strong and weak grip strength scores.
The nonathlete physical educauon majors scored shghtly higher than the athletes
on vital capacity residuals.

3. As a group the wrestlers were lowest on general motor ability scores, being
sigmficantly lower at the 5 percent level of confidence than the footballand track
groups.

4. The wrestlers were the highest group on vital capacity, and together with the

" track and baseball groups, evidenced statisucal superiority at the 1 percent level of

- confidence over the football and baseball groups.
\ .

EFFECT OF DAILY FIFTEEN-MINUTE PERIODS
OF CALISTHENICS UPON THE PHYSICAL FITNESS
OF FIFTH-GRADE BOYS AND GIRLS

DOMINICK A. TADDONIO

University of Detroit .

t

!

The purpose of this study was to examing the assumpu'on>at 15 min. daily periods
of calistherucs g sufiuent wo influence the phygical fitness/of elementary school aged
children. ==

Subjects for the study were fifth-grade boys and girls, students of two heterogene
ously orgamized self-contained classrooms. One clais served as the control group
(schoolyork as usual-no physical education classes), while the other served as the
experimental group (schoolwork as usial—except daily *15 min. periods of calisthenics
for 17 weceks). . X

Physical fitness was determined by the AAHPER Youth Fitness Test. Preexperi-
mental adminstrauon of the test revealed no statistically Tsignificant differences
between groups ia_age, height, or weight or on any of the items in the test battery

Results
1. Within the control group, statisucally “significant improvements were revealed
as follows: .
a. Boys—shuttle run.

b. Girls—pull-ups, sit-ups, shuttle run, 50-yd. dash, soft-ball throw.

2. Within the expenmental group, statistically sjgnificant improvements were
revealed as follows:
a. Boys—shuttle run, 50-yd. dash, goftball throw. -
b. Girls—shuttle run, 50-yd. dash, 600-yd. run-walk.




¢

3 Examination of post experimental between the control and expenmental
groups, both boys and girls, revealed no s\a\istically significant differences on any of
the test items.

Conclusion

In this study, 15-min. daily periods of calisthenics nad little or no effect upon the
physical fitness of fifth-grade boys and girls as measured by the AAHPER Youth
Fitness Test. .

RELATIVE EFFEC_TIVENESS OF_EXERCISE PROGRAMS
- FOR THE DEVELOPMENT OF ENDURANCE
IN ARM AND SHOULDER GIRDLE MUSCLES

JOE K. PIERSON'?
United States Military Academy, West Point

Great importance has recently been placed on physical fitness programs across the
country Most of these programs are based on some form of testing where a standard
Joust be attained. This may involve a pass br fail situation, or it may involve the
attainment of certain minimums to reach various arbitrary levels of fitness, e.g., poor,
fair, good, very good, or excellent. In these situations, it is important to know which
specific programs should be followed in order to obtain optimum effecuveness 1n
achieving the established standards.

Thé present study was concerned with the development of arm and shoulder girdle
strength and endurance, It was an auempt tofdetermine the effectiveness of various
supplementary specific exercise programs when used in conjunction with a ngorous
sports and general physical education program in the attainment of a set pull-up
standard. The study was conducted at the United States Military Academy at West
Point where a rigorous sports and general exercise program is followed. All cadets at
the Agflemy must attain an arbitrary standard in the pull-up exercise. Failure to
attain this during the upper two class years resulta.in loss of certain privileges.

Methods .

All third and fourth classmen who could perform seven or less pull-ups® in the
regular spring physical fitness testing period were selected as expenmental subjects.
During the study, which lasted eight weeks, the subjects were tested three umes, 1e.
2 pre-test, a mid test four weeks later, and a posttest eight weeks after the pre-test.
Thk experimental groups participated in three exercise sessions per week. Only the
pre-test and post-test data will be considered -herein.

The subjects selected for this study were rated in accordance with height, weight,

1With the assistance of Jay A. Bender, Southern Illinois University, Lloyd O. Appleton,
USMA; John B. Kress, USMA.

2Tables and bibliography may be obtained from the author. )
15even pull ups is the actual current performance standard at the Academy.
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and the number of pullups that they could perform. From within these stratified
samples, the subjects were then assigned at random to four experimental groups.

l. Group A was called the sometric exercise group. Its members regularly per
formed isometric exercises (Appendix I).

2. Group B was called the isometric exercise-weight training group. This group
performed the same isometric exerases as did Group A, followed by a weight trainung
program (Appendix I).

3. Group C was called the weight training pull up group. This group performed
the weight-trainipg program and the pull up program (Appendix I).

4. Group D was called the control group. The members of this group did not
do any suengthening or heavy endurance work of the type which mught significantly
affect their amm and shoulder girdle strength and endurance during this study.

In addition to specific exercises within the various groups, all cadets in the study
parucipated fully in the vigqrous daily varsity and intramural sports acuvities and the
physical éducation programs at the Academy.

Results

STATISTICAL ANALYSIS OF MEANS

The frequency distribution of the pretest and post test data and the analysis of
the mean gains by use of the student test are presented in Table 1. All four groups
had a significant increase in the mean number of pull ups performed at the final test
when compared with the initial test.

Analysis by coyariance methods showed that Groups B and C had a significantly
greater increase thah did Group D (control) in the mean number of pull ups
achieved. Group A showed a nomnsignificantly greater tendency to increase than did
Group D. The gain in Group C was significantly greater than that in Group A.

ANALYSIS OF PASSES AND FAILURES

. The number and percentages of those who failed and those who passed the pre
scribed standard in both the pre-test and the posttest are presented in Table 2.
Analysis of these data by the use of the chi square test on the basis of passfail
categories indicated the following.

1. Group D (control) had a sigmificantly greater number of cadets fail the post
test who also failed the pre-test than did the other groups.

2. There was no significant difference among the three exerase groups in the
Jhumber of cadets who failed the pre test but who passed the post-test.

3. Group C had a significantly greater number of cadets pass both the initial and
final test than did the other groups. The statistical analysis revealed that this group
was not entirely equal to the other three éroups at the start of the experiment since
it had sigmificantly fewer pre test failures. Although this must be taken into account
in any subjectsve interpretations which are made, the difference was mathematically
equalized in the statistical analysis.

Discussion . .

Although all four groups showed significant gains in pullup achievement, the
<ontrol group had significantly less success than the other groups in the numbers of
imual failures who could be elevated to successful performers. This indicates that the
exerase programs used for Groups A, B, and C are all potentially applicable to attain
success in pull ups where a standard must be achieved. More generally spcaking, any
specifically relesant and consistently applied exercise program will be more successful
in raising the maximum number of failures to a successful level in a spcc:?c task than
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will the lack of such an exercise program, even though a generalized, vigorous sports
and exercise program is being pursued.

It is impossible, from the present data, to pinpoint a single exercise method that
may produce the most effective results in the pull-up activity. Although Group C had
the highest significant mean gain of any of the groups in inceasing the number of
pull-ups achieved, its gain was not significantly greater than that of Group B. Further-
more, in turning from mean gains to pass or fail categories, there was no sigmificant
difference among prograins A, B, and C in the attainment of the basic standard. This
an be interpreted to indicate that although some of the programs were more effective
in increasing the average number of pull ups among the better chinners, they were
not as effective 1n enabling the lower ones to attain the standard. '

|
i

Conclusions oL

A specifically directed exercise program is required to artain greater chcess 1n
passing a specific requirement, even in the presence of a nigorous sports andl general
exercise program This special exerase program, however, must be accurately, designed
to work the muscle areas involved in the given task.

Where a good general physical conditioning program exusts, either 1sometric or
movement resistance exercises may be equally effective 1n developing the necessary
muscular endurance to attain a set of standards of achievement where the body weight
must be handled.

-—-( P

Interpretations

To date, there is little evidence that isometric exeruses can incease endurance.
However, the data indicate that isometrics may be effecuve if used 1n addition to an
environment of a rigorous physical education and intramural program.

The weight trainihg program with the chinning exercises added caused those who
could chin fairly well, t chin more, but 1t did not aid to a great extent those who
were low in chinning ability. The isometric exercises, however, did seem to help those
cadets who were low irf chinning ability.

The data strongly indicates that we cannot rely on a general physical conditioning
program to develop a specific task such as chinning, but specific exerases have to be
given to achieve success.

Appendix |

EXERCISE PROGRAMS

Isometric Program
1 Elbow flexion—palms pronated—2 points
+ 90* and 180°.
2 Arm depressions (2 paints)
(a) Straight above head.
(b) Forchead level.

Pull-Up Program
From the max:mum number of pull-ups
accomplished, two pull-ups were subtracted

that guide number were practiced each
session for the first two weeks, then one

to establish a guide number. Three sets of

¥ Saapular adduction, squeezing shoulder
blades together with resistance.

4 Shoulder shrugging, one point.
Exercises were manual with subject at

tempting to use full force on each contrac

tion. Three 6-sec. contractions with a 4-sec.

rest between cach contraction were used.
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pull-up was subtracted to establish a new
guide number for the following two-week
exercise sessions A new maximum number
of pull-ups was established at the midway
retest and the above procedure was duph-
cated for the second four weeks.
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Weight-Training Program Weight lbad.

1. Reverse elbow flexion curl with bar bell. () That which could be correctly

2. Arm depression—Latissimus Dorsi Ma. handled through 6 repetitions.
chine (b) Weight was added when the cadet
(3) Arms straight could do 8 repetitions correctly.
(b) Arms bent—bar in front of chin During the fist three weeks, one bout
(¢) Arms bent—bar behind head. of each exercise was used. After the first

3. Saapular adduction, lateral backward three weeks, two bouts of each acrau
arm raises with dumbbells, _____ were used. .

4. Shoulder shrugging with bar bell.
. -
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TRENDS, IN PROFESSIONAL PREPARATION
FOR PHYSICAL EDUCATION IN THREE
. DISTRICTS OF THE AAHPER'

. LY

\\ ( GEORGE B. PEARSON

University of California, Riverside

Three doctoral dissertatipps by Syverson, Daugherty, and Pearson were written at
the University of Oregon under the direction of Ralph Leighton in 1951 and 1952
after visits made to 96 coll in the Northwest, Southwest, and Central Districts of
the AAHPER. Both private and public institutions were included, in the study.
Following these studies a pamphlet was published to summarize the findings in the
three dissertauons. In 1955, a questionnaire was sent in a follow up study to each of
the 96 colleges in the original project for the purpose of determining recent changes
in the physical education major program and in 1961 a third study was completed
concerning the same colleges. Of these colleges, 86 percent responded to a question
nare survey in 1955 and 100 percent responded to a third study six colleges dropped
their major program in physical education between 1951 and 1968).

Purpose A

The major purpose of the 195152 study was to determine the status of physical
educauon in colleges prepaning physical education majors. Specifically, the purpose
of the 1951-52 study was to determine for each institution:

1. The type of administrative organization.

2. Theé number and type of degree or degrees granted.

3. The number of men and women enrolled in the professional preparation program.
4. The numbes of men and women physical education major students graduating in the
1950-51 school years.

5. The term hour range and mode, and average term hours for practice wachxng

6. Selected factors pertaining to practice teaching.

7. Where, and for how long, practice teaching was done.

1Bibliography may be obtained from author.
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8 The number and percent of physical education major students doing some practice
teaching in areas other than physical education,

9 The rank, degree, and experience of siaff members teaching professional phynal
education courses.

10 The required and elective courses offered in the basic sciences, professional acunty
courses. *

H The number of different activity courses offered for professional physical education
students and the type of course in which they are offered.

12 The number of physical education books and pamphlets, by separate_titles, n the
library.

13. The textbooks used in physical education subjects.

14. The number and type of teaching stations.

15. The number and type of perishable and permanent equipment.

16 The graduate organization in those colleges offering graduate degrees or courses n
physical education. :

17 The number of courses for graduates in colleges offering graduate courses in physical
education.

18 The term hour offerings in special physical education courses pnimarily for graduates
in colleges offering graduate degrees or courses in physical education and the broad areas
in which these courses are offered. .

v

-

- . L4 e
" The major purposes of the 1955 and 1963 studies were to report and evaluate
current trends in professional preparation in these same colleges. Only factors that

could be irduded in a questionnaire type study were incuded.

Procedure o

Personal observation and interviews are the most accurate and satisfactory method
of evaluating a college program. This method was used for the 1951-52 studies (more
than 16,000 miles were traveled in visiting 96 colleges). However, because* 1t was not
possible for the writer to repeat the personal visits to each college, the follow-up
studies of 1955 and 1963 were done by questionnaires. Using questionnaires, it was
not feasible to obtain detailed information which appeared in the original study.

Undergraduate Area

ORGANIZATION AND ADMINISTRATION (TYPE ORGANIZATION)

Year of

Study

1951  Of the 96 colleges studied in the three districts of the AAHPER, 65 were
organized as departments of physical education, 28 were organized as divisions
of physical education, and only 3 as schools of physical education.

1955  Of the 94 colleges studied,? 65 had made mo changes in administrative organi-
zatiqn There were no significant changes in the number of schools, colleges,
divisions, or departments of physical education.

1963 Of the 96 colleges studied,* 59 made no changes in administrative organiza-
tion. Seven colleges changed from a departmental type organization to a
divisional plan, and one department became a college of physical education.

ORGANIZATION AND ADS{INISTRATION (DEGREES)

1951 ’ Sixty of the 96 colleges offered bachelor of arts degree and 54 the bachelor
of science degree. One collepe offered the bachelor of physical education

ITwo of the colleges dropped their major program between 1951 and 1955, .
*Four of the colleges dropped their physical education major between 1955 and 1963.
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degree, and thiee the bachelor of education degree. Twenty-two. of the 96
colleges offered a master’s degree and five a doctor’s degree.

1955 Nine of the 81 colleges added an undergraduate or graduate degree. Four

colleges added the bachelor of arts degree, five the master of arts degree, three
the Ed.D. degree and two the Ph.D. degree.
Twenty-one of the 90 colleges added undergraduate and graduate degrees.
Five colleges added the bachelor of science degree, four the B.A. degree, five
the M.S. degree and 14 the M.A. degree. In the Southwest District 12 of the
34 colleges added the master’s degree.

ORGANIZATION AND ADMINISTRATION (PRACTICE TEACHING)

1951 The administration of practice teaching was under the jurisdiction of the
department of educationin 80 of the 96 colleges.

1955  The responsibility for practice teaching was changed in few colleges. This
responsibility was equally divided between the physical education and educa-
tion departments, or codrdinated between the two departments.

1963 Twenty colleges changed to the internship type of practice teaching (living
in a school district and teaching there), between 1955 and 1963. o

PHYSICAL EDUCATION FACULTY (NUMBER) -

1951  Over onehalf of the 96 colleges in the three districts studied had fewer than
five staff members in the physica.l education department. Three colleges had
only one.

1955  Ninety-ont faculty members were added in the 81 colleges. ‘31 colleges added
at least one staff member, 11 added two, and one college added 14. Only one
college had' a decrease in its physical education staff.

1963  Between 1955 and 1963, 240 faculty members were added to the physical
education staffs of the 90 colleges. Eighteen colleges added one staff member
and 23 added two staff members. Eight colleges in the Southwest District
added 10 or more staff members. One of these colleges added 33 faculty
members while another added 24.

PHYSICAL EDUCATION FACULTY (DEGREES)

1951  Of the 558 staff members teaching professional courses, 64 had a doctor’s
degree, 314 a master’s degree, 175 a bachelor’s degree, and 5°had no degree.
1955  Eighty-eight staff members were granted a master’s and doctor’s degree
' between 1951 and 1955.-
1963 Two hundred and thirty staff members were granted a Master's or Doctor's
degree between 1955 and 1968.

~

PHYSICAL EDUCATION FACULTY (RANK)

1951  Of the 558 faculty members, 86 held the rank of professor, 103, associate
professor, 136, assistant professor; 142, instructor, ar@ 91 did not have a
professorial rank.

1955  There were 129 advancements in faculty rank between 1951 and 1955.

1963 There were 364 changes in staff rank between 1955 and 1963. Two hundred
and four of these advancements in rank were in colleges of the Southwest
District.

CURRICULUM

1951 The average requirement of each college for profcssxonal lecture, courses in ¢

physical education was 23.20 term hours. This figure is broken down as
.
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1855

1963

" Average requirement for methods of teaching and methods of co

D ,

t

follows. (a) Average requirement for organization, administration, and
program areas was 4.52 hours. (b) Average requirement for history and philos-
ophy was 4.03 term hours. (c) Average requirement for tests gasure-
ments was 1.15 term hours. (d) Average requirement for me i
was 6.39 term hours and for methods of coaching, 7.11 térm h

ing com.
bined totaled 13.50 term hours. More than 50 percent of the requirements in
professional lecture courses were in the methods area. - \

In the 96 colleges, the average number of term hours of required professional
activity courses was 3.83 and the average number of term hours of required
service activity courses was 5.08.

The average number of term hours in required physical education sciences,
life sciences, physical sciences, and optional life and physical sciences was
24.56. This figure is broken down into 7.32 term hours in required physical
education sciences, 13.44 in life sciences, 2.83 in the physical sciences, and .96
in optional life and physical sciences. .

In the 96 colleges studied, the average number of term hours required in
health education was 5.23 and in receation, 2.19.

Half the colleges made some changes in their physical education curricular
offerings. There was a noticeable increase in the number of physiological
science requirements. . .

Sixtyseven of the 90 schools made some changes in their curricular offerings.
About 25 percent of the colleges completely reorganized their curriculum,
Eleven of the colleges added a course in tests and measurements in .physical
education, and 30 colleges added at least one physical education seience
course.

‘Twenty-nine colleges added at least one professional activity course. One

university added 9 additional activity courses as part of its requirement for a
major. '

BUILDINGS AND FACILITIES

1951

It was found that about 33 percent of the colleges had swimming pools, about
40 percent had weight rooms, about 30 percent had corrective rooms and all
of them had at least one basketball court as a competition floor, utility gym-
nasium, or as a separate teaching station. Sixty-four percent of the colleges
had outside utility fields, 95-percent football fields and 96 percent had at
least one tennis court. '

About 50 percent of the 81 colleges added one or more physical education
facilities between 1951 and 1955. Fifteen built new gymnasiums, 23 utility
rooms and 34 utility fields, and' four added a field house to their physical
education plant.

Eleven of the 90 colleges buill: new physical education plants (gymnasium,
swimming pool, locker rooms, utility fields, utility rooms, tennis courts, foot-
ball fields, baseball field, track, etc.), of the 11 colleges, 9 were in the South-
west District. & . N -
About half of the colleges added one or more facilities to their physical educa-
tion plant between 1955 and 1963. Fifteen colleges added gymnasiums, 13
added swimming pools, and 10 built a new field house. Since 1951, at least
25 colleges in the three districts have added a major program in physical

. education, and two of them offer a graduate degree.

- N
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Graduate Area ' -

Anmmsrmnon (ADMISSION AND COURSE REQUIREMENTS) —

1951 It was found that 22, or 100 percent of the colleges oﬁcrmg a graduate degree,
required that the student have.an undergraduate major in physical education,
or make tp specific required undergraduate physxcal education courses. All
22 eolleges required the physical educatgon major students to fulfill general
college admiSsion requirements. An evaluation of ifidividual transcripes for
«¥ admissiont was required by all of tht\-collegcs Nineteen of the 22 colleges
required 45 term hours for a master’s dcgrce, while two required 48»and one., .
™, required 42. : %
Of the five colleges that offered the.doctor of education degree, three required
135 term hours and two required no specxﬁc number of term hours. In these
_ two colleges, sevaluation of the candidate’s transaript and teaching experi-
" ente was made to determine the number of term hours to be required. Three
institutions offered the doctor of philosophy degree in physical education. All
three required 135 term hours.
Four of the 22 colleges required approval by the physi
ment at the end of the first term and approval of the
school and director of physical educationi for admission t
degree. Six institutions required only
department at the end of the first te
apprma] of the dean of the grad
ion.

graduate candidacy
¢ approval of the
. Twelve of the 22
te school and the

physical educati
colleges required
director of physical e
The term hours required
. of the five colleges granting doctor’s degrees t
term hours of credit given; one, 15 hours;,and t
1955 Between 1951 and 1955, 11 colleges added a
education. All of the 26 colleges offering a grad
tion required that the candidate have an unde
education and also mieet general admission requirements.
few changes in admission requirements. Seventy five percent o
made no changes. Twenty-three of the 26 colleges made no changes
ber of semester of termghours required for graduation.
1963 At the present time about half of the co vded in the study
graduate degree. Thirty-five colleges offer a master's degr
a doctoral degree. In the Southwest District, 20 of the 34 colleges offer a
mastbr's degree and five offer a doctoral degree. Two dropped the master’s
program and one dropped its doctoral program between 1955 and 1963.
All of the colleges offering a graduate degree require the candidate to have ~
an undergraduate major in physical education, and to meet general college
admission requirement. There were very few changes in admission require-
ments in the 90 colleges. Only seven of the 90 colleges made changes in the
number of semester hours required for a graduate degree.

o A

ree, no term hours, .

aduate dcgrce in physical
te degree in physxca] educa-
degree in physical

-~

+

CURRICULUM

1951 Term hour offerings in spesial physical education areas primarily for grad: ~
\ ) uate students ranged from 12 to 120. Only three colleges offered more than
\ 50 term hours and only 11 offered more than 25 term hours, including the
master’s thesis and doctoral dissertation. Only one of the 22 colleges ‘offered
more than nine term hours in each of the special physical education areas
. (history and philosophy, research and evaluation, corrccti}c,physical edlica-
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tion, physiological science, child growth and development, organization,
administration, supervision and program, aesthetic phases, master's thesis, and
doctor’s thesis) . A second college offered more than nine term hours in five
special physical education areas. Only ten of the 22 collgges had two or more
special physical education areas with nine or more hours in graduate
offerings primarily for graduate students. Four colleges had no special physical
education area offering nine or more term hours. .,

1955  There were very few changes or additions in curricular offerings between
1951 and 1955. Only eight colleges added or deleted a graduate course.

1963  Eightysix graduate courses were added to the curriculum in the 43 colleges
offering a graduate degree, There seems to be a trend toward requiring more
courses in the areas of physiological science, and of organization, administra-

1, - > ’
, tion and program. Y >
STAFF (RANK, NUMBER, DEGREE)

1951  In the 22 colleges granting a graduate degree, the rank of associate professor
was represented most often on the graduate staff.

‘The largest number of teachers on the graduate staff for any college was 12,
and the smallest number two. Fifteen of the 22 colleges had fewer than five
teachers on their physical education graduate staff.

In the 22 colleges there were 50 graduate staff members who had a doctor’s
degree, 50 who had a master’s degree, and four who had only a baccalaureate
degree. Only four of the 22 colleges did not have a staff member with a
doctoral degree. One college had twelve and another had eight staff members
with this degree. ‘

The 22 colleges granting a graduate degree in physical education had a total
of 99 staff members. All but four of these faculty members had taught in the
elementary or secondary schools. .

1955 In the 26 colleges, 22 staff members were added to the graduate faculty. Of

h these, 18 were added in the 16 colleges of the Southwest District.

1963  In the 43 colleges offering graduate study in physical education, 27 added at
least one staff member to their graduate faculty. Twenty-five members in nine
colleges of the Central District were added to the graduate faculty, while only
three staff members were added to the faculties in the Northwest District.

Generalizations

It is generally recognized by authorities in the field of higher education that the
greater the degree of independence of an academic unit in planning curricula, courses,
etc,, the better the opportunity for high grade professional preparation. The divisional
plan, which affords this independence, is replacing the departmental plan in ‘many
colleges. This trend is particularly noticeable in the state colleges of California.

The quality of professional preparation in the three districts has been greatly
improv‘cd. More courses in liberal arts and basic physiological sciences are required,
and fewer courses are required in the nonacademic type of offerings.

In the colleges studied, there has been an increase in the number of physical educa-
tion staff members granted academic rank. Since colleges and universities have recently
placed more emphasis on higher academic degrees, approximately 50 percent of the
physical education faculty in the colleges earned a master's or doctor's degree between
1951 and -1963. - ’ .

Numerous new buildings and facilities have been added to the campuses. Eleven
of the 90 colleges built complete new physical education plants (gymnasium, swim-
ming pool, locker rooms, utility fields, .tennis courts, etc.) and 30 additional colleges

.
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¢ A
built new gymnasiums and locker rooms. This would seem to indicate that physical
education is advancing and developing at an equal rate with other’subject areas.
Between 1951 and 1963 the number of colleges offering a graduate degree was
doubled, and there was a 40 percent increase in colleges offering a doctor’s degree.
Because of the state requirements and higher standards, there is increased demand

that colleges offering the professional ‘major in physical education add a graduate ~

degree.

There is a wide, range in the quality of professional preparation. Many of the state
universities, state colleges, and large private universities have excellent programs and
some of the small¢r private colleges have outstanding programs. However, about 30-
percent of the colleges studied would fall far below the recommended standards-of
the recent Professional Preparation Conference. If these colleges intend to continue
to offer a professional major in physical education it would benefit the profession if
steps were taken to meet at least the minimum requirements of the Professional
Preparation Conference. o

v
”

RELATIONSHIP BETWEEN WRITTEN TEST SCORES
AND PERFORMANCE SKILL IN SPORTS'

P

DONALD R: CASADY

State University of Iowa

o

Over a period of years seveial instructors who have taught classes in the Physical
Education Skills Program for Men at the State University of Iowa have commented
that frequently the students who are the top performers in a sports class score low
on the written test ini that sport, on the other hand the *students who are poor or

, mediocre performers in the sport often achieve a high score on the written test. «

The purpose of this study was to determine if, for male college students, a relation-
ship exists between the level of performance skill in sports taught in a required pro-
gram of physical education, and knowledge of the sports as revealed by scores achieved
on written tests.

SUBJECTS

Subjects were 2,642 college students at the State University of Towa, &nrolled 1n 160
sports classes in the Physical Education Skills Program or elective physical education
courses Approximately 95 percent of the:students were enrolled in the required
program of physical education and approximately 5 percent of the students were
-enrolled in elective physical education. More than 90 percent of th&students were
_freshmen.

Data were collected for 22 different sports classes. The number of subjects from
which data were obtained ranged from five students enrolled in an Advanced Golf
class to 47 students enrolled in an Elementary Volleyball class. The mean number of
subjects enrolled in each class was 16.5 students. The smallest number of classes in a
sport for which data were obtained was four, and the largest number of classes was 15.

1Tables may be obtained from the author. g
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SPORTS CLASSES d :

The bulk of the data was collected in sports classes taught during the second
semester of the 1962-63 school year and during the first half of the first semester of
the 1963-64 school year. However, data was also collected during the 1960-61 and the
1961-62 school year [dgNour of the sports classes. .

The sports classes tMight in the Physical Education Skills Program meet twice a
week for one half of the semester—about 14 class periods. For those sports classes in

hich the students dressed in a gym uniform, the class meeting period lasted for 30
.min., for other classes in which the students did not wear special clothing, the meeting
period was for 50 min. The students were permitted to elect the six sports classes in
whuch they received instruction while satisfying the requirement in physioul education
skills. However, in making their selections they were strongly urged to include the
following groupings. three carry-over type of sports, one team sport, and one water
sport. The students were advised that elementary sports classes were offered primarily
for students with litde or no skill or experience in that sport. The sports
tors were insttucted to direct students who were skilled in a sport not ¢
elementary level class.

N During the first sports class meeting of the semester the stud
verbally and 1n an information booklet that the following grad
employed for sports classes: _.

were informed
procedure was

Your grade for participation in a sports-activity class is determin from a consideration
of the following factors: :
1. Your ability, as measured by performance tests or other evaluation devices such as
tournaments Or instructor’s ratings, to execute and integrate the fundamental skills of the
Sport. f N
2. Your score on written fests covering the rules, etiquette, history, playing area,
. equipment, and the strategy of the sport.
‘ 3. Your efforts to acquire skill in the sport (subjective evaluation by your instructor).

| The grade received by the student in his sports class was computed, m the students’
. grade point average and the chit granted was counted toward the B.A. degree.

\ © RATERS

The instructors teaching sports classes in the physica), education skills program had
a munimum of three years of full-fime teaching experience. With very few exceptions,
the instructors had taught the sport classes from which data were obtained at least
five tumes. Of the classes from which data were obtained, about 25 percent were taught
by full-time staf members who had been employed in the department of physical
education for men for from two to more than twenty years, and about 75 percent
were taught by graduate teaching assistants who had been teaching in the program
for from one to three years and who had two to eight years of full time teaching
experience before being appointed as graduate teaching assistants at the State Univer-
sity of Iowa.

4

RATING OF PERFORMANCE SKILL

In order to obtain a rating of the performance skill of the students enrolled in the |
sports class, the instructor of the sports class was requested to rank the students on
their performance of the skills of the sport. The instructors were given the following
directions for ranking the students:

Consider all of the physical skills that are involved in a complete performance of the
skills that comprise this sport. Consider the relative value of each skill and consider the
effectiveness with which the student integrates and utilizes these skills. On this basis, rank
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as number I the student whom you consider to be the most skilled in this class. Rank as
number 2 the student whom you consider to be the second gost skilled, and continue this
proccdurc until you have ranked last the student whoni you consider to be the least skilled
in this class. | ¢

The instructors were told that if they could not distinguish between. the skill per |
formance levels of the students they should assign the same ranking to more than,one |
student. ‘

. »

. .
SPORTS WRITTEN\TESTS

|

|

With the excepijon of the test in Red Cross Senior Life Saving, the written test |

given to the studends enrolled in a sport class consisted of approximately 50 questions !

of the multiplcdloic type. For each sport, the written test was constructed on the

"basis of a test blueprint in which the percentage of questions pertaining to the various ‘

areas of knowledge of \hc sport were listed. questions were constructed to fit the |

specifications of the blueprint. When applicable, the following areas of a sport were i

included in the written tests. history, rules, equipment, playing area, offensive strategy, ‘

defensive strategy, team fprmations, mechanical principles underlying the fundamental

skills, and the method of executing and integrating the fundamental skills of the

sport. The questions and tests were, to the best of the instructors’ and this writer's

ability, constructed according to the prmcxples recommended by authorities in the

field of test construction. N 1
The written tests were answered by the studcnts on regular IBM answer sheets and |

the answer sheets were hand scored by the instructor of each class. Since 1958 the -

written tests and answer sheets for the sports classes have been item- -analyzed by the |

University Examination Service and the tests and test items were periodically revised |

on the basis of the information reported by the University Examination Service. |
The informatipn and knowledge represented by the question in the written test ~ ‘

were such that the student was requiréd tg study both the appropriate chapter of the |

rcquired textbook and other references extensively in order to score high on the test.

The instructors of the sports classes did not lecture on some of the areas included in

the written tests during their classes.

, The writien tests for sports classes were designed to be of sufficient difficulty to

spread the.scores obtained by the class members. For most of the written tests the

mean score was located in the range of 3236 correct answers, and the number of

correct answers ranged from approximately 20 to the low 40's. °

\ ' .
SCHEDULE FOR COLLECTING DATA h

The sports class instructors were directed to rank the students on their perfofmance
of the skills of the sport classes at the penultimate class meeting. The instructors
were then directed to record this information on their grade sheets before administer-
ing the written test durmg the last class meeting, and to record the written test scorg
of each student on the"Class grade sheet which was to be given to the office secretary
within three days following the written test period. Those students who had incom-
plete work or who failed to take the written test within three days of the regular date
were climinated as subjects for this study.

“ An

Antlysis of Data

In ofder to eliminate unequal class size as a variable in the ranking of the perform-
ance skill of the students in each class, the class rank for each subject was converted
into a percentile rank, which was computcd to the nearest whole aumber.

The reliabilities of the scores on the written tests were compu{l d by personnel at
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University Examination Service (Jhg used the Amgoff revision of the Kudcr-Ri&mgd-
son 8§ formula. v
The coefficients of reliability for the written tests ranged from .49 to .81, with most
. of the r’s being between .60 and .80. However, coeficients of reliability were not 2
available for seven of the sports written tests.
Through the use of a SCM Marchant’ Dedi magic Calculator, zero-order r's were
obtained by the macNine method of computing product moment coefficients of correla-
tion. Since only one instructor ranked the sports performance skills of the subjects in
each lass, the reliability of the rankings was not computed. The procedure of using
a single rater was fullowed since this duplicatéd the usual instructional situation in
which thé students normally are evaliated only by their class instructor.
Results ’ \
For each of the 22 sports, the number of subjects and classes on which correlation
coefficients were computed, the coefficients of correlation between written test scores
and rankings of performance skills, and the level of significance of the computed
coefhicients of correlation are shown in Table 1.
The 22 sports classes were categorized into one of three categories—individual sports,
duul sports, and team sports—and coefficients of correlation were computcj.fbff:voeen
tHe combined written test scores and the rankings of performance skill. Thé coefficients

of correlation obtained were as follows: g .
b
Sport . N of Subjects N of Classes r P
Individual Sports (13 sports) 1418 96 188 . 01
Dual Sports (5 sports)” 743 . 39 . .160 01
, + Team Sports (4 sports) 481 25 203 01

t
Discussion and Conclusion

The findings of this study indicate that a small, positive relationship appears to
exist between the scores achieved by male collége”students on written tests covering
the areas of knowledge commonly contained in sports instructional books and their
ability to perform the skills of the sports. While this relationship is stausucally
significant, it is too small to be of much vatue for predicting performunce in one
,variable oh the basis of performance in the other variable.

The low relationship between written test score and pcrform'ancc skill appurently
indicates that, if knowledge of the sport is one of the objectives of a college instruc-
tional program in physical education, the students should be specifically evaluated
and graded on their knowledge of the sport, since this apparently cannot be predicted
on the basis of their skill performance ability. ¥t appeafs that some students may
undersgand what skills .md knowledges are needed to perform successfully in a sport
but lack the physml qualities to utilize this knowledge and understanding successfully.

3

Recom mendahons

It is recommcnded that studies Similar to the prescnt one bLe conducted with the
following quulifications. (a) the contents of the sports written tests should include
jonly questions related to the performance of the skills and the strategy of the sports,

(b) outside readings should not be assigned to the students but instead the areas and
information covered in the written tests should be presented verbally by the instructor
during the class meetings, and (¢) written sports tests.and rankings of performance .
skill for which high reliabilities have been demonstrated should bf: utilized.

14
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INTERCOLLEGIATE ATHLETICS FROM THE
NAIA VIEWPOINT

W,

. P e : A. O. DUER

National Association for Intercollegiate Athletics

We are living in an age of crisis. Perhaps this is the single most distinguishing
characteristic of our time The international conflict between freedom and slavery
affects the lives of people over the entire world. Never in the history of man hag a
single conflict of idealogies so involved all the world's nauons. The buifding of e
“wall” to separate peoples within a city, the constant cold war which 1s likely 1o b
into a hot war at any moment in any of a dozen world areas, the installation of a
“bot {ine” between Moscow and Washington to avoid the acadental self-destruction
of mankind, and the building of an armed camp in Cuba, a country hterally on our
doorsteps—all these and many other psychological pressures make this particular ume
in history a critieal period in our lives, not only in this country but also for all -peoples
throughout the world. g

Never since the War Between thé States have social conditions in our country been
so tense and critical A similar state of social tension exists throughout much of our
world. Relationships which have existed betwgen people for gengrations are being
challenged to the extent that actual physical force and violence s generated 1n answer
to the emotional conflict with the traditions of.our world.

One of the great historic novels dealing with the French Revolution began with
these \words* "“These are the best of times and the worst of umes.” This statement
might be accurately used to describe our times. ‘é ’

We have (a) the highest standard of living ever dreamed of by man. (b) a
tremendous increase in leisure time, and (¢) scientific developn#nts never dreamed
of which have become common to our age Yet never has the average man been under
such constant pressure in seeking some answer in his search for purposeful living. It
somietimes appears our society will disintegrate under 36 pressures of a life, which
inpegives:

® Fear of atomic war At the time of the Cuban crisis this fear reached a peak of reality

® Divorce rates which increase year by vear. o : 4

® The rapid increase of mental and physical illnesses. Approximately 20 muilion people

are in mental institutions, one in évery four Americans will be hospitalized during this
year. »

® Race tensions and prejudice which are at an all time high, not just in Amenca but

throughout the world. "Africa for Africans,” “Yankee. go home,” only, serve to indicate
the universality &f this problem which is so crucial in our own land.

® Crime which fills our daily papers—not just juvenile definquency. but adult delinquency

as well. which is really the heart of the matter. '

/d

Recently an org}rﬁzation doing a survey on juvenile problems called 50 homes to sec
if they knew wherg their children were. In four of five cases they found the children
home-with a-bmlg sitter who did not know where the parents were.
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;.>g, Changing World

I well remember a course I had at Clumbia University in my undergraduate days
under one of the greatest teachers of all umes, Dr. Willam Heard Kilpatrick. The
theme of this course was “Building a good Lfe in the mudst of constant change.”
Change 1s not new, nor are internal and internauonal crises, however, the effect of
these constant crises upon the indiydual have been magnified to cause a serious
weakening of our idealism, and the moral and ethical strength of our society This
breakdown 1n our national integrity and purpose 15 being noted by leaders in all
arcas of our nation. - ’

A free soaety cannot be maintained by sharpness of political acumen or by power
of atomic bombs, but 15 directly dependent upon the strength of our nauonal charac
ter, which 1s in turn dependent upon a atizenry dedicated to the hugh ideals of
freedom and jusuce. Dedication tv common ideals, when supported by the highest
moral character within our leadership and citizenry, gives strength and unity to the
famuly, community, or nation Our way of Life is directly dependent upon our ability
to%nsull the highesy ethical and moral excellence in our youth—for they will be the
leaders and citizens pf tomorrow. If we fail in this challenge, we will surely lose the
wisdom and dedicagion to our ideals necessary to our survival This, we believe, is
the greatest challenfe of our time. The hustory of nation$ clearly indicates they rise
or fall, not bv forcd of arms, but by inner decay from the loss of ethical and moral

strength
The Significance and Responsibility of Athletics

Let us examine our modern athletic trends to determune whether we ate fulfilling

& our responsibility in insulling the highest ethical and moral character in our youth.

No one can doubt that sports have an unprecedented influence in our society, both
in partiapation and 1n the interest of the general public. Ex President Hoover, in a
public statement a few years ago, said that athletics were second only to religion as
a force for instilling democratic jdeals in our youth. J. Edgar Hoover has stated many
umes that athleucs are the finest experience for insulling sufficient character and
idealism in our youth in order to combat the nsing tide of delinquency and crime
However, he added that if sports competition is to do this, it must emphasize high
ethical practices and ideals.

I remember a bnef quotation which stresses this point, “"Greeting his pupils, the
master asked, 'What will you learn of me? and the reply came, ‘How shall we care
for our bodiesi How shall we rear our children? How shall we live together? For what
ends shall we Ine? and the teacher pondered these thoughts and sorrow was in his
heart, for his own learning touched not these things ™

I believe we must reevaluate our athletic program to bring a change of emphasis
of values.

OVERFMPHASIS OF WINNI TO THF SACRIFICE OF MORF INMPORTANT VALLFS

The extreme emphasis ugon winning in today’s sports world threatens to crowd out
all other sound values. In oo manv instances the idea of winning at any cost and
breaches of cthical pratticestare excused 1f the individual or team is a "winner.”

ortunatels, intercollegiatd sports stll present a positive influence on both those
who parucipate and spectators who become emotionally involved. However. this is
largely due to the chance leadership of an individual coach or administrator, rather
than to a planned emphasis given to this area through athletics as a whole.
- Under the pressurc to win, high skill becomes the prime requisite expected of an
athlete and serious breaches of ethical practice or academic sufficiency are likely to be
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handled with greater sympathy if the athlete is a star. Seldom do we hear such words
as “sportsmanship” and “fair play” in today's athletic world. In fact, the coach is
likely to mention the term sportsmanship only when he has had a losing season by
saying, “This year we are teaching character.” » _

It is natural and wholesome that the athlete should go all-out to win every contest
he enters. In fact I would be worried about a boy who would not do so. It 1s also
natural that the coach should gear his program to winning. This 1s concomitant to
being a good coach. However, if the coach, the athletc director, or the college pres:-
dent classifies winning as the most important measure of success, we haye lost our way
in the emphasis of values . .

JUDGING SUCCESS OF THE PROGRAM ON COMMERCIAL-PUBLIGITY VALUES

* A Frenchman once said, “The three Gods of America are money, power, and fame.
Americans call this ‘success' " We believe this emphasis upon money and things has
a direct bearing on our loss of ethical and moral strength and 1s a major factor in
the misdirection of the emphasis from sound values in athletics.

One of the truisms of life is that the most difficult thing for us to adjust to success-
fully is an overabundance of success in any fofm. Financial success seems especaally
damaging to the human_personality and the attempt to keep a balance of values.

We believe that the maintenance of a broad and sound program should in no way
be limited to the gate receipt income. We recommend to our college presidents that
they take the same responsibility for financing a sound athletic program as they do
for financing a sound science program.

We beliese it is good that intercollegiate athletics have sufficient appeal to the
public to have a potential for good public relations and publicity. Howeser, policies
guiding the program should not in any.way be geared to the use of athletcs for
publicity in other than the normal channels and in publiazing values which have
sound educational significances. . '

Because of our convictions about these emphases we are, at this time, instituting a
program on the influence of the “Conduct of Intercollegiate Athletics” on all areas
of the athletic program This program will give emphasis to such matters of conduct
as:

¢ Conduct of coach on bench

® Treatment of officials

® Crowd tonduct

¢ Visiting teams treatment

® Faculty-student bodv conduct.

PROFESSION AL SPORTS INFLL ENCE ON INTERCOLLEGIATF SPORTS

We are all conscious of the tremendous surge of professional sports in America.
Apparently every community of any size will soon have at least one professional sports
team and our metropolitan cities now have as many as three or four.

v It is ot my purpose here to debate the merits of professional sports. I am con-
cerned, however, with the growing influence they are exerung on all levels of our
amateur, and more especially our cd‘ucationally centered, sports programs. We who
.have the responsibility for intercollegiatc sports are in danger of gearing our programs
to serve the needs of professidnal sports.

Professional sports is a business and makes no pretense of fulfiling the role which
interscholastic and intercollegiate sports must support in order to justify their accept-
ance as a part of the educational program. The history of sports clearly indicates that
when a society becomes eatremely commercial with a high-level economy, professional
sports become most attractive. The history of nations also proves that a soaety which
becomes saturated with professional sports, at the expense of the amateur spint and
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the personal Qualiues which are necessary to support a strong amateur program, is in
danger of losing the basic ideals necessary to the support of a free sodety.

It is unfortunate that professional sports are able to use the existing tremendous
interest 1n interscholastic and intercollegate sports 19 support their programs. Many
are not aware that the aims of professional and amateur sports are so diametrically
opposed in their contributions to our society as to be in almost direct conflict.

The responsibility for maintaining our intercollegiate program on a sound philo-
sophical and educational basis lies with the leaders of our program. We must be aware
of, the confuct in philosophy and build our program on sound educational values,
rather than permit the influence of professional sports to guide our thinking.

® It as natural that many highly skilled athletes from our program will go to the profes
. sional ranks. However, we must not be organuzed so that our athletes will be encouraged

to enter professional sports as a natural end to our athletic program. regardless of
their chosen life work. -

® We must be more energetic in promoung the spinit and the practices which are so
smportant to the leadership and atizenship of our nation. In this regard, we fear
professional sports are seriously affecing the total amateur sports climate to the detri
ment of development of the ideals necessary to a strong and unified purpose.

® We cannut compeie—nor should we—with professional sports in our appeal for gate
receipts and publiaty. We fear that intercollegiate athletics are in danger of being
driven even farther into a position where our programs will become a commerdal and |
promotional adjunct separate from other areas of the educational program.

Perhaps 1t is nane to expect to change the commonly accepted definitions of
success, which are all too often "winning” and “commercial success.” Naive or not,
certainly it is reasonable to state that winning and commercial success must be
relegated to a secondary role in the pattern of aims for the sincere college which
wishes to present 4 wellrounded, balanced program of studies both in the classroom
and on the playing field. The primary aim, and thus the major emphasis, must again
be on ensuring that resalts are achieved 1n the instilling of character, moral and
ethical habits and ways of thinking, team spirit, indrvidual and team courage, and the
bulding of total fitness which will transfer into after<ollege living as a force in
building citizenship and leadership with the courage of strong convictions.

Surely these consideratons overshadow such shallow aims as all victorious seasons,
even larger and more expensive athletic programs, huge stadiums and field houses
which force more emphasis in order to pay for them, and the other aspects of an
outgrown and out-of-balance program not in heeping with the other functions of the
institution. We fail in our obligations as educators and as leaders of young people if
we fail to recognize this.

In order to achueve this balanced, healthy status, the NAIA has committed itself to
the promotion of these guides: '

1. Athleucs must be a normal part of the total educational program of the institu
tion and subject to the same educational standards. Its primary aim must be the
education of parucipants and not the building of championships.

2. Insutuuons should participate with others of like size and educational philos-
ophy of athletics.

3. Coaches should be selected with emphasis upon their moral character and not
primarily upon their ability to build winning teams.

4, A welldeveloped set of aims and objectives must be developed within the-
insutution for guidance of the athletic program which is consistent with the aims
of the institution.

5. Insutuuons ghould determine a broad, sound educational program of athleticy
. and the selection and maintenance of sports should not be determined by gate rectipts

alone. Athleucs should be a part of the regular budget of the institution.
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6. Institutions should make their programs as broad as possible in order to serve
the greatest number, rather than limiting the program to the benefit of a few already-
skilled athletes.

7. Intercollegiate athletics should be coordinated with an active intramural program
and, if within the aims of the institution, a sound physical educational program.

8. The program must have the full support of the administration of the college
and the regular curriculum committee who are responsible for determuning and
guiding policies and judging results. -

9. Scheduling of games must be well controlled.

10. Publicity must not be the primary goal of the program, but worthwhile public
relations is a natural and worthy outcome of a sound athletic program.

11. A careful study must be made of the level of subsidy to athletes to insure:

a. That it is consistent with the total educational program of the institution
and assures the aims of that program.

b, That it serves the purpost of containing the athletic program within the
educational family of the institution and gives normal aid to the individual
consistent with that of other areas of the educational program. .

¢ That all subsidies or aid must be administered through the regular channels
determined by the instijution to administer all phases of the education
program. ] ' ~.. ... °

d. That extreme care be taken to avoid the acceptance of financial aid from
special groups which by reason of their subsidy attempt to exert undue
influence upon any phase of the administration of the intercollegrate sports

program. .
12. ‘While it is natural that skilled athletes will enter professional athletcs, cﬁ
" should be taken to insure that the intercollegiate program does not permit this to be
their major aim. .
It appears to us that these are the areas which must.be considered in best serving
the aims of a return to programs which hold not only athletic and oon}peu't.ivc values
but also sound educational values, ' \

//

Vs

INTERCOLLEGIATE ATHLETICS FROM THE -
. NCAA VIEWPOINT

'G. L. HERMANCE
Rice Unfversity

" Records of the historical events of colleges and universities in the United States are
filled with problems which arose when college students, particularly men, engaged 1n
various forms of socalled diversions, entertainment, amusement, or recreation. These
student activities created situations which had to be taken into account; when trying
to bring abouf* semblance of cooperation and harmony between the administra-
tion, faculty, a ¢ students attending the colleges. Many of the diversion interests
of students of the past have met with reasonably successful solutions, but others are
unsolved, and the changing times are creating many new ones.

Students of the early college era were fundamentally the same as students of today.
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Both have the same needs and desires in respect to physical well being and the urge

to express themselves through muscular activiues involving speed, strength, endurance,

coordination, and skill of bodily movement. Both have the same needs and desires in

respect to mental attainment by achieving success and probing for usable knowledge

and understanding. Both have the same need for social competency and satisfaction

with self and with one's associates, and for moral and ethical behavior which enable
Jonc to be respected and accepted by one’s peers.

The long-established needs of normal humans for vigorous physical activity, which
were for su many generations satisfied by the requirements of the physical struggle for
lLivelihood, can almost certainly best be sausfied through the fundamental physical
movements found in games and sports. Throughout the years college students have

TY¥qund the answer to their various needs in the form of participation in games and
sports,

The outcome of participation in sports without proper direction and suitable
control can be disastrous, just as the disasters would occur if there was no direction
and control in the field of literature, art, science, and engineering.

The questionable practices which developed in the college sports programs during
the latter part of the mineteenth century resulted in 13 colleges and universities
sending representatives to a meeting <alled by Chancell6#"MacCracken of New York
University 1n 1905 to study sports parricipation practices. This first meeting was
directed speaifically at control of the practices in football in an attempt to make the
game more suitable and safe for student participation. Out of this meeting emerged
the organization we now know as the National Collegiate Athletic Association and
the philosophy which has enabled intercollegiate sports to continue as a part of the
total educational curriculum in the American college and university.

From 1905 to 1963 the membership af the NCAA has risen from 13 colleges to 542

! colleges and universities. this shows steady continuous growth over 58 years There are

a number of reasons for colleges and universities seeking and maintaining member-

ship 1n the NCAA over the years. At times issues arise which seriously divide the

membership. Following careful study and evaluation of factors involved, solutions are

democratically negouated and the basic Philosophy, which is the bulwark of the

NCAA, emerges more clearly understood ‘and accepted as a basis of procedure for

4 the conduct of intercollegiate athletic programs as a part of the educational curricu-
lum. : -

The basis for so great an acceptance of the NCAA can be attributed to the nature
of the Associlttion wself. It is on the following points that colleges, and unisersities

seem to base their confidence. /

Basic Philosophy of the NCAA

At the first annual consention in 1907, Palmer Pierce, of the United States Military
Academy, made the following statement: .

The purpose of this Association is, as set forth in its Constitution, the regulation and
supervision of college athletics throughout the United States, in order that the athletic
acuviues 10 the colleges and universiies may be maintained on an ethical plane in keeping
with the dignity and the high purpose of education. All institutions enrolled as members
agree to take control of student athletic sport, so far as may be necessary, to maintain in
them 2 high standard of personal honor, eligibility, and fair play, and to remedy whatever
abuses may exist.

The above concept of the purpose of the NCAA has effectively permeated the study,

discussion, and action of representatives from the colleges and universities throughout

<Q the years. The annual reports of the vice presidents of the eight NCAA Districts, the
varous commattee studies and reports, and the round table discussions at which each

3
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representative may express his views on current topics and problems confronting the
membership, attest to strict adherance to the stated purposes.
. B -~ »

Organization and Administration of the NCAA . O

The NCAA is merely a plan for grouping together for formative action on common
problems confronting colleges and universities and for avoiding the break which
could occur between the academic endeavors of a student _and his athletic partictpa-
ton. These two are compatible only as long as both a.r(la?t in true perspective 1n
the education of youth. -

The organization of the NCAA entitles each member institution to one voting
delegate or representative to the annual national convention of the assocation. The
representatives are selected and appointed by their respective colleges. In most
instances they are familiar with the organization of the athletic programs of the
institution and are in agreement with ther' athletic philosophy subscribed to by the
administration and faculty. The representative is a prominent faculty member from
any one of the academic fields and he is generally committed to the idea that sports
participation has a respected plact in the educational experiences of college students.
Many of these men have represented their institutions over a lo;; period of time and
this has produced a stabilizing effect and mature and sound eadership.

Requiremer;ts for Members’ﬁp in the NCAA .

The requirements for membership in the NCAA specify that colleges and universi-
ties must meet certain standards and agree to conduct their athletic programs in
keeping with the policies adopted by the association. Notable among these require-
ments are the basic principles pertaining to:

® Institutional control and responsibility

® Sound academic standards (This usually means that they are accredited by the recog-

nized academic accrediting agency of the region) ‘

Amateurism of student participants
Limitation and control of financial aid to athletes
Controlled recruiting practices
Eligibility based on maintaining satisfactory progress toward graduation
Adherance to cthical conduct. .

There are other principles to which a college or university must subscribe before
“being accepted for membership, but the above will suffice to show the concern mem-
bers have to assure that the intercollegiate athletic programs will continue to be
carried on successfully within the framework of established practices.

Legislative Action Taken By the NCAA to Govern and Promote

. Intercollegiate Athletics

The items taken before the Association over years have been varied, but none
the less significant Their adoption, modification/ or rejection has charted the course
of intercollegiate athletics as we know them today. These items are subjected to
committee study and to round table discussion so that representatives to the annual
business meeting aré well informed about the arguments for and against the proposed
legislation before any action is taken. .

The breadth of items considered is illustrated in the partial list that follows:

Length of the training period, the practice sessién, and the playing season

The*Sanity Code" .
Spring training limitations . .
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Limitation on number of games Per season

Conditions under which NCAA College teams may participate in bowl games
“Red shirting” and maintaining satisfactory progress toward an academic degree
Establishing procedure for enforcement of infractions by member schools -
Limitation on recruiting practices, financial aid, and “try-outs”

Encroachment of professional recruitment into college ranks

Faculty status and tenure for college coaches

Limitations and controls on alumni funds and recruiting practices

Gambling practices and their effects

Television controls - N

Responsibility and contributions to youth fitness. (Use of existing physical education
programs vs. “special programs’) ’ .
Establishment of college championship tournaments -

National “Letter of Intent”

College entrance requirements for eligibility for athletic participation i

Reguiations for Olympic and International sports participation and the drive for a more
representative sports federation

-Foreign student eligibility

Adopuon of playing rules, approving championship performances or records, publication
and distribution of rule books.”

The topics Listed above have affected all college intercollegiate programg to some
degree. Many of these topics will appear again as a threat and will have to be
reevaluated and acted on in the light of the changing conditions of modern times

Recent ltems of Interest to NCAA Members

4
INCREASED COLLEGE ENROLLMENT AND HIGHER ENTRANCE REQUIREMENTS

There are indications that by 1970 college enrollment will be up almost 50 percent
over the figure for 1960. With increased enrollment will come a more selective plan of
admission. A number of member schools already have highly selective admission
standards and a number of conferences have plans or are studying proposals for
ingreasing entrance requirements. In the past several years the NCAA has conducted
round-table discussions on admission requirements and has appropriated funds for a
thorough study of this matter as it relates to the national scene.

Inceased college enrollment should mean that a greater number of students will
have to be provided with the opportunity for sports participation. Two years ago the
NCAA authorized its Committec on Youth Fitness to follow up on 2 study conducted
in 1956-57 on facilities, programs, and participation data of member colleges. The
compatifon of thre data obtained in 1956-57 with the data for 1961-62 was presented
to the convéntion delegation at the Japuary 8, 1964 NCAA business session. Although
the data showed an increase or imprdwement in all areas, it did not reflect the per-
centage improvement that should hag occurred. The data clearly indicates that our
college physical education, intramuralf and intercollegiate programs are not expanding
rapidly enough to accommodate thefincreasing college enrollments. .

NATIONAL LETTER OF INTENT .
Recruiting of college athletes has been troublésome from the beginning of inter

. collegiate athletics. Many undesirable situations have developd and have been

legislated against, but new approaches to recruiting practices seem to occur regularly.
Those who are advocating the use of the so-called “Letter of Intent” do not believe
that 1¢ 15 perfect or that it will solve all the recruiting problems, but do believe that

1t will help alleviate some of the t objectionable practices now in existance in
recruiting athletes. ~ -
[ *
i
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Several athletic conferences currently employ the “Letter of Intent” and inter.
conference agreements exist between schools of several conferences. The adoption of
the “Letter of Intent” would not mean that a school would have to use it in the
recruiting of their student athletes, but its adoption,would probably mean that ail
member institutions would have to enforce the nonparticipation clause regarding
students whof transfer to their college after previously signing the “Letter of Intent”
with another member school.
As is the case with the adoption of most regulations, some injustices will occur,}&
approval or rejection should be determined on the basis of what is best for the
student, for education, and for intercollegiate athletits.

'

TELEVISION PLAN -

The rapid spread of television coverage of athletic events through®But the country
caused considerable concern for all but a few of those charged with the ponsibility
of conducting the intercollegiaté athletic programs. It soon became pparent that
some controls had to be administered.

No equitable plah for television coverage has been formulated to date which would
protect or benefit all colleges. The NCAA tnembers have had to settle for a control
plan which only in part eliminates television competition with small college games. At
the same time the plan distributes the revenue by limiting the number of times a
team may appear on television each season. Because of the unpredictable future of
television and its effects on college sports, the NCAA has adopted the policy of
negotiating and approving plans not to exceed two years at a time. The recently
negotiated television plan for the next two years calls for an income to the participat-
ing colleges of over $13 million.

-

' "NCAA Viewpoint

The contributions which intercollegiate sports offer college students are continually
being reappraised and reaffirmed. THis is equally true of the entire college curriculum.
This is as it should be and as long as those concerned in the reappraisal are dedicated
to their task and keep the welfare of the student and his place in society in focus, the
policies and practices permissible in intercollegiate athletics will be reasonably sotnd.,

There will always be difficult problems or situations, but the fact that the NCAA
membership represents small, medium, and large size institutions, private, denomina-
tional, state, and federal colleges, and universities and academies serves as a check and
balance system. The varied membership tends to eliminate extremes and to bring
about a moderation with which the majority are able to abide. The viewpoint of the
NCAA is the viewpoint of the majority. of the member colleges as expréssed through

 their representatives. :
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_EVALUATING THE COLLEGE
PHYSICAL EDUCATION PROGRAM

* ). . DELBERT OBERTEUFFER
‘ Ohio State University

There is nothing wrong with college physical education programs today that some
innovation, experimentation, and the realization that we are in charge of programs
in higher education will not cure. Perhaps to preserve our status at the college level
we may have to destroy a few sacred cows but that might be a good thing for physical
education everywhere. In general, programs prosper where staffs remain alert and are
seriously reexamining programs in order to keep them in step with the whole

. _advancing pattern of higher education.’

We get in trouble where we cannot prove our academic character is compatible
with the aims and prpgrams of our respective colleges. When we cannot support
physical education as a learning process in a worthwhile area of this culture, then
we are vulnerable not only to criticism but possibly to destruction.

But our contemporary problems can best be seen as a part of a larger context. Very
obviously the scramble for the educational dollar is of an intensity not seen since the
Great Depression. Gone are those nice relaxed days of twenty or thirty years ago when.
the enrollments were comfortable, the deans were unharassed by pressure groups, the
physical education programs was conveniently tolerated as a pretty good affair making
a nice contribution to the lives of the unhurried students as they eased their way
through the gentlé requirements. But no longer! Blame it on Sputnik, if you want to.
Blame it on Rickover or John Dewey or Professor Bestor. I don’t care, at the moment,
upon whom you blame it, but times, and things, have changed. Colleges are flooded
_with students. Where once we, in physical education, dealt with hundreds of people,
now we must build a program for thousands. At Ohjo State University, we will deal
with 9,000 ‘men and women within the foreseeable future. The University of Illinois
right now enrolls 10,000 in its basicrinstruction courses. ’

Today a savage battle is being fought over the educational dollar. Space is at a
premium. On some campuses intramural warfare is gojng on as departments struggle
not oply for dollars but, in some instances, fof their very existence. In some places
the mr between the humanities and the sciences is more spectacular than VE Day—

although perhaps with not as many Casualties. It is fascinating to watch the troops
of the new scienufic technologies storm the bastions of the wellentrenched dlassicists
and humanists—who, clever people as théy age, have been able to meet the onslaught
of “vocationalism” or “sciengism” w"tlﬁide‘lérdﬁcd positiops’ behind 30 or 45 hours
of required “general ¢ducation”! & 7 :

And we are caught upn the struggle. I suppose I have been on fifty campuses in
the last three years and wherever 1 go we, in physical education, have the same
problems. In many places we are in danger of losing our réquirement, or our pldy
fields, or our academic grading scheme, or our faculty rank or something! There is
trouble abounding, but it is gratifying to realize that we. are doing pretty well, in the
main, 1n the struggle for survival as our peers try to evolve a new pattern for higher
education for the age in which, we live. .

How. do we meet these local crises? How do we preserve the integrity of physical
education on a college campus? Surely there is no general formula or prescription to
be used everywheré. Eachegf our situations is unique and thus an evaluation with
recommendations can only be very gengral indeed. .

-~ . ]
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In my judgment the best way to prepare not only for our defense and survival but
also for enriched usefulness on our respective campuses is to find out where we are
vulnerable and clean up the situation, find out where we can make a more appropriate
contribution to the education of the college man (and woman) and then do it, all
the whilp taking an active interest ourselves as faculty members in the life and
of our institutions.
see if we.can suggest some of those spots of vulnerability and some of the
where we can make additional worthwhile contributions. Here are five.

1 We should examine our instructional programs and ruthlessly throw out any
activity which is more fitting for a junior high school boy than a college man. Out
would go volleyball, tumbling, softball, trampolining, boxing, and half a dozen others
and great would be the wailigg and gnashing of teeth from the staff devotees thereof!
But when we teach activities at the college level the lads have already had in junior
high school and have had every year since, any intelligent member of a college faculty
believes we should have our heads examined! When you are taught Boyle’s Law in
physics once you are supposed to know it and the best you can get in college on it is
a brief review in your freshman year. From then on it's college level physics. BRlack
Beauty is not taught much beyond the fourth grade but I've seen college men doing
the forward roll-which to some smart young scholar in chemistry on an NSF scholar-
ship must be a fascinating activity indeed! We simply have to get rid of outworn,
repetitive, high school stuff in college programs or we are going to bore our student
poptilation to distraction. We are vulnerable on this point of repetition and we might

. @ well face jt and clean out the college program of all such non-college activities.

2. We take too long to do what we are supposed to do. Now, if you want to teach
volleyball at the college level, go ahead and teach it, but give it about four weeks,
* combine it with something else, and get about five activities into the semester where
now we have only one. We waste too much time. Handball can be learned adequately
for further on-your-own participation in two months, canoeing in about two weeks.
We are not making champions in basic physical education. We are educating students
in skills and knowledge and understandings of the fascinating world of motor activity
and we have no time to spend idly refereeing a class tournament or chatting amiably
with a friend while the class practices what we taught them a month ago. -
If we have four semesters to use in a4 two-year program, the people should come ou
of it with some competence in twelve or sixteen activities—not four or six—and
nothing should have beén taught to them for which they were adequately prepared
in high school. -

@&$. And that quite naturally leads on to thq use of proficiency tests. Anything wrong
with these? Why are they not in more general use? They are standard equipment in
English programs, many of the sciences, and some languages. In our field George
Meylan used one at Columbia College before World War 1. Harry Scott put one in
at Oregon in 1921. What has become of them? Surely they are not too difficult to
devise. We are toying with one at Ohio State University for ouf 5,000 men and if
we do not get it in shape, we are going to be in some trouble. /There simply has to
be some usage made of devices whereby we can section our college men in terms of
need or ability rather than first come, first served. It is hard to convince our peers on
the academic boards that all entering college students are the same as far as their
physical education is concerned and that they all are to be treated alike when they
come to us. '

4. But what new activities should be included in ‘_thc college program? It is not
altogether a question Q\ew activities. Some of our old ones should be offered for

3
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the first time at an advanced level. Swimming, for example. How can we justify a
tollege course for beginning swimming? They can’t in algebra or English composition.
They have them, of course. Remedial mathematics is a rather common course—but
not for college credit. Couldn't we offer remedial courses in swimming, basketball (if
we must), tennis, and such, and then for credit offer only the advanced sections of
these?

Innovations, new sections, fiew format depend, of course, upon how far we are
advanced to date on our own campus. Certainly skiing, sailing, navigation, conserva-
tion, corecreational activities—anything done by these people now and in adult life
which presents itself as a respectable and reasonably Vlgorous and useful activity—
ought to be taught, or taught about. Fur,therm re we need sections or groups discuss-
ing problems inherent in our ﬁsldmgam g undcrstandmg of what physical education,
including its spectacalar’ oifspnyxg,-eom etitive athletics, is all about.

But there goes a sacred cow} rmagnnc a physical education class not out there getting
a workout! How can you teath about skiing. of navigation without snow or water.
. Well, the ski schools have heen doing the former for years and the Power Squadron
has had enormous, succ&s with the latter. Thcy meet the needs of the people.

5. And thcn there is thc matter of the intellectual content of our field. Some of us
have been hammering at ¢his for years. Read Robert L. Blackenbury's artide in our
own jointly sponsored nhagazine Quest. He insists that to survive we must ﬁnd.,,anql
illuminate our intellectual elements. Our literature is filled with this sort of admoni-
tion or entreaty. In an Amerf€an Academy of Physical Education lecture in 1958 the
splendid cducauonal philosopher H. Gordon Hullfish laid it on the line this way.

No activity of a schoo} 13 warranted that does not have cducative consequences for those

. to whom it is directed, og to state it differently, in which the infellectual component is not
central. This if as true in a_science classroom as it is on the playing field, when either
nvolves meaningless, rcpeuuvc acts, though its absence in the former may not be equally
obvious. Classroom teachers mdy “call the signals” as readily as playing field téachers
They are then equally, gmx;y of the exploitation of human material, of degrading the
educasive process. The fact is, of coyrse—and thts‘,u the point of my argument throughout—
that your field ;should either contribute, to tHe good life we aspire to haye or have no
place in the cdt\fcatton of.free man. But thi¢ conclusion. applies to all fields of knowledge.
All that we teach should libérate the individual from bifding custom and uncriticized

- habit and move him into the largcr tife of shared ifisight and understanding.
t

What does this mean? Ho.w do’ we lmplcment this? You bcgm by smashing up a
few more sacred cows. You begin. by, realizing thatssweat need net be the’ common
denominator of all physical cducatton classes. We can orgahize cxpcncnccs in discus-
sion, exploration, and self-evaluation. We can teach th;ough empathy and the
vicarious cxpcncncc We can deal with problems of consumér need, ethics, and con-
temporary organization. We can deal with an appreciation of sports not ordmanly
in the progra&Wc can help our students mtellcctuallzc the need for activity, intro-
duce them to exercise physiology, give them some basic kinesthetics, point out the

“why" of physical education as a basic element in the good life. There are a hundred
ways we can reveal the intellectual ingredient in the physical education experience.
We have ]ust scratched the surface and if we don't scratch deeper in the next ten years
we will be in real trouble.

rd

At the college level particularly, it is absolutely necessary that we illuminate the
intellectual factor in physical education. It is important that we strengthen our efforts
through any and every channel to develop in our students an understanding of
physxcal education and its contribution to the education and development of man.
Here is a trcmcndously significant problem and opportumty
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It has been said that we lie on the periphery of today's educational planning. But,
worse than that, we enjoy the sufferance of many in education for the wrong reasons.
Read Conant and you find he has not tht slightest conception of the educative
potential inherent in the physical education experienge. Neither does Martin Mayer,
or Fred Hechinger, or Admiral Rickover. Not a critic of education in recent years has
given us house room beyond our alleged contribution to the illusory and ephemeral
“physical fitness " We are clearly, in the minds of those critics,,and in the minds of
countless deans, presidents, and profcssors, custodians of the body which is supposed
to hopse a sound mind. We are thought of as highly paid exercise boys who are
brought to the campus to teach®games, produce sweat, and keep the campus brat
among students and faculty in trim to handle the truly important matters 7cduca- \ |

.
[y

tion.

What utter, complete, abysmal, and arrogant nonsense! Made even wors by some
of us—some of our own-who boot lick administraton by renouncing thex birthright
as educators and who seem to agree to the implication that we are m Iy ¥ic Tanneys

or Bonnie Pruddens with advanced degrees! No wonder physical eddcation is in
trouble on some campuses! We ought to be—and we should remain i trouble until
we can pick ourselves up by the nape of the neck and shake ourselves until our teeth
rattle or until we understand what physical education is and what value 1t has inher- |
ently within it for the education of youth. If we would learn to talk in terms of self- ‘
discovery, status achievement, prevention of delinquency, formation of ethical values, }
ego-involvement, and other concepts as fluently as we now talk of isometrics, Kraus-
Weber, and dynamometers we would be better off. .

Why ¢an’t we? I know why ‘we can’t. It is because too many of us do not see or
believe in these kinds of contributions from our program and are more comfortable
measuring strength and half mile runs. And thus we short-change a field which, based
as it is on motor activity—exercise, if you will—is, like the Compleat Angler, within
striking distance of being the compleat education. Rousseau saw this, so did Basedow,
Bode, and Williams and Nash and Hetherington. But I am perfectly convinced from
personal observation and from some of the stuff I read in our journals that the hard-
nosed drill master who sees, when he looks, not a student, but a body; and who
realizes that these bodies are his to insult, abuse, strengthen, and toughen in any way
he sees fit is enjoying tremendously this anti-intellectual body-building kick we are
now on. I am convinced that there are high school and college teachers today who
do not know the difference between physical training and physical education and
who are, perhaps, afraid to learn.

I am not suggesting that we alter college physical education just to please our
critics We will not get anywhere with that kind of boot-licking either. I am suggesting
that there is a lot more to the physical education experience.than many of ‘us have
discovered. Our arca of exploration is man—man himself—and we, among a few
'others in the life sciences, are strategically located in the van of those whose job it is

/to educate man abqut man.

Now the traditional academician has always been leery of this. He has wanted to
educate man about his world, his things, his environment, but he has had a feeling
that to turn the spotlight of investigation on man himse¥ had better be left only to
psychiatrists, medical people, and perhaps, in recent years, psychologists and social
anthropologists But these are all s@ispect, every one of them. Suspected of being a
little queer, and thus not academically respectable. Why? Because they study man
himself and the academic man is afraid to study himself. He feels better studying the
atom, or the caves of the Holy Land, or Beowulf. But when some gencticist comes
up with something about DNA and the predictability of sex, or “sothe one of us |
proposes that education in sport in relation, to our culture might be a good thing, the
long acac.ljmic nose begins to twitch and we are promptly put in our place.
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But we belong with that group that studies man. We offer man an opportunity to
study himself. We deal with the deep motivations of personality, with the yearnings
for status, with the bewilderments of youth as he seeks his identity, with his remorse,
and envy when he does not measure up to his hopes. We deal with movement in
both its ontogenetic and phylogenetic importance to man and his development. We
help him understand movement as conveyed through sport and dance—its relation to
his personal and cultural problems. These things are every bit as important as mus-
cular strength as productive affiliates of the physical education experience. Is there
anything wrong with seeking these understandings?

I know how much fun it is to win, the score board is an important evaluative
mechanism. It is nice to win 1n the Cotton Bowl—but the real scholar in our field is
the one who can give depth to the Cotton Bowl experience and, better still, direct that
experience, any experience from the field of motor activity, so that it becomes produc-
tively meaningful and constructive to human life.

I have the distinct imprcssnon/tb,u(\fewe do not start to take ourselves seriously in
these respects no one else wil) and the curtain will come down on college physical
education until a new generdtion of broadly-based scientists will have entered our
field and brought it back to life. To deal with student welfare is not enough—to
contribute to his understandigg of himself by educating him through motor activity
must be our compelling direchion. "'We haye a contribution to make to the college
education of men and women and we must bend every effort to find it. When and if
we do, we will not need to worry about our standing in the educational family of
worthwhile disciplines. Our position, the position of physical education, will be secure.

v
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“’ LIGHT OBSERVATIONS OF A RANK AMATEUR

WILLIS M. TATE
'\ Southern Methodist University
: : |

It is my function on this ‘program tograise some questions with you from the
vantage point of an outsider—concerniijg some of the confusion, misunderstanding,
lack of purpose, and conflicting voices in physical education and’, intercollegiate

_athletics. By provoking you, I may stimulate some excited and heated discussion
which in turn may motivate rationality and shed some light.

1 have entitled my remarks “Light Observations of a Rank Amateur.” 1 picked
these words very carefully. The word “rank” has two meanings which you know. One
has to do with putrid, spoiled, absolutely offensive. The other meaning of the word

, “rank” has to do with power or hierarchy, Since I am to be the’prototype of a
president, I will assume that second definition of the word, too. I would qualify as
both. It will frighten you a little to see how ignorant a man who is president of a
university caft be about your field, and you will say, *“This is our problem: beware
of ignorant fnen in power.” |

Now let’s {take the word "amateur.” I recognize that this is an emotionally laden
word for youy profession. The sports world is,torn asunder right now over the various
definitions of this word. I am pleased to see that some writers imply that the word
“amateur” is a sy for the word “gentleman,” but I suppose that the only way
irf which I can qualify is to assure you that none of my salary comes from.any of the
\ ,
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interoollegiate sports income. So, I guess I am an amateur. Another definition of that
word would be “2 babe in the woods,” as far as understanding the deep theory and
the philosophy of athletics and physical education is concerned.

Let me speak first of the background for some of the things I am éomg to say.

My idea of the purpose of a college gryuniversity experience, or a college campus,
is that it is organized to develop the po?gmial of each and every individual student.
We have a real problem in our tendency to think and plan in terms batches” of

students. Our real purpose is to find the individual and to develop hus poke}r:ual. and .
unity and to.

this means to develop a climate or an atmosphere 1n the university comm
provide a set of facilities that will be conducive to all sorts and types of growth. .am
on¥Who believes in the “whole student” appraach to education. I use this "whole
student” phrase with some redervation because 1t has becoe a cliché which immedi-
ately establishes me as old fashioned, but nevertheless ide . about the purposg of
higher education. T believe that the function of the college an HMIVETSItY 1S not to
develop only the intellect, but also the physical, social, and spirifual resources of the
postadolescent. One thing that I think psychosomatic medicine -has proved to us 1n
the modern day is dim an.individual is not a series of compartmentalized segments
and that growth and health depend upon_the mumd, emotions, physical fitness, social
adjustment, and spiritual competence, all for 3 very complex and bewildering world.
“‘Therefore you will ot hase to convince me of your belief, because I alsé believ®
that playgrounds, student unions, and 1iving centers are as im t in the toral
process of education as laboratories and dassrooms. Yet I do no w exactly how

“these facilities and the programs in which you are primanly interested are actually

translated into fulfilling the potential of individual students.
I yould like to give you my own personal testimony. I am a product of inter-
collegiate athletics_ I had the good fortune to parucipate in intercollegiate football,

.and was 2 participant in physical education from my early childhood. You wul under-

stand this readily when I tell you thag afy father was a YMCA secretary and that 1
do not remember the time when I was ot hanging around a gym somewhere or other.
So I am a product of these experiences. Something has happened to me because of
them, and I would not take anything in the world for the residue of value that they
have brought me. But how and why they helped, I am not sure. I'm lLike the blind
man in the New Testament who was given hg sight by Jegus. He was called before
the Sanhedrin, 2 group like this, and asked to tesufy. He gd, "I don't understand
what has happened to me. all I know 1s that I was blind, ¥ow I can sec. You smart
men figure it out * So I want to talk to you in terms of some pgfsonal experiences,
and maybe you can make some applications.

What 'did I learn?'[ think one of the most important things that 1 learned was to
upderstand and be at home in physical strain. 1 see many of my colleagues, friends,
and professional people’ on or off the campus who do not know how to cope with

. physical strain This js easy for me to understand because 1 am expenienced in jt.

ERI
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However, this is not an automatic lesson. Each tume I find that I have recenved value
from this experience, I find that some of those who were exposed to the same process
do not have the same carryover that I do, and I now realize that three of my former
teammates are dead and two others are t‘:ompletely incapacitated physically because,
although at one time they had splendid bodies, they did not know what to do with
therd and did not know how to learn to be at home under physical strain. The
conclusion must be that there js not an automatic carry-over, but I thank the Lord
that Ithad this beginning and this background because it has been of great usefulness
to me.

Besides the advantage of physical stamina and knowing how to cope with physical
stress, I had inany wonderful experienggs and learned a great many lessogs an the field
of competition One of these js knovésg the thrill of the contest—] think something
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comes with learning how to find 4fthnill in competution We all know a good many
people who shy awav frum compehition. who will go to great lengths to keep from
having to compete. But there 15 a thrll in desiring to win against equal odds or
competition. and in the neced for quick and decisive thinking under pressure Thus,
the pressures of detisineness and quick decisions do not become morbid or terrible,
or make 4 martvr of me. Lut I have found that they are something to be exaited about
and ‘to enjoy.

Another of the important qualitiey AT ¢ Tu me as a result of these experiences
was-the ability to learn how to sn ack frum a defeat When the play is over, and
you'se beep scored on. vou do not haye tume to be morbid You have to pick vourself
up. brush sourself off, and get ready \to reccive the next play You haven’t time to
become sorry fof voursclf 1 have leagned that this 1s a ternific lesson that people
should know, particularls in this verv ¢omplex world in which we hive.

Of course. I was greatls enhanced b\\\the thnill and understanding of team play—
the dependence upon others. the delegation of responsibility, the sacrifice that.comes
for the good of the team I also lurncdlsomc great lessons about the disciphine of

. tramming and practice, something underst%o\d by verv few people in the stands who

have neser had anv expenience with intéreollegiate athletics What does it take to
make a great punter, or a great blocker. ok a great basketball player, or a fine track
man® Disciphine. practice. and self-demial go,into these accomphishments .
One of the greatest lessons s that vou have to live by the rules Out of bounds is
out of bounds Mavbe vou did not step out of\ bounds. but if the referee savs that you
were out vou would waste too much time trying to figure out why, and who pushed
you, and 1n protesting that vou didn’t mean to do it
Another thing which comes to mind as I trvto evaluate what this experienge has
meant to me, is that 1 learned that someumes | 15 necessary to take chances and to
make bold and venturesome plav that someumed you have to kick on the first lown
or to run with the ball on the fourth down, oy vou have to trv a play that the
opponent doesn't quite expect Thus is the gamble and thrill, of bold. advcnturous,
and exating plav. From msy experience came a great admiration for those who excel.
Perhaps | am an inborn hero wonhipper, but when. I meet 2 ¢hampion 1n ansthing,
who 15 the best 1n his field. this brings forth in me an emouonal flood of appreciation
as well admut that intercollegiate athletics has a carmover on every sort
of plav anft every vacant lot thuch football game, on people shooting at baskets in
the back#ard with a hoop on the garagc door. and on, other things that come from
tagious excitement and thrill of emulating the hero or the champion. I also
think that this has much to do with the very best that any school can produce, and,
while there are manv objccuuns and some very scrious problems about the non-
participants—the persons who take all thair athletics as observers—I think <hat there
1s gothing bad or dangerous in thair emotivnal ssmbolic identification witlt the people
who represent therr school ’
Another thing that I havc found—which mavbe you would not put on your list—
15 that intercolicgiate athletics present opportumties for magnammous action. Some
of the expericnces which I remember best and wluch made indelible impressions on
. me, even moresthan some of the scores of the games in which I plaved, were the
eatraordinary evidences of sportsmanship on the part of some of my opponents
Now all this does not lead to automatic value building We know that the desire
to win causes short cuts and cheating Wc know that defeat can Ml the spint and
then begin to cause ratonalization and scapegoating Being defeated does not auto-
. matically mean -that vou can learn to cope with 1t We know that tcam play can rob
a person of lus individuality and his sclf<hallenge We know that training and
disciphine can become an end in themsedves rather than a means to an end. We know
that lining by the rules can bring on legalistic behavior rather than a spirit of the law

~
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We know that heru worship can be corrupting, and that champions must be found
as a result of equgl opportunities for all and not be rigged or set up. We know that
this magnanimity comes from sports opportunities which can also be opportunities
for meanness or for dirty and unethical parucipation. How do we insure the good
residue of benefits? I don't know—I think this 15 your business. Sume of you will have
to think it through and perhaps comc up with some of the answers about how the
crystalizauon of these benefits in the hivesof the people who participate can be made
more than just haphazard ﬁ A

Now I want to mention some things W badly confuse me about your profession.
It is not up to me oréto ans other college adminustrator to work out the answers to
these questions, If you can't work out the answers and learn to be aruculate about
some of these Lﬂmgs, and give dircction and interpretation to what you are trying to
do, I do not know who will do 1t for you.

The first thing I am confused about 15 this business of “physical fitness.” I under-
stand from some that it 1s a myth. I am confused when I read reports from experts
in the field who. by the nature of their statements, leave me 1n a quandary as to the
true function of these programs in our academic communuty. For example, my col-
leagye on this program has stated flatly that physical fitness per se 1s a myth In sharp
contrast, the President’s Counail on Physical Freness states in ‘its policy guide for
physical education that "physical fitness 1s a basic objective of physical educauon.”
I had thought thas the President’s Council had contributed to awakening the Ameri-
can public to the need for a physical education program in our schools, but my
umpression recened a jolt when I read in the first issue of your new publication,
Quest, thefollowing statement by Dr. Oberteuffer-

1

Perhaps the academic eycbrow s raised at sport, and its badly named famly ehmal
educauion, because of the internally gencrated confusion relative to the discerned Jends of
its efforts This confusion is patently self destructive Right now the popular theme song
1s physical fitness This is the fourth ume in this century programs of physical education
have been captured by this popular theme and bent to fit its illusions A demigod comes
out of the southwest with eloquent credentials in folk-lore but with knowledge of neither
need nor know how and asks us all to exercise and sweat and thus save the nation, or at
least its youth. from devastation and desuctude Bludgeoned by a Presidenual plea for
physical fitness, we reluctantly test and exercise, gush up, pull and run-walk 600 yards,
thus chasing a biological end which not onlv has no relaton to the educative process but
which has a built in rejectson factor which dooms the program to failure in our kund of
society.

These are strong words and. for the ordinary layman who does not understand what
Dr. Oberteuffer is trung to sav, they leave, to sav the least, a strange impression.
Obviously, a careful reader would not take isolated statements out of context and
mmply that they represented the whole truth, but the average layman s likdly-to
become confused when such conflicting statements are given emphasis .

Dr. Douglas Fessenden, writing in, the March 1963 issue of the journal of the
Assocration for Superiision and Gurniculum Development, reported that he received
the following replies from school adminustrators to the question. "What do you see
as the main purpose served by your program of physical education?”

Our basic aym s to instill 2 sense of disaphine and respect for authorty
The only real justification for phisical education is to build strong and capable bodies.

We view our phisical education program as an instrument to be employed in the
devclopment of adequate, well-adjusted personalities

Fessendcn reports that he received such a variety of answers from school adminis-
trators to this question that it was difficult to idenufy a common program or denom:-
nator or even to make a pattern out of it.
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This nomenclature s confusing to us—physical educauon vs. physical training. A
required course of physical training is given on our University's freshman and sophe-
more levels. Thus 1s 2 very good program. But we also have one of the roughest and
most rigurous degree programs in the field of teaching teachers of physical education.
It is a very competent «nd highly respected academic degree, and yet we call some
of these advanced courses physical education just as we do physical traiming. It is
confusing to our campus. and to others Of cuurse we realize, in spite of all the people
who do not accept it, that physical traiming 1s not a substitute for hard academic
development ant more than an intercollegiate athleuc program is a subsutute for an
intramural program, or ROTC and band dnll are the same as physical training. We
have some badly confused people who want to exchange these programs and I plead
with you not to let anybody equate your work with anything like band or ROTC~
but do not try to equate your work with something that is nothing like it, either,

I think the intercollegiate program is increasingly healthy because 1t 15 largely
conducted by gentlemen who want it to be an asset to this country and to the colleges
and unmiversities who participate. We all know at least a few exceptions that have
been held up to us and are beaten over our heads all the time.

Another quesuon I would like to ask is, How do you mouvate this carmy-over factor?
You have wonderful acuvity programs—how do you know, and how are you sure that

_they will carry over?

I would Lke to talk a minute sbout your problem of required courses. In my
expérience, not only in physical educauon but also in other parts of the curriculum,
I have noticed that where a course 1s required, something happens to it. Something
happens to the students and to their attitude when they go to that course. Somethmg
happens to the teacher of that course—he comes n and says, or at least thinks, ‘You
didn't choose me and I didn't choose you. If you don't do what I tell you, by gum,
you're going to be here next term. There's no way except to pass, there’s no way to
pass except to please me. Now let’s get thus straight.” The student replies, at least 1n
his mund, ‘I don't want to be in here. they forced me 1n here, I'm not going to like
it, I m going to resist it.l’ This often happens to a course when it is required and 1
think that part of the problem 1s the fact Lhat in so many places 1t 1s felt that "it’s so
good for everybody that we should require 1t.” Thus kills the sparkle and the oppor
tuhity in 1t. But that’s your problem, not mine. -

The thing I would most like to say s that you should :ake yourselves seriously.
Apart from some bad examples of the use of physical education courses to keep
athletes cligible and the sugma that comes from that, your program 1s a very impor
tant and demanding, exaung. and pertinent part of the university campus. We need
a great deal of research to answer certain questions, but we also must realize that the
main function ef this program is good teaching. I wpuld like to tesufy that some of
the best teaching dune in higher education today isfdone 1n physical education. This
1s my limated experience, but 1n intercollegiate athletics we see tiic coach as almost
the master teacher in so many unersities, for he takes what he has and develops his
group by hard work (harder work than is done by ahmost anybody tlse on the
campus), and tnes to make this potential into something better.

In conclusion, I would say. Take yourselves seriously and be articulate about your
purposes. You du not have to be defensive about your place. Provide an example in
this important work you do whxch will enrich the whole acadcxmc world,
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history of sport

THE FORMATIVE YEARS OF SPORTS CONTROL
AND THE FOUNDING OF THE AMATEUR ATHLETIC
UNION OF THE UNITED STATES'

ROBERT KORSGAARD
Ball State Teachers College

The Yef:rs Preceding Athletic Control

L]

History is replete with man’s interest and partiaipation in sport. Despite their
puritanical heritage and struggling efforts to give birth to this new nation, Amencans
loved and engaged in games and sports from tht beginning. Hpwever, as Foster Rhea
Dulles said, “It was a phenomenon somewhat difficult to explain, but the first faint
stirrings of popular interest [in sports) may be traced to the decade before the Civil
War " And although sports writers, doctors, and devotees of sports expressed a concern
for the apparent lack of health and physical vigor of the Americans gsXpntrasted with
their European cousins and advocated participation 1n vigorous sport tQ_counteract
the deleterious effects of the type of living prevalent in the Unsfed States at tbe.u%c
much prejudice continued to prevail against sport. "Dem 15 too new a comer o
earth,” wrote a shrewd foreign observer, Michael Chevalier, in 1833, “to have been
able as yet to organize its pleasures and amusements."

Despite this lack of organization, many devotees Tuld be found. *hc individual
with some athletic prowass would seek an outlet for hi¥ zeal and skills and often an
enthusiastic group of followers would encourage him to test his abilites against others
or against some set standard. .

Athletics manifested itself in many curious ways. Pedestnanism was extremely
popular and included feot races of from 50 yards to 10 miles, walking races of from
I to 500 miles, and as many types of exhibitions and hippodroming as the imagination
could conceive. (Hippodroming was the practice of engaging a hippodrome for
pedestrian matches, the participants receiving the admission fees.) It was the vogue
for the “ped” to issue a challenge, either directly to his intended opponent, through
an intermediary, or through the newspapers. Undoubtedly many such races were run
for the sheer joy of pedestrianism and competition but as a rule the challenge was
followed with a side bet. It was not necessary that the competitor himself put up his
own stakes, although he might do so, for often he would have a sponsor who would
stake him. Sporting periodicals and community newspapers constantly carried these
challenges from pedestrians and other athletes. Some typical challenges of the sixties
read as follows: - .

1Bibliography may be obtained from the autheor.
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Pedestrianism challenge:

Poughkeepsie, February 26, 1863

Seeing Mickey 1s not satisfied with his defeat by me some two years ago, I now will make
him a match to run hum 5 muiles, and jump 500 hurdles 3 feet high. The one that runs it
the quickest, and knocks down the least to win. and I will pick up 100 stones one yard
apart, with hum, the one that does it in the shortest time to win, cach race to be for $25
a side, and the Editor of the Spinit to be stakeholder. As soon as Mickey puts up a deposit
as a forfeit, I will send the same amount of money, and name the place to run.

-
Jas. B. Kensley.

A boxing challenge in 1860:

Billy Clarke of Birmingham will fight any 104 Ib. man in the United States, give or take
2 Ib., for $200 or $300 a side. Money ready at Willham Clark's saloon, Laurens street, near
Bleecker-street, New York.

A hammer throwing challenge in 1865: :

1, . .. challenge any man in the world to throw the hammer (weight-0f hammer not
to exceed 16 Ibs.), for from $200 to $1000. Also, the common chopping axe, the 28 or 56
1b. weight. Any gentleman desining to make a match at either, by dropping a line to Thos
Jarmy . ... Toronto, C.W. (Canada West), or. through this paper, will” be promptly
attended to,

Reports of skulduggery, bribery, “fixed” matches, professionalism, and even the
concoction of fictitious sporting events by reporters, were frequently heard. There was
no policing of the events by any organization nor was there a central clearing house
to establish rules, maintain records, or resolve issues. Saving occasional protestation
from the press, contestants, backers, and followers ran their events as they saw fit
Among the rare exceptions were the rowers who had better organization and honesty
of effort in making their sport a more legitimate practice than other sports of the
times. One of the most active rowing associations of the middle nineteenth century
was the Schuylkill Navy of Phuladelphia and it was noted for the fairness of its regattas
and 1s excellent adminisration. The first amateur boating organization in American
waters was the Castle Garden Amateur Rowing Association, organized in 1837 with
twelve or thirteen dlubs. It continued for many years in maintaining integrity in
rowmg. !

Other sports of the umes in¢luded cricket, baseball, swimming, gymnastics, cock
fighting, horsetauing, dog fighting, billiards, wickets, pistol and rifle shooting, rackets,
football, curling, roller and ice skating, hunting, fishing, as well as numerous unique,
if peculiar, activities such as fire department contests of various sorts, telegraph pole
climbing, and jumping and dancing matches.

In sports other than rowing, a few scattered attempts were made to regulate the

conduct of partiaipants. Writing of some early efforts, James i.lSullivan remarked,

The first authentic report that can be found is one of an amatéur athletic meeting held
in Hoboken, N. J., Sept. 4, 1838, and athletic games were held in the United States and
Canada at intervals from that date up to the late sixties. . . . The first amateur athletic
mecung held i1n the United States by a propetly organized amateur athletic club was given
by the H.M.A. [sic} Association of Paterson, N. J. on the race track of the Passaic County
Agricultural Society in the Spring of 1866. -

The New York Athletic Club also was organized in 1866 and soon thereafter spon
sored both closed games for 1ts members and open games. Pedestrian and snow shoe

clubs had been popular in Canada since 1840, and by 1865 the Montreal Pedestrian
Club was a leading force in Canadian athletics. It was noted that,\in 1856 a cricket
‘ ~
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club adopted a serics of resolutions disapproving the action of one of its members who
took part in a match bgtween two clubs, neither of which was his own club. Aside
from these few instances, however, there was little control over sports.

- &N .

The Caledonians

One of the brighter scenes in early American sports can be credited to the Scotsmen,
who brought their native games to this country and engaged in them as they had in
Scotland. The Caledoman societics held annual games in their communities and the
first reported one occurred 4t Boston in 1853. The next games to gain attention were
those of the New York Caledonians, who held their first annual contests 1n_1857.
Philadelphia’s society ran games in 1858 and soon societies were holding games in
Canada and in several states from the Atlantic to the Pacific.

The Caledonians of New York City customarily assembled at the club house 1n
their full Highland costume of kilt and hose representing every variety of clan.
Delegations of the members of other Caledonian Clubs occasionally participated 1n
the sports and games. When visiting in the United States, some of the celebrated
athletes from Scotland would join in the games. On the morning of the annual

“festivities the assemblage would wait for a signal from their leader and then would

march and ride to Jones’ Wood, arrivung in mid-morning "amid the enthusiastic
cheers of all present.” They marched directly to the lower part of the lawn where.a
space of 550 feet in circumference was roped off and after bagpiping and some
dancing, the games began. Typical games included from 15 to 25 events, among which
were hammer throwing, putting stones, running and standing jumps, short and long
runs, walking, hurdling, hop, step and jump, novelty races, “Restling Scotch fashion,”
dancing, singing, and quoits. Someumes cntrance fees were charged and prizes, cash\
medals, or articles of clothing were offered. Admission fees of fifty cents aided in\
financing the games. i

Although the games were primarly for the members, spectators were admatted and
estimates of attendance as high as 30,000 were reported. Generally from 6 to 15 per-
cent of those in attendance were contestants. In contrast to other sporting events of
the times these games were well organized and the bghavior of the contestants and
spectators left little to be desired.

The Caledonians flourished and grcw. Eventually they ran Junior Caledonian games,
held North American t:})mcmions, standardized weights, distances, rules, ctc. of the
events and lent tone “to the athleuc program afforded the Scotchmen and their
descendants. Eventually their money prizes led to problems of amateur status for
some and resilted in some younger members breaking off from the parent dub and
the formation of the Scottish American club. Along with the rowers, the Caledonians
deserve much credit for the fine precedent they established and the wholesome .
influence they hase cxercised over sportsmen up to the turn of the century.

>

Early Attempts to Regulate and Organize Athletic® Competition

Exclusivé of thc Caledonians and the rowers, who werc conccrned only with thar
own groups, it was not unul 1861 that an attempt was made to formalize and properly
Y ~

‘A few words concerning the use of the term ‘Athletics. Athletics in Europe gnd nine-
teenth century Amernia referred to those events which are now idenuified as Irack,rnd field
events. Sumularly the tcrm games referred to track and freld meets. It was not until well into
the tweptieth century that the AAU acknowledged that athlenics perhiaps was too ambiguous
a term for gencral use. It may be noted, however, that the term athletics s still used in
connct(ioxgwi(h the Olympics rather than track and ficld.
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conduct athletic events 1n the United States. The Fashion Pleasure Ground Association
of Long Island attempted to conduct track events in the first recorded effort to
sponsor an organized meet. Sporadic efforts to organiz¢ track culminated in the
holding of a 100 yard race, allegedly for the national championship, at Circleville,
Ohio in 1863. Scveral challengé races were run for the “championship” but the title
of champion was rather meaningless since many who considered themselves above
average (n athletic skill were prone to adupt the utle. The Civil War inhibuted the
promotion of orgamzéd athletics and it was not unt:l 1865 that Canada and the
United States really met with any degree of success in these ventures.

In 1866 the New York Athletic Club was urganized and two years later 1t began
a series of semiannual games. Since its inception this club has exercised a role of
leadership unmatihed by any other club. The form of organizauion, constitution and
bylaws, and rules or laws for the cunduct of athletic and other games served as models
for many of the hundreds of athleuc dubs which were to follow 1n its wake in the
last three decades of the nincteenth century. Patterned after the Amateur Athletic
Club and the London Athleuc Club of England, the New York Athletic Club
borrowed much of its knowledge from them and other English sports groups. Despite
some mistakes it was instrumental in bringing a semblance of order out of the chaos
that dominated the athleuc picture of the day. The San Francisco Olympic Club,
probably the oldest social and gymnasium lub in continuous existence in the United
States, addkd athlctics shortly after the New York club set the pace. Colleges, although
previously ¥ngaged in track and field, secmed to become more orgamized at about this
time. During the seventies, hundreds of clubs, sprang into existence all over the
country and their influence seemed to grow in proportion to their numbers.

Leadership by Athletic Clubs

With the advent of the athletic clubs, it soon became apparent that orgamz.m(y]
respectability, and control were desirable and would have to comg about. Many forsd
had been at work—the spontancous challenge matches. the précepts from Engla
Canada, and Scotland, the Caledonians. the athleuc clubs, the press, the col
leges, the other sports clubs, and, no doubt, other factors. Ultimately the conduct of
sports in this country resulted from 4 combination of interacung forces and no one
facet should be awarded cither the enure credit or blame. Many seeds of organization
had been scattered and it-was inevitable that svon a crop would be harvested. In
1872, England formed an association of athleuc clubs and it scemed aniomatic that
whatever England did. athleucally speaking, America would soon follow.

The ¢vils assuciated with sports werg not, however, banished simultaneously with
the advent of the athleuc clubs. Beting, running under assumed names, proselyting
of athletes, excessive values of prizes, the cuncept of amateurism, membership in clubs
and cuompeung with or against noumembers, or competing for more than one club,
were among the persistant problems.

The Spanit of the Times, a lcading sporung newspaper, was the self appomtcd
guardian of athletics and constantly suggested means for iumproving the status of
sports It propused that ope athletc club should be the recognized authority in athletic
mattcrs as was the custom in England. Little effort was made to adapt English regula
tions and procedures Lo Amernican needs and all suggestions were, more or less, mere
copies of English ways of conducting athletics. ‘

L]

Early Efforts at Athletic Control

In july, 1873 there occurred the first effort to organize athletics beyond the club
Limits. Men frum Brooklyn and New York gymnasiums organized the National

.
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Amateur Gymnastic and Athletic Tournament Associztion for the advancement of
athletic and gymnastic exercises. A tournament was conducted and proclaimcd an

© extraordinary success but, despite this, the organlzanon ceased to exist after this

meeting. “

Sentiments were cxpresscd in Canada and the United States in favor of a sports
governing body to be called the North American Amateur Athletic Association, It was
mmaeted by a Canadian in 1873 and while much interest was evinced by athletic clubs
and interested citizens of both. countries, the group wds never orgamized, even after
the New York Athletic Club attempted to call a convention for this purpose.

Ed Plummer, the athletic editor of the Sportsman, a former professional walker and
swimmer in England and a promoter of walking tournaments, fanned the flame for
unification of athletics by calling for a convention of athletic clubs in 1878. Although
thirteen mefropolitan New York clubs attended, it was significant that the New York
Athletic Club did not see fit to participate.. At a subsequent meeting on March 25,
1878, the American Association of Amateur AtRletes was formally founded. A review
of the activities of this association many years later indicated that it had exhibited
little vitality, took no steps to assume authority or enforce its rules, and quietly died
2 few months after its birth.

The Columbia College’ Boat Club in 1879 planncd an athletic meeting intended
for amateurs only. Guides, rules, and definitions were set up for the conduct of the
meet and it was later revealed the standards had really been established in anticipation
of the formation of a sports governing group entitled the National Athletic Associa-
tion. Criticism was offered because this group was ‘composed mainly of nonathletic
clubs, exclusive in natur¢, which sought to superimpose their regulations on the
athletic clubs. As a result of this criticism and internal strife this group did not gain
acceptance among athletic clubs.

Athletic Control Established A , -

The athletic clubs. not wishing to become involved with, and possibly dominated
by boat, polo, lacrosse, or other sporting clubs, passed a resolution at one meeting in
which they found themsehes to be a majority, to the effect that an organization of
nothing but athletic clubs should be formed. This led immediately to thc founding
of the National Association of Amateur Athletes of America on April 22, 1879. Seven
clubs of the New York, New Jersey, and Boston area became charter members. The
constitution was modeled after that of the National Association of Amateur Oarsmen
and ended a year or so of much exchange of letter writing, newsp.pers comments, and
meetings by many individuals and clubs. ¢

The new organization sprung into action immediately and the years 1mmed|ately
following its founding saw many athletic events being conducted, a rapid growth in
thc number of clubs and numbers of competing athletes, and, as might be expected,
attgndant problems of amuateurism professionalism, proper sponsorship of meetings,
junsdictional matters, etc. In 1881 the association incorporated and it was also in this
year that provincialism gave way shightly when a person from outside the vicinity of

“New York was elected to the executive committep. .

By 1882 there was a decline in interest in track, the number of clubs had been
reduced considerably, and the strength of the NAAA declined sharply. Many criticisms
were directed at the NAAA, not the lcast of which was that despite the affiliation of
the Intercollegiate Athletic Assogiation, the parent orgamization recognized all seven-
teen members of the I1AA as only one club, which resulted 1n each club having but
one seventeenth of one vote. Why the colleges acccpted this ignominious role in
athletics when the custom in lacrosse, cricket, rowmg, and lawn tennis associations
was to recognize each college as a scparate club, is difficult to assess. In 1883, the
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National Association began publishing The Amateur Athlete which appeared weekly
for seventeen 1ssues but duc to nonsupport from the athletes became a bicyding and
tennis magazine. By 1884 the Canadians had formed’ their own goverming body and
withdrew from the NAAA. It was in this same year that the Pacific Coast Amateur
Athletic Association was organized but nu cffort was made to affiliate the two organi-
zations. Because they were thoroughly disgusted with the management of athletic
affairs and those in control of the NAAA, the New York Athletic Club decided to
withdraw its membershup. The resiguation of this pu“uful club proved to l)e a telling
blow and soon other clubs followed with their resngnauons

The Manhattan Athletic Club had been organized in 1877 and rapidly achieved
athletic and finanaal strength unmatched by any dub, with the possible exception of
the NYAC. An .intense rivalry eaisted between these two clubs and continued for
many years. Bitterness was intensified because the Manhattan A.C. virtually became
the National Association uof Amateur Athletes of America and several times legislated
to the disadvintage of the NYAC. ;

The Amateur Athletic UniQn of the United States Emerges

Dissatisfaction with athletic affairs and mismanagement by the National Association
was openly and coutinuously capressed during 1887. Besides the NYAC, the Athletc
Club of the Schuylhull \'.ny of Philadelphia was 4 severe critic of the governing bLody.
Unwilligg_t@sappress its feelings or to be content with cummumg the unpleasmt
status, the latter (lub decided that countcraction of a constructive nature was 1mpera
tive Accordingly it wrote 4 letter on September 12, 1887 to.the NYAC, suggesting the
formation of a new amateur athletic association. In response, on September 14 the
NYAC circulated a letter %o fifty clubs, inucluding colleges, which stated, among other
things, that a meeting would be held at the NYAC on October 1, and that;

The general purpose is to form an organization broader in its scope, more liberal to
clubs at & distance from this city, more far-rcaching in its purpuses, and more general in
its encouragement of amateur athletics than the present association.

The Spirit of the Times on October 8, 1887 reported that the me(.:tmg was held as
scheduled and in attendance were representatives from mine adhiletic clubs from New
York, New Jersey, Detroit (by profy), Washington, D. C., Delaware, Indianapolis, and

_ Philadelphia, and letters or telegrams of support from five other clubs. Neither the

Munhattan Athlctic Club or the collegiate clubs attended. The delegates decided that
an organization should be formed and other (lubs invited to juin. Officers were elected
for the tcmporary assouation and a constitution committee was appointed which
became active at once. On January 21, 1888, representatives from fourteen clubs
responded to the roll call, and the Amateur Athletic Union of the United States was
formally organized.

Eastern United States now found itsclf with two national spurts controlling bodies.
Inevitably a flud arose between the two urgemizations and the contention for domi-
nance resultedrin intense rivalry and bidding for support from the clubs and athletes.
Eventually the National Assocation of Amatcur Athletes of America lost more and
more mcmbers, strength, and prestige and decided 1t should seek amalgamation with
the AAU. It was not long before all colleges anid clubs withdrew their (u‘pport of the
NAAA and the Manhattan Athleuc Club Decame the only remainthg member of
standing. Thus, only a club remained and the AAU was not interested in attempting
reconciliation sinte it contended therc was no national body left to negotiate with. -
" Because they protested the administration of both groups and in order te protect
their own interests, a number of Midwestern Jdubs orgamized the Western Association
of Amatcur Athletes at St. Lows on October 14, 1888 Although the AAU recognized

-
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the existence of this group and the Pacific Coast Amateur Athletic Association, it took
no action for or against either of them.

The AAU sprang into action' immediately. It sponsored meets, tried to put the
athletic house of Eastern United States in order, legislated and adjucated athletic
affairs constantly. Eventually it became strong enough to command sole control of
athletics and proceeded to do so in arbitrary fashion, at the displeasure of many, but
to the satisfaction of the majority. ‘ ! .

Although the feud between the two spurts governing bodies was intense and batter,
there were men on buth sides who could see little sense to the dispute and initiated
efforts to resolve the conflict. After sume eschanges of letters and personal meetings
between men of both organizativns, a committee report was prepared and accepted
which resulted in the dissolution of the NAAA on August 1, 1889, Although it would
be exaggerating to say that all would be harmony in muatters athletic henceforth, 1t
could be said that the way was well paved for the AAU to become the sole governing
body over sports, with the possible exception of those participated in by educational
institutions.

v

Conclusion

This then is the story of the antecedents and the founding of the Amateur Athletic
Union of the United States. It was born out of a need for umfication, standardization,
communication, lidison, organization, and administration of affairs athletic. Its birth
was a tremendaus struggle, its conflicts many, and its problems never ending. It has
made mistakes and enemies and has caused injustices, but, as is true in all countries,
the United States demanded some central budy as a parent organization for all of the
thousands of athletes and hundreds of clubs who wished to compete with a semblance
of order and integrity. The AAU has attempted to provide this leadership. How well
it~Qas functioned can be measured in its subsequent history, its years of &xistence. ats
growth, its pawer, the men it has influenced, and its present status.

. b :
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; BACKGROUND OF THE CONFLICT

-

a BETWEEN THE NCAA AND THE AAU'

-

PAUL STAGG
Unwerstty of the Pacific

Ao

<

In order to understand the probicm fully, it is nuess,;ry to go back into the
sequence of development of sports urgauizﬁuuns in this country. Athletic activitics
Jhave always been carried on. However most of the sports s we know them had their
beginning on the East Coast in the last half of the nineteenth century, particularly
sinCe the Civil War Although the spoms yf rowing, baschall, football, track and field,
and others were practiced in the carly days on the various college campuses, gencrally
athlctic activity was considered something to be tolerated, rather than fostered by
educational institutions. Activities were largely run by students wath the help of some
alumm. Generally there was little organization until near the cnd of the century.

' 1
iBibliography may be obtained from the author.
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Along with the gradual development of athletic programs on the college campuses,
there was a much faster development of a sports program outside the college field.
Throughout the East, especially arvund population centers, athletic dubs developed,
particularly in the New York City area.

The first organization for the control of amateur athletics was foﬁi in 1879. It
was called the National Association of Amateur Athletes of America. Phe strength of
this organization was in the Ncw York ares, where it conducted various athletic
champuonships_for about ten years before at was forced out of enistence by the AAU.

The Amateur Athletic Umon, (AAU) was formed in 1888. The reason gnen for
its formation was “the general dissatisfaction over the way athletic affairs were bemg
handled by the Natronal Association of Amatcur Athletes of America."WRather ironic-
ally, the quoted passage is very similar to the charge leveled at the AAU by the
National Collegiate Athletic Association (NCAA) a few years later.

The AAU, at first had a club membership, but later changed to association member-
ship, each club or similar organization bemng entitled to representation regardless of
size or activity. An cffort was made to get all organuzations spousoring athletics to
join. Pressure was brought to bear on the various organizations to have all competi-
tion and exhibitions of sporting events sanctioned by the AAU by disqualifying any
participant in an unsanctioned meet from participating in any athletic sporting event
sanctioned by the Umon. Since the AAU conducted meets and tourniments through-
out the country which, in the early days, were not equalled by any other organization,
the pressure could be great. The AAU had a system of registration whereby persons
competing in sports over which it claimed jurisdiction would have to register with it,
certifying to their amateur standing. At first it claimed jurisdiction over all sports,
however soon many of the team games. such as football, were eliminated. Although
withirf the United States the AAU claims junsdiction over relatively few sports
p.lru’eipated in by the colleges, they do claim full jurisdiction over all international
competitions.

The NCAA came into being in 1906 as a result of problems in connection with
football, particularly the football rules. There wcre 38 members at first, but it has
grown in membershnp until now over 500 cullcges and universities are members.
Membership is institutional. From the begiuning the NCAA was constituted as an
advisory body with no exgeutive function except through its commuttees. This prin-
aple was followed until 1947, when the enforcement program was inaugurated.
Nevertheless, through the various committces and through resolutions at conventions,
forceful actions have been taken. The NCAA expanded its influence through its
¢hampionship events, which began in 1921 with a track and field championship.

Through the ycars there have been sevcral areas of cunflict between the educational

institutions and the Amateur Athletic Union:  ° ,
- < .
1. The AAU's rulcs requiring sanctioning of events and registration of participants.
2. The question of the right of the culleges to compete internationally with oth:r
educational institutions without permission of the AAU. :

3. Representation in the Olympic organization.

Early Conflicts with the Colleges

In the years immediately after the formation of the AAU, the colleges had no
organization to fight their battles fur them. My father, Amos Alonzo Stagg, once told
me that there was a good deal of unrest among the colleges in the 1890’s over the
rules of the AAU. He said that during that period, when he was at the University
of Chicago, he took issue with the Central Association of the AAU and won certain
concessions relatrve to educational institutions running their own affairs.

72

ERIC 7 g

-




V . ‘

One of the best documented early conflicts between the colleges and the AAU
occurred in basketball. During the early ycars of basketball, which was invented in
1892, the YMCA was largely responsible for its promotion, but as basketball became
better known the athletic clubs under the AAU began to play the game. As a result,
the YMCA and the AAU collaborated in the publication of a basketball guide which
included the registfation rules of the AAU. Registration, requured certification of all
participants as to their aniateur standing, Any registerad team playing an unregistered
team was disqualified and outlawed..Since therc were not tuo mwaty teams playing
basketball, it was the custom of the collcges making a trip to pik up a game or two
with athletic clubs. Some of these ¢lubs were registered with the AAU and some were
not. This resulted in a numbcr of well known wstitutions being in constant trouble
with the AAU. K -

The decision to publish a collegiaté basketbull guide came out of a discussion at
the time of the Yale Pcnnsylvama basketball game at New Haven in January 1905.
Ralph Morgan, the Pennsylvhnia managcr, had recéived a letter from James_

Sullivan, secretary of the AAU sayiug that if Penusylvama played Yale, which. g
considered an outlaw team because it had played the Crescent Athletic Club, Pennsyl- E
vania would be dlsquahﬁcd and outlawed. It was suggested at that time that the
colleges form a committee of their own to make the rules of basketball and leave the
matter of eligibility up to the individua! cullege faculty. Ths committee Was formed

in 1905 and came under the NCAA in 1908. ‘

NCAA Comes into the Picture—1920-1940

Immediately after World War I, there was 4 great revival of interest in athletics.
The NCAA began to expand its functions dud takeé an interest in activities that
prcnously had becn left to the AAU. Most of the conflict revolved around repre-
sentation in the Olymplc organization, althvugh there were thru: inadents outside
that arca worth mentioning.

Until 1921, the NCAA had never entercd the field of conducting uational champion-
ships. Before then nearly all the big championships were run upder AAU sponsorship.
When it was suggested the NCAA conduct a track and field championslup, the AAU
did their best to discourage it, however, the NCAA went ahcad with the track and
field champpionship and, later, other sports.

A second incident occurred in 1923, when tife NCAA was asked by the Paris Univer-
sity Club to Jielp secure American college students to wmpete in the International
University Meet in Paris that year. With the permussion of the University of Southern |
California, Charles Paddock, an outstanding sprinter, competed 1 the miect. After
the meet Paddock was suspended by the AAU for competing in the meet without
permission of, the AAU aud made ineligible to compete in the next Olympic Games.
At that time a statement of policy was made by the NCAA as follows:

American colleges and linivensitics reserve the night to deternune the elgibility of their
students to compete in intercollegiate athletic meets in this country and elsewhere.

Althoughi this situation was deared up, the conflict of jurisdiction still remains 1n
doubt. i
In 1928 sull ahother clash occurred bclwc&the AAU and the NCAA. In that year ‘
the National Amateur Athletic Federation, wluch was « federation of a large number |
of organizations fostering athletics, induding the NCAA, conducted an open meet. |
Five Northwestern Unnversity swimmers competed i the mect with the conseut of the |
university. After the mect the AAU: disqualified these five swimmers for competing in
a meet not sanctivned by the AAU. As the NCAA was a strong backer of the NAAF, |
_the Association appointcd o committee to discuss the whole matter of NCAA-AAU
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relations. As a result the AAU later modified its constitution to allow the colleges to
certify to the amateur stunding of their athletes for competition in AAU meets,
instead of each individual haviug to register and certify to his own amateur standing.

The Olympic Games were revined in 1896 Ly Buaron Pierre de Coubertin and his
associates. At that time, under the leadership of James E. Sullivan, AAU secfetary,
the AAU assumed contiol over Amenican mterests. An Amertean Olympic Confmittee
was formed, a sCIf parpetuating body having acither consutution and by-lays, nor
rules of prucedure It conunued to manage the Amencan Olympie tcam from 1896
through 1920.

The first official counection the NCAA liad with the American Olympic Conuttee
was in 1919, when 1t was given one representatine on the Commuttee and latgr when
President Pierce of the NCAA was put on the Executive Committee

As a4 1esult of the critiasm of the 1920 Olympic Games the American
Committee appointed . Reorganization Commntice with President Pieyce as o
ber. This Commitice dearded to form an Ameniean Olympic Association whicl
have complete supervision over all American Olympie affars. The Olympic

Olympic Commuttee that the AAU was to have 33 delegates and the NCAA 16 dele-
gates out of u total of 91 delegates n the Olympic Assvaation. However, at a second
meeting of the Reorgamzation Committee, which President Pierce could not attend,
the NCAA delegates were reduced to three ' :

In protesting this action, President Pierce biought out several points, two of which
were: .

: X

1. The NCA\ embraced ncarly every institation of athletic prominence in the
country: at least 350.000 athletes were represented. o

2. In the Olympic Gumes, 1806 through 1912, 69 percent of the first places were
won by Americans who were college men. Thie representation was equally. good in the
1920 Olympics. In view of tlus representation of college men on teams, the institutions
that they represented should be granted greater recognition, through pecognition
of the NCAA. .

Despite the plea fiom President Pierce, no adjustment was made in tiﬁ“NCAA
representation, so in December the NCAA withdrew from the American Olympic
Association. Over the period of the next few ycars, before the Olympic Games of 1924,
the Olympic Assoctation danged its constitution aud bylaws to make the voting rules
satisfactory to the NCAA. so the NCAA withdrew ats resignation and cooperated to
carry through the Games of 1924 -

Again in 1926, the mecting of the Amenwan Olympic Assoctation, according to
Presulent Picree, hecame w test of strength o change the constitution of 'the Olympic
Associdtion for the purpose of inaeasing the 'power and coutrol of the AAU. The
constitution was changed to make the delcgaies, who were predominately AAU,/thc
new Olympic Commuttce to run the, Games  Agan the NGAA withdrew frolz the
American Olympic Assnciation, ouly to reume membership ul 1927, after being
assured that the tryouts for the 1928 Olympics would be conducied on the sam basis
as for the previous Olympies. As it tuned out, the NCAN representation Mad Dittle
or no influence on the conduct of the games.

In & memorandum in Junuary 1928, whicli John L Gnffith, commisstoryr, wrote to
the Dircctors of Athletics of the Western Conference, he noted that thebretically the
Olympic Committee managcd and controlled Olympic affairs, but” actually was
dominated by the AAU. For pioof of this he noted that at a recent mecting the JAU
had selected the Olympic «oachics, named the aity 1 which the Olympic tryouts were

74 .

Aruitoxt provided by Eic: . ~ N




¢ M ‘ ,/ )
/ .
to be held the coml'ng yéar, agreed upon the days for the trials, and made other
arrangements for handhing the American Oly trials,
This fight for representation eontinued thriwgh 1937 when it appeared that the
NCAA had equal representation on the €ight games commitiees 1n which the colleges
were interested. ¢

. <
\

Recent Conflict Between NCAA and the AAU

Following World War 1I the conflici between the NCAA and the AAU dicd down.

*  However, inthe last few years there hus been increasing irritation over the manner

mn wt;ﬁcrgf?e( AAU pperates amateur sports This came to 4 head 1n a meeung of the

NCA uncil i/ April 1960, at 'which ume they voted to cancel their arucles of
agreement wul the AAU

In justification of their withdrawal, the NCAA Cuunc:] brought up the following

examples of administration:
l
1 Inconsistent administration—the AAL sanction fees vary and sometimes are npt
applied, depedding on the individual or agency 1nvolved.
2. Inadequate adminustration of the amateur rule—the last minutc canc®lation of the
Unnersity of lowa-Phillips 66 Memorial basketball game
3. Poor handling of foraign relativns—ihe illfated visit of the Swedish basketball team
m 1959
4 Inab;hu to rallv the support of sister urganizations. loss of faith in the AAU by the
high schopls colleges. and"national coaching organizations }

The rdult was a series of mectings between the NCAA and the AAU o try "to
resolve the ﬂfﬁculua The NCAA proposed a foderation plan for administering
athletics.in United States with four categories of membership. namely, the second-
ary schgols, the culleges, the urmed furces. «nd open competition There would be a
separalﬁ federation for cuch sport Under this arrungement the AAU could continue
to cunigol athletics 1n open competition, as it does now, but would share with other
organfz‘auohs the rights to determine policy on ¢ national und international basis.
The AAU. on the other hand, cJaimed that no new organization was needed to
contyol amateur athlctics. and that they had authority from the International chcm

. uon to handle the program
the process of negouauon 1o Febyary of 1961, a commuttee of the \C»LA
prtsemcd some recommendations to the_ Uthed States Olimpic Commutiee to correct
. weaknesses scen 1n that organization. ’ﬁ?{rc 15 no indication that these recommenda-
n,éns will be implemented -

/ Although the AAU never aceepted itf the NGAA .md' uther orguniziuons were

mnl]mg to lct the federanion idea die The NG A, in couperstion with other organi-

R wations, moved ahead to form federations in the sports of baseball, basketball, gym-
s nastics. and track and fieldd The Track and Field Federaupn became active n

/’ Scptember 1962 und begn to sponsor u varivus parts of the country 4 series of meets
which did pot huve the sanction of the AAU The AAU retaliqted by threateming to

rule mchg)blc ans athletes competing m 4 federition event and finallv did rule some

/ athletes ineligible.
-4 The NLAN countered by sending o memorandum to its members on October s
/’ 1962, asking- . o =~ %\

1 That the colleges Wom AU membership <
, 2 That member instgutions not ‘enter athletes a0 AAL competition unies sanctioned by

the appropriate federation. :

3 That staff manbers withdraw from membership on AAU comouttess m‘xt%c spon.s of
basketball, gvmnastics, and track and ficld

4 That institutional faulities and equipment be used to further tac federation activitics
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As the Nc,mlénemb:rs moved to support the Association’s stand, a grei“t deal of
consternation was apparent as the season for the big indoor meets approached. Most
of these indoor meets are prumoted by ouwside orgamizations for the entertainment
of the winter crowds in the big aties such as New York, Boston, Los Angeles, and
San Francasco. Although the federations were willing to sanction these meets, the
AAU was not willing to have dual sancuon, which made for an impasse. In the next
month two plans were drawn up at meetings of representatives of both sides. However,
in each case. at a later date the AAU turned the plans down.

In _]anuary 1963, at the suggestion of President John F. Kennedy, another mecting
was held, with General Douglas MacArthur as medx%r for bmdmg arbitrduion. Out
of this meeting came a moratorium between the whrrning factions untl after the
Olympic Games in 1964.

Plans are going ahead without the AAU fur the dc»elupmem of federations. The
Basketball Federation is the only one which has word from the International Federa

. tion. The internatipnal group has proposed a temporary solution for the control of

basketball, one whigh 15 a setback for the federation.

In a letter to theg members of the AAU. the secretary, Stephen Archer, says, amon’

., other thungs "Thekole aim of this revolt on the part of the NCAA 1s to desttd@™he
AAU regardless of what they say " The NCAA says the AAU takes the position that
no other organization or segment of amateur athletics should be accorded a sﬂiﬁcam
place in determuning sports policy in the United States or 1n this nation’s position on
international sports. And so it goes.

My Ph.D. thesis. on which this paper is based, took me through the year 1942. At
that ime I wrotc some conclusions which are as good toda\ after thus last senes of
episodes in the conflict as they were twenty years ago. .8

Basically. the 1ssue between the NCAA and the AAU was on the type of government
proposed by each organization The AAU believed strongly in government from the
top,, while the NCAA behieved in 4 federated orgamzation which allowed | local
autonomy. The reasoning followed by the AAU with regard to amateur athletjcs s,
in substance. as follows. . *

1 That athletics in the L'Lutcd States needs a central body which will contr Ll all
athletics.
2. That the AAU, being the parent organizaton by virtue of its early begnr ning
and the senvice already rendered in behalf of amateur athleucs, should be_the orgam
zation to control athleucs, and that the AAU s already recognized by foreign’ ofgani

— rations as the official govermng body for athletics +n the United States. .

{ 3. That the machinery for the governmj thletes 1s already set up and
functioning. therefore no new organizatiop/is necesfary
. 4 That a swstem of reglstranon certrficaugn 15 best plan for ensuring

amateur athletics. ]
5. That the colleges and unnusmes throughout the country.should join the AAU
and male it the national controlling body

The reasoning of the NCAA on the matteg%s as follows
; .
1 That athletics in the Unuted States should be run on the basis of local autonomy
rather than control superimposed from above. and that the NCAA, the high school,
the YMCA, and other rcputable organizations should be allowed to run their own
program and that the AAU should concentratc on the athletes who are unattached.

2. That the colleges already have highly puid staffs for carrying on the athletic
program and that the wolleges should not have to subordinate themselves to unpaid
representatives, who might be college men, but not men selected by the colleges.

76 » ‘

< T

~ ERIC ° 84




- . s -
-
v, N .

3. That the colleges chose to run their own affairs, that with more than 55 college
conferences in operation, in additivn to the NCAA., the colleges have the machinery
to run their own affairs.

4. Thar the NCAA qucsuons the right of the AAU to require the sancuoning of
all open meets.

5. That the NCAA does not accépt the AAU #5 the governing body for inter-
national athlétics where colleges aresinvolied, but 1t does awcept the Amerncan
Olvmpic Association us the goverming body for the Amernican cffort in the Olympic
Games, although it fecls that this orgaruzatipn, as constituted and controlled by the
AAU, 15 not fairly representative piwm interests of the bulk of the paruc
pants

The AAU has certain advantages in this conflict which are hard to osvercome.

1. They have been accepted by the International Federation as the goverming body
for athletics in the United States They have been in this position so long that they
have the ear of the members of the International Federation Without the threat of
iehigibility for the Olimpic Games. the AAU would have no hold osver the colleges.’

2 Members of the Internauonal Federation are accustomed to the control of
athletics by unpaid volunteer workers. It is going to be dufficult to get sympathy for
our system of paird admumistrators and coaches.

. $ The conflict can operate only about three yeasqut of every four, as public
pressure causes the NCAA to give up the struggle about 2 year before each Olympies.

v

e | There are a few advantages for the NCAA 1n J.his conflict: : D
. i
1 They «ontrol a large proportion of the athleuc faalites available
2 The best coaches are part of its orgamization and undcr the control of the
NCAA nstitutions.

3 The educationul institutions have complete control of their athletes duning ten
months of the vear. iud/&p'robabl\ more if necessury Since the bulk of the athletes
in all meets and contests arc from educational institutions, any plan to withhold
them from AAU mg€ts would cripple those events.

4 The AAU needs the facihiues of the colleges for continued development of the
undttached athlete. On the other hand, the colleges huve enough competition. so they

do_not need AAU competition for top performance
J i \

Predictions

7

If histors 1s apy indicauon. nothing short’ of complete reorgamization of the
control of amatedr athletics will cause the balance of power to go out of the hands of
the AAU. as desfred by .he colleges Although the colleges have. over the vears, gained
some concessionp from the AAU, most of these have been temporary. On thé other
hand. I can t seqf the volleges giving up the fight for greater representation in Olymipic
affairs Short a chiange in heart by the International Federauon. which 1 doubt,
or ggvernmeny intervention. I can see this conflict gorng on for many years.
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SPORT, PLAY, AND PHYSICAL EDUCATION
- IN CULTURAL PERSPECTIVE

FRANKLIN PARKER

University of Texas
»~

My big question 1s, Why does man play and engage in sport and dignify their
theory and practice as physical education? Thesc are large questions and though 1 will
fall short of full answers I have benefited from searching through the literature tn
quest of the answers Let’mc start with what we know Lest. with sport and play in our
own America, .

In the beginning, Puritans frowned on sport in gencral and on Sunday sport in
particular In the language of the New Englund Primer, Your deeds to mend. God
attend * In the North, the sporting secd was lost on rocky Punitan ground. In the
West, sport. play, and danung to the fiddle were restricted to house raising festivities.
In the South, Virginians copied Enghsh cavaliers in fenung. horse raang, and fox’
hunting Early Amcrican $port was at first not of the common people or of the fron-
tier In the middle Atlantif states and elscwhere boaing, card playing—even baseball—
were an upper class prerogative In 1843. when members of the exclusive Knicker-
bocker Club in Manhattan ‘played bascball. it was a genteel game for gentlemen.

But times were changing and between 1840 and 1880 America leaped from fifth to
first pluce umong industrial nauons. Immigrants poured in by the tens of mullions,
half of them Germans and Irshmen accustomesd tu the relased European Sunday.
The Puritan Sabba'lth retrcated before the laboring mun s taste for Sunday picmics and
ball games in small towns. und becr gardens and saloons 1 big aties. With the
fronuer closed. rural agrariamism in dechng, and urban industrialism triumphant.
sport rose swiftly One historian. Frederic Logan Paxon. has fuggested that sport was
the safety, valvc that replaced the doscd fronticr Surely 1885, when the Inter-
national Young Men's Christian Associstion founded Sprmghield College in Massa-
chusetts as 4 training school for physical education teachcrs, sport in ‘America had
reached the age of conscnt. And by fhe turn of the century as it enlarged to include
cvery known gume, spurt was alrcady feeding back jdeds to sermve the American drive
for speed and efficiency.

Sport had « marked effect on social custom and technological advance i late
nineteenth century Amenica Frederich W, Tavlor &8s 4 doubles tenmis champion 1n
1881 Not lung .uftcrwards he established the ume and motion study movement and
fathered the scicnufic management reyoluton It was in golf and tenmis that he first
saw the value of analysis of motiun, the impurtance of methodical training, and the
worth of time study. .

Leland Stanford. president of the Central Pacific Railroad and Ixncfactor of Stan-
ford University. bee a friend $25.000 that « trotter 10 gait Lifted all four hoofs off the
ground Hc hired a photographcr to provc his puint. Photographer Muybridge set up
trip wires fur a 24camcrashot sequence. He proved Stanford correct and laid the
basis for motion picture photography The first commerual motion picture ever shown
on A screen was a sivround bouing bout un May. 1895 It was the filming of bowing
events that took motion pictures out of the peep show and into big time.

Radio, too. received impetus from sports As carly as 9899, when Marcon: desper-
ately needed moncy to perfect dus wirless. the New York Herald patd tum $5.000 to
transmit via radio the finish of the American Cup yacht race. .

“Above all the bicvcle had large influence The oyeling craze ook hold after
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improved English bicycles appeared in the Philadelphia Centenmial of 1876. Lady
riders shortened their skirts and feminists had new support.

The League of American Wheelmen. a mullion strong at its peak, campaigned for
better roads. By 1900 half the states had passed legislation for better highways. From
improved bicycles came the ball bearing, wire wheels, hub-braking, the pneumatic
tire, and variable speed transmussion from which came automatic gear shift in cars.

The bicycle irdustry developed tubular miekel steel and played 4 key role n
developing.the motor buat, the mutorcycle, and the autumobile. Onille Wright was
a bicycle racer and with hus brothcr Wilbur ran a bicycle repair shop in Dayton, Ohio.

Henry Ford's first cars were racers. He nceded financal backing, to get moneyed
people interested he needed publiaity. Racing car winners gave hum the public atten-
tion he sought. The man Ford got to race his 80 horse-power 999" engine was a
professional bicycle rider named Barney Oldfield.

After the turn of the century sport it Amenica with a bang. Teddy Rooseielt's
Cabinet was often called the “Tennis Cabunet.” By 1919 sport represented an annual
expenditure of $73 million By the 1920, aidcd by radio, the spectator boom was on.
Baseball, football, and boxing drew enormous crowds. Duning the Depression in the
1930’s the trend turned toward participant sports. The Works Progress Admunistration
alone built 10,000 tennis courts, 3.026 athletic fields, 2,261 horseshoe courts, 1,817
handball courts, 805 swimming pools. 318 ski trails, and 254 golf courses. National
and state parks and fish and game sanctuaries helped extol the outdoor Lfe.

As direct participation rose. personadl attendance dedined. Radio and television 1n
our time have aided this trend Big time sport has become an entcrtainment spectacle,
set up and grranged for home listcning and vicwing. Gate receipts have dropped, the
crowdd just do nut come any more. adverusing has become the moneyed mddleman.
Wrestlink, boxing, bLaseball, and football have becn turned into parlor sports.

Converstly, swimming, boating. skiing. camping, bowling. skating—in short most
participant sports, whcther private, school, or company sponsored—are on the nse.

“1f, as T think, it is a healthy trend, then how can partiaparit sports be encouraged?
How can we make creative use of the participant trend to produce physically stronger
and more mentally alert Americans: Wc are back to my onginal question—why does
man plav? Why does he engage in sport: Why do we dignify the theory and pra\c;;lc_c‘/
of sport as physical education? Let me approach some theorctical answers through a
brief historical survey. .

In thc beginning the amocba stirred and 41l is descend.ints moved and crawled and  »
ran 3nd roamed the face of the carth to find favorablc Lifc conditions. For man, from
the beginning. the bodily dexclopment wus imperative since ¢fficient movcment meant
survival. The more cficsicnt man. physically and mentally. lcd others out of danger
The root meaning of the word education is “to lead forth.” .

When danger was for thc moment aserted and food envugh was at hand, prudence
may have directed the channeling of surplus cnergy into preparation for tomorrow's
challenges From thus surplus energy dunng earliest imes of bricf leisure, in imitation
of previous battles. und in exultant hopc for future achievement. youth may have
learned to do sport and to play. Whatevcr the ongin in the dim past, sport, play, and
physical dd\clopment arc part of mari s hentage und the necessary complement to his
mind’s search for understanding and meaning. .

The richest blending of phisical und mental activity uccurred in anaent Greeee. It
was 4 rarc and balunced blend. Cun you remuvc the dance and not Limut Greek drama?
Can yoy take away running. jumping. and wresthing and not wcaken Greek cduca
tion? Can you subtract military traiming and not undcreut Greek atizenship?

Physical movemcnt and intcllectual ideds were antcrrelated. Socrates hammered
mallet to chisc] on sione befure he looked for virtuc, Anstotle trained Alexander's
body in the Lyceum before he taught him philosophy.
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It is a challenge that prompts response, there is physicalemotve stimng that coin-
cides with thought. No people, no civilizations rise except aganst adversity. In the
desert Moses gained hus insights into the Ten Commandments. Along the overflowing
rivers man first controlled floods and developed agriculture.

Great as Rome was, 1t was surpassed by Greece. Romes overemphasis on mulitary
traiming and undercmphasis on intellectual concern led to wanton luxury and eyentu-
ally to dechine. Where mental wonder 1s barren and the future holds no promusc for
improw. ement, then people feed on arcuses, then brule foree satisfies base appeutes for
grim spectacle.
nexpected good often comes out of supposed evil. With Rome in decay the bar-
ric hordes broke through It ook several centuries, but the Teutons who swamped
¢ Mediterranean into the Dark Ages fused their vinihity into the Greco-Roman

world. Physically strong and vigorous, with large families of sturdy children, these
northmen assimulated and ultimately surpassed the culture they had first smothered.
* Much has been said 1n mtiasm of bodily neglect implicit in the early Christian
search, for man’s eternal soul. But monastics’ cloistered walks that accompanied holy
prayer and St. Benedict inspired field labor surely aided spiritual insight. Even 1n
nory towered medieval universiues young scholars found physical outlets 1n exuberant
pranks, boisterous tavern sport, and unfortunate town-gown conflicts.

When knighthood was in flower, it married feudal obligation to religious idealism.
In tournament afier battle, page, squire, and knight all enjoyed sport play, and
falconry.

Renaissance man lurned from faith to reason, darkness to light, oLhcnvorldlmcss to
this world. The blanket of 1gnorance that had hidden Greece and Rome was Lfted
afid the humanists prodanmcd man’s umqueness In the new spml Vittorino Da
Feltre's court school at Maniua was called "The Pleasant House.” Sport, play, health,

- and physical development were vigorously revived.

The Reformation that split Christendom may briefly have eclipsed this revival as
Protestant groups disaiplined themselves in finding ways 1o God through Holy Wnt.
Out of this rcform came three thinkers whose 1deas had profound impact on sport
and play. First. John Locke, the English Puritan, whose tabula rasa theory held that-
the mind is like a blank tablet on which experience writes. In s Essay Concerning
Human Understanding Locke denied innate ideas. He threw doubt on the existence
of Plato’s divine truths, supposedly u‘nbfxidcd in rauonal thought, which proper edu-
cation could nurture to fruition in some individuals. Locke’s empiricism had several
implicatuons. If experience is everything, then all men are born with equal potential,
human depravity is disproved, and man at birth is neither good nor bad but neutral,
a being to be shaped by environment and eaperience. Locke's 1deas formed a large
basis for the English Enlightenment, the French Age of Reason, and the American
and French Revoluuons. From Locke flowed religious deism and philosophical skepts

.cism.
Locke reopened an age old philosophical problem. Does knowledge come from the
b rational mind or from the objective world? Thus problem was examined by a frail and

small man, Immanual Kant (1724 1804;, « German professor at the Unnersity of
Konigsburg, in three books. The Cnitique of Pure Reason (1781), The Critique of
Practical Reason (1788), and The Critique of Judgment (1790). The objective
world, said Kant, 1s indeed the source of much of our knowledge—but not all. Space
A\, and ume do not exist as realities outside of the mind—neither does the concept of
God or religion or morality, or the. sense of duty, or the sense of becauty. These the

mind of man alone supphes. The senses may transmit the crude matenals of knowl
edgc but the mind has categonies and structure which give meaning and understanding
to complex impressions. In reinstating idealism Kant pointed a connecting Link
between the physical world of things and the mental world of id%
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It is with Schiller that I end this trilogy of great thinkers, Johanp Chnistoph Fried-
rich Schiller (17591805), German poet, dramaust, historian, and philosopher who
died in his 46th year. It was Schiller, following Kant, who gave us an aesthetic theory
of play His Letters on the Aesthetit Education of Man deserves to be studied by
physical educators. It 15 profound and beautiful. Locke had said that the mind was
passive and that sense impression was all. Kant had said that scnse experience trans-
mits crude impressions to the mind which through categories of its own provides
meaning and substunce Schuller said that in giving meaning and substance to sense

.

.impressions, the mind does so in imaginatiun. Schiller found. the connecting link

ERI

between mind and mattet to be creative imagination Aesthetics. unites the sensory
and the rational nature of man. It 1s this aesthetic link that evokes surplus energy,
physical movement, und spontaneous play. 1t 15 an inborn desire to create form out
of impressions. Aesthetics feeds the emotions, cuntruls instinct, excites and relaxes the
soul, awakens beauty, and sublimates passion It explains the spint of romance. It is
the heart of the creative act. It 1s the sublime in education on which Pestalozzi,
Froebel, anqd Herbart sought to build a bgtter mankind.

It is easy to wax eloquent about Schuller's aesthetic theory of play. Philosophers
have not dwelt sufficacntly on it—nor have physical educators ¢r their doctoral candi-
dates. More research is needed on why man plays and engage} in sport. Perhaps he
does 5o to recapitulate the cultural history of his species, relise lhis ancestors’ times of
danger and victory, feel anew the trials of old. und gird himself Jor battle That 1s one*
theory. Let us call it the Recapitulation theory.

Perhaps he does so because from infancy he has a will to |power, to master his
environment, to be aggressive and to win, to prove his supeniority by competitiveness,
to emulate and to match adult strength. Let us call this the Wil to Power theory.

Perhaps it is because he needs a catharsis, to let loose his animal instincts, to yell
and push and kick and shove and snarl away his animal natdre. Let us call this the
Catharsts theory.

Perhaps, as Schuller has said, man plays and engages in sport to give satisfaction to
his creative imagination. He plays and moves and strives somchow in sume way to
build and creat¢ beauty. Let us call this the desthetic theory.

Why does man play and engagc in sport? Probably for all these reasons. All our
theories may be but variatiors of one theme. Man may be an unfinished creature
placed on an unfinished planet in an unfinished galaxy of an unfinished universe.
Even man's'concept of God 15 unfinished. What man learns today he must relearn and
redefine in tomorrow’s context Man moves becausc he has to move, like the amoeba,
to find the best conditions for Life He must move eflicently for survival.

In this anxious age we need tu strengthen both body und mind We need releasd
to soar into space, fresh air to oiercome mental torpor, insight to move in new
directions. Inner form and beauty may help dispel outer dross and disarray. Whatever
makes for play in man ulso offers you, the physical educator, unusual opportunity.
More than other teachers. you touch a deep well of interest. This taproot 1s there,
rich and vibrant, awaiting only your nourishing direction.
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_HISTORY OF SPORT AS A MAJOR EMPHASIS
IN THE GRADUATE PROGRAM
IN P{YSICAL EDUCATION

. IR A. C. MOORE

Uniwversity of Illinois

_Insofar as is known, sport has been an integral part of every culture t‘hroughout
timie. It has occupied a significant place in the Life of man and promises to play an
even greater role in the future. H. A. Scott, in Competitive Sports in Schools and
Colleges, states. “Down through the ages the sports activities of the people were
influenced by the cultural development of the era. In’turn, games and sports helped
to influence the character of each successive culturc. Since the beginming of civilization
péople hate participated without restraint in the games and sports of the times.”
Frederick Cozens and Florence Stumpf say in Sports in Amenican Life, “Sports and
games provide a touchstond for understanding Low people live, work, and think and
may also serve as a barometef of a nation’s progress in civilization.”

It appears that the interrdlationships between sport and other aspects of culture
(social, economic, political, hgnouS) are increasingly becommg understood to be
more significant. Yet fcw histrians fullly achnowledge sport as an important 1tem in
cultural history. In physical education sport cncompasses the greatest area of subject
matter in terms of activity. Hdweuer, Jittle or no effort has been or is being made to
train sport historians who are capable of studying und recording the tremendous
impact of sports on culture.

History curriculums or, at lelst, history courscs, ,are offcred in other disciplines
(agriculture, architecture, art, economucs) and m.m) of the most notcworthy scholars
in these disciplines are those who devote their umc to the teaching and writing of
history. To the writer's knowledge, therce are no history curriculums offered 1n physical
education, the number of history courses offered 1s imited, and very few professors are
devoting their time to history. If other disaplines consider the history of their subject
matter important enouglt %o include in the curriculums, why do we in physical educa-
tion not consider it infportant enough to include in the curriculums?

Physical education departments engaged in conducting professional training pro-
grams are confincd almost exclusively~to training physical education teachers, coaches,
and admipistraturs, and offer very fcw curriculums designed to train scholars and

“scientists. If we in physicul education hope to attain an academuc status comparable

to othcr disciplines, our curriculums should have enough flexibility to afford an
opportunity forthe training of scholurs «nd suentists as well as practitioners. A
program of study to train sport husturians in physical edueation would, in my opinion,
be a step in this direction:

At the NCPEA meecting last year (1963), I prescnted an undergmduate program
of study designed for the student interested in becoming a sport historfan. A student
completing this would be prcpared o pursue advanced siudy in a gndu.nc program
designed to train sport histuriuns whith permitted him time and opportunity w delve
dccpu into sport histories and sclect fields of specialization and preparation \.muent
history,” mcdmval history, etc.). '

Since the purposc of this paper is to discuss the history of sport as a major emphasis
in a graduate program, and since dcp.nrtmems of physical education do wot offer
undergraduate or gmduate programs in this arca, it might bc well to considcr the
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objectives of a program to train sport historians and some of the problems thich .
might be encountered. R 4

The primary objectives should be to develop specialist§eand creatine scholars and
to stimulate and improve the quality of rescarch and its use in the area of history of
sport. A good graduate program for preparing sport historians is one that prepares
scholars and specialists concerned with studying, interpretyng, and reporting the
history of sport and its immediate and ulumate nced, cause, and ¢fiect—socially,
economically, politically, and spiritually.

Irr order to accomplish these objectives, thic institution offcring the program should
provide:

Opportunities to cover fields of subject matter in which the student needs competence.
Opportunities to become famuliar with existing knowledge in the history of sport area.
Opportunities to study in related areas (art, history, philosophy, etc).

Opportunitics to conduct research. ¥

. At the present time,”most departments of physical educatiori would be unable to
provide all of these opportunities because they lack the qualified faculty, adequate
libraries, classroom space, finances, etc. needed. Therefore, before attempting to
develop a graduate program in this area, a thorough study should be made of possnblc-j,
offerings and opportunities in related areas (health and recreation) and n fields
having general application to the history of sport (art, history, philgsophy, sociology, .
etc.). A curriculum could then be developed using all available offerings.

It is doubtful that a graduate program for trainipg sport historians in one institu-
tion would be entirely satisfactory for another institution because the program of
study would probably be selccted from courses presently availablé in the physical
education curriculum and curriculums of other colleges of the university offering
related and,or supportive courses. A relationship which should be helpful in estab-
lishing the program may be developed by consulting experts from the related and,or
suppartive areas who understand the objectives of the program being designed.

Suggested requircments follow for a program of graduate study leading to the
master of science degree in physical education with 4 major 1n sport history and doctor
of philosophy degree in physical education with a major in sport history.

Admission Requirements -
1. Minimum requirements established by the graduate school. s
Adequate undergraduate preparauon, with major in physical education and munor in
history. b /
*3. Graduate record examination aptitude test. //

Master’s Degree

Graduagion requirements for this degree are eight uvhits to include:. | .

1 Four unhgl,kmzfph)snal education courses. (One course should be in techniques of
research in heafth, physical education, and recreation, remaining courses in the history
of sport area or related to this asga.) ‘ ,

. Fwo units in history. (One course should be 1n historical method.) .

2
3. Seminar in physical education, one semester, no credit. ’ ya
4. Thesis, two units. ) .

Doctor’s Degree

Cumpletion of the master's degree does not automatically constitute admussion to candidacy
for the doctor's degree. Admission to candidacy is based on previous study and work and the
approval of physical education graduate authority. .
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The candidate is required to pass examunations in two foreign languages, an oral and

. WwIitten prehmmary exdamination prior to beginning his dissertation research, and an oral
final examination covering his research.

Graduation requirements for this degree are 24 units of graduate credit (equivalent of

. 96 hours) . Credit earned toward a master's degree is counted in this total. .

.

Fi

1. A minimum of eight units in physical education courses. (Courses should be in the
history of sport arca or related to this area)

2 Four units 1n history.

3. Seminar, one semester, no credit.

4. Presentation ‘of an acceptable thesis for approximately eight units.

>

elds of Specialization and Preparation -

Ancient History, Medieval Histary, Continental Europe from 1300 to 1648 (Renaxssance

and Refurmation), Conunental” Europe and its dependencies since 1648, England and its
dependencies, the United States, Latin America, the Near East and Middle East, and the Far
East. Other fields may be accepted in individual cases.
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teacher education .
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THE NATURE OF GRADUATE PREPARATION'

& ‘ . * ARTHUR E.-FOURIER

*Auburn University

% .

Although my assignment is 1o comment on the nature of graduate preparation—and
I assume this calls for a definitive statement—at the outset this task appears to be next
to impGible. This is particularly true if one approaches the problem from the point
of view of generalizing for the whole of graduate education. Perhaps meaningful and
helpful insights might be developed concerning particular areas of inquiry, or the

“ purposes of graduate education at specific institutions, or particular departments of
those institutions, however, the panorama of graduate gducation today defies succinet
definition and description. ) : °

The difficulty does not lie in any lack of published masn'al about graduate educa-
tion. In fact, this area has undergone more critical and in®nsive study in recent years
than has any other phase of higher education. It is more likely to be found in the
profusion of comments, conference reports, ahd findings of studies that have mounted
to almost intimidating proportions. Numerous institutional, regional, and nauonal
studies have been made and conferences held which, of course, have identified many ~ '

, problems, but have solved few of them. © T

The explosion of growth in graduate school population, particularly since 1945,
may account in part for the mushrooming of problems which were probably existent
in dormant or embryonic form prior to that time. The graduate school population in
1959-60 reached 305,000. It now constitutes about 10 percent of college and yniversity
enrollment and is expected to reach 20 to 25 percent by the end of the century.

The graduate school ‘itself i one of the newest segments of higher educauon. Even
though graduate work in the United States dates back almost 300 years, it was not
until science and technology were recognized as legitimate concerns of higher educa-
tion that the graduate school, with its emphasis on research, came 1nto being. Harvard
established a graduate school in 1872, and Johns Hopkins followed in 1876.

Graduaté work in physical education is a more recent development. Springfield
College in 1891 was the first to provide such work, followed by Columba in 1901,
when a graduate degree with a major ig physical education was offered. Although
much of the recent growth in graduate education has been in the sciences and tech-
nology, there has also been a marked increase in the number of institutions offering
graduate work in physjcal education and in the number of advanced degrees earned.

What are the objectives of graduate study? Historically, of course, the graduate
school canie into being to give body to the spirit of inquiry, investigation, and
discovery which was largely responsible for the mid-nineteenth centyry jndustrial
revolution and, in turn, was fed and supported by it. Its primary objective was, to
foster research. Graduate study, therefore, functioning within the limits of this objec-
tive, has been concerned with preparing research scholars. More recently, however,
objectives of graduate study have become _considerably more diverse as graduate schools
responded to new demands of business, industry, government, and“ teaching.

¥

~ 1Bibliography may be obtained from the author.
’ )
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This is reflected in the variegated degrees offered at both,the master’s and the
doctor’s level. For example, thé venerable Ph.D. has been joined by a host of new-
comers such as the D.M.E. (doctor of meehamical engineering), D.S.S. (doctor of
social saence), Ed.D. (doctor of education), D.P.H. (doctor of public health), and
the P.E.D. (ductor of physical education). At last count there are some 68 different
kinds of ductor’s degrees offered in iustitutious of higher learmifig 1 the United States.
Also, among 150 muaster’s degrees are the M.P.A. (master of professional accounting),
the MS.P.H. (master of science in poultry husbandry), the M.S.P.H.E. (master of
science 1n public health engineeringy, and the M.P.E. (master of physical educagion).

The diversification of graduate degrces, of course, threatens to obscure the thread
which runs through graduate study and murks it from the whole of higher education.
Oliver C. Carmichael, former president of the Carnegie Foundation for the Advance®
ment of Teaching, claims that the doctorate has all but lost its distinction.

The degiee symbolizes at least three years of advanced work beyond the bachelor's. There
1 ho semblance of unity in the subject matter covered in the course work, in the hind of
research pursued, in the objective of the training, or in the quality of the work. Depart-
miens N the same institution vary widely n their goals and their requirements. Indeed,
In the same department individual professors differ in what they expect. . . .

Requirements for the master’s degree also vary sharply over the country. Conse-
quently it has, to a large extent, lost 1ts dignity and good standing. For example,
under pressure to provide advanced work which would qualify teachers for higher
salaries, graduate schools have approved degree programs that often constitute little
more “than a fifth year of undergraduate work.

If a meamingful distinction can be made between graduate work and undergraduate
work, it may, perhaps, be found in concerns dealing with research. The fostering of
, research was the primary purpose of the graduate school at its inception, it still sur-

vives, though perhaps only as a vestigial remain in some instances.
An identification of the nature of graduate education, beyond that which is revealed
by the time honored research objective, remains elusive. Even the research emphasis
‘ of graduate study has rcceived a great deal of attenuon and no small amount of
criticism—criticism which has come from opposite directions. There are those who
deplore the mongrelization and multplication of graddate degree programs with an
attendant dilution of substance, which they identify as scholarship and research
competency. There are others who charge the graduate schools with failure to meet
their responsibilities 1n preparing men and women for teaching. They call for a
greater breadth of knowledge and a greater darity of understanding with less empha-
sis on research.

Perhaps as satisfactory a statement as any concerning the objectives for, graduate
work 15 the one developed for our own profession which came out of the National
Cutfgrence on Gradugte Study in Health Education, Physical Educanon, and Recrea-
tion, held at Pere Marquette State Park, Illinois—

- . , " .

1." To produce better teachers, leaders, administrative, and creative scholars,

2. To stimulate and improve the quality of research and its consumnption,

3 To develop speualists who have preparation m particular lines of endeavor beyond the

bachelor’s degree. -

The report of the Pere Marquette Conference is some fourteen years old. Its purpose

. was to provide gmidance and perhaps sume stimulation for the upgrading of graduate

. programs in physical education and the related fields of health education and reciea-
‘ . tion. It might be of some value, therefore, to take stock of where we are now. Perhaps

. ~
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it is not unduly masochistic, and not without benefit, to look penetratingly and

objectively at ourselves as others see us. .
@ne such person, James B. Conant, in his study of The Education of American

Teachers, had the following to say about graduate work in physical education.

I am far"from impressed by what I have heard and read about graduate work in physical
education. I T wishied to portray the education of tcachers in the worst terms, I Should
quote from the descriptions of sume graduate courses in physical education. To my mind,
a university should cancel graduate work in this area. If a physical education teacher
wishes to enter into a research carcer in the field of physiology of exerase and related
subjects, he should use the graduate years to build on his natural saence background a
knowledge of the physialogical sciences that will enable him to stand on an equal footing
with an undcrgraduatc major in these sciences. ‘\

Dr. Conant summarily does away with gruduate’ work: in physical education (and
I presume, in the related fields of health education and recreauon) and suggests what
he considers to be a satisfactory substitute. Of course, his forthright, unequivocal
statement is not designed to endear him to members of the profession. It is much
more likely to evoke angry responses which dismiss him as an unqualified critic,
relegating him to the role of academidian, egg head, impractical dreamer, and idealist.
This might be helpful as preventive therapy in the management of one’s emotions, it
will not do as a responsible answer to his charge. .

As a matter of fact, perceptive and reflective members of the professxon will concede
that there is more than a little’ evidence which recommends taking his comments
seriously. They will also acknowledge that he has been ¢minently fair 1n his study and
analysis of the education of teachers. One needs only to read James D. Koerner's
recent book entitled The Museducation of American Teachers to be almost grateful”
for a Conant. . .

Perhaps one of the more obvious reasons why Dr. Conant came t,g the conclusion
he did is that physical education has suffered from a longstanding case of split
personality. Conant’s comments would scem to point this up. On the one hand he
identifies physical education as Education,” on the othey he implies its potential
legitimacy as a discipline in its own nght.. A perusal of catalogs and graduate bulletins
reveals that the affliction is well develdped.

In the latter part of the last century, physncgjducation was well on its way toward
emerging as a discipline with a well defined and munageable body of knowledge. In
response to almost revolutionary conceptual changes in educational philosophy and
ps¥khology in thc early twentieth century, physical education became progressively
more cclectic, fragmented, and difficult to definé, At'some point in this period
(pethups the historians could tell us more precisely when), physical education reached
a fork in the road as it moved toward its own maturation and fulfillment. One path
pointed toward pedagogy and the other toward a body of knowledge dealing with |
physical movement. It moved neither to the right nor the left, but astraddle. Al-
though this fcat is not particulary dfficult at the point of origin, 1t becomes increasingly
more trying as the fork widens. ‘.-

Even a superficial examination of college catalogs reveals several symptoms of a
split person.xhty Within the structure of hlgher education, physxcal education may
be located in a college of arts and sciences, in a school of education, or in a sort of
academic nomangd™d called a divigion. Perhaps the latter is; in fact, the most apt
descriptive term if physical education does, indeed, have a divided personality.

Functions pcrformed by departments of physical education also reveal symptoms.
Physical education, on the one hand, claims kinship with those departments which

2Capitalized to distinguish professional education from education in general.
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provide scrvices in the area of general education, and, on the other, with profcss:on.xl
schools or departments whose¢ tesponsibility it is to prepare teachers.

Even within the pedagogy frunework the split nyture of physical education s
apparent. It offcrs courses in teaching meihods, cldgs organization, and program
administration «s vne part of 165 subject matter major while at the same time 1t
provides content courses such as physiology of exercise, Kinesivlogy, the history and
sociology of.sport, and physical sports shills us the other part of its major.

The attachment to pedagogy leads to o multipliaty of courses to tover the hundreds
of tasks that teachers need tv perfurm. It leads to the servicing of teachers in summer

* programs “and through extension wurses with litile or no regard to distinctions that
should be made betwecn undergraduate preparation and graduate work. An examina-
tion of graduate bulletins readily confirms this to be the case. .

At one state university, a course entitled Tests and Measurements carries graduate
credit and 15 described as “techniques to determine abilities, needs, and placement
in the physical education program.” At another, a course with the same title and a
simular descripuon carries undergraduate credit. At a third, Introduction to Tests and’
Measurements carries graduate credit. At another $chool, Officiating Major Sports 1s
a graduate course. At still another. Teaching Indisidual and Dual Sports is listed as
a graduate course. At a large state university, graduate course lisungs include Coach-
ing Football, Instruction in First Aud, Folk and Square Dance (three hours of labora-
tory work) . At another school, Coaching Football (study of teum strategy and offen-
sive and defeusive formations for secondary and college foutball cvaches) is offered
as a gradualc course. Perhaps some reform could be introduced here to segregate the
losers from the winners and resmct them to an undergraduate course.

If these, by chance, are the course descriptions that Conant refers to, he is to be
congratulated for his restraint. These course listings reveal no discernible rationale
upon which 4 graduate program is predicated, they indicate no body of knowledge at
the undergraduate levcl upon which advanced work would be based, and they gne
no clue as to what the profession wnsxders to be a programn of advanced work in
physical eduéation

Critics, such s Koerner, generally regard Education as having poor credentials as
an academic discipline. That facet of physical education which relates to pedagogy,
therefore, shares responsibility with Education for the quality of those credentials—

. whatever they may actually be. The one aspect of physical education which does
exhibit some characteristics of a disapline suffers from a lack of focus and depth of
scholarship. Consequently, at both the undergraduate and graduate levels, the critics
find little nrerit in either aspect of physical education’s dual personality.

It may be some small comfort, however, to know that all of the confusion in g\radu-
ste work is not restricted to the ficld of physical education and that it is not alone in
its vulnerability to criticism. Doctoral programs which have, been developed recently ]

1 UTSteh areas as agriculture, business administration, home economucs, and enginecring
are similurly assailable. Dr. Carmichael, in his recent book entitled Graduate LEduca-

\ ' twon: A Critique and a Progmm, points out that . po \

\

The public has a right to expect more Lonsistency and less confusion than 1s manifest in
the 150 master’s and 68 doctour's degrecs currently listed 1n coll¢ége and university cata-
logues. . . The universities cannot justify the present confusion. Fadure to meet their
ubligatiun to restore order and meanng in this areca might jeopardize tHeir autonomy and
end mn thuar forfeiting sume of the privileges that have traditionally been consndcrcd
essential to their proper functioning. /

He deplores the lack of uniformity in degree requirements, the lack of comtmon
content in the doctoral programs, the failure in practice to sct ume limits, and the
lack of agrecment concerning the character and purposes of the dissertation.
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. Perhaps a first step toward developing 3 udified body of knowledge in physical
education could be taken in sifting pedagogy from subyect matter Suc¢h a step would
be based on the assumption that pedagogy s the business of the school or department
of educauon. Courses in methods, organization, and admutustrauon mght find a
home in that area of professional work. Where relauons are not strained between
departments of physical education and schools or deparuments of education it 1s not
at all inconceivable that working arnngemem.s might be made for joint apposntments
or for the provision of adwrisory and or consultant services in connection with peda-
gogical problems peculr® o physical educauon - .

A second step would be concerned with determinung the naturs a.nd scope “of . our
subject matter. In this respect. noteworthy efforts have already been made at the
University of California at Lgs Angeles The rationale of physical edacation at UCLA
is that concerns dealing with human movement comprise an area of inquiry which

A 1s worthy of disciplined scholarship and research and that 1t will yield up a conse-

quential body of knowledge. Some of the broad problem areas which have been

identified at UCLA havégo do with the kinestological nawre of man, development

of man through mmcment“dexelopmem of muvement tapabiliues, the individual s

variables affecung movement, enironmental variables influenciog human mov€mént,

man’s control of his environment through moy ement, and. movement as buman

expressaQ.
Untl physical education takes these teps, its graduate work 1s lLikely to remain i
confused, fragmented, and, in too manyinstances, eyen puerile. - T
* * N

L 4

| PREPARATION FOR
PHYSlC ._EDUCATION SPE\CIAI.ISTS" .
L 2 ' MA’RUN M. MACK;ENZIE ‘
[ . ) Teachers College, Columbzq Unwersity

l‘ N

The context of the ensuing recommendauons for preparing physical educauon
ospecialists 18 charactenized by cnuusm and controversy. Critiism s besng leveled at
the meaninglessness of physical educauon and the poor preparation of physical educa
ton specialists, controversy anses out of views regarding the preparation of all
educational specialists, *

Criticism . -

James B. Conant’s criticisms represent typical casugations of the field of physical
educaton and its specialists. In essence, he sees Little meanung in physical educauon
" and recommen®that graduate wurk in physical educauon be cancelled. Conant seems
to argue that physacal education is not a part of liberal education on the grounds that
it does'not seek . . . to enlarge the understanding. to develop respect for data, and
to st,rcn&then the ablqu to think hd to act rationally. Conant recommends cancella
uon of graduate work in physxca'l‘cducauon on the basis of the t.hcmc of his book—
superficiality of preparation of education spot;ahsts

ABibliography may be obtained from the auther. o
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Controyersy

Two fundamental issues diside teacher educztion  ay Genera) versus speciatized
preparauon. and b) common versus diversified requirements

The ficld of physical educationn parucular ss in the mudst of thes¢ controversies
because, 1n mv personal opinion, phyvsical educators are “jacks of all tfades and
masters of none " Emphasis in the preparation of phisical educators over the years
has, for the most part, focused unrealisticsdls on trvng o make one apable of seming
1n phsical education as well as wggone or more other ficlds, such as health education,
safety educayyon, driver education, community recreation camping, and rehabilitation
In addstion 3t has been the unreslistic expratation that the physical educator should
be capable of tcaching a wide variety of physical activities” These two expectations
in the preparation of physical cducators represent two basic reasons why physigal
education lacks meaning and hence public support

At 15 1 this context of ¢riticism dnd controverss, then, that 1 seck to de\elop a
theoretical framework for prepanpg “a physical education specialist In essence. 1 seek
a balance of general and speaialired education and 2 mimimum of common require-
ments fur persons Preparing 1o sere us specialists in only one field Moreover 1 view
the preparation of phusical education speaislists as a part 0f 4 lung mnge sequential,
and cohesive pattern of expeniences In view of ume and space limitations, this paper
deals primunly with’ preparation through the master s degree. although some considera-
uon 1s gven to post master's degree studs.

-~ ‘ “

Redefinition —

As on¢ peruses recent physical education literature, it 1s clear that physical education
15 being redefined in terms of the scence (and art; of human movement. This
redcfimtion in turn calls for rethinking undergraduate and graduate preparation to
fit the speciaffist for newly defined tashs Underlying the proposals which follow 1s
the ussumption that the physical educauon speaialists’ role 1s not yet fully defined
since the speciahity uself 1s undergoing change

This state of affairs 1s perhaps the most fyndamental problem facing the physical
€ducator. 1t s essenual that physical®educators clanifv thar intenuons. Once they
know what they should be about 1t will be less.dufficult to prepare them Consequently,
@ major part of the preparation of physical educatio specialists should focus on the
nature. purposes. and hmitations of their speaalty M

Four Stdges of Preparation

Although the focus of this paper is graduateeducation, particularly at the master's
degrec level it i necessary to discuss briefly pre<ollege anyd undergraduate educat
as foundational to graduate study and as 4 part of a teacher preparation continuum '\
The notion that one becumes a speaialist in phssical education after four years of
baccalaurcate edugation must be dispelled. lest superfiaality be perpetuated. 'p

One could view the preparatot of phisical education specialists in four stages

Stage 1—Atitudinal and basic shill development *
Stage 2—Liberal education and human movement
Stage 3—Beginning teaching .
Stage 4—Advanced tcaching. admunistration rescarch lcadership or teacher education
Stage 1, represcnting school vears (K 12, focuses on the development gf positive

attutudes toward physical educauon and devddopment of fundumental movement and
2l

basic_sports shulls Stuge 2. undergradudfe educauon, fucuses on the goals of lLiberal

90 ) .
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eduauon and the knowledge and competendies of the ﬁcld of human fROs ement.
tage 3, occurming at the master's degree level, focuses on education, and the applica’
n of knorwlcdgc about and competence in human movement to tcachmg Stage 4,

tence, research leadership, admmmratmn or teacher education. , o

ental to pracucing the art and saence of :c.adh‘ng physical education are at
gredients. (a, commutment to the value of physical educauon, and (b
move effectively, particularly in the realm of games, sports, dance, and

to. physical educauon dernes from understanding the meaning and
signuficance of movement to life. It 1s highly probable that young people who
haxc been eapoid to vital programs of sthool physical education and have had

develup good feelinds toward physical education. In tarn they may choose it as their
1cal education becomes a career or not, a2 meaningful program
xpayers and members of institutional bogrds of control who
might lend support to uent programs of physical education.

The capaaty to move &fectively is a basic tool of the physical education teacher.
Without it he cannot demdgpstrate and probably cannot understand or recogmu the
cntical elements to be taught or corrected. Further, it is .highly unlikely @l
not proveny, if basic skills ar \not learned before college years, that they ever
learned during college, except of course by a few m!xercn;ly skillful persons who w
never cxposed to physical educayjon.

Thus prerequisite to admuission, to an undergraduate program of studies, with a
major area of concentrauon in hu movement, should be awareness of thie mean-
ing of phys«:al education and demonstrated proficiency in basic moyement skills
related and applied to a vaniety of games, sports, dances, and aquatics. Such a require-
ment will free the student to concenu-itc on, and be challenged byf advanced knowl
edge and competence.

Rugid enforcement of thede prerequisites t?(y;:lld chmmpté a number of wort‘hy
candidates in view of limited Public school dpportuniues fos good physical education.
Thus a wanver mught be granted for two years to allow some prospective candidages
to make up their deficiencies with a program over afid above their regular work.
Enforcement of the prerequisites ‘implies the availability of reliable instruments to
assess levels of attainment and further, that the desired levels of attainment are,
indeed, valid predictors of successful teaching, The lack of such instruments should
ot deter gross efforts to assess potential Success, while refined predictive tests are’

under development. P
N . 7/

.

STAGE 2 ,

Also fundamental to becoming a skxllful and effective physical educgtion teacher is
possession of a liberal education together with broad understqnding of and competence
i the saence of human movement. These two goals appropriately could be considered
as mutual, but not separate, foci of four years of undergraduate education.

L
Liberal Education . \
Conant aptly conveys my view of Tiberal education when he quotes one of hzs
fncnds ) .

.

We ara cddose to the mark if we conceive of it [liberal education] as a process and as an
aspiravon. A Lberal education . . . 18 2 process begun in childhood, carried on _through
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a varying number of years of schooling, and best tested by the momentum 1t sustains in
adult life It 1s characterized by what it aspires to, rather than by what it embraces, 1t .
.aims to enlarge the understanding, to desvelop respecl. for data, and- to strengthen the
ability to think and to act raticnally. Acwrciyxg Y, the process of educaung liberally 1s not
confined to the classroom and is not arcumsaribed by the subjects df study or the expen-
ences which may contribute to at. It seeks to produce an informed, inquining, and judicious
habit of mind rather whan particulai abihties. P ? A ‘

Earl J. McGrath, rehowned investigator of the role of general education in the
preparation of pfofessivnals in many fields, views the liberally educated man as one
who possesses essential knowledge and skill derised from the various disciplines, 1s
skillful in the application of that knowledge for the'solution of problems affecting
himself and society, and can cultivate traits of personality and character to factlitate
interpersonal relations. .- . .

s No longer is it possible to view general (liberal) education as the “common exper-

ences required of all educated men and women.” The “knowledge explosion” has

tempered our concepts, such that general (liberal) education is characterized by 1ts
functional application. Thus lLiberal education, during the undergraduate years, should
have relevance for the student of huhan mosyement who is considering physical educa-
tion as a career. There is just too much “general” knowledge and too many “general”
competencies for one person to grasp and develop. Thus there must be judicious
selectian of liberating experiences that have relevance for one’s specialty. THis concept
suggests close cooperation and articulation between departments representing funda-
.mental disciplines and schools of education, lest students fail to see relevance of the

L]

4 «

general to the specifie~a critical objective. Lo L.
Liberal educatién for teachers is justified on at least two grounds. First, since
- emulation is a strong basis for learning, it is essential that teachers possess personal

maturity and those knowledges.and intellectual capacities which are central to educa-

tion, lest siudents emulaie invalid models. Second, possession of wide knowledge of
"man, his ideas, and his cultures should aid in :enriching one’s qwn’specialty and

should facilitate interdisciplinary cooperation. ) . /
- The relevant content of liberal ducation for the future physicA education iPeda]'
ists includes. the natural and Lfe sciences related to human movement—mathematics, *
physics, ¢hemistry, biology, anatbmy, kinesiology, physiology, the sociat”sci¢nces—
.anthropology, sociology, history,”psychology, the humanities—litérature, “wniting, and
*  speech communication. It is not intended that students necessarily dake courses 1n the
subjects disted above. Rather, it is antiipated that some learning would revolve about
major social ,mstitutions angr current and,or perpetual isg or problems facing
society, with students viewing them from the different vantage points of their intended
specialties. This would mean interdisciplinary planning-and teaching.

There is one field of knowledge in the domain of fiberal education that is valuable
for all men to understand, but particularly relgxant for educational specidbists.” this
field is education ds an institution and pr ion. The time has come when the
liberally educated man should be educxéd about gducation—its roots, Burposes,
nature, scope, organization, and the ure of learnihg and teaching. Such study is
justified on thé basis that future support for such an essential social institution 1n a
democracy is based on full understanding ofit. Anising from such study should emerge
commitment to the value of educauon together with a general understanding of what
the schools and the tca?'m{proiession are ltke. Such knowledge then might serve as

o, a})asis for making dcerfions about schools and teachers in one's cammuntty or for
2

,deciding on an cddcational carcer. Morcover the prospective physical education
specialist shoul le to develup an educational plulosophical frame of reference
into which he“can fit concepts about human movement: ,

g
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er major concepts appropriate to liberal education are health and leisure.
y educated men and women should understand the nature and scope, signifi .,
e, and basic competencies of health cate of jhemselves and v.ﬁhr offspring as a

/asxs for liing a complete life. Awareness of the value of ways to use leisure for
t

personal development or social welfare 1s needed as worl is reduccd‘ Associated with
he study of leisure would be identification of agencies and organizatjons jg:\oted to
recreation. These two concepts, if treated in the context of lLiberal education as they
should be, would set a philosophical framework into whidi physical education could
be placcd and, in turn, reduce the inordinate amount of time currently spent on
healih education and recreation in curmiculums devoted expressly to the development
of physxcal education specialists.

'

Human Movement ©

A second focus for the undergraduate years for the prospective physical education
specxahst should be broad study of the field of human moyement. This might be
regardcd as a "major” in the sense that the student uses himan movement as his
,major area of concentration. A student would be ex.pectcd to understand the field
of human movement in terms of what it is and is not and its roots, objectives,
methodologies, evidence, and conclusions, he would also be expected to develop
personal movem¢nt. competence. .7 vt

There are four components to the field of human movemcnt—soc;ophxlosophlcal

. physiological, psychological, and activity.

Socto-Philosophical. The socio-philosophical aspects of human movement have their .

basis in areas of study like philosophy, sociology, anthropology, and history. One of
-Lheq:\damcmal purposes of study in this area of human movement is to gause

-

stu to see the basis for the meaningfulness of human movement to life and to
undelStand the reasons behind, and history of systematic programs of physical educa-
tion. It is believed that such study would better fit the future spegalist to determine
the purposes, nature, and scop¢ of progﬁms of physical education for which he is N
*responsible. I .

Physiological. Physiological aspects of human movement ha»c their roots in basic
medical sciencés and the fundamental disciplines underlying thein-mathematics,
chemustry, physics, biology, anatomy, physiology, and neurophys:ology From these
have grown a separate body of knowledge which is characterized by * kmcsnology
“physiology of exerase,” and "work physxology The focus for study in this area
would be to understand the phys:olog'lcal effect of movement on man and the -
capacities of man to ‘work. Such study should better fit the future specialist to make
decisrons related to “conditiohing” programs for specific task performance, sequential
programs for skill development and units of instruction to deepen his futurc students’
understanding about the effects of movément. .-

Psychological. Psychological aspects of hurhan movement have most of th:lr roots
in psychology, some aspects are related to aesthatics. Of all the aspects of human

-~ “movement, this is the most vague and thus in need of intensive search and definition.
Study un this area would focus on motor learning and performance, expression and
cre and the relationships of movement and pamupauon in physical education
activiues to personality. Such study would serve 16 caution the future®physical educa
tion specialists not to assert erronecus or nebulous claims for physical education, like
“building character.” Study in this area would also serve to discover how people learn
motor skills and thus become a basis for lesson plarming and the use of onstration,
. whole-part learning, repetition, reward, and the like.

Activity. The fourth aspect 6f human movement is cxrcumscnbcd by physical skills
related to task performance and physicaleducation activities—games, sports, dance,
and aquatics. Study in this area would be devoted to skill analysis, skill development,
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'strattgy, tactics, history, rules, and equipment. Although the prJecuvc phymcal
education specialist might survey this area and become acquainted with a vanety of
activities, intensive study and pra€tice would be required in two or three activites.
Such study should devclop the Yasis for defining critical performance factors, analyz
ing performance, making cofreqons, and thoroughly understanding the nuances of
rules and equipment.so that future teaching will have substance. It is my observation
that one reason for poor teaching of physical education is lack of dcep understanding
about and Skill in physical acuvities. This, in turn, is one of the roots of gublnc
criticism of physical education. u

Ie is argucd by some that limiting the specialist to preparation in_two or three,

activities would limit the scope of physical education programs, sinceé most schools-

are limited to one of two instructors for boys and one or two-instructors for girls.
This argument is countered in two ways. First, a sequential program of activities from
kindergarten to grade 12 could mean a distribution of activities across the. grades so
that all activities would not be taught in all grades.

Second, quality instruction in depth in four to twelve activities (two to four instruc-
tors each specializing in two to three activities) is preferred over suyperficial instruc-
ton in a host of activities. By employing a staff of specnalnsts with, differing sub-
specialties (sports), men and women can complcment one, another. This might mean
that one instructor sérves as the chief instructor in his or her sport spccna]ucs while
being assisted by his or her colleagues in a team teaching arrangement. Moreover, the
administrative separation of girls' and boys” departmgnts limits the possibility ot
qualitative program breadth wherein women teach girls and boys and men teach boys
and girls. Mothers have taught sons and fathers have taught daughters fot centuries.
To perpetuate sgparate departments of physical education is unrcasonab]e from the
standpomt of good teaching and economy. 3 .

To gewiew, the focuses for study during the undergraduate years are liberal educa-
tion and human movement. The content of liberal education. should, for the® most
part, have relevance for studymg human movement. The umg when liberal education

“tawght” during the uhdergraduate program should be based upon a sequential and
cohcsnc plan for studying about human movement. One could visualize liberal educa.
tion occurring during all four undergraduate years. A balance in quantity of general
and spcsiiln'::i preparationt is desired with crescendos and diminuendos of liberal

educatioh depending upon the needs of the individual. As I view the overall prepara- '

tion of the sical education specialist, I see heavy concemtrétions of liberal education
in Stages 1, 2, and 4, and asgperiodic intervals throughout one's career. As new prob-
lems present themselves it is necesSaTy to review or acqunr__e\thc fundamental knowledge
undcrlymg solutions to them. Moreover nonspccxalry study could be a means for
gaining new perspectives and thus rejuvenating one’s approach to life.

¥

STAGE 3 -

Building upon the hbcmlly educated and hngh]y slu]]cd and knowlcdgcah]c student
of human movement, the next stage of preparation is to develop understanding about
education as a field of work and to relate foundational kngwledge and competence
in human movement to teaching. Such should be the focusés for the master's degree.
The objective of the curriculum should be to develop skillful teachers of* physical
educatiorr by combining internship experiences with formal courses and seminars.

One could argue that earlier application of knowledge about human movement to
teaching would reinforce aRd motivate learnung. Indeed, such experiences as planned

school visitation and directed observation of tcaching would be valuable undergrad-

uate and graduate experiences and should be inctuded where relevant.
£ In essence the master’s degree curriculum would focus on education and physical

cducauon over twelve months of study, beginning wuh lormal course work 1n the
”
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sumamer, followcd by a limited number of courses and supervised intethship during
the academic yeat, and possrbly concluded with a one month program of study tp
derivs meaning out of, the previous year and to plan for the next year of teaching.
Educgtion - ' - ) - .
Experiences and courses, pertaining to education as’a field of work seek to begin, at
least, to reach the foﬂowrﬁ goals, as set out in New Horizons for the Teaching

Profession, edited by Margarét Lindscy:

L 3 vision of the possibilities of edugation. .
e How to use basic educatignal principles rclaung to the nagure of the lamcr and the
learning process. . . .
e Undersianding the undcxlymg rationale of different educational program.s and how to
bring about changes in curri .
Lbsmg] teachiflg methodology and the selection and use of mstrucuonal _materials .
ccoming an intelligent consumer of educational research and cngagmg in practical
* experimentation.,
® Becoming a responsible member of the teaching profasron
, ® Conunuing prcparanon fox intelligent pamapauon in community life as a spokesman
for education.

s

-

Another objccmc of course work Telated to education in general would be the
nature of the organizatian of educational institutions and general principles of admin-
istrapion. Such knowledge would facilitate cooperatioft and serxe as a basis for hclpmg

the physical education specialist to admnister his own program, a task he is often .

»

called upon to do-

-

Physu;alEducatzon L o .

J

Expenenccs related to physrcal education mc]udc course work and on the- ]ob .

experience. Coursc work would fomon' ’ ot .

3
The phllosophrcal bases and purposes of physral cdumtlon and its role in gducation.
Physiological and psychological factors relating to the tachcrs role ‘in faahtatmg motor
learning.
How (0 tedch two or thred" attlvities with cmphasl.s on teaching mcLhods and devices,
analysis of fundamental movements and coordinated skills, problems of ledrners, *safety
concerns, and essential equipment! 1,
Examinauon of the pmcm status of physical cducann pmgrams and study of “frontier”
programs ol
How to dcvclop seq“nual programs of physical edpcation, mcludmg syllabus, course
-outline, and lesson-plan dcvclopmcnt .
Study of adminisrauye fqncuons and problcms related to personnel, program fathua and
equipment: ~ .
Prinapies and methods in, selection and use of available tests to assess formancc and

to evaluate programs.z, .
4

Internship. Under the tutelage of a master.teacher and clinical prbfc;;sor, studénts
would work (with pay) five mornings or afternoons per week for an academic year.
A review and discussion of their work experiences wpuld be the subject of a weekly
two-hour seminar, 'éemmar topics would be presented by students based upon prob-
lems or issues arising from their jobs. Assignments growing out of formal c‘:%rse work
would have relevance for the mtcmshxp \s&pcrrcncc

. 2Taken 1n part from an unpubhshed repofh, “Proposed Master’s Degree Curriculum in

Pbysral Educatson,” prcpucd by physical caUOn spetialists at Teachers Collége, Columbia
Umvcmty ,
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Assuming that 2 candidate for a master's degree has completed the undergraduate .
program described above (Stage 2) and assuming that he is medically fit to embark
upon a career requiring vigorous physical activity, a sequential program of study
might appear as follows:3 .

Summer Session ¢

Education and society . 2 sem. hr:
Psychological foundations of education 2 sém. hr. .
, Devclopmental psychology - : - 2 sem. hr. |
Introduction’ to educational research and planning 2 sem. hr.
General course in curriculum develgpment . - t 2 sem. hr. .
. - - h . Total 10 sem. hr. .
Autumn Semester v )
" Philosophical foundagions of physical education 3 sem. hr.

Motor learning and performance 3 sem. hr.

5

Teaching of (1 sport) 2 sem. hr. -
Overview of public school administration 2 sem. hr. .
Intermship seminar . . iy 1 sem. hr.
) . Total 11 sem. hr.
Spring Semester ' - .
Teaching of (2 sports)~ ' 4 sem. hr. \
Programs of physical education *2 sem. hr.
Administration of physiol education " 2 sem. hr.
Evaluation in physical education L 2 sem. hr.
Internship seminar - I sem. hr. :
Total 11 sem. K -

Grand Total e . 32 sem. l'll'.

. Noticeably absent from the above curriculum are coursed in health education and

recreation. Traditionally preparation in the three fields—physical education, health

9  education, and recreation leadership—have been combined in varying degrees, the

assumption being that there is much in common between them. It is contended herg

that there is little in common in terms of philosophies and task performance. Com-

monality, however, does exist at the level of general objectives as with other areas of

the curriculum; also commonality exists between the preparations of health education

and physical education specialists at the level of basic medical sciences. Beyond this,

commonality has been imagined and incoherent. - ‘ »

The criticism that physical education personnel are “jacks of all trades and masters

of none” emerges, in part, from the traditionally irrational expectation that they also

serve concurrently as driver education instructors, hygiene teachers, guidance counsel-

lors, and community recreation directors. Each of these pasitions are specialties unto

themselves. The physical education specialist alone has enough to be learned without

diluting his studies; mdreover his energies on the job should not be spread too thin.

Such dilution of energy has resulted in watered-down programs of physical education

that,"in turn, fail to gain support by educators and laymen, ~

Qmitted also from the master’s degree curriculum are experiences pertaining to

»~ adapted physical education. Persons using the rehabilitative modalities of massage,

hydrotherapy, electrical stimulation, and heat, combined with protective strapping,

prothesis and special exercise with persons possessing temporary or handicapping

defects are, indeed, specialists unto themselves. Preparation for this specialty should

be the focus for a separate master's degree, built upon many of the experiences

described in Stage 2 dnd, containing some of the experiences required in Stage 3.
Further discussion of this subject is beyond the competence of the author.

»

*Adapted from masters degree curriculum for physical education specialists, Teachers
College, Columbia University.
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STAGE 4 ¢

. A review by, the author of requirements for Ed 2 and Ph.D. degrees for physical
education specialists at 33 colleges and univergitées approvcd by the National Council
for Acatditation of Teacher Education revealeg no patterg of experiences, Further,
only one or two institutions had established any subspecialty fqcuses around which .
= is planngd a cohesive set of experiences. Although some institutions may have cohesive
programs of study for post fnaster's degree candidates, neither printed por mimeo-
* graphed materials reflect anything speafic. This is judged as unfort,unatc since all
students need a tentral focus to which they can relate their study.
It is contended here that emphasis for post master’s degree study, Stage 4, should
i emerge from the nature of major task responsibilities performed in the spécialty.
The focuses might include such tasks as administration, research lcadcrshxp, teacher
education, or the furthering of éachmg expertise, Coupled with advanced study in
+ the specialty, inwthe general figld of education, and in liberal education, should be
cither a field project and seport or a dissertation for doctoral candidates. ‘

o
«

. Geneml Field of Ed&catzon ’ . "

Y

Advanced study in Lhc gencral field of education should include:* ., &

" | The Naturc of Education. Each student should have a usgful undtrstandmg of the buton \
cal, phxlosophxcal and social bdses of education, to permit him to evaluate dcvclopmenu
in hus spedialization in the context of brogd principles and policies, and to prowdc a
common megns for communication and' action with professional colleagucs in other
specialties.

The Nature of Persons and of L&mmg Processes. Each student should understand the
process of learning, and have some acquaintance with the personal "developmental, and
~ soqal factors which affect behavior and learning, with relevance {g teaching and othcr

. educational processes intolved in his specialization.

. . The Methgds of Evaluation and Research. Each student shoul9 undcx‘stand (a) concepts
and technmiques used to evaluate educational processes and roducu relevant to his
spccxahza)lr;l, and (b) research’ methods used to expand kno lcdgc in education.

v
Whereas the master’s degrec curriculum, Stage 3, intrgduced $tudents to tcachmg,

post-master’s degree study should prepare he student tg/perform as a true expert—an
adminstrator, a teacher educator, a research leader, orfa fhaster teacher. In addition,

. special study should. include advanced courses relating to the substahce of the body

of knowledge of human movement, and current issugs and problems facing the field.
. . |

‘o
~Field Project Report or Dissertation

A field project rcport or dissertation would be Hased on an investigation or experi-
ment, closely related to the major focus of advagiced degree work. Morebver courses
should be selectcd to preffare the student to ac omphsh his investigation or, experi-
ment. o / .

Integrated Program ' T
Thus career goals, task performance, formal courses, and pro;ect report dissertations
. are parts of an Mtegrated program of study built, upon master’s degree requirements
described in Stage 3. This arrangement precludes amassing of points by means of
eafetena-style gmdu.zt ediication, wherein courses are taken at-convenient times or
at the whim of the student. . .

et

—— vk
. sCommitiee on the chrc%of Doctor of Education, Teachers College, Columbia University,
“Program of Study for the Degree of Doctor of Education,” Unpubhshcd rep )t, December,
1963. -
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As previously ind‘ica‘tcd, delineation of a post master’s degree curriculum is reserved .
for anothet paper in view of-the complexity of the task and time availablg.

»>

. .

Summary i , : <

Preparation of the trne specialist in ‘physical education has its roots in the
acquisition of favorable attitiides about physical education and the development of
basic movement competence during school years. Substantive knowledge of and refined

X skill in human movement, along with heavy emphasis on liberal education during the
. undergraduate years completes the foundation for preparing the "physical edutator.
At the master’s degree level is foundaa study of the application of already acquired
knowledge and competence to the field of teaching together with study of the nature
of learners and the teaching processes. Finally, at the post-master’s degree level follow-
ing several years work experience, does the true. specialist and expert emerge. At this
€ducational level the mature student pursues a curriculum geared to his career goals
in terms of major task responsibilities. . . : ,
- . This theoretical framework of specialist preparation seeks to belay valid criticism
of the meaninglesshess of physical educatidni and the, superficiality of physical educa-
tion specialists. Advocated is deep understandinig of the field of human movement, a
separation of physical edication from health educgtion and recreation, and emphasis
on becoming expert performers and teachers in only ®o or three sports.

4

a

\ REFLECTIONS ON SELF-UNDERSTANDING
""" FOR THE PHYSICAL EDUCATOR

A - )
- , MAX COGAN

) " ¢ Castleton State College

I3

Possibilities for selfdiscovery are inherent in physical education. Bfcause of the
particular role assigned to the. physical educator in this culture—as a symbol of mas-
culinity and as a figure of identification—he i in a unjque position to influence the
growth of his students. If the physical educator is to utilize these potentialities and
accept the responsibility for guiding his students toward greater self-understanding,
"he must also learn to deal effectively with conflicts in his own life. This process should
be initiated in professional preparation. v '

] 7 .
Understanding Motivation ' 5

The motives that operate in the choice of physical education as a profession are
probably as complex and varied as in the choice of other professions. As in other
professions, the motives may be negative as well as positive. The physical educator
with unmet and unrecognized psychological needs may do a great deal of harm
unwittingly by projecting emotional problems™into the physical education situation.
It is entirely possible for a teacher to obtain good results in terms of athletic success
but to have a negative influence on the personality growth of his students. MY

—
1Bibliography may be obtained from author.

| 98

RIS 106

. N




“9.

',/ ~ ; -

[

' For example, a teacher may be drawn to physheal education to reassure himself of
tus masculimity. He may ridicule a student who shows an interest in dance, make fu '
of another’s physique, or belittle those who lack athletic ability..’Hc actuallyﬁay nead

to call attention to the shortcomings of others in order to reassure himself' that’he

a man. Another teacher may have an unresolved conflict concerning his own need to |
be an outstanding athlete. He may devote all s energy to boys who fit this catcgory,

while neglecting the majority of students,and only going through the motions of
conducting a program. * / T NP

Still another physical educator may use¢’ competitive triumph’ to compensate for his v
low self-esteem. If he projects this motive into the program, unhealthy situations are
bound to develop. He may exploit his players as'means of vanquishing others, and
he may regard those students who resist his drive as potential encmies. There are
coaches who push their players unmercifully. These men are apt to complain about 4
the softness of the younger generation and dwell on how h#d they worked during
their own playing days.".

A teacher may be attracted to physical education bcgad‘sc he feels he is intellectually
inferior. He regards it as a profession which will not demand much of him in this
respect and he may ridicule those students whose interests are primarily intellectual.”
He, js apt to muss the relationships between physical education and otlter disciplines,
and to conduct the program on a purely “muscular” level. ‘

It is difficult to estimate the extent to which thest and other negative motives

influence the cho%of physical education jas a profession, since few “studies have *
)

R

L

dealt, with the subjeg). Undoubtedly, many teachers are influenced to a large extent
by positive, healthy/motives, but in others it is likely that motivation is mix€dh
Schaffer, in a recent study, received responses from 329 male physical education
majors fin New York City to a questionnaire ?}ﬁigncd to determine the reasons for
their fHoice of physical education as a-professioh. He found that the largest’number
espondents stated that they had selected the field because they enjoyed working
and playing with youngsters and adults in sports and recreation. Others stated that
they preferred physical education to being “cooped up” in a classroom. Some looked
forward to long vacations, and still others were advised by coaches to change their
majors to physical education in order to remain eljgible for a varsity sport. Students
also were requested to write on “What kind of 4 person do I think I am?’ both
positively and negatively. On the basis of responses to this question, Schaffer” concluded
that only a small number of students appeared confident enough to describe them-
selves in a positive manner, and that only a small number appeared to understahd
that they had shortcomings. Both conclusions seem to suggest a lack of awareness on

. the part of respondents. Schaffer did not attempt to analyze these’responses other than

to list tHem in positive and negative categories., . |

If physical educators are to accept the process of self-ex natio a necessary |
step toward their own growth and the growth of their stud¢nts, the ogical place to
begun is in the teacher education program. Few other fields offer so many opportunities
for the .student to examine his beliefs and values, his actions and reactions, and to
see contradictions between his professed and real purposes. This implies more than
a sterilé or abstract examination on a purely academic level. Surface acceptance of
concept¥ such as the detrimental nature of excessive competition has little value if
there is no corresponding change in attitude and personal practice. Prospective
physical educators must take into account the  experiences of their own lives which
are meaningful to them emotionally, sodially, and intellectually. This presupposes
strong emotional involvement, rather than détached observation. . , \

Acceptance of Continuous Self-Evaluation ?Z ‘ ' ‘
i
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The physical education major encounters g wealth of potential laboratory experi-
ences in his classes, on his varsity and Jintramural teams, and in other extracurricular
activities which may range from dance and drama to weight training. He can be
helped to utilize these in examining his motives and vaIuesl%e ethics of the profes- .
sion, and discrepancies which may exist between the two. If the groundwork for this '
process is laid in undergraduate preparation, the student caf} continue to Yse it when
} he accepts a teaching, position antl becomes responsible for the personality growth of
his students. Inservice education programs may’be based on the same quest for self- »
understanding. . . - . ,
The intellectual approach to problems can provide an excellent springboard into .
more personal analysis. For exarhple, Costa has collected 2 number of cases, dealing
with ‘problems in professional ethics. Ap examination of these and similar cases could . ,
be the catalytic agent for an inquify into personally significant situations vghich N
, students themselves have faced. . - ‘.
The factors which influence a decision in physical education may be numerous,-
= Even a situation which in hirdsight appears to have been relatively simple may seetn
© insoluble in the heat of the moment. This is Hlustrated.in a sitfation involving _
" Dean, a high schp?l junior. ¢ T :
/ / .
Dean was a mcml/cr of his sc}ﬂ)ol's track team, and had shown promise in sprints and in '
the broad jump., He dcvclo;?d 2 pulled hamstring, which. was not a particularly serious . -

»

injugy, but which caused confiderable pain when he ran strenuously. In a closely contested
meet, with 2 riearby school, it was clear that the broad jumip would.be,a crucial event, and -
" this was Déan’s specialty. As the jumping progressed, it becirte apparenit that the team’s

only hrpe for victory in the event and insthe meet fay with Dean, Hé approached .the

coach,znd asked atixiously whether he should try one 8 two jumps. His doctor had adyised. .

l:.i?/{at he would not harm his leg permanently if he warmed up properly and limited

hi¢ participation, but that if the pain were still severe, his performance would suffér, and
“he might lengifien the time required for complete, recovery. Unfortugately the coach wds -

*'someyhat disturbed at that point by the, lack of team léyalty which had been demongtrated
by :ﬁer t"other bays during the course of the afternoon. He listened'to Dean and tried "\
to lain that this was a decision which he would have to make on hig, own, but some of

his anger was expréssed in ‘his voice and Dean felt that the coach Was angry with hiro,

A few minutes later Dean spoke with the coach again and they temporarily resolved the

confli¢t By. deciding that Dean would try' ong jumg.‘ N v RS

' [ b T - .

The elements wiNch made the' ethical decision difficult were the' emotional fagtors .
operating on both _Bean and*his coach. Both wanted very ch@fxb Win the meet and
realized that Dean’s jump might contribute to this end. Both Wwere also aware that,

. although there was no serious .dangef involved, Dean’s participation could mean that,
~his recovery would bé delayed. Dean was in conflict over the natural desire, to avoid
pain and a feeling of responsibility to his teammates who were urging him to jump.
The coach’s annoyance with other members of the team interfered with his ability
to evaluate Dean’s situation, ind he failed to give Dean the direct guidance he peeded.
The alternatives available in this situation all were bound. to produce dissonance,
and the “right” choice was, therefore, difficult to “;tcrminc. In retrospect, it would
have been wiser to have discouraged Dean from jumping, but. the coach was unable
to see this clearly at the time. e oy .

The process of making ethical choices would be sigiple, if absolutg’ standards. could
be applied to all situations. Unfortunately, the hysical educator will face many
choices which defy simple. ethical solutions, and in whith dissonance is apt to result
from any of the possible courses. Discussions of the kind of ethical decisions which
are typical of the profession is another possible method of stimulating student aware.
ness. Ethical choices such as those listed below may seyve as examples. "' ,

4
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Is the man emphasis placed on winmng .un athletuc contests, or are the means to bg ’
empioyed given equal .mporiance? Are hosule and sadisuc tendencies enwouraged n contact
Sports to guarantee wvictoxy, or s concern shown for the development of positive soaal
behavior in students? Are injuries faked to delay a game or fights purposely sought 1n
order 4o remove the opposing stars from the game, or is the game played without covert
sidestepp.ng of the ruless Are opponents hum:hated by “runmng up big scores, or are
the feelings and self-respect of the losing team conuidered?

Is a boy called “yellow .f he s reluctant to play when he 1s injured, or i th::‘pl on
the sidelines unul he us fully recovered and no longer in danger of further injury? If a
boy has great abiuty, but is mchauy unfit, s his deure to play exploited, or are his long
teTm inteTests prolcctcd Is preferental treaument given to better “athletes, or 18 an honest
cﬁorl made to treat zll students equally?

o

The following questions might be posed in connection with practisgleaching. r~

Are the activiues sncluded in the program only those preferred by a zc-achcr, or i3 2 wide
vaniety of activites offered? Are standards of achievement arbutranly applied for all
sgydents, or 13 some effort made to set reasonable and challenging guals for each student?

tudents of all levels of ability grouped together, they placed in compeuuwc
tions with others of comparable ability? /

Are the sluls taught primaniy those of the so-called major sporis to ensure talent for

varsity teams, or i proper consideraton given 15 teachng students skills which will be

. valuable to them for the rest of their Lives: Are school programs sc organized that a “farm

sysiem  exsts for .ntercollegiate athletss, or are activites adapted to the age levels®and
needs of the students?

Are some activities taught repeatedly at different grade levels with Lttle consideration
for changing abilities, or s the student challenged by the introduction of new activities
. and by eonunuity and progress.on when repetiuon i3 negsssary? Does the physigal eduation

deparument couperate un nstructional ventures with other departments, or dcf it function
a0 isciation \even from the womens department,? Does the physical educator accept his
responsibabaty to interpret the broad purpgses of the program to the community, or does
he ailow ouiide pressures to affect the operation of the program, even when this may lead
to unsound nal practices?

The correct ethical choice appears self-evident in many of these Questions but, in
actual practice, numerous pressures may make them difficult. A rigid ethical code may
provide a false semse of security, since there arf occasions when the strictly ethical
choice may actually be opposed to the hatic choice. For example, a teacher may

4«leverly conceal an 1ntentionat error in a ball game in order to create for a child
- % a badly needed opportunity for success. From the strictly ethical point of view this
# action may be cunsidered wrong, but it may have contributed a great deal to the
. chuld s psychological health. Of course, this doeg ot .mean a teacher should “fix" the
outcomes of a compeutive situation, but it dops degnonstrate the shortcomings of
absolute standards. '
In Lfe slpuations these choices are rarely as logically opposed as those stated. The
alternauves posed, however, highlight the relationstup of the conduct of the program
to an underlying philosophy of lif¢, and the role of the physical educator 1In e
preting it.
If the enure process 1s approached terms of insight and gromh rather than in
finding fault, those involved will feel less peed to defcnd themselves and will be free
to examine the causes of their behavior. There may be some who will thy to plcasc
the professor by surface acceptance of his point of view while going abput business
as usual. But in the proper atmosphere thc majonity will rase realistic questions, wxll.\\,
examune nternal and: external pressures on themselies and others. Some persons
ieutably resist this type of self examinauon. As Jersild points out, “The more
insecute a person us, the more desperately he will fecl the need to remain nigidly set
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in his ways. But to one who is secure enough within lumself to face his thoughts and
feelings when the opportunity drises, the process is chall:ng}ng and rewarding.”

Jemsild points out that when a teacher helpd’his studerds in the process of self-
understanding and self acceptance, he does not (and must Tot, take on the role of o
a psychiatrist or professional psychologist. He states, however:

Every teacher in his own way is a psychologist. Everything he does, savs, or wmché has or
oopld have a psychological impact. What he offers helps children to discover their resources
and their limitations. He is the central figure in countless siuations which can help the
learner to realize and accept mmsclf*ar which may bring hum.lation, xl)?mc, rejectyon, and
self-disparagement. * /A

Jersild’s statement is particularly pentipent to th€ physical educator. The physical
educator is in 2 unique positioa to guid!@,'bung men in the process of self<uiscosery.
He is the ome~who creates the aumosphere, who can encourage or discourage healthy
attitudes toward masculinity, competition, ethical conduct, and acceptance of the body.
His ability to accomplish these things depends on the example he sets in his own
life and on his\willingness to face his own problems and $trve, for knowledge of
himself. -7 ' ‘

Undoubtedly, many professional programs incdude expeniences which offer studenu
opportupities to examine personal motivations. Self understanding mught be consid-
ezed 2 natural outcome of good teaching. But good teaching cannot be left to chance
-—or intuition; it must be cultivated. ‘

—
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‘o 7" . EVALUATION OF UNDERGRADUATE
"-. - PROFESSIONAL PREPARATION PROGRAMS
- IN¢ PHYSICAL EDUCATION

ROBERT DOLLGENER

Marshallkﬂ;nvemty

. p] -
» ’
- .
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Concern for the professional programs in physical education 1s xﬁﬁ& an innov
tion of the space «ge nor the result of the physical fitneds boom. Rather, it has befn
a process that started with the first ni¥ors in our field. Since the early beginnipgf of
» our prafession, Jeaders have been cogizant of problems in the area of proféssional
preparation. Even though somhe of these early concerns seem rather narrow oA\ndicu-
lous to us today, others are quite sound for then, today, and possibly for the Ryture.
A review of the literature concerning profesyonal preparauon reveals int g
facts It is readily evident that the carnculum in professional preparauon has (oY

sistently been of major concern to leaders in the field. Of almost equal importan
were eath of the areas of indoor and outdoor faciliies. The actual teaching was
5 mentiorded very litde in the literature, perhaps because of the difficulty of evaluaung
teaching or perhaps this may be atributed to an assumpuon that a staff with educa-

tion and experience plus adequate curricular offerings guarantees good teachung.

The literature indicates ambiguity and a lack of agreement in the matter of stand-
ards for professional g‘repmu’on. Hawever, most professional physical, edueators
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would agree that ccruu*ﬁmal standards are essenual and sndispensable for schools
concerned with the preparation of future physical education teachers. Furihcrmore,
each of our students in physieal education has the right to demand, if need be, a
professional prc that will afford him the opportunities necessary to be competent
in the field of ghysical education. - ’

Addiuonal proof that there 1s a need for certain minimal standards may be found

y noting the great differences that exist among institutions which prepare teachers of
¢ pitysical educauon. There are institutions 1n which the enure physical education staff
composed of three people. This staff would possibly uffer a major in physical educa
tipn, a required -physical education program, an intramural program, and ceach six
tercollegiate sports. One institution may hase several gymnasiums or teaching
stauiong, while another institution may have just one. Sume institutions may have
excellent physical education acupity programs and bthers may have none at all
Surely with such wide variances in staff, program, faalities, and other aspects of the
professional preparation prograsms in physical educauon, we need some over all stand
ards that are indispensable and essential for a school preparing physical education
majors. This situauon 15 not limited to one state or region, but rather it exists
throughout the country. The coneern for minumal standards of professidnal prepara
tion for all schools which prepare physical education teachers is neither a plea for
conformuty nor a cause for alarm about losing individuality, but rather a plea for
our survwal and recogmtion as a disapline among the undergraduate curriculums
It 1s my contention that this survival and recogmtion depends upon our collective
abihity to define, maintain, and upgrade standards of professional preparation.
far, two facts are evident. there has been a concern about professional prepara
tion_and this ¢oncern 1s-still prevalent today. Several attempts have been ‘made to
devise stanflards for professional preparation. These have been broad, generalized
standards that have placed the emphasis on the integrity and wishes of the exaluator,
rather than on the speafic standards of professional preparation.

Dr. Karl Bookwalter, the president of this associatiom devised a score card with
speafic, attainable standards, each of which was weighted. The initial step in develop
ing this score card was to locate perunent and authoritative sonrces concerning higher
education 1n general and the undergraduate professional program in physical educa

. uon in particular. From these sou the commonly recognized, unique, but related
and complementary mujor aspegh of the program of professional preparation were
determined. This produced p¢n major areas of professional preparation, namely
1. General insutuuonal and“dep#rumental pracuces. 2. Staff standards, 3 Curriculum
poliaies and practices, 4. The teaching act. 5. Service program and extended curricu
lum, 6. Student services, 7. Library-audio-visual. 8. Supplies and equipmient, 9" Indoor
facilities; and 10. Qutdoor facilities. . .

. For each of these ten major areas, subordinate second order parts were determined
For example, Area 2, Staff standards, includes the subartas of number, qualifications
in therr major field, expenence, teaching load, and professional status. Then the
standards of quality or quanuty of each crterion necgssary for the effectiveness, of the
respectsve minor parts of the program were determined. For example, under Arez 2,
Staff standards, the subares, qualificauons in their major field, includes six spegific
items <oncerned with qualifications. such as. all teachers on the staff hold at least/ the
master’s degree. For each item, partial steps toward the attainment of each standard
were determined. In the previous item mentioned—all tcachers on the staff hold at
least the master's degree—the partial steps towards this are. 50 percent, 70 percent,
all do. Each of the ten areas, their subareas, and relevant standards or items were
assigned defensible and useful numerical, weighted values. Values or weightings were
also assigned to partial compliance for a given standard or item. So, in the example
used. the arca—staff standards—had a weighted value of I21 points of 1,600 points
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for the total score card, the subarea—qualifications in their major field—had a weighted
value of 23 pornts of the 121 points for that area, and the one item or standard under
this subarea—all tcadkers on the staff hold at ledst the master s degree—had a weighted
value of 5 points o the 23 for that subarea. "The paruial steps were weighted as
follows* 50 percent (1, 75 percent (3), and all do (5).

The validity of the score card was established by determining the logical relevance
of the aress, subarcus, und items by glcanung from the related literature and by
critically evaludting the aress, subaress, and items in Light of the expeneénce and
background of the author and mftmbers of five ur more seminars concernefl with
professional preparation. The peighted value for each area, subarea, and item was
established in the sume manner Furthermore, many of the items or standards were
obtained from sources which were validated by a jury vote of leaders mn the field.

Each\ﬁ't::im. subarea, and area presents a ‘philosophy or point of view documented
from acckpted Lterature, These, are not completely in keeping with my philosophy
nor the plilosophy of the author of the score card. Howeser, to determ:ne which
philosophies and standards were essential to a sound program of undergraduate,
preparauon in phvsical education, they were all included in- thus score card, This-
necessitated a score card composed of $55 items or standards. It seems plausible that
some of these 335 speaific, attainable standards are essential to professional prepara-
tion i phvsical education and that they can be idenufied.

Atter coediting” the score card, resiewing the literature agam, and conducting a
pilot application, the score card was applied to selected colleges and umiversities in
the state of Indiana For cach institution the exisung conditions, policies, practices,
and facilities were scored and recorded. After the collection of the data for each 1tem
of the scoreveard, the subarea scores were obtained by adding the item scores, the area
scores were obtained by udding the subarea scores, and the total score for the 1gstitus
tion was obtained bv adding the area scores -

An analysis of the institutional total scores, as measured by the percent of attain-
ment, presents some significant findings. The average attainment of the total possible
score was 679 percent Six 6f the ]5 institutions evaluated scored greater than the
meah and nine scored less than the mean. . *

Whereas the actual identity of the institutions must remain unresealed, 1t should
be pointed out that among the top seven institutions, four were staté’supported. The

. . . e
average attainment for the fotr state supported institutions was 77 2 percent, as

compared to the average attainment of 646 percemt for the 11 privately spported
iastizutions that were incltl?ied in this study. Thus indicates that in Indiana, the state
supported institutions, gererally speaking, are better qualified to prepare physical
education teachers. ~

Two of the mstitutions classified as state supported were also designated as teachers
colleges according to their stated purpose The average attamment of these two
institations was 74.5 percent Six of the instutumons were classified as having unn ersity
status, because of the stated purpose of the institution, thewr average attainment was
713 percent Seven of the institutions were classified as having hiberal arts college
status. themr average attainment was 61 9 percent. This indicates that teachers colleges,
generally, are doing a better job of preparing majorsfor the field Both of the teachers
colleges were also state supported. {

Additional significant information was revealed when the percent of attainment
for cach instsfouiun was studied in relation to the enrollment of the undergraduate
student body “The aver.ge attainment for enrollments over 10,000 was 79.9 percent
as compared to 7@ 4 pereent fof enrollments between 2,000 to 10,000, as compargd to
629 percent for enrollmensg between 1.000 to 1.999.- and as compared to 62°1 percent
for emrollments less than £.000, inditating that the larger the school, the better
qualified in the arca -{f professional preparation When the type of institution an

B
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the enrollment of the undergraduaie student body were combined, the same general
conclusions can be made. As enrollment increases, the percent of attainment increases
and as we go from the lLiberal arts college, to the university, to teachers college, the
percent of attainment also increases.

By organizational structure, seven of the institutions were departments of a division
or a school within the total institution. The average attainment for these seven institu-
tions was 75.7 percent. The remaining eight insututions were departments within
the total institution, their avesage attainment was 64.5 percent, indicgng that- for
the, institutions with deparunents of physical education withun a disision or a sc.hool.
of physical education, the totd@hstitutions are better quahﬁcd to prepare. physical
ed}lcauw ors.

The minative power of each item was analyzed by means of an 1tem discnimi-
nation formula. It seemed logical that cértain items would discriminate between good
and poor insututions, insofar as undergraduate professional preparaton in physical
education was concerned. Furthermore, using item disciminauon, these items could
be identified. Of the 355 items in the total score card, 111 items were good discrim
inators, 109 items discniminated poorly, and 24 items discriminated negatiyely.

In determining the items to be kept for a revised score card, the following tech
niques were used. The first consideratuon was given to the jtem'’s discriminative power. |
Next, by analyzing reactions of ‘the persons interviewed and my experience with. the
functioning of the items, logical revisions were consi®ered. All items that were good
discriminators were retained. Many of the items that discriminated satisfactorily and
poorly were revised or ehminated from the score card. A few of the items that discim-
inated negatively were kept, in light of the findings in the, literature and in the
judgments of persons being interviewed: An example of such an item was that there
is a diversity of institutions in which the faculty members have earned, their last
degrees. Many of the institutions have become inbred by hinng theiwr owA graduates.

A review of the Lterature indicates that only ten percent of the faculty should be
from any one institution. .

In the final revision, there are 235 items which have reduced the score card by '
about one third. It would have been 1deal to go back and evaluate these same schools
with the revised score card, in order to again determine its disaumingtive power, but
time did not permut. It,would, similarly,.be an advancement if someone would take
another state or several states and apply the bngmal score card to see which items
could be eliminated or revised. However, these two ifivesugatipns ha»c not transpired,
<80 -we have only the material at hand with which to work.

Thus has been a good educational experience from the stan
to & variety of programs, facilities, and points of view. A

of which the admunistrator may not be aware. Likewise, this score card would provide |
the administrator with defensible evidence in his discussions with the college or |
university administrators. ‘
The score card is by no means in 1ts final form, evaluation is a continuous process. f
The NCPEAM has consistently, been in the forefront in the area of evaluation of
professional programs in physical educauon. In order to grow as a profession, we must
define* and maintain_gssential standards that are warefully designed and ngidly con-
trolled for every institution o&cnng a major in physical educauon. regardless of the |
philosophy or purpose of the institution, dqpartment, or personnel. |
Our survival and recognition as a disiphne among the undergraduate curriculums |
depend upon our ability to identify, lmplcmcnt, and enforce these essential and |
indispensable standards. y |

.
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IMPLEMENTING THE RECOMMENDATIONS
N OF THE NATIONAL PROFESSIONAL
o ' " PREPARATION CONFERENCE

3\ LYNN W. McCRAW

University of Texas

The American Association for Health, Physical Education, and Recreation spon
sored, in January 1962, the National Professional Preparation Conference for Health
Education, Physical Education, and Receation Education. The report from this
conference has been studied by professional groups throughout the United States, and
efforts have been made to implement recommendations. Texans have been among
those who are using the report of the National Conference in striving to improve
programs in teacher education. It should be noted, however, that the efforts in Texas
have not been directly a result of the report, since the Texas, ation for Health,

. Physical Education, and Recreation in 1959 scheduled the first of three conferences
on teacher education. This initial conference was part of a state-wide study of teacher
education in all areas begun several years earlier under the direction of the Texas
Education Agency. .

In discussing the use of the report of the National Conference, it Eé:cm.s appropriate
to describe. these initial efforts and to explain the present framewotk for teacher
education. As in many states, the approval to teach in Texas is based on meeting ™\
standards for teacher certificationtMm\for school acareditation. Prior to 1955 a person
could earn a general teaching certificate by compleung 24 semester hours of courses.,
in education and 24 hours in an academic subject. Thil, person was entitled to teach
at*any grade level in his major or in any subject in wWhich he had 12 semester hours

. of college credit. The certificate was issued on presentation of evidence to the State
3 Department of Education that one had completed the required numbet of hours in
education and in the teaching subject irrespectve of what the courses might be,

Since 1955, teacher certification in Texas has been based on the approved program
concept. By this method the colleges and uhiversities develop programs, and any
person completing a program approved by the State Department of Education is
certified to teach. Programs may be developed for the Elementary Certificate entitling
one to teach in grades I through 8 and for the Secondary Certificate good for teaching

“one’s major and minor fields in grades 7 through 12. Programs for All-Level Certificate
qualify one to t@ch such special subjects as music, art, and health and physical educa-
tion in all ‘gradts. Institutions were given considerable fréedom in developing
programs as fong as they adhered to standards adopted by the Stat¢ Board of Educa-
tion. For example, each program had to include 45 semester hours of general education
covering such areas as social sciences, humanities, sciences, and aesthetics, and 22 hours
of education with 6 hours in student teaching. Programs for the Secondary Certificate
had to require 24 hours in 2 major and 18 in a minor or 36 hours in 2 major with
no minor. .

In response to pressures from both lay and professional groups, the State Board of
Education in 1962 revised the standards for teacher education. For example, the 45
hours of general education was changed to approximately 60 hours in academic
foundation courses to include 12 hours of English, 6 hours of history, $ to 6 hours of
government, and 12 hours from two of three areas of mathematics, scignce, and foreign _
language. The education requirément was reduced from 24 to 18 hours, and the 18
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hours is considered a2 maximum as well a3 2 minimum. For the Secondary Certficate
the student must complete a minimum of 24 semester hours in each of two subjects
or 48 hours in a composite afea. The only composite areas approved to date are social
studies, natural science, music, and business. Hé alth and physical education are treated
together as a single subject, and attempts to obt2in approval for them as a composite
ared have failed.

The 1962 standards are speafic for the academi\foundations, but still arf quite
general for the education und subject matter requireraents. Realizing this, the State
Board of Education, in January 1963, created twelve cdmumittees to formulate stand-
ards for courses and course content in each subject matter area and for the Education
sequence One of the twelve committees was assigned the responsibility of proposing,
standards for health and physical education. In formulating its recommendations, this
committee immediately sought the assistance of professional personnel i alth and
physical education After two state-wide conferences sponsored by the Texas Associa-
tion for Health, Physical Education, ind, Recreation, proposed standards for teacher
education in health and physical education were submutted to the Texas Education
Agency. These proposals camr be summarized as follows:

I The teacher education program in health education and physical ducation
“should develop those competencies necessary for effective teaching of ghese subjects
in the public'schools This implies the acquisition by each student of the skills and
knowledge in the physical education activities and if the health education wnits
contained in the state curriculum guides for these subjects. ., N
- 2 The college curriculum should include content areas as listed hereinafter for 3}: -
fields of health education, physical education, and the supporung natural sciences.
Each of these content areas does not necessarily constitute a three semester Lour
course Rather, institutions are encouraged to combine areas where appropriate 4nto
a single course offering. . =~ , N

. -

» ~

Health Educatijon .

!
Personal and community ffealth education
Administration of health education
Principles of health education
Health curriculum in the schools '
Health program, healthful school living, and health® services in the schools
\chhniques and materials in heafth education :

.

N Physical Education .

.

Administration of physical education ’ .
rinciples of physical education )
istory and philosophy of physicdl education '
hysical education curriculum injithe schools
echniques and materials for tehching physical education

Measurement and evaluation in p’hysial education .

Adapted physical education . ’ °

Physiology of cxercise

Kinesiology ('

Organization\and administration of intramural sports

Coaching interschool athletics \

Athletic training and conditioning

Techniques of officiating )
School and community recreation N
Skills in physical education activities -
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Supporting Natural Sciences

General biology . N »
Chemistry . ‘ ‘
. Physics . .
. Anatomy and- physiology
Bacteriology

3. Courses devoted to the coaching of interschool athletips and the deyelopment of
skallshn physical edtication acuvines must be in_addition to the minimum requirement
of 24 semester hours in health and physical education. .

4, Of thé basic 24 semester hours, at least 25 percent must be in the content areas
in health education and 2 least 50 percent in the content areas in physical education.

It will be recogmized that the content areas listed abiove are similar to those
contained om pages 65 to 70 of the report of the Nationa] Professional Preparation
Conference. The paucnal recommendations go much further and itemize specific com-
petencies under each of the content areas. Individual institutions are urged to examine
these comipetengies as they develop courses for the. various content areas. It is con-
templated that addiuonal state-wide meetings will be held in Texas to study in more
detij] the competencies recommended by the National Co?fcrcncc.

-
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L 7 SOME OBSERVATIONS
. REGARDING THE I’IVE-Y’EARﬁPROGRAM1

v

. \\REUBEN B. FROST
H ‘ Springfield College

Tomorrow u;c'should be able to look back upon today’s four year programs with the swme

benign smile with which we look back upon the simple teacher training class or one or
two-year normal school of fifty years ago.

These were the words of Vincent J. Glennon as he discussed in 1957 the future of

. teacher preparation. James D. Koerner, on the other hand, expressed a different view
in 1963 when he wrote: L

... but the acceleraung movement toward making five years of preparation mandatory for

ail new teachers is ill-advised. It merely takes the pressare off the undergraduate programs

v improve themselves, and it inflicts an enormous and unnecessary burden on an already

overtaxed sysiem of graduate education. Four years are ample, provided they are wisely

used. ° *

Thus is the battle joined. We feel Atug here and a push there. We.try to think gur

! way through to a logical and rational condlusion. Finding this difficult, help is soyght
from others, who, down through the years, have dealt with this problem. We find that
professional preparauep in physical education began in this country about a century

ago with a ten-week course which included instruction in anatomy, physiology,

. 1Bibliography may be obtained from author.
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hygiene, and gymnastics. The time required increased rapidly, however, and there
developed in rapid succession one year programs, two-year programs-and then the
four-year traditional program which became the accepted one for institutions prepar-
ing teachers for a career in physical educatio. Whether this occurred becayse it
seemed to be the vogue or whether it resulted from a careful evaluation of the time
necessary to acquire the desired competencies is not entirely clear. The desire to keep
step with other teachet preparation programs no doubt played an important role but
all educational programs were also becoming more systematically planned and at the -
same time evaluation was growing more scientific. , '

As requirements for admission and selection were betoming more specific and gen- .
erally established in other subjjects they were also being adopted in physical education
programs; as graduate work expanded in other fields it became more prevalent in
physical education, as certification requirements increased in number and stringency,
courses were added to the ever-growing number of physical education curriculums
across the country. Specialized professional education in physical education was now
demanding its share of the time. . -

Education became more organized. Pedagogy assumed a more important role. At the .
same time the Tiberal arts advocates and those who believed in the importance of

' " science and technology were not silent. Soér'x‘t.hc days became too short and the years
of the traditional college course too, few to accomp]isl} everything which was deemed
desirable and important in teacher education. Offerings which were relatively new
and therefore still on trial began to feel the probing eyes of those who were wonder-
ing where and what to elimifnate. Often the decisions with regard to curriculum were
decided on a basis of wradition, the loudest voice, or the greatest influence. Because
almost everything in the teacher preparation curriculum could be defendled on some
basis or other, the solution appeared to lie only in the increase in the length of the

, training period. And thus began the cry for the five-year program.

Five-year programs are not a new idea. From the early thirties to the present there
have_been frequent recommendations for five, six, and even seven-yearocourses of
teacher preparation. Throughout this period there have also been dissenting voices. |
.Many of the arguments on both sides of the controversy appear to have merit. One
can find, both in the literature and among educational leaders of today, support for
~~  a position against and in favor of the five-year program. -

It is improbable, therefore, that we will arrive at answers which will go unchal-
lenged or even present opinions which have much unanimity. An attempt will,
however, be made in this presentation to indicate some of the most recent thinking
and, in some instances, majority opinion with regard to this subject. Two basic issues
may be expressed as follows: -

1 Shall the standard program for the preservice preparation of physical education teachers
consist basically of four years (nin¢ months each) or shall it be extended to.include N
4 a fifth year?. '
2 If the five year plan is accepted as standard, what pattern or type of program shall
be followed? -~ - : :

\
Recent statements from two widely accepted sources indicate somewhat dive\:gcnt
opinions with regard to the first of these two issues. After a week’s consultation, the
.. i - . - 3
125 participants in the 1962 National Professional Preparation Conference concluged
that: .

If professional education is to meet the challenge of providing a broad general education
in addition to upgrading the professional offering, it is essential that institutions prepanng
teachers in the areas of health education, physical edacation, and recreation give wﬁsxdgr§~
tion to the establishment offive year programs or their equivalent. In such programs the,

emphasis should be upon systematic 'ﬁvc-ycir continuous preparation for teaching. s,
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In a bdok published a little more thh'i)"'g.,year later James B. Conant wrote,

On the basis of thesc agreements, I come to my first rccommendation concerning state
certification:

1. For certifying purposes the state should require only. (a) that a candidate hold a
baccalaurcate degree from a legitimate college or university, (b) that he submit
evidence of having successfully performed as a student teacher under the direction of
collcge and public school personnel in whom the State Department has confidence,

, and in a pragige teaching situation of yhich the State Department approves, and
\¢) that h:fhi’ speaally indorsed tca%mg certificate from a college or university

which, in isstung the official document, attests that the institutign as a whole considers
the person adequately prepared to teach in a designated field or grade level

' 3 , i [
It 15 obvious that all thoughtful and well informed persons do not agree on this
matter. I fel, therefore, that it would be helpful at this point to summarize’ some of
the basic arguments employed by those favoring the five-year plan and by those
opposing it. )

Statements made by proponents of the plan generally include the following: .

1. Knowledge is increasing at a tremendous rate. Not only is there an increastut
an acceleration of increase. To achieve even a reasonable understanding of oupselves, |
our epvironment, our souiety, and the meaning of life requires much nllo/rc‘;iﬁ%e, than
it previously did. -

2. The responsibilities of teachers have been steadily and contifritously increased.
Whenever something is added 4o these responsibilities, prepafation for them must
also be extended and improved.

3. All teachers should first of all be edu persons, because it is so impgrtant
that they be accepted in the academic world, it is even more important that physical
education teachers be liberally educated. And Dr. Conant, noting the large number
of them moving into administrative positions, says, “Unless there is a change'in the
direction of this trend, I conclude that the physical education teacher should have an
even wider general academic education than any other teacher.” .

4. The trend in state certification is toward requiring a five year period of prepara-

. tion, at least for permanent certification. To be fair to the students, they. should be
prepared to teach in all states and for the future as well as for the present.

5. It is not only in ggneral education that there is more to be learned, physical
education teachers must now be able to do more than just teach skills and administer
exercise. Students must also learn meanings and appreciations and scientific principles.

It takes much more time than it did formerly for a teacher of physical educationt to
gain an adequate background in biology, soeiology, anthropology, psychology, philos-
ophy, and other related disciplines. Physicil ‘education teachers formerly needed to
be proficient in only two or three activities. In view of the brgnder perspective with
which physical education is now regarded, and because more diVersified programs are
now expected, teachers should now be reasonably proficient in 15 to 25 different skills.
This requires much more time than has customarily been allotted ih teacher prepara-
tion programs. . 4 P

6. Science and technology, with the stimulation from sputnik and the space age,
on the one hand, and arts and humanities fighting for their continued. place in the
sun, on the other hand, have 'all but squeezed out methods, and principles, educa
tional philosophy, and pedagogy. These latter must be retained if teachers are to

, become master teachers. Their advocates and supporters are to6o few to win the “battle
. for the minute” against the combined forces of science and liberal arts and it is
therefore necessary to make more time available.

4
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1. Other pro‘féssions, such as medicine, law, and theology have longer periods-oi
preparation, these have not only grown and prospered as a*result, but have earned
added prestige and academic status. If physical education would follow a similar
course a comparable position could be attained.

8. As 125 leaders in physical education, who have spent their lives in professional
preparation, agreed after a full .week's conference that we should move toward five-
year programs, their judgment should be accepted and their recommendations imple-
mented. The time for action has arrived, discussion and study should no longer serve
as a justification for delay.

These, then, are some of the reasons given for an immediate move in the direction
of the five-year program. Some additional light may be added by reviewing some of
the findings of Louis R. Munch, who conducted a recent investigation in which he
queried 125 physical education directors and 127 directors of teacher education pro- ?\
grams in which five year programs were reported to be in progress. While the main
purpose of his study was to develop a proposal for a five-year program at Springfield
College, he did obtain considerable information concerning the opinions of persons .
who had experience in dealing with this problem. With a 70 percent return from
" the, physical education directors and an 85 percent return from the directors of

teacher education programs, some pertinent conclusions were drawn. A few of the

most relevant.were: ’ ; .

1. Seventysix percent of the respondents felt that the traditional four years yere
too short to prepares physical education teachers adequately and that the five-year
program was essential. ‘

2. Eighty-two percent of those replying indicated that there was no five-year
program in their institution at that time. % :

3. The reasons listed most frequently in suﬁ{;ﬂ\ of the program were the need
for more general education and the expansion of krowledge.

4. The advantages listed most frequently by those having five-year programs were
the provision of greater depth'and breadth in the major field and the stronger general

educational background. . 3 ,

To evaluate the validity of some of these statements, it is important also to look at
the other side of the picture. Why are there many who still do not concede the
necessity for a longer period of preparation? Why are there so few institutions actually
conducting five-year programs? .

The arguments employed by those opposing the extension of the period of profes-
sional preparation include the following:

1. With the shortage of teachers, particularly in women's physical education, we
cannot afford to lose one whole ¢rop of teachers as would be tht case during the
process of converting to five-year programs. -

2.. Present teaching and programing in physical education is so poor that we do not
deserve more time either in the educational programs of those we teach or in the
professional preparation curriculums. Until there is moré evidence of systematic
planning, progression in content, focusing on educational objettives, and the worth.
while utilization of time allotted, we have no right to ask for more.” , «

3. In all education today there is so much overlapping, so much inefficient teaching,
"so much repetition, so much instructing in ditmoded ways, so little employment of
modern teaching techni§ues that the first émphasis should be on the improvement of

* yhat we are doing and pot the cxlcnsizh of time which will permit continuation of
* .these inefficient and undesirable practicés. ‘ P
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4. The present pattern has much to reconfmend it. It provides a planned, step-by-
step sequence which 1s now functioning efféctively. For most teachers it is essentially |
" an internship type program. They teach A few years after completing their four-year
preparation, they then return to do mcfe graduate work, and then teach “gain. This
makes their graduate study fnore meaningful and profitable. The emphasis, therefore,
should be on seeiug that all teachers return to school after a short period in the field.
5. The cost of a five-year programt will be almost prohibitive. With tuition increas-
ing at a.rapid rate thus nise in costs wall create too great 4 burden on students and
parents.
6. The additivnal time required for graduation added to the increase in cost will
discourage many from entering the field of physical education. Therefore another year
of preparation should not be added. '

Munch found that "the reasons mentioned most often for not having a five-year
program were the difficulty of relating theory and practice and the added financial
expenses for the students and possibly for the institutions.” In schools where five-year

. programs were n operation, however, only a few directors indicated any difficulty in
relating theory to practice. '

The statements, both pro and con are no doubt vastly oversimplifiedy They are for
the most part challenging but in many cases they are open to argiment. Some
observations seem in order. .

One cannot help but wonder if all knowledge, past and present, must be taught
Cannot new knowledge supplant the old? Is it necessary to teach outmoded theories
and principles 1n order to understand the new? Cannot present thought in psychology,

R sociolugy, anthropology, and physical education be understood x‘gthout considering
all previous théories? Is much of the knowledge being taught tollay being included
merely because it has always been part of the traditional course content? )

As we observe present texts in elementary and segendary schools is it not true that
much of what was formerly taught 1n ele\entll,mgotwelfth grades is now taught in
unjor high schools? And are not high schoul students now learning scientific concepts
Md languages which were formerly part of the college curriculum?

And what about physical education? We zealously guard our right to teach skills
i professional preparation programs. If we could be assured that the fundamentals
of all of these activities were taught in high school could we not begin at a higher
level and include morc theorctical material? Or are the problems of time allotment
and curriculum planniug in elementary and secondary schools so acute as to make it
even more difficult to add to their schedule than it is in college? 3

How long can we avoid coming to grips with the matter of proficiency tests? If we
cannot standurdize the background, experience, and ability of students coming to
college, can we avuid trying to plan their programs on an individual basis? Would
not this shorten the required time somewhat? : .

Are there reasons, other than those alrcady presented, why we hase not moved
more swiftly toward a fivé year program? Are we not, in some instances, concerned
that we might ldiexa top athlete to 4 school where he can achieve a certifitate more
quickly wnel cheaply? Are we concerncd that we may lose students? Or is it because a
major change such s this causes such a convulsion in the organization that it just
doesn’t seem worthwhile? ;

If the five-year plan is adopted, what pattern should be followed?

Before attempting any condusions with regard to this issue, however, I would like
to move briefly to a ciscussion of the second, that of the kind or type of a five year

program.

PAruntex: providea by enic [N
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There are many whodfeel that e first two years of professional preparatign should
‘consist of general education arfd the next three of professional education. Among
those-4dvocating this “2 3 patfern” are some who are faced with admitting a substan- |
tial number of students who have had two years at one of the community colleges
and /or junior colleges presently operating or springing into existence. Many of these
have no preprofessional programs in physical education. For this reason it 1s simpler
to plan simijlar programs for both transférs and nontransfers and the pattern con-
sisting of two years of general education followed by three years of professional
education appears to be the most feasible administratively. .

The “4 plus 1" pattern also has many advocates. Those who are convinced of the
success of the “Master of Arts in Teaching” programs are among its proponents and
there are also many who believe that a four-year liberal arts base is good for all. Those
who see value in a planned program of professional education must, howexer, question
the possibility of squeezing it all into one year. . .

The “3-2 plan” is a kind of compromise between the “2-3” and the “4 plus 1.” It
also has its advocates and does present 4 moré reasonable balance between the general
and professional education requirements. )

There are also other variations and patterns, most of which are related to those
already mentioned. Discussion concerning them will never be complete. Differences
in local situations and institutional philosophies will result in variations of programs.
Finally, I should like to present a few simple statements indicating my conclusions at
this: point in the study of the problem. These are:

1. The arguments in favor of a five-year program seem to have far grcab weight
than do those against. I believe we should move steadily ahead toward the achieve-
ment of such a plan. -

2. The systematic, integrated, continuous five-year plan where general education,
professional education, and professional specialization are placed in appropriate
amounts in each of the five years is the pattern which I prefer. The program should
be logically and sequentially planned to assist prospective teachers to achieve the
competencies which are agreed upon ashecessary for outstanding performance.

3 Careful consideration should be given to the possibility of a “double-major,”
With the increasing emphasis on the importance of an academic major we may be
protecting our students, increasing their opportunities, and giving them sg/{fe/;cneral

* education in depth as well as breadth by this plan. For example, a five-year student
who graduated with a completely acceptable major in biology and physical education
would be well fortified to go on into physical education, physiology of exercise, health
education, biology or, with some additional specialized training, into administration. )
We should be pleased and\happy if teachers in other fields as well as administrators
had majors in physical edutsélon. If this occurred frequcntfy it would enhance our
acceptance by educators and evén by those who feel that the development of the ———

intellect is the sole purpose of education.
4. Acceptance of students into the professional program as early as possible is

highly recommended. This provides for better counseling and guidance and as a

result a better educational program for the student. It has been my experience that

students who begin some professional work early jn their college course tend to h

higher morale because they feel they are making more progress toward their goal.

also seems reasonable that to give them some work in their field when they are
*enthused makes better use of the “teachable moment.” ”?E :

. 5 Bringing physical education majors into an environmént of profession.
. dation and understanding at an early point in their preparation has much t6 do with

their eventual philosophy and commitment to their profession. ‘The words of Earl V. .

Pullias are worth repeating at this point: :
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Ihe _insmuuuu as a wholk educates perhaps more profoundly and more p ancnt‘l'ﬁ\a_n '
any spocific segmented process such as single classes or tcachers. Or, thé experi of a

wurse, the work ofy an indiyidual teacher, ‘is enriched, reinforced. dee n}tf, and broadcneg
'by the Iw:der climate in which it operates. < /y 7

If we want our myjors to be committed to physical cd{;étion they should, at the
earliest oppurtunity,‘bc brought into as much contact with the department as possible.

6. While state certification requirements should ot dictate professional programs,
it would be unrealistic to ignore them. Each institution must decide whether it i
planning for local, national, or intcrnatio‘na} placcment and realistically guide the
students into a course of study which will Best qualify them f{r their role. '

7. Many things which apply to other phases of the educgtional program do not
necessarily apply to physical education. We must be prepared £o do our own thinking
on these matters and not, merely seize upon popular statements of educators in other
fields und revise our programs on this basis. Five-year programs might not be necessary
to prepare English t;lachc or mathematics teachers and yet could be essential for the
aflequate preparatioh of aphysical education teacher. Likewise the “Master of Arts
in Teaching™ might be excellent for social science teachers but unsuitable in oyr field.

8. While it 1s expensive, difficult, and’not popular, we must bring more ingividuali
zation 1nto our programs. Independent study, proficiency examinations, adyfsory com-
muttees, and flexibility in {ndividual programs of study will enhance oyr”professional
preparation. The establishment of such practices will require work apd a certain kind
of courage and perseverance. ' :

9. ;We must not forget the implications of the five-year program for intercollegiate
athletics. New. problems will need to be solved and new opportunities' may appear.
There will be proposals for an additional year of competition for athletes and if these
are granted there will need to be an expansion of the program to give more oppor-
tunities for those who are unable to make the teams because of the presence on the
squads of the fifth year men. National and international codes of eligibility may also
‘need revision. We should think these implications through in advance so that we do
. not create too tuclt of an upheaval in the already complex world of sport.

10. We must continually emphasize the fact that most of our physical education
courses are “content” courses and not merely additional professional education coursé.
If this is clearly explained and indicated there will be less objection to an enriched
professional specialized education section in the five-year program. It will then be our
responsibility to see that this part of the program is ‘characterized by real depth and
scholarship. . ‘

’ #

I believe, then, that in spite of some recent 'ac,alvimcnt to the contrary, theére is
ample evidence to support the retycndations for a systematic five-year continuous
P

program of professional preparaticf™ifl physical education. I believe teachers prepared
in such programs will have more drtunity to explore meanings and relationships,
to obtain,sound basic scientific information, to become skilled in activities, to learn
the techniques which hclp make the master teacher, and.to realize the possibilities and
challenges present in our profession.

,
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- basic instruction

EXCELLENCE IN TEACHING IN THE BASIC
INSTRUCTION PROGRAM

(R | GEORGE C. MOORE
Uniyérsity. of Arkansas
\ . .

The proposed theme for this conference was “Physical Education as an Academic
Discipline * Although criteria for an academic discipline vary, let me suggest two
approaches. The first is that an academic discipline possesses a body of specialized
knowledge available to the members of the profession and can and does contribute to
the géneral objectives of education. Certainly we in physical education meet these
conditions equally with the other subject matter areas of education.

. The second approagh is that, at the college level, an academic discipline has four
basic responsibilities: " (a) rendering technical service; (b) carrying on research; ()
engaging in scholarly pursuits, such as criticizing and &rpreting us field of speaah-
zation; and (d) rendering public service.

These are challenging criteria for an academic discipline. We can always seek to
fmprove ourselves in all of the four criteria. Our needs in (b) research, and (c)
scholarly pursuits, were ably discussed by Seward Staley in his President’s Add.rﬁfo\
the 1956 Convention. For my presentation today, I should like to discuss our n
related to the first exiteria-rendering technieal services in our speaalty of phyucal
education This is our :ll;éue contribution to higher education. Smiving for excellence
in rendering our services is certain to form one of the major ch ges of our ume.

Further justification "fof selecting this approach comes from njamin Massey's
address to this section in 1962, entitled “Research and the Basic Instruction Program.”
He posed the question, “Which of the problem areas relative to the basic instruction
program are in the most critital need of research?” He suggested four problem areas,
one being; How effective are our teaching methods? . 0 !

If we are to meet the obligations of the basic instruction program, we must give
serious consideration to the excellence of our teaching. If we are concerned with

" a,raising the status of physical education and its acceptance by other fadulties, excellence

@in teaching is of the greatest importance.

-~

Process in Teaching

How should we proceed toward a goal of teaching excellence? First, perhaps, it is
. Decessary yo identify the factors essential to good teaching. The qualities of a good
teacher a8 tq persorfality and background are familiar to alt of us, How&ver, Robert
Bills, chairman of the Department of Psychology at Auburn Univefsity, hafpresented
a different and intriguing new concept. He believes that peaple aah be described on
2 continuum from “stasis” (standing still or at best running in place) to “process”
” (changing as situations demand through interaction ith others) . Thus process person
is knawledgeable. He is also a personally well-developed individual.
. Dr. Bills er believes that thgfiope for the future of society and, Lﬁeft'forc, the, ,
goal of edutation is the development of process people. There is support for thip .y .- ‘~
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thesis when you replize the impossibility, in today's ng world, of predicting what
knowledges and skjlls will be needed in the future. C ums to meet future needs
are neaning ther s for expansion. The future a must be able to meet and
solv ¢ problems we can neither foresee nor predict. WHether he succeedy in solving his
problems will depend not only on what he knows byt also on his ability to recognize
problems and change to meet the new situaucn, Dr. Bills \xhc»es personal qualities
can be developed in students who, with a breadth™8f expenience as a base, are growing,
maturing, developing, and changing and are able to go beygnd the point to which

- we can take them. Such persons he calls process persons. Teachiers with these qualities
are process teachers. ) \

CHARACTERISTICS OF THE PROCESS TEACHER -

Charactensucs of the process teacher, according to Dr. Bills are.” (a) A high level
of empathic undersiandsng, that is, the ability of the teacher to understand the student
as the student understands himself. (b, A high level of regard for the worth of the
student. (¢) Unconditionality of regard, that i, there are no conditions placed on

- this regard, which 1n effect would say. "I will accept you only if you learn, or try, or
if you behave, et (d) Congruence on the part of the f is, t the
teacher does is consistent with what he thinks and feels. {\ A
-~ s :

« MEASURING PROCESS TN

" ~_A Qsort techrique of 84 pressing problems of teachers was used to develop. at

_~ measure of procgss, The respondent was directed to place, the 84 problems into 11
categories or piles of 1, 2, 6, 11514, 16, 11, 6, 2, 1 each. That is, place the problem
which 15 mpst presung in pile ofie, his next two most pressing problems in pile two,
the fiext ux most pressing prolﬂems in pile three, etc. The problems had previously
been rated by judges as to their positive negative qualities, their central peripheral

‘ qualines, and thewr pastfuture qualites. The sqriing of the eighty four problems

formed the basis for a quanuiauve méasure of process. With this instrument, studies

were conducted with interesting results.

»

e

STUDIES CONCERNING PROCESS - N\

When prinapals and supenintendents of ¥wo schools rated their teachers, d&fec
uveness of the teacher was significantly related to their process or stasis qualities as
revealed by the problems Q-sort. ’

At the elementary level, chiddren were selected in grades 3 through 6. At each grade
a teacher was selecied who was more in process and one who was less in process.
Following this the atutudes—of Their chuldren were measured toward self and other
peopie. The resulis wefé that the more process the teacher the more positive were the
attitudes toward self and others which their children held.

.In a hugh school group, pairs of process and less process teachers were selected and
their students given a relationshup inventory to describe the way they believed their
teachers saw them. In other words, the students described the congruente of their
teachers, the conditionality of their regard, the posiuveness of their regard, and the
degree of empathic understanding of the teacher. It was found that on all of Lke
“ﬁa}ﬁ' process teachers rated above teachers who were less in process.

ACthe college level, Emmerling at Auburn measured the processstasis qualities of
110 teachers, admunustrators,.and supervisors. From this group he selected ten teachers
who were more in process and ten who were less in process. He then selected a sample
Of 30 students from each of these 20 teachers. He visited their schools and had their

| students descnbe their perceived relationship with these teachers and the student
| centeredness or teachercenteredness of their methods of instruction. With levels of
1 probabulity of less than 1,1,000, students described their process teachers as more

16 ’ v I
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smpathic, more positive in their regard, less conditional in their regard, and more

congruent in the relationship. Process \zachm were described as far more student
centered in their instruction. \ .

PROCESS IN PHYSICAL EDUCATION '\‘ o -
" Adapying the resulddfbf these studies to basic instruction in physical educauon, we
can that we, 100, need to develop in students the abiliues and atutudes of the

p;'oo;sigpe:wn so that regardless of their fugure problems in health and fitness they
will make the changes that are necessary. Out teachers—yes, we ourselves need to take

an inward look. Do we really see the activities, the problems, and the challenges as our
students see them? Do we accept all of our students regardless of skull level, personal-
ity, or status? Do we act and think as wé'feel?

In the studies at Auburn University, effective teaching was not related to method
of teaching, nor was it related to subject matter area. I feel certain that effecuve
teaching in physical ‘education tlso requires these elusive yet vital qualiues of process.
The difference between a good teacher and an excellent teacher mught well be thus
matter of ‘process. P

Research and the Improvement of ﬁq{ng@h
*Process” is primarily’a relatjonship between th§ er and the students. However,
2 process person is knowledgaBle and does possess skills. Thus, along with this rela-

tionship, we as teachers must plan’learning experiences which ulumately result in the
attainment of our teaching objectives. Process alone is nbt enough. The second step,
then, in our progress toward excellence in teaching is the actual improvement of our
teaching. .

Probably most of us are guilty of not keeping up with ifent research literature
as closely as we should like. Dr. Masisey, in his previously mentioned 1962 address,
observed that much of the material now lying dormant would answer many of the
current pressing questions on the basic instruction program. This 1s undoubtedly true.
I suggest thiat a second differehce between good teaching and excellence in teaching
is the degree to which results of current researclyare utilized.

-

3

Role of Practice in Mptor Learning

A, brief replew of current gesearch in physical education reveals developments 1n
several related to improved teaching. Qne such area is the role of mental practice
in the ledfning of a motor skill. All the sty(dies reviewed indicated benefits for mental
practice althougl{ these were nor alédys as beneficia] as actual physical pracuce.
‘Vandall, using Lt‘c target throw and throw shooting as skills, fo mental prac-

tice as effective ual practice. Hverson found that mental pradtice combined
with instruction which placed emphaéis on kinesthetic memory mprovad actual per-
formance on the one hand push shot'in basketball. Twining found significant 1mprove
ment from both phYsical and meftal practice on the ming toss. Steel found }ughly\/J
significant gains in target whrowing by both actual practice and mental practice
groups Waterland compared tyo teaching methods and concluded that imaginary
bowling movements prior to bbwling improved actual bowling performance. Clark,
using three groups of varying ability levels, conduded that mental practice and
physical practice groups both increased significantly on the one hand foul shot. Start
- used British children as subjects and found significant improvement 1n the underarm
free throw in basketball dye g mental practice. He also found the improvement was
not related to initial scorgé nor to intelligence. Wilson used control, physical pracuce,
and mental practice groups and conclided the form of pracgjce produced no significant
differences in forehand/and backhand tennis drive nces. Kelsey cencluded
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that mental practice sigmf y increased the muscular endurance of the abdominal
and thigh flexor muscles. The increase, however, was significantly smaller than that
achieved by actual practice on sit-ups. :

The appropnate usc of al practice and the balance between mental practice
and physical practice 1n vanous learning situations is far from settled. It seems appar-
ent, however, that dur teachung procedures should involve an awareness of the part
played by the mental process,

COMPARISONS OF TEACHING METHODS

A second problem area related to imptoved teaching 1s the always present problem -
of teaching method Dailey and others conduded that the use,of a commercial bowling
aid with beginning bowlers failed to bring about better bowling performances Wat-
kins, using varsity co baseball players as subjects, concluded that splayery, who
recened batung instrtion plus viewing motion pictures of their batting significandly -
decreased the number of batting faults. Mohr and Barrétt found that wheén college
girls were taught to-undersiand and apply mechanical prinuples to performance of
certain swimming traits, greater improvement was made than when such instruction
was not gnen. However, Cobane, also with college women as subjects, found that

. 1».z’n’d_eg‘(.a.udmgot selected principles of movement was no more effective than the
fadional method in the acquisition of tenms skills. Also, Colville, using college men
as subjects and ball rolling, ball catching, and archery as activities, concluded threre
was no evidence that insirycuon as to principles involved facilitated learning or that
such knowledge faclitated performance on a similar or fmore complicated skill to
which the same principles apphied. Mathews and McDaniel experimented with the
use of a Golf-Lute to visually trace the path of the golf swing and concluded that use
of the Golf-Lite was benefipial to most of the students who used it. Egstrom and others
concluded that practice with a light ball was as effective as practice with a heavier
. ball in developipg skil] to throw the heavier ball. Practice with a heavier ball to throw
a lLght ball, however, was not as effectve. Hall used beginning college bowiers
separated as to motor ability and found no significant differences between the whole
and part methods of instruction regardless of high or low motor ability scores.
Wireman, experimenting with ways to develop physical fitness, found that knowledge
of test results was most effective 1n increasing physical fitness scores. Method (sports
s arid games or calisthenics) was not as umportant. Casady concluded that presentation
¢ . of lectures on physical education 1n a college service program was related to increased o,
physical eficiency on the part of the participant but not to changes in attitude toward
ical education.

Results of any research must be tempered-by an evaluation of the experimental
design, sampting procedures, and data collecting instruments. However, even a cursory
review such as this should cause us to sk questions and possibly reevaluate our own
teaching methods. . ' TS

e
MOTOR LEARNI / -

A third problem area related to improvc&z]/tcaching' is the area of motor learning
in general. A condensation of a symposium presented at the Western Society of
Physical Education for College Women appeared in the May 1960, issue of The

uical Educator. This 1s an excellent series of points of view by some of our out
standing college women teachers. Treatmment of low skilled students and the motor
learning of hugh skilled students were among the topics discussed. The basic instruc-
tion Program can NCVET ris¢ to cxccllc?tc until recognition is given to the problems
related to differences in the abilities of students. The question first is' “Do we know
how skilled and unskilled students duffer and the approach to their instruction?” and,
secondly: “Do we put into practice what we know?”

18

ERIC 126 .

Aruitoxt provided by Eic:




ther artigdes which sharpen one’s appreaidtion of motor learning were found
t was Warren Johnson's articles on "Motor Learning and Golf' in the May
1961, issye of The Physical Educator, in which he presents and discusses some fattors
which the efficiency of motor learning. (The factors considered were. age, incen-
tive, distribytion of practice, aspiration level, and emotion.,; The second was Chet
"Murphy's article in the February 1962 Journal of Health, Physical Education, Recrea-
tion, “Princi of Learning with Implications for Teaching Tenns." He reviewed
the basic prinaples underlying the teaching of motor skills. .

The point I am trying to make is that we have opportunities to keep informed and
to self-evaluate, by systematically keeping up with our literature. This, too, 1y one of
the differences between good teaching and excellence 1n teaching.

The

- ¢

A Climate for Excellence in Teaching /

A third aspect of excellence in teaching in the b&s:c instruction program 1s the
tlimate surrounding the service program. The ad@munistration and the faculty of :
" colleges ot departments of physical education can, through their attitudes and acuons,
promote excellence in teaching. In addition to an awareness (and insistence) that
excellence in teaching is important, specific actions should be formulited in two areas.
(a) Orienting new faculty to the basic instruction program, and (b institutional
policies and practices relating to instruction. ~ ‘
ORIENTING NEE«' FACULTY
Concerning the orientation of new faculty to the basic instruction program, many
of our institutions of higher education use graduate assistants as instructors in the
service program. Those who do not often have a large turnover in faculty from year
to year. In both instances the new teacher is also quite likely to be a beginning teacher.
There is need for inservice growth if teaching is to proceed from good to excellent.
I know personally of institutions which help, guide, motvate, and educate the first
year instructor as he teaches in the basic instruction program. This is laudable. It 1
difficult to imagine excellence in teaching by the inexperienced instructor without a
definite pro of inservice growth.and supervision.

INSTITUTIONAL POLICIES AND PRACTICES

As to the t of a healthy climate, institutional policies and practices also
affect the qu teachjing more than is commonly realized. Teaching 1s a personal
experience, gréatly influenced by what the teacher knows 15 expected of him and by
whether or not anyone knows how well he teaches. This means the institution should
have 2 planned program of interest in basic instruction program. One suggesuon is
that teaching in the basic instruction program be evaluated. The form of evaluation
(by administrator, teachers, or students) is not as important as that it be done. The
purpose of the c‘valuation should primarily be for the improvement of instruction.
Research shows us that evaluations to determine rank or salary are often invalid, but
evaluations simply to improve instruction are of great value. . .

Closgly associated with the eyaluation of teaching is the policy of the department
or col for recognizing excellent teaching. All too often excellence in teaching. in
the basi¢ instruction program or ‘teaching in general is meaningless as far as rank,
salary, or reCognition 1s concerned. This is espegially true in the service program since <
it so often is relegated to a position far below the teacher preparation program. A
strong faculty in physical education must indude many talents. Our institutional
policies and practices should be such that talents in all important areas can be recog-
nized. Certainly excellence in teaching is a talent worth keeping and rewarding.
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I have bnefly touched upon three aspects of excellence in teaching in the basic
instrucuon program. the umportance of a process quality 1n teachers, the need for
systematc review of current professional lterature, and the responsibility of the
admunustration and faculty for setting a dimate for excellence. My intention has been
to focus attention on excellence in teaching as opposed to merely good teaching. To
rephrase an old saymg—\\ hat 15 average, but the best of the poorest and the poorest
of the best? The basic instruction program deserves more than average teaching.

»
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- " MAX COGAN

Castleton Teachets College
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The interdependence of mind and body 1s so complete that they can be separated
only artificially. n an individual is angry or frightened, a number of physiological
changes take pl#% in his body. If he has a headache, his emotional outlook will be
altered. While the effect of an individual's psychic state on his body has been studied
widely, the opposite, but cqually important rc]auonshxp—thc effect of his physical
condition on his mental health—has received less attention. This paper probes some
of the imbalances and stresses of modern Lfe and their implications for physical
education.

Biological Nature of Man 2

REACTIONS TO STRESS

The body is endowed with numeroas devices for maintaining stability. Adaptive
mechanisms protect the individual against injury, alter the rate of vital processes, and
regulate the conservation and release of vital matenal supplies. According to Cannon,
this 18 accomplished with a considerable margin of safcty, the normal person possessing
an available reserve to meet cmergencm and to maintain what he terms homeostasis.

Bodily homeostasis . . . results in Lberating those functions of the nervous system that
adapt the organism to new situauons, from the gecesuty of paying routine attention to the
management of the details of bare exustence. Without homeostatic devices. we should be in
constant danger of disaster, unless we are always alert to correct voluntanly what normally
is corrected automatically.

This homeostatic quahiy of the body frees the individual to enter into satisfying
relationships with his fellow men and to explore the creative challenges of the world
around him.

Cannon's research :ndicates the role of the autonomic nervous system in maintain
ing a balance beitween expenditure and restoration of energy. He notes that in time

1Bibliography may be obtained from author.
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of stress, adrenalin is secreted’ by the adrenal medulla, which cooperates with the
sympathetic nerve impulses in releasing carbohydrases from the liver and flooding the
blood with sugar. In addition, digestive activity is inhibitedand blood is taken away
from the inhibited dreas to be distributed to the heart, Yungs, limbg, and central .
nervous system. Muscular fatigue is postponed, and the blood coagulates more quickly.
Cannon states that this process operates much as a reflex action, and 18 stimulated by
the emotions of fear arfd rage, and reaction to pain. These emotions are, therefore,
of direct benefit in méeting emergencies which require strenuous effort, and the
adrenalin released into the blood stimulates an increase in red blood corpuscles, and
speeds the heart beat, both of which help to rid the body of carbon dioxide and
supply ‘it with more oxygen. The smooth muscle of, the lung may be relaxed by the
discharged adrenalin, axfd exertion itself further stimulates the changes iniuated by
emotional excitement. Cannon suggests that this may explain the relief in breathing
known as the “second wind.” . ‘

Cannon’s observationy are confirmed psychologically by the “sense of power™ which
frequently accompanies, emotional excitement. He concludes that the two processes
of the body—oons’crvadém and expenditure—are the underlying bases for emotional
states. ’ -
Selye, possibly more than any other investigator, has dlarified the concept of stress.
He defines stress as a “state manifested by a specific syndrome which consists of all
the unspecifically induced changes within a biological system.” Stress, therefore, may
be caused by many different “stressors,” but manifests jtself in a characteristic form.

‘The response of the body to general stress consists of three stages. an alarm reaction,
a stage of resistance, and a stage of exhaustion. Selye terms this phenomegon the
general adaptation syndrome (GAS) and notes that under conditiohs of very seyere
stress the state of exhaustion may lead to death. He says, however, that “Most physical
or mental exertions, infections, and other stressors which act upon us produce changes
corresponding only to the first and second stages, at first they may upset and alarm
us, but we get™ysed to them.” All individuals experience the first two stages of the
GAS many times ip adapting to the various stresses of living. In addition, exhaustion
is ordinarily reversihle. -

In tissues directly affected by a stressor, a local adaptation syndrome (LAS) devel-
ops, such as inflammation after the entrance of microbes into the body, or exhaustion
of the muscles. When several of these specific Jfeactions operate simultaneously, they
can activate the GAS mechanism. When local stress exhausts the reserves of a particu-
lar part of the body, activity automatically ceases in that area. During this period of
res:, adaptive energy may be obtained from less accessible local Wm other
parts of the body. ’ ) %

Chemical alarm signals are released by stressed areas to the principal coordination
centers, the nervous system, and \the endocrine gian(;s, especially the pituitary and
" adrenal glands. The latter producg adaptive horthones, helping to resist wear and
telr in the body. In both the nervous and endocrine systems, there are antagonistic
functions, to fight, and to relax or rctrex.\Sclye notes that nerves actually act through

hormones. Nerve endings discharge horinone like substances which act upon tissues,
causing muscles to contract. In addition; \nerves produce adrenalipes, which are
identical to that produced in the adrenal mequlla. The hormones secreted by the
adrenal medulla produce a uniform effect throughout the body, while the nerve
hormones are more useful in focusing changes in & partjcular area of the body.
According to Selye, the adreyal cortex is a major organ of homeostasis. It produces.
two types of vital hormones, the proinflammatory and the ami-inflammatory corti-
ooids. Selye points out that the hormones are grouped in this manner only for the

sake of simplicity In actions other their on inflammation, the tw8types
are not necessarily antagonisti
//// ) ’ )
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The pituitary gland, by discharging its adrenocorticotrophic hormone (ACTH),
informs the adrenal that local stress exists, which primarily induces the adrenals to
produce anurinflammatory corticoids. Some investigators believe that the somato-
trophic hormone (STH) of the pituitary stimulates pro-inflammatory corticoids. In
any case, there is a mechamism which balances the production of the two types of
corticoids. The response most useful depends on the nature of the situation.

The adapuive reactiops to stress ynvolve many other factors which are not discussed
here. The liver, the kidneys, and white blood cells, for example, also play important
rol ‘ .

eaction to stregggnay be modified by numerous factors, such as emotional reactions
(Fhich produc!’ééld::a] stress themselves), diet, heredity, and exercise. Selye has also
sHown that when the stress response fails to deal adequately with a siressful or disease ]
ucing situation, the body may develop “diseases of adaptation.”
a recent arucle, Selye outlines some psychiatric implications of stress research
11 known that tuberculosis and other infectious diseases are intensified by a
r. Rest cures protect the individual from stress and aid healing. Other-
wise, the andenflammatory hormones produced by stress favor the spread of the
infection. He alSo trages that the relation between neurogenic stress and peptic uleers
may be the result of adaptive hormones diminishing the protective resistance of the
walls of the duodenum and favoring the secretion of aggressive enzymes. Finally, he
explains, during stress the pituitary tends to emphasize secretion of ACTH, while
neglecting production of gonadotrophic hormones. As a result, prolonged emotional
or physical stress causes a “stress shift” in the pituitary, which may result in impotence.
When thus happens, a viaous cyde’ of worry and further stress aggravates the condition.

Trends in Technological Society

AUTOMATION AND THE CONSEQUENCES OF SEDENTARY LIVING

* The rapid changes brought about by advances in engineering, chemistry, and other
sciences are an expression of man's capacity to deal with his environment. Through
mechanization, production of food and goods is constantly being inereased, further
freeing man from the drudgery of a long work day and giving him time for other
pursuits. Medical suence has lengthened the life span and living is made less strenuous
by numerous gadgets which fgplace manual work. Not only has the automobile largely

% replaced walking, but the efidst required to drive « car diminishes with the debut of
each year's new models. ese developments, at least on the surface, make life
easier. .

Lack of exercise, howdver, takes its toll on the emotional health of man. If a situa-
tion 1n which threat is perceived does not permit or require reasonably strenuous
muscular activity, mobilization of the body resources is inappropriate and creates

. disharmony. The individual remains keyed up with literally no place to go More-
house writes, "'Without metabolic demand, the response is purely an emotional one
and orgamic changes become side-reactions. These side reactions persist for hours and
days and feed back to affect the function of the central nervous system.” Empirical
verification of this process is found in a study by Freemat and Pathman. They
demonstrated that individuals who tend to recover their internal equilibrium most

. ripidly after emotional arousal are tho;e who readily discharge excitation through
overt muscular action. Physical distress often can be a kind of body language, express-
ing emotional tensions which have been repressed, rather than released overtly.

']

THE POSSIBLE ROLE OF EXERCISE IN ADAPTATION OF PSYCHOLO%!SAL STRESS ]
Chfiord Brownell observes that man is a biological organist3pd must live within

the realm of biological laws. This places certain limits on his adapta'bi]ity. Brownell

N 4
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further notes that as a biclogical creature man has changed lm.lc in the last 50,000
years.

In a similar vein, Morehouse explains that the therapeutic cﬁccts of physical exer-
cise may be due to the gffect of "primitive” stresses aiding in the adjustment to modern
living. He states, “Perhaps the mobilization of the body forces to meet metabolic,
circulutory, nutritional, and neuromuscular demands of exercise supervenes in such a
way as to reorganize the reflex mechanisms and restore harmony of function.” The
implication is that a primitive stress, exercise, relieves a modern stress, emotional
tension. ~

Michael proposes a similar hypothesis. He reviews a number of research studies
which indicate that regular exercise affects the adrenal glands and autonomic nervous
system so as to condition the stress adaptation mechanism. Frequent exercise may
increase adrenal sensitivity, which results in a quicker response to stress, and it
enlarges the adrenals, which suggests a higher adreno-cortical reserve. Regular physical
activity may, therefore, result in an improved response to stress.

Persky notes that a difference exists between the physiological reactions to physical
exertion and to emotional stress. He explains that blood eosinophil and gluthatione
levels are significantly lowered by psychological stress, whereas, severe physical activity
produces no such change. Michael concludes, “. . . exercise can affect the adaptive
mechanism without itself inaeasing the reaction caused by emotion. The advantagc
of exercise lies in the fact that it stimulates the defense mechanism, not that it is
similar to other stresses.”

Despite these encouraging possibilities, our understanding of the role of exercise as
an aid in physiological adaptation to erhotional stress is mcomplctc. The response of
any individual t6 stress is affected by inheritance and by experience. In addition, the
organism responds as a unit, making it dificult to isolate physical from emotional
factors. Bannister cautions that stress occurring in athletic competition may not be
comparable to the types of stress studied by Selye. The role of exercise in adaptation
to stress may be distorted by emotional factors in a competitive situation. It see

that further study of the effects of exercise on the stress adaptation mechanispr in
situations which do not involve a strong counterpart of emotional anxigry; might
prove fruitful. -
Balancing Work with Play RN . N -
LEARNING TO RELAX A <

The proper balance of restf and activity is vital in maintaining physical and
emotional health. Civilized man, ,all too frequently, attempts to restore balance -
i ther drugs, or through excessive indulgence in alcohol,
fortunate, since for an otherwise healthy person who
suffers from nervous straiff, exercise is a normal solution. Paul Dudley White, the
noted heart ist, stages, “. . . exercise sufficient to cause muscular fatigue is the
best antidote I know fef nervous strain and insomnia. It can helpfully replace most
of,the tranquilizers agd sedatives of today.”

FINDING &HARMONY BETWEEN WORK AND PLAY ' ° .

Lack of balance between physical and mental activity has been emphasized as a
disintegrating force, but actually the problem may stem from a more basic psychologi-
cal attitade. Man must work to live, but for some individuals work becomes an .
obsession. Waterman notes that many people become mentally 11l because of ;gver-

work.” He points out that the problem actually stems from an inability to integrate
work thh play. 7 B
o - 123
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. integration while he is not ‘absorbed in his hostile feelings.

~

The implicatjons for physical education are clear~Emphasis must be placed on the
need for a balance of work ‘and play, and of mental and physical activity. The person
who is engagéd in intense mental work benefits particularly from physical recreation,
and he must be helped to see the need for regular. exercise. The college student, who
received more formal education than his felldws, and who in all likelihood will be
engaged in a predominantly mental occupation, is certainly in a position to benefit
from physical education. This problem is concisely summarized by Paul Dudley White:

The soma has an important effect on the psyche just as the psyche has on the soma. There
is rio sense in highly educating the mind of a man who may be #8illiant contributor
until his sudden death at 38 or 40 or his crippling at some other age in middle life. It
'is not only uneconomical but 1t is a grave mistake. Let us, therefore, while working for
the ffiness of our minds and souls, not neglect the fitness of our bodies.

Epilogue .

Stress is inherently a subject of interdisciplinary study. And like other conccpt.sl

based on organismic theory it holds many subtle implications for physical education,
the only area of the curriculum solely devoted to physical well-being and efficient
movement—casualties of automated living. As a unifying concept it gives meaning
to many divergent phenomena which otherwise seem unrelated.

The terms anger, aggression, and hostility ordinarily carry negative connotations in
American culture. As a result society places a special taboo on expression of these
feelings, and an indiyidual who does express them may suffer disorganizing feelings
of guilt. Thus, there is a tendency to repress hostility, and as noted previously, where
no channels exist for the expression of strong emotions, mental and physical ill health
may result. On the other hand, if they are released without direction, these emotions
can cause a great deal of suffering. .

Menninger acknowledges the importance of socially accepted outlets for aggressive
energy. He states, “It is certainly more desirable for a man to punch a punching bag
or walk miles in pursuit of a golf ball than to exert the same energy in attacking the
reputation of his neighbor, the peace of mind of his wife, or the function of his own
heart.” P

Some psychologists point out that if there is a deep disturban
only bring temporary relief, while the basic condition of hostili
temporary relief, however, has value and gives the individual a

mere release will
remains. Even

It is also important to note that junder gnditions where strong’ self strivings exist,
other aspects of the individual’s pcrsonality%fnay take on greater significance and the
need for hostile expression may be superseded. Allport states, “I am suggesting that
under certain circumstances—especially whe? comprehensive propriate [self] motives
hold sway—the incompatible impulses are nSt normally repressed, they simply evap-
orate.”

The ability to ai:ccpt some emotional stress as a normal experience is emphasized
as an importar;/‘ha(actcr trajt of the creative individual. May emphasizes the role of
heightened awarfeness in the creative act which he terms an intense encounteg of the
individual wiph his world. The individual responds physiologically to thi:\mcmc
encounter, much in the way that Cannon describes in the flight and fight response,
but the effegt is joy, not fear. Joy, in this case, is associated with heightened conscious-
ness, and agtualization of potentialities. May's description is similar to a phenomenon
frequently jobserved by physical educators on the athletic field. Apparently, where
self involverment is great, the tensions and stresses which would discourage or block
the less involved individual are minor discomforts in achieving the goal.

Satisfying physical activity has an obvious Tole in dealing with modern problems

v
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of stress. Physical education which is based on understanding of body dynamics afld
body awareness is equally important. Although the human organism has great grphcity
for adaptation to stress, when adaptation exceeds reasonable limits, it takes it§ toll.

This is illustrated by the relationship of posture and body mechanics to vision and
visual perception, particularly in early development. Since the maturation of large
muscle abilities and distant point vision precedes that of fine muscle capacities and
near point vision, the child needs ample opportunity for experiences which permit
normal development. When use of near-point vision and fine muscle abilities is
required premateurely, adaptive difficulties arise. Research in the Polk County,
Florida, schools indicates that a first grade curriculum giv?hg greater emphasis to
ph%sical activities such as rhythmic training and body balancing helps to prepare

ildren for formal learning. ’ “

As noted previously, in periads of emotional stress widespread physiological changes
occur infthe body. When periods of stress become chronic, they may. be reflected in

terms of body language, e.g., excessive tenseness,.shallow breathing, stiff joints, and _

other disturbances. One school called Physical Re-education, founded by Elsa Gindler
in Germany, utilizes interesting and. unorthodox techniques in dealing with these
problems. Speads, pne exponent of the school in this country, explains:

Physical Re-education is the training of the conscious sensing of the body ap& its function-
ing. We are able to sense the body because we have a special sense for that<ppirpgse. And
because we have this special sense, which we call “body sense” or “organ sens¢” g’e‘;musclc
sense” or whatever you wish to describe it, we are able to feel the body gondjtion, This
special sense, though innate in all of us, is largely ignored and unused by n\ogt of us.
Physical Re-education, by training tHis special sense, teaches the individual how to
experience and analyze the habits of use and the functioning of his body in motion and
at rest. It teaches the experiencing of the proper functioning of the body when.poor habits
do not interfere. It attempts to bring about basic functional modifications not by outside
means but by feeling what the condition is and how it can be dissolved.
’ . ' . . .

The concepts of movement of the Tate Rudolph Laban have found application in
many areas, including physical education. Laban spent many of his later years in
industrial research. Lamb states that Laban was sensitive to the effects of modern
industry on workers and hoped to help them counter the tensions of the working day
by analyzing the movgncm problems involved in each job. Laban showed that there
is a natural working rhythm in each individual which had gone unnoticed, and the
individual’s movement pattern was made a factor in placement.

Meredith-Jones, Who worked closely with Laban in England, observes two major
contributions of his work. First, Laban presented and analyzed the. universal motion
factors of “strength,” “time,” “space,” and “flow.” He demonstrated the relationships
of these factors to each other and to space harmény. Second, Laban recognized, the
individuality in people expressed through patterns of movement as well as through
physical appearance, structuré, and intelligence. His aim was to help the individual
to explore the complete range of movcmcntAfnd to discover the particular motion fac-
tors with which he felt most comfortable. Laban's conviction was that movement is a
Lfe process through which man can discover himself and develop his unique poten-
tialities. If we accept the prefnise that under modern conditions of living man’s patural
range of movement is constricted, we can understand the growing application of
movement in therapy directed at the relief and reduction of stress.

It is apparent that the implications of the stress concept open many horizons for
study and research in physical education. In man's march of progress he has unwit-
tingly aeated disharmonies in his life. It is our task to help him rediscover an essen-
tial lesson of modern-science—~that the mind and body are one. Neglect of one or the
other can result only in an incomplete human being.

v
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According to Webster, the term academic is applied to that which relates to the
school. According to the concept of modern education, the school is that center of
formal education which has been developed for the purpose of making its contribution
to the prgparauon of our people, usually during the early years of their Mies, for the
most effective citizenship . possible. Therefore any_area of learning and resulting
development contributing to this end which is administered by the school would

. constitute a form of academic discipline. -

It is obvious that school programs cannot provide all areas and degrees of life
preparedness needed by each person. What, then, are the criteria for determining
whether or not a glven areca should bgcome or remain & phase of the academic effort?
First of all, of course, it must be that which contributes its factor to human enhance-
ment, in terms of preparation, for a more effective life in our society. It must con-
tribute to the realization of the aim of education. Secondly, it ought to make a contri:
bution which is not already being made by another academic area to a phase of
preparation which is not already bein accomphshcd by the home, |the church, or any
of the other institutions or programs esigned t6 promote human effectiveness. Failing
in this uniqueness of content, it must have uniqueness of approach and method to
the extent that it is able to duplicate the contribution of another area in a manner
which results in more effective preparation than that which was being made. In addi-
tion to its academic uniqueness, the educational concomitants of an arca must be such
that they supplement the contributions of other academic disciplines and are_in
keeping with the overall objecuvcs of human .development. Only in these Ways can
a program justify a place in the school curriculum and classification as an acadcmic
discipline. - )

How does physical education quahfy as an academic dlscxplmc? What are t.hc
educational claims for- physical education aphd to what extent is it unique in its
accomplishment of each? Generally speaking, physical education claims, more or less,
major contributions in the areas of physical,\mental, social, moral, and emotional
development. Why does one program claim thq ability for almost total dcvclopmcnt
and what is the validity of each claim?

During its early years as a school program, physical education, because of its newness

.and because of the unusual nature of its educational efforts, did not cn]oy the

acceptance by educators of the day cnjoycd by other areas. In an effort to gain some
measure of acadeémic respectability, its people may have begun to look about them
in an effort to define those qualities which scemed to render other programs more .
educationally acccptablc than theirs. In so doing they perhaps discovered that many,
laid claim to extensive intellectual development which was considered exceedingly.
appropriate. Social competence, emotional stablllty, and strong moral fiber were also
found to be highly desirable human qualities resulting in part from the efforts of
“respectable” educational programs. Evaluation of, the cxpcncnccs provided by phys-
ical edueation led to the discovery that in some ways it, too, contributed to the
dcvclopment of these same important ‘qualities and could therefore lay rightful claim
to the same educational status enjoyed by all other school programs.

As emphasis on these new avenues of education through physical education, began
to mount, the program which had once been primarily an education of the phynml
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now came to refer to tself as an education through the physical. Since it had found
increased recognition through its new dimensions, such a characterization Yerved to
remind all that it was a program which offered mugh more than physical enhance-
ment, and one which served to emphasize those offerings which were not basically
physical. The broader emphasis was good and would have been beneficial to physical
education had it not grown to such proportions that the through seemed often to
deny the of. . ,

It is not to be argued that participation in and education through physical edica-
uon requires a considerable amount of mental activity. The acquisition of knowledge
as well as accurate manipulation of that knowledge, sometimes under great stress,
serves the cause of intellectual development. Except as it relates specifically to physical
effectiveness, however, the mental development acquired through physical education
is small in comparison to that provided by other areas of the school program, and
probably is not significant in terms of the ultimate intellectual effectiveness of the
individual. .

Any time two or more people are associated, some kind of social development will
be effected. Certainly physical education, with its opportunities to associate with others
both in informal recreational and highly formal situations, provides the possibility
for worthwhile social growth. It is not necessarily true, however, that any one such
experience is.of greater worth socially, or indeed is more significant, than a coffee
session, a campus date, a school party, a formal debate, a session with a laboratory
partner, or one of many other experiences provided by other phases of the school
program. In short, the physical edycation experiences of an individual, or the lack of
them, generally will not necessarily have a measurable effect on his~Tevel of social
acceptability. ~N ‘ .

Physical education, through its mnany competitive sport programs, eQcourages appre-
ciation of adherence to rules, respect for officials, honesty and integrity of participa-
tion, and the development of a sense of responsibility to others—all of which are the .
highest type of moral qualities. If {t is sometimes true that an improperly placed
emphasis in athletics leads to moral deterioration, it is also true that the overall
program should not be considered worthless because of a weakness, the equivalent of
which could be found in most other programs. With full.recognition of the contribu-
tions to moral strength made through physical ¢dutition activities, they cannot, be
said to be of any greater value than those efforts at moral development which per-
meate the American educational ,program. Certainly they are not nearly as great as
those received by many from the home and the church. Surely it could be said that
the moral strength of an individual would seldom be dependent upon his physical
education background. , .

When an individual is faced with the necessity of reacting effectively under great
emotional stress, as is often the case in conictitivc athletics, he will usually increase
his level of emotional stability, provided he was originally sufficiently stablé to profit
from the experience. If he was not, increased instability may result. Assuming that the
individual is usually guided through physical activities commensurate with his level ofr
emotional stability, then acceptable emotional development does result’ from many of
these experiences. The whole process of formal education, however, is also filled with
stress situations relative to which the individual must function efficiently and from
which he has perhaps more opportunities to develop emotionally.

That physical education contributes to the mental, social, moral, and emotional
development of the individual is evident, but that it is in no way unique in these
areas is also evident. What then is the basis for its contention that it is worthy of
consideration as an acadcx?wiisciplinc? The answer is simple. Physical education may

be considered an academif discipline, and may justify its inclusion as a program of
formal education, to the ektent to which it succeeds in the development of the physical
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for a more effective life. A leading educator was once heard to say, “If you people
in physical education would spend more time doing that which you do well and less
time claiming that which yoy do bnly in a small way, you would contribute greatly
to education.” The things wilithae do well, the things which we do better than any
other program in existence, the things for which we are unique, are our contributions
to all the areas of physical Jevelopment necessary to effective human life.

This is enough. It is not necessary that we go looking for other ways to justify our
existence. In a Christian society many of us recognize an omniscient, omnipotent God
as the Creator of man, and we accept the terms of the creation. Man was gifted with
certain_ potential for developuitge in each of. the various human areas and was
charged with the responsibility for, achieving this development so ‘that he might be
the most worthwhile creation possible. It was the design of the Creator that man have
form, a design which resulted in the intentional and purposeful creation of the
human body, housing, and tools. In this area, as iMan was given the
possibility and responsibility for development. It is for the purpose of helping him
to meet his developmental responsibilities that man has devised an educational system.
Within this system, wd in physical education have the sole opportunity and responsi.
bility for helping man to meet his responsibility for physical effectiveness. In this way
we are educationally uku'que—-nccd we be more? - .

Physical education is' truly an academic discipline. It is‘a worthwhile and essential
educational program. Iis concomitants in the areas of mental, social, emotional, and
moral development suglplement these efforts in other disciplines and are very much
in keeping with the pufposes of education. Its primary effort, the development of the.
physical, renders it unique and necessary to total educational accomplishment. Physica}
education is indeed edycation through the physical, but let us keep the characteriza-
tion in proper perspective. Let Us not allow the emphasis on through to geny..or
obliterate the of. ' ‘ }! 7

¢
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THE PHYSIOLOGICAL APPROACH
- TO THE BASIC PROGRAM
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e . ' . FRANK BEARDEN

Rice University

Our profession of health education, physical education, and recreation has been, in
comparison to most of the other university disciplines, recognized only recently as an
accepted course of study on most puses. American colleges and universities are
today, as they have been for years, evaluating their place in the structure of American
life. The debate is constantly before'us as to the responsibility of eeting the dual
role of the continuous need for broadening the individual while At the same time
preparing him professionally for useful service to mankind..

While medical universities tell us to send them a student with a /broad background
of experience, invariably the student with thé concentrated biology transcript is being
given preference. Ar¢ we in a vicious cycle? Are we caught up in the highly specialized
world at the undergraduatg, level? When one public school near Chicago gave entrance
examinations for admittanct to kindergarten, the public objected. The test-minded
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educators had gone a bit oo far. I am anxiously awaiting the day when we will realize
that college boards and similar examinations test only one thing—that the student can
score high on a test. o

Some of the expenences withun a university are designed to impart knowledge, some
temphasize its use and interpretation, while others deal more with the life of the
student humself, In thus paper we will think of physical education not only in regard
to the lartter, but also in relation to the other two.

The AAHPER project on “A Body of Knowledge” for our field seems to be a step
in the nght direcuon. Admitiedly we do not function in every respect as do other
umiversity discaplines. We are nonetheless academic. There should be nothing in any
definion of our profession which would categorize a modern physical education
program as nonacademic. The laboratones, play fields, gymnasiums, and podls are not
laborataries where bridges are planned or formulas tested. They are laboratories

. where changes in human personality take place, where human resources are cultivated.
The hustorian Henry S. Commager says that “much of education takes place in the
assoaauon of students.” If thus 18 true, then a well planned program of physical educa
tion can offer this opportumty. Thus, then, is why we should educate through the
physical and not of the physical. . ’

Most of us have taught our classes for years with a thorough knowledge of the
physiological prinaples on which we base our curriculum. My purpose is to show the
need for teachung the students the same basic physiological principles—in other
words, applied physiology.

Ben W. Miller, president of the AAHPER, stated at the recent Texas state meeting
that not within the next one hundred years will we be able to justify a physical
education program on the basis of activities alone. Here again is an implication of

" .the need for placing a body of knowledge inté our programs.

Mary Dabney, chairman of the Women's Health and Physical Education Depart
ment at Texas Technological College, stated in a letter to the president of her
insutuuon that “the philosophy of physical education is based on the premise and the
saenufic truth that the humdn organism functions as a unitargfwhole. We cannot
divide the human being into parts—physical, mental, and sogial and train or educate
each part separately. Therefore, we cannot ignore that while ical skill is being
learned, additional social, mental, and emctional learnings taking, place. There is
no such single Mmp as physical fitness. The phisi tication program is striving
for total finess for all college students. Therefore, it is impossible to limit our
program to training of the physical through emphasis on such activities as calisthenics
or gymnasucs. Total fitness is acquired only through a variety of activities—natural
acuviies—which man has used from .the beginning ofshis hisjory. Our program in
physical educauon iy Simply an elaboration of those basic movements which have
enabled man to survive on earth and epjoy life.” |

Sixth grade elementary school students were recensly asked to find their pulse on
their wnst and record the rate for a period of one minute. They were then asked to
stand beside their desks and jump up and down for one minute, sit down, and count
the pulse a second time. Thus elementary experiment was used as a basis for a talk to
these students on cardiovascular functions, The interest and inquisitiveness of the
cliss was surprising and gratifying. Why not “add basic experiments on physiological
.functions that would be appropriate for the college student? , .

Freshinen male college students were recendy used in an experiment to compare
the Harvard step test on pulse rate recovery with comiparable work done on a motor-
dtiven treadmill running at the rate of 5 mph with a 20° indine. Even though the
expenment was clementary, the enthusiasm and interest of the participants was beyond
expegrauon. The two class periods devoted to this experiment were far more valuable,

* in my opinion, <hzn twb periods of'basketball, volleyball, or fencing.
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Eleanor Metheny at the University uthern Calfornia bas made many major

contributions in the area of human movégent and the meanipg of human movement.
Last year at our meeting in San Francisc®} we learned of the fine work now being

done at UCLA and some other colleges and universities throughout the country in
applying practical physiology in their basic programs. If we, as physical educators,
can let the predental student know that he has chosen a profession with the highest
ratio of coronaries and why, then this is a practcal application of applied physiology.

The college student today is bombarded from all directions with well-orgunized,
highly attractive advertisemnent gimmicks. Tolacco in.various forms is being given
free to our students and all kinds of ergogenic aids to “keep going" are constantly
being urged upon our students. Who in the educational picture 18 better prepared to
put the facts about usage of these products before the student than the health and
physical education professors? .

We are all concerned today with the colleges and universities that are reducing or
eliminating the basic program. Legislators in Feaas recently passed a rider on an
appropriation bill that would prevent any state supported insutution of higher learn-
ing from using funds for the “operation or maintenance of compulsory physical train-
ing pr " The rider was not intended to affect “organized instrucuional classes
for studénts majoring in physical education or programs of mass calistherucs con.
ducted with the purpose of encouraging appreciation of the science of bodily exerase
without apparatus or equipment.” Activities such as dance, fenaing, horseback nding,
and goli{were specifically mentioned. We must notice that even these uninformed
{or perhaps misinformed; legislators did not exclude the “science of bodily exerase”
idea Fortunately the rider was invalidated by the attorney general, otherwise, our
profession would have been dealt a severe blow in Texas.

Perhaps this will cause an awakening on the part of some of the members 1n our
profession The leaders 1n this state have certainly never before spbken out in opposi-
tion with such accord. The harmony of the professional people in Texas 1s to be
commended. .

It was felt by some that the “back to the body movement” was the cause for such
an action This is only a part of our problem. The public has long been aware of the
“throw out the ball programs” of physical education. If the shoe fits in our case, we
must wear it. -

As stated in the Ohio State University booklet on The Contributions of Health
Education and Physical Education, “there need be no apology for exercise. It may be
unpopular with some It may represent values held in low esteem by those who believe
the ‘body’ to be crass and thg mind exalted. But all such regard for physical acuvity -
dcni% the intellectual integrity of himf who holds the value low. He betrays how
little he knows of the true facts, the true namure of man.”

To paraphrase Jesse Feiring Williams, if we as a profession are to lift ourselves
above the sandlot coach status, then we must be able to present our field as a body
of knowledge that is academic in every way. Applying a body of knowledge of elemen-
tary physiology in our basic program would add depth and meaning to physical
education. .

'y ~
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PRESIDENT'S REPORT

- ;o . ' Karl W. Bookwalter £

|
| My report will be brief and will lean somewhat on the efforts of the previous year's i
officers and heavily on the work of addiuonal workers. If thas report 18 a but cockeyed, blame

fit not on the others but on my effort to look ahead while reporting the past. * |

; _ Fist, T should like to compliment Past-Preudent Jamerson, Past Searetary Mackenze, and |

' Past Membership Chairman Donnelly on 2 36 percent increase in membenship. An all ume

| high of 914 members has been reached. This 1s a mixed blesing under present rules, which l
require 15 percent attendance at Association business meeungs for a quorum. Also, sheer
numbers are not an adequate measure of the strength of an organuzanos. Thear auendance,
participafion, and leadership are indispensable. ’

This is not to belittle past achievements. Witness L. J. Rickerts, the present membership
chairman, and his committee, who are working heroically to mantain the level already
attained. I would like to urge all to become more actsve particpants in our potentially
powerful association.

A second major breakihrough has been the “jount™ publicauion of the profess.onal magazine
Quat by the NAPECW with 2 $2000 financal asust from NCPEAM. The groundwork for
this subsidy was also laid under the aegis of Jamerson and Mackenzie. Your President met
with Wima Gimmestad, Leona Holbrook, and others to ascertain theur guals and needs and
10 determine what part we would be expected to play in the sucessful promotion of Quest,

|

|

|

!

!

!

|

: Your response fo the Association-wide poll was heavily in favor of going along, without
| furiher research, with the determined and loyal group of NAPECW members. Although not
y too many indicated they would subscribe, 1 trust the fine first issue will bring about a
I jusufied reversal .a this atutude. We must now deirmuine whether we are to be shareholdens
t and conmbutors of articles or will pass up another opportunity to make a professional
J, eontribution. Our members, E. C. Davis on the Editorial Board and F. B. Roby on the

Finance Committee have represented us in this venture, j
| Again, on the_positive side, I have appointed H. E. Kenney to represent us on the

i AAHPER Athletic Institute Commuttee for the FacLiues Gu.de revsion. Further, 1 appointed ‘
A. E. Flono to reptesent us on the AAHPER Commuttee for the production of a booklet on |

‘ Suggested School Safety Policies. ‘

.We have continued our affiliation with the International Coundl for Health, Physical |

Education, and Recreation. : . |

' Your President’s proposal of an Undergraduate Preparation Score Card project met with a |

| varied response. In light of this, it appears to be best to withdraw the proposal. |

| On the Baic Issues project only four issues were cleared, out of about 100. Three sections |

| failed to elidt any items, largely because of the ineffecive planning of your then President
Elect, Agaunst his hopes but . light of his judgmeny these issues will not be brought before
you by him as scheduled. The reasons are:

1. The issues would be unrepresentative of the NCPEAM attitude in general.

2. Those issues salvaged are now badly opt of context.

{ 3. They are quite .nnocuous, e.g. “Recognizing that intramural programs benefit greatly
from the college basic skills program, the retention and improvement.of buth are encour
aged.” Like love, we are for it till we come to the details. ‘

4. Finally and furthes, this judgment ls made in light of a similar failure to obtain
consensus on basic issucs by two well structuted sessions and a mail vote by the Academy of |
Physical Education last year. -~ |

| -Just for the record, your attention = called to another success attribugable to the Jamerson |
regime. To the original name of the College Physical Education Association for Men has |

, 131

Rer - 1397 -

J
< |




4 * |

been prcﬁxed*‘zbc word “National”. We are now officially called the Nauonal Coilege Phymical
Education iation for Men.

‘Three meetifgs of your executive council have been held with a quorum or better present.
They were polled three times and the membership was polled once. Two Newsletters have
been published. One study of the institutional rep Lation on commuttees for the yearn
1961 10 1963 was made It was discovered that 2 rather equitable representation and attend.
ance exists except for institutions with enrollments of 999 or less. Membership correlated
with attendance 943, with NCPEAM committee assignment .715.

Another study of NCPEAM membership was made for the past 11 years (1958 to 1968).
Membership increased regularly from 523 in 1953 to 771 in 1959. A steady drop unul {963
(under Jamerson; when the record incease previously mentioned upto 914) was made.

Under the excellent direction of Richard Donnelly, the entire cods manual has been
revised and approved by your Executive Council. All new association section officers will be
sent one. . - 5o,

Finally, in Light of an approved rotation scheme for which your President, modesily, largely
assumes qedit, the tommittee for “time and site” has recommended that Minneapolis shall
be the hest city for the 1964 65 meeting and the host city for the year 1965-66 shall revert
back to the East. This committee under Richardson has won 2 “well done” accolade.

. One hundred percent of committee reports have been filed or will be made at this Con-
vention Your President is deeply grateful for this cooperation. In addition to these, your
program and convention arrangements spéak for themselves. Our thanks go to President-Elect
Nixon and to Convention Manager Standifer and his Southern Association.

FINANCIAL REPORT OF PAST-SECRETARY-TREASURER
NOVEMBER 30, 1962—FEBRUARY 28, 1963

Generalized Statement ‘

. Permanent Fund ‘
Cash balance, November 30, 1962 $2,438.85
Deposit—January 11, 1 \ 300.00
Interest earned - 48.76
Cash balance, March 1, 1963 ¥ $2,787.61

Operating Budget Fund ’ -

Cash balance, November 30, 1962 $1,763.04
Cash income (Attachment #D $1,806.65
Less cash expenditures~(Attachment #1) ' 2,483.80 ;
Excess disbursements over Receipts 677.15
Cash balance, February 28, 1963 $1,085.800

Combined funds equity $3.873.50

‘[;ﬂfachmmt #1
' Statement of Cash Income and Expenditures
December 1, 1962 - February 28, 1963

-Cash Income
,  Membership dues (1-1964; 15—1963) $ 80.00
Rebate, mailing service 7.65
Membership dues (40-—-1963) 200.00 .
Membership dues. (17-1963) , 85.00
#  Registration petty cash 195.00
Luncheon receipts 43400
+  Membership dues (161—1968) ; 805.00
Total Cash Income $1,806.65

aNot true reflection of Association’s Cash Balance since $1,000.00 was transferred to Dawid
O. Matthews, new Secretary-Treasurer, for operating purposes,
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Cash Expenditures ’ .
Convention—1962 ’ '
Registration, petty cash " $ 195.00 .
Convention manager, petty cash  ~ : » N 25.00
Equipment rental 6.76
Honorarium, Luncheon speaker 25.00
Primting (Tickets and Program) 116.73
Honorarium, General Session speaker 75.00
Hotel Whitcomb - 1867 .
Student services ’ 100.00
Luncheon 444 50
Hotel Whitcomb ‘ 1381 N
Publicity . T 14.30e
Total Conv3ation—1962 $1,084.77
General
Telephone - $ 135
Telephone 355 ‘
Postage — - 4.00 '
Postage 1020
Shipping chzrgu 1728
Addressing service *.765
Transfer of funds to David O. Matthm 1,000.00
o Total General Operations $1,044.03
Services
Auditor (1961 and 1962) $ 100.00
Investments
Northern Valley Savings and Loan Association $ 300.00 .
Miscellancous
Refund for dues oyerpayment $ 500
Total Cash Expenditures ) $2,483.80
Approved by Finance Committee Submitted by,
NCPEAM, January 9, 1964 M. M. Mackenzic
Emest B. Smith

_ Chairman .
-»* ,
REPORT OF SECRETARY-TREASURER

AUDIT REPORT AS OF NOVEMBER 30, 1963 A

Statement of Receipts and Disbursements ’
For the Fiscal Year Ended November 30, 1963

Operating Budget Fund
Fund Balance, December 1, 1962 ‘ . $1,850.69 |
Receipts:
Membership dua . $2,415.00
- Banquet fees 434.00 ' |
Publication proceeds 928.92 |
Redeposit of registration fund (See below) 195.00 » B
Miscellaneous 50 I\ 4‘
Total Receipts o 397342 |
. 5,824.11
133
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Printing Newsletter and stationery

Supplies and postage - -

Stenographic services

Secretary-Treasurer's fee

Audit

Dues refunded '
Affiliate organizations fees

Transfer to permanent fund (Exhibit B) .
Convention expense: .

Registration funds {See abovc) T $195.00

Hotel and Banquet charges 643.74
~  Honorarium . 100.00

Programs, badges, etc. 18551
Miscellaneous

Total Disbursements
Fund Balance, November 30, 1963

‘ Bank Reconciliation

Balance per bank statement v .

Less oumandh,':g check #122 T
Fund Balance, November 30, 1963 ‘

Summary of Funds on Hand

November 30, 1963
Checking aceoum-'rhc Champaign National Bank, Champaign, Hlinois

. Permanent Fund
" Fund Balance, December 1, 1962

Additions:
Transfer from Operating Budget Fund (Exhibit A) $300.00
Interest eamed during year 103.50

Total Additions
Fund Balance, November 30, 1963

Summary of Funds on Hand
v November 30, 1963,
Account #2614—Tenafly Mutual Savings and
Loin Association, Tenafly, New Jersey

Approved by Finance Committee
NCPEAM, January 9, 1964
Ernest B. Smith

Chairman

56638 ‘
34531

21.84
300.00 .
100.00

15.00

20.00

$2,842.35

Submitted by,
David O. Matthews.
Secretary-Treasurer

PROPOSED OPERATING BUDGET, FISCAL YEAR—-1 64

Reserve Fund carried over December 1, 1963

Receipts :
Membership dues (Joo @ $5.00) .
Publmuon sales

C(/ Total Receipts
Expmditurel .

Proceedings
Annual Meeting

$3,013.83

$7, 1!383

32.490-00
300.00 -
|




‘. ; /
Newsletter : 450.00
A General operation ’ 300.00
Investment 300.00
Services 300.00
Contingency 50.00
Total Expenditures $4,100.00

. Operation Manual of the NCPEAM
Duties of the Secretary-Treasurer Page 17, Sec. 7 (Finance),,item d.
“Prepare a proposed operating budget for the coming year for review
by the Finance Committee. Finance Committee then submits its revised
budget to the Executive Coundil for final approval.”

Approved by Finance Committee Submitted by
NCPEAM, January 9, 1964 David O. Matthews
v Emest B. Smith - Secretary-Treasurer

Chairman - v -

Minutes, Executive Council . ) -1
EXECUTIVE COUNCIL MEETING
May 4, 1983
Minneapolis, Minnesota

.

' ¥
Present. Bookwalter, Nixon, Matthews, Masley, Standifer, Husman, Kovacic, Heston, Hess,
Roby, and Havel.

—
.

Meeting was called to order at 8;}0 A.M. by President Bookwalter.

Minutes of the last Executive Council Mecting were read and approved.

President Bookwalter reported that there was an excellent’ response from the members

chosen for the various committees.

4. President-Elect Nixon gave a progress report on Lhc 1964 Convention Program. The
Executive Council members had voted to title the 3rd General Session—"Physical Educa-
tion as An Academic Discipline.” The Fellowship of Christian Athletes will hold 2
breakfast at the Convention. Members attending will pay for their meal.

5. Jim Standifer, Convention Manager, report¢d on hotel accommodations. There will be
2 suites or 4 rooms for the officers furnished by the Hotel Baker. Plans for the Convenuon
are progressing well. The luncheon will cost $3.00 per head. Ted Banks of the Athletic
Institute s to be approached to see if the Institute will underwrite the cxpenses of the
President’s Reception.

6. Matthews read a letter from the Internal Revenue Service. The IRS has ruled that the

NCPEAM is not tax exempt.

The Scven Basic Issues part of the Congtion was discussed. Nixon outlined several

Rl

-3

courses of action:

a. Nothing is to be done. This would ovérrnie mbmmmwnﬂl

.of last December,
b. A report to the membership as points of information can bc made to the mcmbcr
ship through the Newsletter.
Get the issues in a resolution stage for discussion and vote by the membership.
d "Delay for further study.

Mution by Bookwalter. President will attempt to 1dentify proposed issues for discussion
to be put into a2 Ncwsletter, A mail ballot will be taken and the vote reported at the
Convention. Second by Husman. Motion carried.

8. It was proposed by President Bookwalter that the Construction and Equipment Com
mittee be disconunued. A suggestion was made that thc chairman of that committee

<
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10.

11

12,

13

14.

>

D

L] .

coqlac!"Mabel Lee of AAHPER for discussion a3 to the value of continuing the
committee. )
Bookwilter reported that he would meet with Gimmestad and the NAPECW to discuss
the joint publication of a physical education journal. o L
Roby made a report of the work of the proposed, Standihg Committee on R
outline of the passible terms of office and’candidates for the committee had b
and this mdterial was given to Council members. It was moved by Roby that/th report
should be presented to the membership at Dallas for their vbte on acce
discussion. Seconded by Havel. Motion carried. -
Deane Rithardson’s list of criteria on the picking of a time and site for future_conven.
tions was rcad by Matthews. Deane Richardson was to be contacted to.urge him to carry
out further investigation of suggested sites.
A very brief discussion on the inclusion of a driver education section in the furure
conventions was held. It was agreed by common consent that such a section {as not
to be included. .
Husman suggested that some study ought to be made to determine the feasibility of
hiring a full time secretary-treasurer. Bookwalter stated that a study to decide the need
for one sbould be made first. v
Meeting was adjourned at 10:00 A.M.

- ; Respecifully spbmitted,

' . David O. Matthews

Secretary-Treasurer

EXECUTIVE COUNCIL MEETING
‘ ‘ January 8, 1964
" Dallas, Texas

.
.

Present: Bookwalter, Nixon, Matthews, Masley, Husman, Weston, Roby, _].amcrson, Boycheff,

Flanagan.

Absent: Hess. /

1.
2.
3

4

Meeting was called to order at 7:15 P.M. - Y V4
Minutes of the Minneapolis meeting were read and approv

Nixon congratulated all members present for their part in the preparation of the
program, . .
Standifer"reported that it had been difficult to find a sponsor for the Prcsidcn!'s recep-
tion He suggested that the registration fee include enough to pay for a reception. He
recommended that a standard hotel contract form be prepared for use by the convention

. manager Nixon volyntecred to prepare a contract form ta be presented to the Executive

Aruitoxt provided by Eic:

Council for approval. .

Bookwalter read the Kecrology report from Ray in which 1t was recommended that the
necrology certificates be framed for presentation to the next of kin of the deceased.
Moved by Husman and seconded by Jamerson that funds be spent for this purpose.
Motion passed. )

Moved by jamerson and seconded by Roby that the NCPEAM should adopt a policy
that no funds be allotted to any cothmittee members for travel. Motion carried.

The proposed budget for 1964-65 was submitted to the ‘Council for consideration. A
recommendation was made that an additional $200 be added to convention cxpenses,
The proposed budget was apgroved and is to be sent to the Finance Committee for
further study.

Bookwalter read the letter from the CPA auditors on the status of the financial report,
prepared for the secretary treasurer. The treasurer's report was approved for reading
to the General Assembly.

Richardson presented the deliberations of the Time and Site Committee which recom-
mended that the next (1965) convention be held in Minngapolis on the 28, 29, and 30
of December Because of racial unrest, it was suggested that the southeast be bypassed
in favor of a north central meeting, then a meeting in the east, followed by a meeting

B
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“in the far west. It was moved by Richardsoh and seconded by Matthews that the next,
63th, meeting be held in Minneapolis at a date to be decided by the members present
at the business meeting. Motion was passed. -

10 Jamerson indicated that since it was very difficult to obtain the names of three persons
to-run for the office of President-elect, the Constitution should be changed to permit two
nominees instead,of three to be sybmitted for the election. He moved that Article 1V,
Section 1 be,changed by seferring“YHe question to the Constitution Committee which
would then ‘present the métion to the members preser®t at the business meecting. Motion
seconded by, Masley." Motion was passed. - . \

11 %ookwaltcr reported on the Basic Issues and indicated that those issues submitted for
“Mtramurals and basic instruction should not be_presented for copsideration by the
General Assembly because of the unreprésentative manner by which the selected issues

ere finally obtained.

12. Meeting was adjourned at 10:00 P.M. .

Respectfully submitted,

- ) g David O, Matthews

‘ Secretary§-Treasurer

. . EXECUTIVE COUNCIL MEETING
Jdnuary 9, 1964
5 ’ * Dallgs, Texas

o
-

Present: Bookwalter, Ni
Boycheff.

Absent: Hess. .

I. Meeting was’ called to order at 9:00XM. K

2. Minutes-of the previous meeting were read and approvig.

3 Donnelly reported on the work of the Operating Codes .Fommittcc. He distributed copies
of the Operating Manual and lists of the suggested chfnges his committee had secured
from membery. The Executive Council distussed each roposed change and decided on
each item to be added, changed, or deleted from the M ‘

4 Roby preserited a summary ‘of the progress of the piblication Quesrie stated that the
NAPECW had voted $4,000 of its funds for the “continuance of the
NCPEA‘rM had voted to contribute $2,000 last year in order to help get the m

, Matthews, Masley, Husman, Weston, Roby, Jamerson, Flanagan,

*a

circulafion. All NCPEAM members in good standing received copies of the first i
will fo} the next three issies. Rolly indicated that he would recommend two codrses of
acfion: (a) NCPEAM to agree to support the ] jall

2 years, (b) NCPEAM should meet with NAPECW in Washington at
tonvention to discuss financial problems. Roby moved that the NCPEAM should agree
to cooperate in an investigation of ways and means of supporting beyond the current
two year period” the confiiuance of Quest through. discussion by representatives of
NCPEAM and NAPECW in Washington in 1964. Seconded by Boycheff. Motion carried,

5 Moved by Husman and seconded by Weston that the NAPECW be commended for their
efforts in initiating the establishing of Quest as an outstanding publication. Seconded by
Weston. Passed unanimously. ’

6. Moved by Donnelly that a report be made to the General Assembly on the work of the
Operating Codes Committee and that this committee be added to the list of standing
committees ag listed in the Constitution, Article IX, Sectioh 4. Seconded by Bookwalter.
Motion carried. The proposed constitutional change witt be presented—to. the_membership
at the business meeting for.their vote on the change to the Constitution. - .

7 Moved by Husman and seconded hy Boycheff that chairmen-elect should be expected to
attend Executive Council meetings without voting privileges. Motion, carried.

* 8. Mceting was adjourned at 12:35 P.M.

ERI

Aruitoxt provided by Eic:
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- Respectfully submitted,
' David O. Matthews
Secretary-Treasurer
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EXECUTIVE COUNCIL MEETING

January 10, 1964
Dallas, Texas
° "’

Present. Nixon, Weston, Bookwalter, Matthews, Brumbach, Livingston, Kovacic, Dodson,
Schmidt, Havel.
Absent: Wireman.

I3

1. Meeting was called to order at 10:15 AM.
2. Minutes of the previous meeting were read-and approved.
3 Standifer reported on the converdtion. Hogorarja to the amount of $93.76 had been spent.
He wishes to thank all per:ons on hu;/zﬁ who helped ig any way to, ‘Put on the
rconvention.
4. Nixon expressed his concern over the section of Dr. Conant’s lastest book in which
. physical education graduate rescarch was implied to be unworthy of the term graduate
research. Richardson suggested that some outstanding person in the Association, such as
¢ Esslinger, be asked to write a rebuttal. Bookwalter stated that the NAPECW should be
asked to work with the NCPEAM on this problem. Nixon asked Havel (2) to contact
any group feasible to assist in building up a defense case.and (b) to propose courses of
action at the next Council meeting. Moved by Brumbach, seconded by Livingston that a
President’s committee be formed to carry out a suggested plan of action. Motion carried.
"5, President Nixon discussed the responsibilities of the president-elect and those of the
section chairman.
6. President-elect Weston made severa! remarks on the techniques to follow in preparing
for the next annual meeting. Discussion followed on the program format.
7. Meeting was adjourned at 11:00 A.M. ) . .
\ . LA Respectfully submitted,
. .. T , David O. Matthews
Secretary-Treasurer

et '

Minutes, Association Business Meeting

FIRST GENERAL SESSION
‘ ; January 9, 1964
‘ ‘ Dallas, Texas

1. Meeting was called to order by Past-President jamerson at 3:40 P.M.
b2 Jamerson introduced the speaker, Dr. James M. Moudy, Vice-Chancellor for Academic
Affairs, Tcxu Christian University. Dr.gMoudy's topic was “What is Everybody's
Business... .

3. President Karl W. Bookwaltct delivered a report recapping the work of the Association
during the past year.

4. President Bookwalter cilled for committee reports. Reports were given on the operation
of the following committees. Committee on Physical Education and Athletics, Committee
on Physical Education for College Men and Women, Operating Codes, Constitution,
Convention Prograth, Foreign Relations, Hustorical Records, and Nccrology Florio sub-
mitted a report on the AAHPER conference on accident prevention in physncal education,
athiletics, and recreation.

5. Meeting adjourned at 5:25 PM,

Respectfully submitted,
. i David O. Matthews
‘ Secrétary-Treasurer

Aruitoxt provided by Eic: -
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. » SECOND GENERAL SESSION
January 10, 1964
Dallas, Texas

. Meating was called to order at 10:50 A.M.
. The Secretary-Treasurer's report was givenr by Matthews.
- Ernest Smith, chairman of the Finance Committee, reported on the proposed budget.

He moved jts adoption. Second by Rickert. Motion carried. Moved by Smith, seconded by
Adams that the report of the Secretary-Treasurer be approved as read. Motion carried.
. Past President Jamerson presented the slate of nominees for the offices of president-elect,
member-at-large, and secretary-treasurer,
President-Elect _ Burris Husman
Henry Schenk ‘
- Arthur Weston /
Member-at-Large  Charles Kovacic
Vernon Sprague
Secretary-Treasurer David Matthews '
Elections were held and the following were chosen as officers for 1964-65;
. President John Nixon, Stanford University”
President-Elect Arthur Weston, Brooklyn College
Member-at-Large . Charles Kovacic, ~
Secretary-Treasurer David Mattheivs

>

. Committee reports were given on the operations of the following: Mcmbcrlhxp by Lewis

Rickert, Public Relations by Gene Asprey, Resolutions by Deane Richardson, Time and
Site by Deane Richardson, Education Television by Chalmer Hixdon, Joint Committee
with NCAA—no report, Policies Committee—no report, Research Committee by Fred Roby.,

. Deane Richardson, when pracntmé' his report on Time and Site, informed the, assembly

that Minneapolis was the site approved by the Executive Council. Moved by Richardson,
seconded by Boychefl that the dates of the next meeting should be December 28, 29, and
30. Motion defeated. Moved by Asprey, seconded by Jamerson that the next annual
meeting be held on Jamuary 14, 15, and 16. A substitute motion was introduced and
seconded that the mecting be held on January 7, 8, and 9. Motion carried. Ongmal motion
was defeated. The next annual meeting will be held in Minneapolis on, January 7, 8, and
9, 1965.

. A motion was made by Roby and seconded by Kovacic that a standmg Research Com-

mittee be established. This involves a Constitutional change'in that the committec name
must be added to the list already in the Constitution, Article IX—Committees, Sectiog 4.
Motion carried.

. Moved by Donnelly, seconded by ﬂ tthews that ‘the Constitution, Article IX, Section 4

be amended to include the Operating Codes Commmec as a standing committee. Motion
carried.

Meeting adjourned at 12:10 P.M.
: j , Respectfully submitted,

.. . Damd O. Matthews
4 Seeretary- Treasur7

I
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- Standing Committees

C%NSTITUTION COMMITTEE
‘ L 3
The Censtitutipn Committee met January 9, 1964, a; 11.30 P.M., at the Baker Hotel, Dallas,
Texas, and as a result of this meeting, the Committee recommends the following action:
1. That the Presidedgdppoint a committee to study Article II, Sec. 1, “Objectives” of the
Constitution, to. cla¥ify the objectives in view of our problem with the Internal Revenue
-, Service. -
2. When the objectives are revised, the term, “Allied Fields” in Article I, Section 2 of the
! By-laws should be clearly defined.
‘3 The Committee recommends the following changes in the Constitution and By-laws:

{a) The Constitution should be revised, wherever necessary, to include the new official
name of the Association. : . ’

(b) Article V of the Constitution should be revised to include the states involved in the
Western society. :

() Article III of the By-laws, “Officers and Duties” should include a
follows: Section 5—The office of Secretary-Treasurer shall, in the ev
be filfed by a member recommended by the President and approv
Council for the unexpired term.

{d) All sections of the By-laws pertaining to the Executive Cou officers, committee

A\ *  members, and sections be amended to state that, “Any persongolding office in the
association must be an active member.”

(¢) Revise Article IV, Section 1 of the By-laws by deleting all of sentences 1 and 2 and
substituting the following: "A nominating Committee consisti g of the three immedi-

t of 2 vacancy,
by the Executive

two names for the officc of President-Elect and Council Memkgr-at-Large, the retiring
President to Service Chairman,

(f) Revise Article IX, Section 4 of the By-laws by adding: “And Operating Codes” at the

end of the section. ° /

(8) The Committee suggests that the Secrctary be instructed to make these changes and

notify the membership in the first newsletter. !

: Respectfully submitted

Joe Pease

/ Chairman

CONVENTION MANAGER’S REPORT

*In accordance with established custom, I wish to submit the following repott on the
Sixty-Seventh Annual Conference of the National College Physical Education Association for
Men which was held January 8-11, 1964 at the Baker Hotel, Dallas, Texas.

The convention could be described in a nutshell as being a happy convention. The
program showed strength, the meetings were well attended, the hotel accommodations were
adequate or more than adequate, and there seemed to be no complaints about confusions or
property mix-ups, '

The convention was requested for Fort Worth at both the Kansas City and San Francisco

+ conventions and was granted, at San Francisco, to the Fort Worth-Dallas area with the
emphasis being placed on Fort Worth. The accommodations in both Fort Worth and Dallas,
were approXimately equal, but after studying the aitline schedules of the two cities, it was
decided to place the convention in Dallas, Another factor involved was that there was spme
uncertainty whether the hotels would accept colored members of the association as guests
on a fully integrated basis. This proved to be a false barrier, howeyer, since the writer had
exacted pledges that full guest privilege would be extended to the colored membegs. It is
worthy of note that, although the convention was not held in Fort Worth, it broke the color
barrier in the hotels of Fort Worth, and a public announcement in regard to this policy was
made shortly thercafter. It would appear that the effort to place the convention in Fort

. Worth was not without value. a
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After appointmgnt as Convention Manager, I §rst studied the convention Operating
Manual and started implementing the various tasks as they were laid out.

The next step was to seek out our respected colleagues from Southern Methodist University
and discuss with/ them the means of overcoming some of our problems. They agreed readily
to undertake ceftain sub-committee chairmanships and other responsibilities which, by their
nature, required handling on a local basis. | ’ .

It was recommended to President Bookwalter that the following appointments be made:

Dr Steve Brown, SMU, Assistant Convention Manager and Chairman of the Arrangements

“Committee )

Dr. Lloyd Messersmith, SMU, Chairman of the Hospitality Committee

Mr. N. A, Ponthieux, Texas A &M, Chairman of the Publicity Committee

Dr. Jess Cearley, NTSU, Chairfgan of Banquet and Reception

' ’ Mr. A. R. Barr, SMU, Regi tior:}nd,lnformatibn ,

The appointments received the approval of Dr. Bockwalter, and the various sub-commit.-
\ tees” swung into action, qttickly getting the organization of the convention underway.

Under pressure of other duties, Dr. Cearley later delegated his task to Dr. Ja V@son,

¢ of his assistants at North Texas State University. Mr. Barr's duties were_pndertaken by
/ Mr: Paul Hook, another member of the SMU faculty, after Mr. Barr suffered a rather severe
ack from which, it is to be noted with pleasure, he is recovering.- _

Even befare the various appointments were finalized, Dr. Lloyd Messersmith undertook,
since he was onally acquainted with many of the hotels and their management, the
task of securing in ation from them in regard to -rates, accommodations, and the fulfill-
ment of conditions stipulated by the NCPEAM This iriformation was sent to the proper
Association officials who, in turn, delegated the task of selecting the hotel to the local ~
committee. After consultation by the committee, all the hotels were eliminated, except the
Baker and the Adolphus hotels, either of which would have been satisfactory for our purpose.
Since it was necessary to select one of the two hotels, the Baker was selected.

One of the knottiest problems arising during the early part of the convention was the
matter of making up a budget. The convention manual called for a budget to be submitted
to the Executive Council for approval. As I did not have a copy of the NCPEAM Operating
Code, which is separate from the convention manual, I was somewhat baffied by my lack
of knowledge of past customs and practices followed, and which iiems could be incldded in
the budget. Spme of the questions arising were answered by correspondnece, others were
. onever fully answered. It was found that some, if not all of the previous convention managers,
¢ had felt their way along, much as I was destined to do. Happily, this problem has been

resolved for the future by action of the Executive Council in providmg a flat sum for the
use of the convention committee in staging futuré conventions. My experience indicates that
the sum granted by the Executive Council for the task should be adequate.

The convéntion expenses were considerably lessened by the absorption of much of the
preconvention expense by the schools efnploying the chairmen of the sub-committees. I would
like to make a point of expressing my grati\ude for this assistance. .

It was necessary for the convention managgr to carry on 2 considerable amount of corre-
spondence in pursuit of his duties, but thereywere no really traumatic experiences (except,
perhaps, the problem of finding someone to pay for the President's Reception).involved in
the organization and the operation of the conyention. The sub committees worked so faith-
fully that it was only necessary to secure a profress report from them from time to time.

The President’s Reception is a problem in refard to which a definite policy needs to be
established. It is a very worthwhile project, as indjcated eatlier, but it apparently has tended
to grow with each succeeding convention until it}has become 2 major convention expense~

s the largest single unreimbursed expenditure involved in staging the convention.

It is customary for the convention manager to cldse his report by making recommendations.
I have fcw recommendations to make. Most of those that normally would have been made
have been resolved alrcady by action o§ the Executive Council, and therefore, need no further
mention here. -

I do, however, have one recomméndation with an alternative that I would like to make
in regard to the President’s Reception. It is as follows:
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That prospective seckers of the convention be apprised in advance of the financial
demands that will be placed u;‘n them in order that they may evaluate their resources
in view of these demands. ) .

Alternative: o .
- » i -
That the Association set up a fund for this purpose and define the limits to which the

entertainment mighE go. . .

One implication to be derived from the present policy is that if they are faced with a
somewhat heavy outlay of money in order to stage the conference, sponsors might be
™ reluctant to step forward.

As a last word, let me say that the staging of this convention has been a very stimulating
activity for me, and I have derived a great deal of pleasure from the many contacts I made
with the Association members during the year.

«  Respectfully submitt¥d
/ James W. Standifer
Convention Manager

: _ ‘ FOREIGN RELATIONS COMMITTEE.

The Committee carried on its business by mail during the year and did not havcw
opportunity to meet until the Annual Convention. ’

Your Chairman was appointed as the representative for NCPEAM to the International
Council for Health, Physical Education, and Recreation in May 1963. The highlights of the
6th ICHPER Congress held in Rio de Janciro and the resolutions that were passed by the
delegaté assembly are available upon request by writing the Chairman of this Committee.

During the year Committee members exchanged views with visitors from, over 14 different
nations, all of whom were sponsored by either the State Department, AAHPER, or ICHPER.

Contact was made with Earle Zeigler, a past chairman of this Committee, and present
editor of the International Relations Section Newsletter of the AAHPER so that future
information of a foreign relations nature might be readily exchanged.

- Major L. E. Owens, Deputy Head, Department of Physical Education at the United States

Air Forge Academy and a member of this Committee, has been engaged in several discussions

on physical education with foreign military persunnel. Perhaps a paper on foreign physical
*  education from a military point of view might be feasible in the future. .

The Commuittee has recommended that a new paragraph be added to section two, Organiza-
tion, of thee Foreign Relations Committee for consideration by the Operating Codes Com-
mittee. This paragraph would 1ead “A permanent file shall be mainthined by the Chairman
consisting of correspondence with foreign nations, all existing projects that are underway, and
all information relating to such things as future trends, research, and so forth so that

. continuity can be maintained over a period of years.”” This file shall be turned over to each

new Chairman. ) . ’

NEW PROJECTS

1. In light of the fact that the "64 Olympics are being held in Japan, perhaps a paper might
be prepared for presentation at the next Annual meeting on “Future Trends in Japanesc
Physical Education.”

. 2. The establishment of a continuing correspondence with physical educators from other

lands.

3. Utilize to a greater advantage information from foreign students who are currently
enrolled on United States campuses.

Three Committee members complete their term of office this year and will have to be

+  replaced by members who will serve for a threc.year period. "
: R . Respectfully submitted

. ‘ . ’ John J. Costello

’ Chairman
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HISTORICAL RECORDS COMMITTEE
-t "

P The work of the Committee has begf carried on by correspondence. A communication was
addressed to the members in September suggesting matiers to be considered and acted upon.
On December 6 2 second letter was sent out carrying a report of acuvity dunng the fail and
suggestions to be acted upon by the Committee members. )

Professor Guido Foglia, who has been working to catalog the’ documents of the Assocation

which are on deposit at Queens College, has completed the microfilming of the early minutes
of the Assodiation, and also has completed the index of the Proceedings from 1940 through
1963 He_now is reviewing correspondence and other materials to determune their hestoncal
significance and to prepare them for library acquisition. ,
" The <ollection of Preczedings now held by Queens College i not complete. Members of
the Commifec have agreed to try to secure the missing volumes, and this request should be
addressed to the membership in attendance at the annual meeung. The issues from 1922
through 1936 and 1961-1963 are needed. » :

The Committec has also agreed to invite members who have documaits of historical nature
to donate them to the Association to become part of its collection.

Those members of the Committee who havc responded, favor going ahead with a project
the purpose of which would be to record on tape interviews with leaders of long standing
in the field of college physical education. The idea is to choose people who have mgde
recognized contributions to the college field but who bave not necessaniy pubbs
extensively, as well, perhaps, as some who have written about their jdeas. Such 2 projéct
requires more time to plan, and also will require funds to support it. 7~ -

Members of the Association are requested to consider, the b@mg recommendations.

I That the Proccedings carry a statement, inviting members to donate copies of Proceedings
whiclr will complete its library collegtion; . )

2 That the Secretary place Queens ege on his mailing list to receive one copy of each
published item, including committée reports. To date the College has nut received custent
issues of Proceedings as they' have been distnbuted. (Until further nouce, Professor
Foglia should be designated as the one to receive the copy for the College), .

3 That the Historical Reqords Committee be authoruzed to prepare a detayied proposal for.
the taping of interviews with leaders in the field, and that an Executive Corhmittee be
empowered to gragt funds to support the first steps of the project after these are planned,
approved, and cost of their implementation is determined;

¢ That the membership of the Association appropriate funds to pay for the pubiicad
the Hidex of the Proceedings for the period 1940-1963. An estimate of this cost 1s

, also, the membership or the Executive Committee should déade on the policy
governing distribution of the Intex, e.g., by sale to members and others, or by free
distribution to members and sale to others, or other arrangement;

5 That through ether the Committee or Officers of the Assocauon, discuss with the
Archivist for AAHPER the idea of designatng the Collegg Physical Educauon Assocaton

h!

Aagepository as the official center for hustorical materia hing with the College field.
(In her report of March 9, 1963, the Archivist noted t the AAHPER would have to
designate several centers as repositories for their historical materials.) ,

In the Operating Codc for the Historical Records Commuttee, one of the stated purposes
1s to “maintain a2 permanent history of the Assodiation.” In so far as the Commuttee can
cvllect, organize, catalog, and make available for study Kistorical matenals, or copses. of

. them, this objective can be met. To mainta:n 2 parrative acount of thg Assocauons history

probably is a job.for one person who may be designated as the Historran for the Assoaauon.

The matter should Be considered. i

‘ Respectiylly submitted

. Glefin W, Hicswarvrlc
N ~~ . Chairman

2 <o h/ ‘ -
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) FINANCE COMMITTEE

The following reports by David O. Maghews, Secretary Treasurer, were approved by the
Finance Committee:

le Operating Budget Fund ,
2. Permanent Fund

3. Proposed Operating Budget, Fiscal year of 1964.

’ Submitted by

Emest B. Smith

[ . Chairman

MEMBERSHIP COMMITTEE

The Membership Committee endeavored primasly 1o enlist new members o the assoa-
tion and to reinstate de.mquem and previdusly enrclled members. The 50 states, CanaaQ,

d Puertc Rico were duvided into areas and each Commiitee' member assumed the responsi- |
bility of recruitment in his assigned area. The Commuttet invited each member of the

association to enroll a new man. Also, the committee sent a follow-up card reminding the
association members of new enrollments.

Committee members submutted suggestons for the improvement of the operaung code of
the commutiee and of the general functions of the commuttee. A summary of these suggest.ons
has been presented to the Operating Codées Committee.

The status of the membership as of January 3, 1964, was as follows. Renewals 440, New,
84; Delinquent 308; Honorary 42; Deceased 6; Total 880.

The annual meeting of the Commuttee scheduled for January 9, 1964, was not official

due to the I3ck of a quorum. .
) Respectfully submitted
Cewis J. Rickert
Chairmgn
®
. - :
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' NECROLOGY COMMITTEE

1 As in past years the committee wrote to NCPEAM members in the 50 statet, Canada, and
Puiito Rico. Initial letters were mailed September 20 and a follow-up was sent where
necgssary This correspondence, supplemented by the excellent, assistance of the Assoqa-
tionls officers, revealed the names of six deceased members:

Charles C. Cowell, Purdue University
Donovan C. Moffett, State University College, Cortland
Golden Romney, Washington Skate University
Dale R. Sprankle, Albion College

: Solon B. Sudduth, George Peabody College '
¥ ‘ Ralph H. Young, Michigan State University

2 A {lose friend of each of our departed atsociates was asked to write 2 memonal saatement.
| These biographies will be presented to the convention and will appear in the Proceedings.
8 'Notice of Dale Sprankle’s death was reccived on Decemtber 23. Prompt attention by fniends
in getting his sketch to the committee permitted us to include this biography n our
Feport. -
4 Five of the memoria! certificates approved at last year's convention have been completed
and returned to the Secretary Treasurer. These will be signed by the officers, framed, and
forwarded to the immediate family of each deceased member as a2 simple expression of
ur esteem and affection. It is recommended to the Executive Counal that No. 3 (m) of
the Operating Code be revised to be consistent witk procedures approved at San Franasco.
5 ¢ members of the Necrology Committee wish to express our apprecation to thuse who
sze us assistance in our somber task. WT

[

Respectfully submitted

AN : Harold L. Ra
NG ‘ prian.

\.1\ ¢ = - Chairman

Charles C. Cowell (1896-1963)

Charles C. Cowell, Ph.D,, Professor of Physical Education at Purdue University, died
Tuesday, August 13, in Washington, D. C, at the age of 67. Dr. Cowell was born in Joliet,
Ilinois, on June 24, 1896. Hls elementary and secondary educauon came by way of schools
in Joliet, Mid\dlcsbmo, Kentucky, Milwaukee and Raan& Wisconsin. He received his B.S.
d from Springfield College in 1921. He received hls Master of Arts degree from Clark
University in 1926 and the PhD. from New York University in 1935. He attended the
University of Grenoble, France, in the summer of 1922 and did additional study at the
University of Vienna, Austria, in 1928. He was married to Marion D. Dickson on August 5,
1924 %t Pittsburgh, Pa. Their only child, Joanne S. Cowell, is employed in Washington, D. C.
His sister, Miss Edna V, Cowell, of Washington, and another sister, Mrs. Pauline Kochevar,
of Joliet, 1llinois, are the other surviving members of his immediate family,

Dr Cowell taught at Robert College tn Istanbul, Turkey, from 1922 to 1929, and returned
to teach at his Alma Mater, Springfield College, from 1930 to 1932. He taught at Ohio State
University from 1932 to 1948, when he went to Greece as regional director of United Nations
Relief and Rehabilitation Administration. In 1947, he returned from Greece and went to
Purdue University as Professor of Physical Education, in charge of graduate work i health,
physical education, and recreation-the position he held until his unexpected death. Dr.

*  Cowell ferved in Naval Aviation in 1917 and 1918, interrupting his undergraduate work at
Springfield College for such ice in World War L .

Dr Cowell was internationally known as an outstanding scholar and author, Recogninng

his Beld as interdiscipLinary, hc%epn very early in scholarly work sn most of the disaplines

~
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from which physical education draws. Both the breadth and depth of his personal scholarly

_attainments have made him recognized by siudents and colleagues as one, of the truly

outstanding authorities in his field. He was senior author of five books and junior author
of on¢ other In addition, he was author of 33 major articles in various journals and de-
veloped 2 Social Adjustment Index for High School Use, the Cowell Test of Ability to
Recognize Principles, the Cowcll Personal Distance Test, and the Cowell Athletic Aptitude
Test.

Numerous honors and awards have accrued .n recognition of Dr. Cowell's prestige and
accomplishments in the various phases of his work. Among these are the Jones Ciark
Scholarship. Clark Unuversity, the Shaw Scholarship, NYU, Fellow and Past President of the
American Academy of Physical Education, Fellow of Amencan College of Sports Mediane,
and Honor Fellow of the AAHPER. In his local community and throughout Purdue Univer-
sity, he was a ureless worker in dvic and university affairs. As a2 member of the Board of
Directors of the YMCA, he was acuve in all operations of that organizaton—as well as being
one of the most active participants in the volleyball league and other physical acuvities.

Through years of zealous efforts to promote education, “Charkie,” his own preferred “utle,”
was 2 man who loved his work and, best of all, Jo.ed people. He was modest to a fault, for
he took personal credit for any achievement only as it was forced upon hum. He was 2 quiet
man who let his work and his wnting speak more loudly than vocal cords could ever
achieve Hc was vitally interested in the kindergasten child and, at the other extreme, was
vitally concerned with the people of any and everj nation. He was impatient with nacrow-
ness-and ¢ien his impalience was kundly and helpful He has made major contributions, both
personally and professionally, which will be drawing a high rate of intetest long after hus
most recently observed kindergirten pupil has written his Jast words. “Charhe,” 2s an
exponent of both an “open door™ and an open mind policy, was one of the rare educators
who became well known but. will be even better remembered. His position will be filled, of
course, but he will never be replaced.

Donovan C. Moffett (1900-1963) /

-

Donovan C. Moffett, President, State University College at Cortland, New York, died April
16, 1963. He is survived by his wife and daughter.

Dr Moffett was 2 nauve of Brocton, Illinois and was educated at Depauw University,
Greencastle, Indiana, at Teachers College, Columbia University, and at the State University
of Iowa where he received his PhD. In June {962 he was awarded an honorary L.L.D. by
Depauw University. —_—

Interrupted by three years of service as an officer of the United States Army Aur Porce, his
early teaching experience was gained at Depauw University where he served -as professor of
physial eduction, athletic coach, Chairman of the Department of Physical Educauon. and
Director of Intercollegiate Athletics. At the time of his death, Dr Moffett was a reserve
officer of the USAF with the rank of Lieutenant Colonel.

“Tubbv” Moffett, as he was affectionately called by his many friends in the Mid-West
«this njchnaroe was rarcly used in the East), wame to the State University College at Cortland
in 1946 as professor of physical education and charman of the Department of Physical
Education for Men. Subsequently, he became director of the Division of Health, Physical
Education. and Recreation at the College and :n 1954 assumed the office of decan of the
College. He was appointed acting president in 1958, and on Scptember 15, 1960 was named
president of the College. :

During his professional carcer, Dr. Moffett was especially interested in the College
Physical Education Asseaation (NCPEA).. the National Collegiate Athletic Association
(NCAAj, and the American Association of University Professors (AAUP) He was an active
member of the American Association for Health, Physical Education, and Recrcation
(AAHPER) and of the New York State Assoaation for Health, Physical Educauon, and

. Recreation (NYSAHPER). ,

* -
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Dr., Moffett was highly respected by the entire faculty of the State University College at
Cortland. It was by unanimous vote that the faculty recommended his elevation to the
presidency His interest in health, physical education, and recreation never waned although
his work during the past ten years was directed primarily toward the general administrative
problems of the College. R

Since Dr Moffett’s death in Apri] 1963, two memorials to him have been established: the
Donovan C. Moffet Memorial Scholarship by the Student Welfare Assocration of the College
at Cortland, and the Moffet Memorial Carillon by the faculty and students of this College.

The following quotation is particularly fitting for Donovan C. Moffett. “The mass of men
worry themselves into nameless graves while here and there 2 great unselfish soul forgets
himself into immortality,” .

-

Golden Romney (1902-1963)

“Friend, Counselor, and Devoted Leader”

Dean Golden Romney was born on December 24, 1902, in Oaxaca, Sonora, Mexico. He died
unexpectedly at his home in Pullman, Washington of: a heart attack on August 7, 1963.

Golden's early days were spent in with his father and mother, Thomas C. and
Lydia Ann Romney, prior to his settling § southern Idaho. He completed his high school
education at Preston, Idaho and then entered Brigham Young University as a physical educa-
tion and recreation major. He graduated from BYU with an A_B. degree 1n June, 1926. He
then became coach and teacher at Vernal, Utah for one year. In 1927 he became coach and
chairman of the Department of Physical Education at Gila Junior College 1n Arizona. Golden
Romney remained there until 1932, at which time he accepted 2 fellowship instructorate at
New York University; he remained at NYU until 1935. He had completed some graduate
work carlier at the University of California at Berkeley in 1928. He obtained his Ph.D. degree
from NYU in October, 1936, a year after accepting the chairmanship of the Department of
Physical -Education<md Health at New York State College. In 1950 he was pamed Dean of
the Colkegc of Physical Education and Recreation at Washington State University, Pullman,
Washington, and he remained there until his untimely death. {

Long active in professional societies and organizations, Golden Romney was also an ardent
worker for his Mormon Churti~Marg recently, Dr. Romney served as President of the
Northwest District American Association for Health, Physical Education and Recreation in
1958 and was, at the time of his death, President of the Western Coliege Men's Physical
Education Society and District Representative on the Executive Board of Directors of
AAHPER. Dean Romney was 2 fellow of the American College of Sports Mediane and
belonged to numerous other physical education and recreation organizations.

Beloved as 2 counselor and advisor by the students, epitoinized as a devoted leader and
inspirational speaker, Golden Romney leaves behind many friends and colleagues who have
learned to associate his huge frame and his ready hand with lus,equally benevolent heart.

. Dale R. Sprankle (1900-1963)

Dale R. Sprankle, retired Albion College athletic director, was born 1n Beach City, Ohio,
in 1900. He died November 11, 1963 in Albion, Michigan, of a heart ailment.

Mr. Sprankle graduated from Canton Central High School, Canton, Ohio. He received has
bachelor’s degree from Mt. Union College, Alliance, Ohio, and earned the M.A. degree at
the University of Michigan. Y

After coaching in Pennsylvania for a brief time, he became athletic director and head
football coach at Adrian College (Michigan) in 1923. In the autumn of 1936 he moved to
Albion College as head football coach. His Briton teams won Michigan Intercollegiate
Athletic Association (MIAA) titles in 1939 and 1940. Also serving s track coach, he turned
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out conference champiuns in 193541, and 1546. His cross-country teams won titles from
1947-1955 and in 1957, ) .

Having served as athletic director sincé 1941, “"Coach™ Sprankle (as he was known to
students; gave up the football reins in 1946, but retained the direction of track and cross
euntry. He instituted the "Albion College Invitational Track Meet for high schools in 1937.
This meet has been an annual spring event ever since, as has the coss country inwvitational
for high schools each fall. Dale Sprankle also started the NCAA small college cross country

run.
N ) In 1947, he revived baseball as a varsity sport at Albion and coached the teams for two
years. In addition, he ma.ntained an active career as an official for basketball and foctball.
Duning World War II he corresponded with Albion alumny in the service, writing an
esumated 30,000 letters to men all over the world. Mr. Sprankle had been in poor health
since his rcurement from the college in 1959, In all he served as director of the athletic
program at Albion College for 18 years.
An ardent golfer when his health permitted, Dale Sprankle was a member of the Sigma
Nu fraternity and active in the Albion Rotary. He belonged to the Methodist Church.

.

Solon B. Sudduth (1908-1963)

Dr. Solon B. Sudduth, professor and head of the Departtnent of Physical Educauon, George
Peabody College for Teachers, Nashville, Tennessee, died of a heart attack July 18, 1963.

In addition to his wife, Mrs. Dorothea Sudduth and mother, Mrs. S. B. Sudduth, Sr., he is
survived by a son, Dr. Solon Scott Sudduth, Boston City Hospital, a daughter, Susan, a
student at Sweetbriar College, Virginia, and two grandchildren.

He was born April 2. 1908, in Carbonlull, Alabama and attended public schools in
Alabama. He was graduated in 1929 from Huward College in Birmingham. He began his
professional career in 1929 at Georgetown College, Georgetown, Kentucky, as instructor in
health and physical education, director of intramural athletics, and freshman coach of
basketball. football, and track. For the next three years he served as a teacher and as
director of the basketball and football programs at Goodwater (Alabama;, High School.

Dr. Sudduth was next associated with Alabama College Training School, Montevallo,
Alabama, as director of athletics. After 2 short time he began, in 1935, a five year period at
Henderson State Teachers College, Arkadelphia, Arkansas, as dean of men, director of
health, physical educatun, athleuss, and intramurals, and head coach in football, basketball,
and track.

Dr. Sudduth obtained his M.A. (19%4) and Ph.D. (194]) degrees from George Peabody
College for Teachers. During 1940 42 he served as professor of education at Livingston State
Teachers College, Livingston, Alabama. He rcturned to this institution as dean of men after
World War II naval reserve duty. At his death he was 2 Captain in the U. 8. Naval Reserve.
Solon completed 20 years of sausfactory service in the Naval Reserve and commanded Naval
Reserie Rescarch Company 618 for ten yedrs.

Solon Sudduth joined George Peabody College for Teachers in 1946 as head of the
Departmment of Physical Education where he served as major professor for 41 doctoral
cand.dates in the physical education department. He was active on numefous major college
committees and served the community extensively in leading roles. '

His professional actiyties were extensive, ranging from dclivering addresses, providing
consultant services, and making school surveys to serving as president of the Southern
Dustrict, AAHPER. He held nauonal and distsict committee chairmanships in the AAHPER
and was president of the Tennessee College Physical Education Association in 1960 61. In
1962 he was named an official delegate to the Presidents Conference on Occupational Safety
in \Nashn‘:lion. and was honored in 1962 by being named Chairman of the NEA National
Commussion on Safety Education. Dr. Sudduth received honor awards from the Southern
District. AAHPER, and the Tennessee Association for HPER.

The sincenity with which he advanced the field of physical education, the individual
guidance he extended, the respect receved from his friends, colleagyes and students, and
the idcals for which he stood will ever remain high in the memory of those who knew him. .
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Ralph H. Young (1889-1962)

Ralph H. Young, retired athletic director at Michigan State Univernsity, and member of the
state legislature, was born on December 17, 1889 at Crown Point, Indiana. He died at age
72 of a coronary attack on January 23, 1962 in East Lansing. y
His colorful career started in Indiana where he compeicd as a seventh and eighth grade
pupil with the high school football team, the tules then permitting this. He subsequentiy
played four years of football and basketball and was a weight man in track. Enrolling at
the University of Chicago in 1912, Mr. Young played foot der Coach Alonzo Stagg.
After five terms at Chicago, he mnsfcn? to Washington and Jeff College, Washington,
Pennsylvania. Under Coach Bob Fowell he in scoring as a fullback in 1913. He
held the college records in shotput, discus, hamme?}, and javelin throw and sang in the glee =
club. He graduated from Washington and Jefferson with a B.S. degree in 1915,
_Mr. Young’s first position was that of head coach of football, track, and basketball at
Depauw University, Greencastle, Indiana. After one year there, he transferred to Kalamazoo
College where hé spent seven years. World War I intervened, and in 1918 the U. S. Army .
Signal Corps sent him to the University of Mickigan for training. Since student soldiers were
eligible to play sports under wartime regulations, he was invited to report for football by
Coach Fielding H. Yost and played part of that season as a 28-year-old tackle. After discharge
fropr the army, he returned to Kalamazoo College. There his t set an unparalieled
record by winning 24 out of 28 Michigan Intercollegiate Athletig Association (MIAA)
championships in the four major sports. ,
In" the fall of 1928 Ralph Young ¢ the athletic director, professor of physical educa-
. tion, and head coich of football nd track at Michigan State, He coached , football from
192327, and continued with track for 18 years. The pressure of administrative duties forced,
him to leave coaching in 1941. During his ferm at East Lansing, Michigan State grew from
a small college of 2,143 students to a pfajor usiversity. Much of the athletic faalities and
expanded curriculum were developed ynder his guidance. The new Spartan track was named
in his honor. With MSU’s admittance o the Western Conference in 1948, Ralph H. Young's
\efforts were apparent. In all he served MSU for 31 years, retiring from his directorship in
1954. After a year's leave of absence, he was named assistant director of alumni relations.
Then, in 1956, he ehtered the realm of politics. At the time of his death he was in his third
term as a2 Republican member of the state house Ef representatives, He served as chairman
or member of several committees in the legislatur
Ralph Young's professional endeavors were broad in scope. He served as a charter member
of the college football and track association in 1929, In 1926, together with Knute Rockne of
Notre Dame, and Conrad Jennings of Marquette Unitersity, he formed the Central Collegiate
Athletic Association. An assistant U. S. Olympic track coach in lQ&E.—MLXq_Eg&‘c]Eairmm.
thirty years later (1952), of the national collegiate ‘Olympic fund campaign. In all, tre was -
an administrator of college physical education and athletic programs from 1915 to 1936. .
An Episcopalian by faith, he was active in the civic and social life of his community.
Among his professional memberships were the NCPEA, the American Football Coaches
Assodiation; U. S. Olympic Association; Michigan AAU; and the Michigan Sports® Sages,
Of jolly, rotund Ralph H. Young, Governor John Swainson said, “Rep. Young . . . had
respect i every area of Michigan. His work with young people represents a great contribu- \
tion that will always be remembered.” President Hannah of MS.U. stated that Mr. Young ‘
did much “. . . to build the reputation of the univenity for excéllence in athletics through
/hi.s persanal qualities of friendliness, patience, and honesty.”

ERIC | ' -

e .




&

ERI

. . NOMINATIONS COMMITTEE

The Nominativns Committee has complied with the constitutional requirements Yof the
Association as well as with the Operating Code of the Committee in seeking candidales for
the offices of president-elect, counal member at large, and secretary-treasurer for 19

We have, in addition, made two recommendations to the Constitution Committee r ding
recommended changes relative to the appointment of the committee and the numbbr of
cand.dates for cach office. Each of these recommended changes was submitted to the member-
ship fur approval by the Constitution Committee at the first General Session of this Associa-
tion at the 1364 meeting in Dallas. The recommended changes were approved and will be
incorporated in the Constitution. -

We recommend to the Association the following candidates for president-elect,

Burris Husman, University of Maryland
Henry Shenk, University of Kansas AN
Arthur Weston, Rice University L Y, / ) -

We recommend to the Association the following candidates for council membet at large.

Charles Rovacic, University of California, Davis
Vernon Sprague, University of Oregon.

We recommend to the Association the following candidate for secretary-treasurer.

-

David O. Matthews, Illinois University .
Respectfully submitted
R. E. Jamerson
Chairman

. * PUBLIC RELATIONS COMMITTEE

ACTIVITIES FOR THE YEAR

Since the present Operating Code for the Public Relations Committee of the NCPEAM
had not becp reviewed for three years, cach member of the committee was mailed a copy
of the code and asked to meke-any Necessary revisions or amendments to the matenal in the
code. Since no recommended changes were suggested by the members of the commaittee, noue

~were presented to the chairman of f{z Operating Codes Committee for action by the
Executive Coundil, .

Since the committee for 1962 learned that a great many of our professional pebple were
not aware of the NCPEAM and uts activities, the committee decided to pursue one of the
recummendations made by the committee last year relative to the contact of physical

seducators wn many of the colleges and universities from which we do not have membership
in our Association. The committee found well over 500 such schools.

Leuters were written to the person in charge of physical education in ecach of 278 colleges
and universiies. The purposes of the letter were to (a) point out the existence of the '
NCPEAM, by emphasize the importance of NCPEAM as a professional organization, (c)
point out the areas pursued by the NCPEAM for the advancement of physical education,
) suress the dugh quality of the annual meetings along with the matenal included in the
Proceedings, and (e; encourage the possibility of membership of those physical educators
witli fugh ptrsunal and professional qualifications, A copy of the letter 15 included with this
report.

RECOMMENDATIONS .

It 18 recommended that (a) the project for this year be continued by the committee next
year and (b the committee prepare an informational type brochure or pamphlet aboyt the
NCPEAM. This type of publication could be used by the membership and publicity
committees as well as by.the public relations committee.

- . Respectfully submitted
’ Gene M. Asprey
' Chairman

»

r A
Full Tt Provided by ERIC.

%




L4

December 16, 1963

As 2 part of the function of the Public Relations Committee of the National College -

" Physical Education Association, I am writing to physical educators in many colleges- and
universities to remind them about one of our most outstanding professional organizations,
the NCPEA. It would be of mutual benefit to the Association and to professional people
such as yourself if you would take some time to discuss the Association with your colleagues
and friends in physical education. - ¢

The Nationa llege Physical Education Association, founded in 1897, is 6ne the
most active and highly regarded professional organizations in the general field of %.
physical education, recreationwand athletics. Its objectives relate to the advancemenfRof
physical education in institufions of higher learning, including: the basic instructional
program; intercollegiate athletics, teacher education, and such other activities as may be
assigned to a given college department.

The annual meeting of the NCPEA is of outstanding quality, and all of the discussions
and activities are reported in the Annual Proceedings published by the AAHPER. The
meeting this year will be held January 8-11 at the Baker Hotél in Dallag Texas.

Though membership in the National College Physical Education Association is limited
to those who possess such personal and professional qualifications as the Association deems
nhecessary to maintain its high place among the leading professional organizations, I am
sure that there are many qualified people who have not ad the opportunity to consider
the possibility of membership in the iation.

If you or any of your associates are interested in additional information relative to the
NCPEA 1 suggest that you write to Dr. David O. Mattlews, Secretary-Treasurer, 205 Huff
Gymnasium, University of Hlinois, Champaign-Urbana, Illinois.

Sincerely yours
Gene M. Asprey
Chairman

. RESOLUTIONS COMMITTEE

1 Suggested changes in the operating’code were made to the Executive Council through
the Operating Codes" Committee.

2. No proposed resolutions from the members have been submitted to the Committee. The
Committee has submitted the following resolution to the Executive Coundil.

WHEREAS, this has been 2 most productiye conference, and WHEREAS, the arrangements

and accommodations have been so completely planned, BE IT RESOLVED that the

NCPEAM extend its apprediation to. The Convention Manager, James Standifer, and his

staff, the Convention Bureau of the City of Dallas, the Officers and program participants of

the Associztion. - > )

. Respectfully submitted

. ’ . Deane E. Richardson

Chairman

-~

OPERATING CODES COMMITTEE

Thé Operating Manual of the NCPEAM was reviewed by members of the Operating Codes
Committee. Selected sections of the Manual were carefully studied by the chairmen of all
Standing Committees. Many minor changes 11t the Operating Manual were recommended to
the Executive Council. The most extensive recommendations concerned the Operating Code
of the Membership Committee in an attempt to strcamline and improve the working capaaity
of . this Committce. Several suggestions were also made relative to the procedures of the
Executive Council. : . :

Several issues and questionable items were referred to the Executive Coundil for discussion.

It is recommended that thc'Q?cnling Codes Committee be established as 2 Standing
Committee, , (7 . '

- : Submitted by
T Rich Donnelly *
Chairman

continving committee.
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president's committees .
CONFERENCE- TIME AND SITE COMMITTEE

The Time and Site Committee, has recommended that ‘/Imncapohs be the site of the 68th
Annual Conference. Richard Donnelly, Director of the School of Physical Educauon, Univer-
sity of Minnesota, has agreed to provide the leadership) for the Conference through the
faculty of the Departmient of Physical ucation for Men!

The recommendation for the site of, the 69th Annual Conference was the Eastern Zone.
No recommendation concerning the time for eithér conference was made. )

, Submitted by
< Deane E. Richardson
’ Chairman

EDUCATIONAL TELEVISION COMMITTEE

This large committee found it impossible to hold
past year. All of its business, therefore, has been

Requests for the results,of the Committee’s 1961
Education,” are still bcmgré;cwcd The commit
of that study, ° .

Members of the commitiee have visited or ¢ esporided with the schools, colleges, and
universities kno‘v,p*‘t/: be using television in phyfical education and/or health education. In
this way, the committee hopes to gather inforfuation concerning current developments in
the use of television as an.jpstrugtional tool in fhe schools and colleges. It purports to scrve,
at least temporarily, as a clearing house of information.

Libraries of recorded materials for use via television are now being developed in thc
United States. Video tapes in clcmcnlary school physical_education, elementary school health
instruction, and college health instruction are now available at. Great Plains Regional
Instructional Television Library, University of Nebraska, Lincoln 8, Nebraska. Certainly,
professional physxczl educators nged such ipformation, and an agency to gathér and dumbulc
the information is an importufit professional need today.

The Central Michigan Educational Television Council, Central Michigan University, Mt.
Pleasant) Michigan, reports 2 research project in the use of instructional television in
physical education. Professor Esther LaRowe hopes to have results available at the end of
1964. This,is the only new study reported to your committee during the year.

The Educational Television Commiftee directs your attention to a course being offered
via television by Dr. A. F. Brainard of St. Cloud State College, St. Cloud, Minnesota, as a
new direction in our field. This courss, "Current Concepts in Physical Education for the
Classroom,” 1s planned to help the clementary and scrondary teacher of physical education
to more adequately meet the needs of children in a well planned, broad, and varied program.

Students taking this course for credit wxll

ting of its members during this
nducted by correspondence.

udy, “Instructional Television in Physical
has continued to distribute the results

Complete assngnmcnts as directed in the syllabus. ° b
Take 2 final examination.

Graduate students will complete an additional assignment. '
Travel to a central location threg (3) tumes for discussion with the instructor and other .
class members.

W OB ND
P A

Dr. Brainard teaghes his course over Station KTCA, Channel 2, St. Paul, Minnesota to a
class of 140 students. This may well be part of the future look of inservice education,
extension work, and graduate study”in heaith and physical education. . )

The Educational Television Committee has volunteered its services to the National Office
of the American Association for Health, Physical Education, an ecreation to gather all
the information available conceming instructional and educatioffal television in health,
physical educauon, and recreation. As of this writing, no raponsc has been forthcoming. It
scems wise, however, to cooperate with the National Office in compiling a2 mailing list of
schools and colleges using instructional television, the results of rescarch, and lists of
recorded materials available for television, and in distributing this information.

The Midwest rrggram ongpirborne Television Instruction, Purdue University, Lafayette,

- b
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Indiana, has been encouraged by your committes to include physical education and/or
h&ellh education in its offering. The committee has offered its services as a consultant in
the procurement and development of appropriate television materials. Dr. Ben A. Bonhorst,
Director of the Educational Services Division, has acknowledged our recommendation and
assures us that it will be included among the items reviewed by the Advisory Commission
on future curriculum developments in MPATI. Our committee encourages the members of
the National College Physical Education Association, especially those in the Midwest, to seek
every opportunity to engourage MPATI to develop materials in health and physical education.

In the latter part of this year, your committee became aware of the lack of information
concerning the use of instructional television by the colleges and universities in the United
States. It decided, therefote, to conduct a survey to locate those colleges and universities
making some use of television in health and physical education. An appropriate questionnaire
was developed and approved by the committee. Each committee member was assigned the
responsibility for distribution of the questionnaire to the institutions of higher education in
several states in his section of the country. Mailing lists were constructed from the Blue Book
of Athletics and the Educatiolyal Directory for Higher Education, pl}blished by the U. §.
Department of Health, Education, and Welfare. While returns are not complete as of this
writing, the following information is available: .

Returns have been received from 473 colleges and universities covering 35 states and
Canada. Of-the institutions represenjed by these returns, 107 or 22.6 percent make some use
of television in physicat education, health education, and/or athletics. These uses varied
from televising home basketball games via closed circuit television at one college having a
very small seating capacity in its gymnasium so that all students could see the games, to the
televising of lessons in professional preparation in physical education. Television is used by
at least one college or university in 28 of the 35 states and in Canada. Apparently the use
of this relatively new electronic device in physical education is not limited to a particular
geogiaphical section of our country. . .

The following is a summary of the information provided by the 107 colleges and

. universities using television:
No. of Colleges and

Universities Types of Telecasts L]
. 67 . Athletic events and contests .
41 ' Public relations shows
27 Educational programs for general community in physical education
12 Educational programs for general community in health instruction
8 Professional education for in-class; viewing o
8 Professional education for out-of%lass viewing
8 Physical education for out-of-class viewing -
7 Health instruction for in-class viewing
4 Health instructidn for out-of-class viewing
‘ 3 Physical education for in-class viewing

No. of Colleges and

Universities s Sources of Materials Telecast
. G 14 Design-and produce loca) telecasts . .
’ 8 Use recorded materials (films, kinescopes, video tapes)
No. of Colleges and '
Universities A Type of Facility Used
54 Local commercial station .
13 Closed circuit television system
12 Institution's educational TV station
6 Local educational TV station

In addition to the above data, the questionnaires received have contained many comments
indicating that television is to become increasingly important in many colleges and umiversity
programs of health and physical education. Some typical examples follow:

. \ .

We hqve been requested to do a weekly television program of physical education for the
general \community. . «, .
Our univrsity now has its own TV Office and we should be using it in 1964 or 1965.
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television with another university,

We are now beginning to plan for cxtcmxon work L:?yncal education over closcd circuit
Our new building is designed for use of closcd ciredit television.

.

A list is now being constructed of all colleges and universities reporting a use of television
in health and/or physical education. The ‘completed list will be available to all interested
persons through the committee by May 1, 1964,

On the basis of its work during this year, lhc Educational Television Committee
recommends:

1. That further study be conducted by the committce in the use of television in physical
education and health education.

2. That the NCPEAM and 1s members cncouragc and conduct research studies in the
utilization of instructional television in physical education and health education.

3. That the NCPEAM and its members encourage schools and colleges to develop and
exploit the public service programs on local commercial television stations rather than
allowing “pscudo-physical educators” to commercialize on the physical fitness interests
of the gcncral&x lic.

4. That the NCPEAM through this committee make a concerted effort to collect, consoli-
date, and distribute lhc research and information concerning the dcvclopmcnt of
educational television in health and physical education.

5. That the NCPEAM through this committee volunteer to work with the National Office
of the AAHPER on the development and use of television in physical education and
health education.

Respectfully submitted
C. G. -fogon
Chtnrmtmr

RESEARCH NEEDS COMMITTEE

Last year in San Francisco, one of the research section meetings was devoted to the possi
bilities of cooperative research by institutions represented in the NCPEAM. This topic was
essentially an outgrowth of the Alley Report with its various ramifications. At that meeting
you may recall that prcscntauons were made on. (a) the need for cdoperative research,
(b) possible methods of cooperation, (c) the areas of nceded research, and (d) the problcms
involved in cooperative research. Follownng the pracntanons, thase in attendance at the
meeting were divided up into so-called “buzz groups™ for the purpose of discussing the
feasibility of cooperative research along with methods of implementation and direction.
While the comments of the participants ranged from highly favorable to highly critical, the
concensus of the group leaders was that the response to the idea of cooperative research by
the NCPEAM was favorable. 4

At an Executive Council meeting in San Francisco, past president Dick ]amcrson proposed
that a Standing Committee on Research be established by the NCPEAM and, further, it was
suggested that potential membership and a policy of membership rotation be studied.

At the Executive Council meeting in Minneapolis, the plan.for a Standing Committee on
Research was again discussed. The Executive Council voted to bring the proposal for the
establishment of such a committee to the membership for a vote at the Dallas meeting:

The commuttee, which would be appointed by the prmdcnt and approved by the Exccutive
Council, woul@avc the following basic funcuons. .

1. Identify the ma]or areas for meeded rucarch by the NCPEAM.
2. Identify priority problems within the list of major areas for needed research.
3. Initiate research projects which lend themselves well to 2 multi-institutional approach.

The cstablishment of a Szanding Committee on Research would be a significant step
toward cnabhng the NCPEAM, to function on a year around basis and to assume a more
important voice in the field of ‘physical education.

M. President, I move that a Standing Committee on Rcscardx be created by the NCPEAM.
: Respectfully submitted
i Fred Roby

. Chairman
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‘ ' __JOINT COMMITTEE
ON PHYSICAL EDUCATION AND ATHLETICS

joint committees

| The American Association for Health, Physical Education, and Recreation has just pub-

ed the report of the Second National Athletic Directors Conference. This booklet
summarizes the conclusions agreed upon by the discussion groups and can be obtained from
the AAHPER in Washington, D. C.

A ermanent Joint Committee on Physical Education and Athletics was formed in January

5 by three national organizations. the American Association for Health, Physical Educa-
uon, and Recreation, the College Physical Education Association, and the National
Collegiate Athletic Association.

The functions of this Joint Committee are: :

1. To study, discuss, and make recommendations on problems of mutual interest in the field
of phy;i}l education and athletics for men.

2. To formulate plans for the composition and distribution of factual information of
national interest pertaining to physical education and athletics.

3. To gather information and make studies of trends in physical education and athletics’
which are of common interest to the organizations represented.

4. To act a3 an agency for interassociation relationships.

Each of the parent organizations appoints three men to serve on the Committee for terms
of three, years.

The Joint Committee considered the idea of a national conference for athletic directors
for several years. The need for such a national conference has been,apparent for some time
since athletic directors, in general, are only products of experience. There are no training
courses or separate and distinct areas of knowledge or literature available for the develop-
ment of athletic disectors. The Joint Committee held the first National Athletic Conference
in Louisville, Kentucky, March 21-283, 1959. Because of the success of the first National Con-
ference, a second conference was scheduled again in Louisville, Kentucky, March 22-28, 1962.
Without the encouragement and support ¢ of the three parent organizations, the Conference
could not have materialized.

Approximately 200 athletic directors of coilcgu and universities from most secnons of the
United States were in attendance for the second National Conference for Directors of
Athletics held at the Sheraton Hotel in Louisville, Kentucky on March 22-23, 1962. The
Conference was sponsored by a Joint Committee representing the American Association for
Health, Physical Education, and Recreation, the College Physical Educition Association; and
the National Collegiate Athletic Association. James Long, University of Toledo; Ray Duncan,
West Virginia University, and Roswell Merrick represented AAHPER. Lysle Butler, Oberlin
College, Martin Rogers, Brockport State Teachers College, and Mike Gary, Western Michigan
University, represented the NCPEAM. The NCAA sent Mox Weber, Hamilton College, Edwin
Kimball, Brigham Young University; and the confcrcnce chairman, Richard Larkins, Ohio
State University. B

The conference theme was “The re-emphasis of the eduauonal values of athletics: the
responsibility of the director of athletics”, and the stated objective was YTo determipe how
the athletic administrator can strengthen the program of intercollegiate athletics in his own
institution.” The major areas of concern dealt with were lhc following:

1. The rel§t/ ion of athletics to physical cducauon and to general education,

2. The aims, objectives, and purposes of athletics.

3. The responsibility of.the, director to his staff, faculty, administration, and the general
student body. )

The statement of Gen? Principles as given in the Report is of especial interest:

We believe that instructional, recreational, and competitive opportunities should be

,
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extended to every man and woman in the college and university through the following
programs: '

1. A sound basic physical activity instructional program
2. A broad recreational program v

. 3. An extensive intramural program
4. A sound intercollegiate athletic program. .

AN

This involves providing a broad program of activities, adequate facilities and equipment,
qualified leadership, and sufficient financial support. To promote these activities there must
be s¥mpathctic encouragement and understanding from the university administration and
faculty. The welfare and total fitness of all students should be the leading.pringiple in the
administration of the programs. N )

These programs should be conducted by an organized framework similar to other admin-.
istrative divisions within the university. The administration should remain in an educa-
tional context and regular committee structure and faculty athletic advisory councils
should be utilized. All coaches and athletic administrative personnel should maintain the
standards of personal and professional integrity, instzuctional skill, and regard for the
personality of the student as expected of other tcachis}rg personnel. It is desirable that the
college and university adopt $6ufd educational ,policies regarding the program of
intercollegiate athletics. i .

All coaching and athletic administrative personnel should be full-time employees of the
univessity, preferably in the department of physical education and athletics. We should
recommend and employ only professionally prepared teaching personnel. Occasionally it
may be desirable to utilize sgecialists as resource people and consultants, but they should
not be placed in control of t rogram. , ¢ ‘

All coaches and athletic administrative personnel should provide and participate in a
continuous program of school-community relations designed to emphasize the educational,
health, sogial, and recreational values as integral parts of the educational curriculum.

¥
The Joint Committee will continue to serve the three parent organizations.

. Respectfully submitted
PR - &. K. Butler

. P Chairman

JOINT COMMITTEE ON RHYSICAL EDUCATION
FOR COLLEGE MEN AND WOMEN

The members of the NCPEAM Joint Committee met with the combined AAHPER,
NAPECW group on May 3, 1963 in Minneapolis at the AAHPER meetings. The following
itelys of business were conducted: .
ose individuals who participated in the Washington Conference (October 21-24, 1962)
were assigned specific duties re encouraging the holding of regional conferences on
ical Education for Collcgc Students, a Discussion Guide, would cominucgto serve
until\the task is accomplished. ~
¢ prepatation of the manuscript The Case for Physical Education with the hope
ill be ready shortly after January 1964. v
he status and work of the President’s Council on Physical Fitness, and its
relationship, to the three professional organizations represented on the Joint Commuttee.
Study of sheNtole of the U. S. Government re support of U. S. Olympic teams.

That th¢ Comymittee concern itself with cooperation in finalizing action on the new
publicatipr, Quegt. This has been accomplished. -

That th¢ Committge encourage all three associations to contribute financial support to
joint projects. . :

that it
. Study of

s

.
bl

&

Respectfully submitted
Charles R. Kovacic
Chairman
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*Attended 1964 Convention

SALpeeon, Curris J., EAD. (1950~59)
University of Texas -
Austin, Texas

ALTMAN, GEORGE ], M.Bd. (1936-55)

202* Belmont

Los Gatgs, Ca‘l_ifomiz

BruowMer, C. E, M.Ed4_£1930-54)

Gettysburg Coll

chysbg Pcngylvamz .
" Brown, Husext E.. PhD. (1947

16416 Camelia Terrace 3

Los Gatos, California

BroWnrLt, Currrorp L., PhD. (1930-61)
25 W ord Road
Avon, Coanecticut

JAMES E., MA. (1936-60)
wi
Wﬁm,ﬁn}a&m ’

CaMpRELL, WALTER, M.Ed. (1928-54)
University of Rochester
Rochester, New York

Crarp, Rawo'm C. MD. (1906-45)
Box 1972
Estes Park, Colorado

Evans, Harotp M., BPE. (141-60)
25 Prospect St
Falmouth, Massachusetts

Ferzee, ROBERT A, MA. (1925.52)
University of North Carolina
Chapel Hill, North Carolina

GAuTHIER, GrORGE E., BS. (1925.55)
Olio Wesleyan University-
Delaware, Ohio

" HAnsen, Canvie, DDS. (1926-55)
149-45 Northern Bivd. .
Flushing 54, New York
Harston, Jorn M., EdD. (1934-59)
154 Nobscot Rd, RFD. #1
Sudbury, Massachusetts

Housz, Howaro H,, Ph.D (1952-55)
Box 203 .
Asotin, §Washington

(1) KeLeen, Lous F., PhD. (1923-59)
1340 Keston St.
St. Paut 6, Minnesota

e
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’ (2) Past Secretary-Treasurer

. HONORARY MEMBERS .. E

~

KrraUTH, Ronmj H., BS. (1932-59)
Yale University
New Haven, icut

Kmu/muct T.
249 Wzshmgton Ave,
Kingston, New York

(1) LivinesToN, WaLTER ], BS. (1922 -52)
333 12th Ave.
Indian Rocks Beach, Florida

-. Locke, EbwiN A, MD. (193746) )
Wiltonr, New Hampshire ¢ v
(1) Luesrmng, Frep W, {1920-51)

314 N. Chester Rd.

Swarthmore, Pennsylvania

(1) MaxsH, ALLisoN W MEd. (1922.58)

62 Hillcrest Place

Ambherst, Masachusem

‘Masiry, A. L., MA. (1945-60)
University of Wisconsin l
Madison, Wisconsin

(1) (2 MeTcarr, Tromas N, MA. (1920-56)
1208 San Miguel
Santa Barbara, Cahfornxa

(l)l(m:azu.. ELnmx D., PhD. (1951-58)
ersity of Michigan A\
Ann Arbor, chh’m

Nasu, Jav B, PhD. (19275

40 F.zsiI 10th St. . ( ? 2

New York, New York

(1) Nicuors, Jonn H.,, MD. (1918-55) -
Oberlin College .
Oberlin, Ohio

Oups, Lroyp W, Ph.). (1931-62)
Eastern Michigan College -
Ypsilanti, Michigan

OLsoN, Cart, BS. (1933-59)

MA. (195248) ¢

' 515 Glasgow Road

Pittsburgh, Pennsylvania .

PATTY, WiLtaro W., PhD. (1949-58)
1 Artists Drive
Nashville, Indiana

(1) PrExTYMAN, Arsexr I, B.PE. (192049)
Hamilton College
Clinton, New York
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Raazz, Howarp W, M.S. (1950-57)

1148 S.E. Powell Blvd.
. Portland, Oregon

" Rz, Grozce L., B.AA. (1921-60)
Miami University
Oxford, Ohio
ROCKAFELLER, HAxzy ], P.B. (1932-62)
Rutgers University
New Brunswick, New Jersey

(1) () Scott, Hazxy A, PhD. (192359)
Box 4726
Carmel, California

Stacc, AMos A., Sk, BA. (192047)
127 W. Euclid Ave.
Stockton, California

STAGG, AMOS A, Jr., MA. (194l«61)

2113 Magnolia 'Road

Homewood, Illinois

(1) StaLzy, Sewarn C., PhD. (1927-61)
. University of Illinois

Urbana, Illinois

—A—
ABxaHANM, JoszPH N, MS. (1955)
Hobart College

Geneva, New York

ApaMs, Joux R., MS. (1964)
Eastern Michigan University
Ypsilanti, Michigan

*Abaums, L. CarroLr, EdD. (1937)
Columbia University

New York, New York

Apams, Mtk K., EA.D. (1962)
University of Tampa

Tampa, Florida

*ADAmsS, Wnuam C, MPE. (1264)
University of Illinois

Champaign, Illinois

*Apte, Doxarp, Ph.D. (1948)
Chico State College

Chico, California

ADLER, JACk D., MS. (1964)

506 W. Twain
Clovis, California 4

¢ ALEXANDER, Lours A, MA. (1931)
University of Rochester
Rodlcte:r, New York .

ALLYN, ERNEST MARVIN, Jr, E4.D. (1947)
* University of orth Carolina

Chapel Hill, North Carolina

ALpeN, Noar, MS. (1962)

Pacific University

Forest Grove, Oregon

ALLEN, Ross L., . DrP.H. (1955)

State University Teachers College *

‘Ooruand New York

-
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Stresre, Rorexr L., M.A. (1958-60)
Pomona College
Claremont, California
SwamN, Lestie E., MA. (1927-43)
Tree Tops

Craigville, Massachusetts
Toouzy, Ixving F., BS. (1936-57)
University of California -
Davis, Cahfornia

TwrrcurLr, Arsext W, M.Ed. (1953-61)
Rutgers University

New Brut:.swick. New Jersey
Warracz, Staneey M., BS. (1932-59)
Unyversity of Maine

Orono, Maine -
Warraxer, Bexxy M., BA. (1949-59)

University of Texas
Austin, Texas -

(1) WiLLuwus, Jessz F, M.D. (1920-46)
Box 656

Carmel, California

*Arrry, Louis E, PhD. (l954)
State Univensity of Iowa

Iowa City, Towa

*ArosT, Rosexr A., MS. (1961)
Northwestern State College
Natchitoches, Louisiana

AxpersoN, Crar L., E4D. (1963) =
Ohio State Coliege

Poncatello, ldaho

AnpersoN, Exnest 'W., M.Ed. T1956)
Augsburg College |

Minneapolis, Minnesota

AnDERSON, Evcene W, MS. (1961)
Box 483

Kinsley,
AnpERsoN, [FLovp V., MA. (1961)
Alabama Collega_

. Montevallo, Alabama .

*ANDERSON, GEORGE F., Ed.D. (1954)
AAHPER, 1201 16th Street, N.W.

Washingtod, D. C. ~ -

Axp , Jackson M., PhD. (1949)

AAHP 1201 16th Street, N.W.

Washington, D. C. -

Anprews, PauL M., MFd. (1957)
Texas A&M College
College Station, Texas

Anrmz, Douminicr D., BS. (l962)
C. W. Post College
Greenvale, New York v

AnToNaccl, RosexT J., EAD. {1949)

School City Service .
620 10th Place ‘
Gary, Indiana




, . ArrezroN, LLoyp ©., MA. (1947)
‘United States Military Academy
West Point, New York

ArxzauvcH, Gress, MA. (1961)
Adrian College
. Adrian, Michigan

Arcz, Wiriax B, E4D. (1958)
Claremont-Harvey Mudd Colleges
Claremont, California

Asaro, James K., MS. (1962)
Univerity of Hawaii

Honoluly, Hawali

AsHzroox, Wnraxo P, PhD. (1929)
Ohio State University

Columbus, leio

*Asrrry, Gene M., PheD. (1960)
State University of Iowa

Iowa City, Iowa

AuLTMaN, CLFForp J., MS. (1964)
201 Park Place
Beaver Falls, Pennsylvania

—~B—

BacamaN, JorN C., EdD. (1958)
Chico State College
Chico, California
4Banry, DoN C, MA. {1964)
North Texis State University
Denton, Texas

* Bamrz, Saw, MA. (1962) °*
Men’s Gym #9
Universi o{' Arizona
Tucson, na .

Bam, Westzy D, MA. (l964)
RR #1

Baxzx, Bir B, E4D. (1962)
Arkansas Tech

Russellville, Arkansas

*Barcs, RoLaw E., M.Ed." (1964)
Univessity of Colorado

Boulder, Colorado .

University of Texas

) Dallas Texas

wyBaxrer, Crarcrs K., MA. (1962)

225 E, Evelyn Ave. .

BaLzy, JAMES A, PhD. (1954)
University of Connecticut .
Storrs, Connecticut

BALLENGER, FrANK, MA. (1949)
Rent State Umvcmty
Kent, Ohio R
Barrou, Ravrn B, J:.. MS. (1962)
University of
Eugene, Oregon
BANK, THeoDORE P., MA. (1949)
Athletic Institute
805 Merchandise Mart
Chicago 54, Illinois

, Woitiam H,, Jr, M.S. (1962)
Louisiana State University
Batod Rouge, Louisiana

g &
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Barnsta, Rosrxr C., MEd. (1960)
Wheaton College
Wheaton, Iilinois

Baxwow, Trouas E., BA. (1953)

Ausun, Texas

. 7
Bary, ALrero R, MA. (104
SoA:t,ltcm Methodist Univen?ty

BAxrow, HArotp M., E4D. (1949)
Wake Forest College
Winston-Salem, North Carolina

Barzow, Lroyp M., E4dD. (1957)
Southern Connecticut State College
New Haven, Connecticut

Baxtzuma, Davio C., EAD. (1948)
University of Colorado
Bouldcr, Colorado

«Eumory ‘G, MA. (1956)
Valparauo Umvcmty .
Valparaiso, Indiana

BAUGHMAN, WrLus J7) PhD. (1949)
University of Alabama Aa
University, Alabama .

Concord College

Athens, West Virginia

*Braroen, Franx W, EAD. (1953) :
Rice University

Houston, Texas

BzatTY, HaROD J., MA. (1958)
Fresno State College \
Fresno, California N
Brenrer, Linwooo G., MS. (1963)

U. §. Coast Guard Academy

New London, Connacticut ’

Bect, Evcene E, PhD. (1957)
Kearney State Teachers College
Kearney, Nebraska -

Becker, CuarLEs J., MS. (1963)

t

Aresham, Oregon v
BeGELMAN, JAck D, Ph.D (1951)
Hunter Colle‘?e T

Bronx, New York

Becenau, Dox, MA, (1956)

Queens -Coll

Fiushing, New York

Bruse, Jamss J., P.Ed. (1961)

Fort Hays Kansas State College ’ oo
Hays, Kansas

Bewt, Juuan, MS, (1968) -

Knoxville Coll

Knoxville 21, Tennessee

BexnicH, THoMas R, MA. (1962)
University of Denver .
Denver 10, Colorado
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Bmm, Bruce L., Ph.D. (1948)
Ohio State University
Columbus, Ohio

*BENNZTT, NORMAN, BS. (1956)
Ferris Ingtitute
Big Rapids, Michigan

BrxweTT, Rosexr J, MS. (1968)
Southern Oregon College
Ashland, Oregon

Benson, Davp W., M.S. (1959) .
San Fernando Valley State College
Northridge, California

.7 Bevton, Cam. W, EdD. (1957)
San Diego State. College
San Diego, California

BexcexoN, PRL C., Jr, MS. (1962)
Nicholls State, College
Thibodaux, Loumanz

Brxnavre, Ebmuno M., Ph.D. (1963)
University of California
vis, California

EXRAFATO, PETER R., BS. (1948)
/ University of Illinois
Navy Pier, Chicago, Illinois

BiaLir, Rarre E, MA. (1949)
Oberlin College

Oberlin, Ohio

Biexpaus, Freoericx W., E4D. (1957)
University of Colorado

Boulder, Colorado

Brunecsiey, Hosre, M.S. (1968)
University of Indiana

Bloomington, Indiana

Biscuo?r, Davio Cansy, PRD. (1958)

* Uniyersity of Massachusetts
Amhmt, Massachusetts

Bxsaop, Rocmx M., P.Ed. (1962)
+  Kent State ‘Univcmty
Kent, Ohio

\ Brszir, Lawxancy, MS. (1963)
Kansas Wesleyan University
Sabina, Kansas

BLACKBURN, RorExT R., M.A. (1960)
Louisiana Coll
Pineville, Louisiana

*Brese, T, Exwin, PhD. (1951)
Yale Unncrslgo
New Haven, Connecticut

BrytH, CaxL S., PhD. (1958) -
University of North Carolina
. Chapel Hill, North Carolina |

BONNETTE, ALLEN, M.A. (1963) .

124 Behan St. &
Natchitoches, Loumana

(1) *BOOXWALTEX, KarL W E4.D. (1938)
Indiana Universi
Bloomington, Indiana

160 e
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Bomng, WaxzeN ], EAD. (1953)
Long Beach State College .
Long: Beach, California

Bos, RoNALD R., M.A. (1959)
Kent State University H
Kent, Ohio . !

Bosco, Jaxes S, Ph.D. (1961) T
San Jose State College -
San Jose, Calhfornia

Bovarp, ALan ., AB. (1956)
Michigen Technological University
Houghton, Michigan

*BoweN, Kermh, P.ED. (1968)
Eastern Michigan University
Ypsilant, Michigan

Bowzn, Rosext T, Jx., PhD.
University of GcorguJ (1953)
Athens, Tgia

Bowzes, FraNk R., MA. (1962)
University of Gcorgla
Athens, Georgia *

Bowezs, Riciarp T., Ed.D. {1962)
University of South Florida "
Tampa, Florida

Bovce, S. Eucene, EAS. (1968)

David Lipscomb College

Nashville, Tennessee

*Boycnrerr, KooMan, Ph.D. (1949)
University of California .
Berkeley, California *

Bovp, Scoty, P.Ed. (1
Arkanggs AXM College
College H?ghts, Arkansas
Boves, CALVIN, MA. (1968)
Sacramento State College
Sacramento, California

Boyrr, Grorte, MA. (1964)
Chicago Teachers-College
Chicago, Illinois

Bracz, Davie K., Ph.D. (1924)
University of Texas
Austin, Texas

*BrabLEYFWniiAm B., PEd. (1962)
Sonth niversi
Baton R g, Louisiana

*BrapY, xce F., PhD. (1955)
Umvcmty of Tennessee
Knoxville, Tennessee

BrENT, ALLAN, M.A. (1968)
C. W. Post College .
P. O. Greenvale, New York

BricHaM, RoserT J., MS. (1962)
Northern linois University

DeKalb, Iliinois

*BroutwRL, D. SHELAY, MS. (1959)
Drury Coll

.

-

r

- Spnngﬁeld cgc Missouri
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Bunrzy, ELpoN D., EdD. (1943) Bucce, ELwyN, BA. (1957)
Texas College of Arts and Industries Stanford University
Kingsville, Texas Stanford, California
Bussuan, Leroy C, M.Ed. (1950) Bunpcaarn, Axer C., Ph.D. (I961)
Augustana College . South Dakota State College
Rock Island, Illinois . Brooking, South Dakota .
BrirTAIN, JAMES R., PEd. (1963)" Bunce, Wituam J., M.Ed. (1963)
13640 Birchlawn , University of Missouri
Dallas, Texas Columbia, Missouri R
Broor, MELvIN E., M.S. (1963) Bunker, HerserT, EA.D. (1962)
Bowling Green State University University of Missouri
Bowling Green, Qhio . Columbia, Missouri
BrooNEAUX, JOHN P, MS. (1963) Burermce, HEsry H,, M.A. (1964)
University of Indiana Spring Arbor College
Bloomington, Indiana yattsville, Maryland
BromLEY, RicrARD A., BS. (l&&) Burke, Rocer K., Ph.D. (1958)
Rockford College Occidental College
Rockford, Illinois Los Angeles, California
BroxzaN, Rosext T., MA. (1963) Burks, ARviL W., M.Ed. (1963)
1412 St. Francis Dr. . University of Arkansas
San Jose 14, California Fayetteville, Arkansas
BroTen, Grorce A., Ed.D. (1958) *BumnHAM, STANLEY, M.Ed. (1963)
University of Nevada University of Texas
Reno, Nevada , Austin, Texas
*BrowN, Howarp S., P.Ed. (1949) Burrus, Harry C,, Jr., EA.D. (1948)
Southern Methodist University Washington University -
Dalias, Texas - St. Louis, Missouri
*BrowNInG, WALtace E., E4D. (1958) BurT, JoHN J., Jr, D.Ed. (1963)
Idaho State University Temple Umvcxsit;
Pocaletti, Idaho - Philadelphia 22, Pennsylvania
Bruce, BEN F., MS. (1962) Busey, Davip G., M.Ed. (1964)
Indiana 'University Lycoming College -
Bloomington, Indiana ‘ Williamsport, Pennsylyinia
Bruce, RoserT, M.Ed. (1949) N ButLEr, Lystz K., PAD. (1930)
U. S, Military Academy Oberlin Colleg
West Point, New York Oberlin, Ohis
*BrumpacH, Wayne B., PhD. (1953) . Butoxx, HENRY A, MA. (1948)
University of Oregon American Udfrternational College
Eugene, Oregon ) Springfield, Massachusetts
Bryant, Frep O, E4.D. (1961) . *Bynun, WitLiam A, MS. (1964)
Arizona State University University of New Mexico
Tempe, Arizona Albuquerque, New Mexico
BrysoN, LEoNARrD, M.5. (1963)
Memphis State University —C~
Memphis, Tennessee CALDWELL, STRATTON F., MS. (1960)
BucHANAN, HENRY, MA. (1956) University of California
Texas Tech. Los Angeles, California
Lubbock, Texas Caserov, PETER J., MSS. (1960)
BUCHER, CHARLES A, Ed.D. (1953) 132 105th St., Saskatoon
New York University Saskatchewan, Canada
New York, New York CAMPBELL, DAVID A., M.S. (1955)
*Bucx, CHarLes R., M.E. (1963) State University of New York
University of Oklahoma Teachers College ,
Norman, Oklahoma Oswego, New York
Buenporr, RicHARD, M.A. (1964) CavpeerL, Roser? L, PhD. (1961)
Waterloo Lutheran University Winona State College
Waterloo, Ontario, Canada Winona, Minnesota

4
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CanprELL, WnLiaM R, Dip. (1959)
St. Lukes College
Exeter, England

Caren, Epwarp K., Ph.D (1956)
University of Tennessee
Knoxville, Tennm

Carz, WiLaur L., PhD (1962)
Furman University
Greenville, South Carolina

CarsoN, WiLLian B, MEd. (1964)
421 Park View Dr.
Girard, Ohio

*CARTER, RicHARD A, ‘M.A. (1964)
Southern State College

Magnolia, Arkansas

*Casapy, DonaLp R, Ph. D. (1961)
State University of Iowa

Towa City, lowa

CaTALDL, PETER P, MA. (1964)
Syracuse University
Syracuse, New York

- *Craniry, Jess E, Ph.D. (1962)
North Texas State University
Denton, Texas

Criacos, Louts G, EEd. (1964)
- 9814 Singleton Dr.
Bethesda, Maryland

Cuarree, Crarence C, MA. (1938)
Williams College

Williamstown, Massachusetts
*Cuerry, H. SrurceoN, M.A. (195])
Upiversity of Florida

Gainesville, Florida

CHESTNUTT, KarL G., M.A. (1953)
Kent State University

Kent, Ohio , '

CausTeENSEN, CHARLEY, M Ed. (1961)
University of Vermont
Burlington, Vermont

CHRISTENSON, IrvIN A, Ed. M. (1948)
Concordia College
Moorhead, Minnesota

CHrouser, HarvEy C,, M.A. (1953)
Wneaton College
Wheaton, Illinots

Ciszex, RAymonp A, Ed.D. (1955)
AAHPER, 1201 16th: St., N.W.
Washington, D. C.

Crark, EarL H, MA. (1964)
4162 Auburn Dr.

Royal Oak, Michigan

*CLARK, JaMEs RY, Ph.D. (1957)
State College of Iowa

Cedar Falls, Iowa

CrLAarkE, Davio H,, Ph.D. (1961)
University of California
Berkeley, California

Aruitoxt provided by Eic:

Crarxz, H. HarrisoN Ed.D. (1931)
University of Oregon

Eugene, Oregon

*CLAUSEN, MARION R., MS. (1962)
University of Arizona

Tucson, Arizona

Cray, Maunrice A, Ed.D. (1964)
University of Kentucky

Lexington, Rentucky

CravToN, Rosert D., E4D. (1964)
1220 Walnut

Wayne, Nebraska

CLowEr, RICHARD A., EAD. (1964)
413 Geneva Dr.
Westminster, Maryland

Crovp, En. L., Jr,, MA. (1964)
Adantic Christian College
Wilson, North Carolina <y,
Coss, Rosert S., Ph.D. (1964)

Tennessee A % I State Umvemq

Nashville, Tennessee

CocHRANE, CornELIUS R., Jr, M.A. (1954)
Johns Hopkins University

Baltimore, Maryland

Coprx, ALpeN C., E4.D. (1958)

Montclair State Teachers College
Montclair, New Jersey

*CocaN, Max, E4D. (1961)
Castleton State College ¢
Castleton, Vermont

CoLeman, Cecit N, M.A. (1961)
Fresno State College
Fresno, California

CoLcatz, Joun A., Ph.D. (1964)
513 E. 8th St

Greeaville, North Carolina
CorLins, BEN W., M.S. (1964)
Texas Western College

El Paso, Texas

Conger, RAY M., MA. (1956)
Pennsylvania State University
University Park, Pennsylvama |
Coxnroy, JonN J., Ed.D. (1949)
Princeton University
Princeton, New Jersey

*CooPER, GEORGE F\\]L, MA. (1950) .

Emory University

Emory, Georgia

CoorPEr, Joux M., E4d.D. (1954)
University of Southern California
Los Angeles, California

*CoopPex, SAMUEL M., E4.D. (1954)
Bowling Green State University
Bowling Green, Ohio

Coorwoop, WiLLiam K., M.Ed. (1962)
University of Arizona

Tucson, Arizona

——




CoprzLAND, LrLAND C.,, MA. (1962)
Nebraska State Teachers College
Kearney, Nebraska

Corey, H. DAN, Ph.D (1949)
State Teachers College 2.
Lock Haven, Pennsylvania

Corots, Harowo J., Ed.D. (1958)
State Teachers College
Frostburg, Maryland

*Corrry, VAucHN, MA. (1963)
New Mexico State University
University Park, New Mexico

(1) CornwELL, OLIVER K., Ed.D. (1931)
University of North Carolina
Chape! Hill, North Carolina

Corniz, Brucz A., MS. (1962)
Denison University .
Granville, Ohio

CosTa, FELix T., MA. (1960)
Los Angeles State College
Los Angeles, California

*Costrrro, Joun J., MS. (1961)
Springfield College
Springfield, Massachusetts

CosTELLO, RICHARD A., M.S. (1956)
Gorham State Tachcn College
Gorham, Maine

Cotrrrir, Epwin B., EA.D. (1961)
West Chester State College
‘West Chester, Pennsylvania

Cousins, Georce F., D.P.E. (1955)
Indiana University
Bloomington, Indiana

*CrasTrEE, WiLLIAM L., Ed.D. (1964)
East Texas State College
Commerce, Texas

- CrarT, LEsTER, MA. (1963)
.Georgetown College
Georgetown, Kentucky

CrATTY, BryanT ], EdD. (1958)
University of California
Los Angeles, California

Crawrorp, Ronawp L., M.A. (1963)
Adams State College
Alamosa, Colorado

CrEswnLL, qu.m: H., Jr., Ed.D. (1958)

College of Physical Eduauon,
University of Iilinois

Urbana, Ilinois

Crocxrr, EDWARD A., BS. (1960) ¥
Massachusetts Institute of Technology
Cambridge, Massachusetts

Crowz, WaLter C,, E4D. (1958)
Long Beach State College
Long Beach, California

Aruitoxt provided by Eic:

*“CuLLum, WL H., MA. (1963)

University of Southern California
Los Angeles, California

Cummisky, Kennern, Ph.D. (1963)
Oregon College of Education
Monmouth, Oregon

Currron, THoMas K., Ph.D. (1929)
University of Illinois
Urbana, Illinois

sCutLer, RussziL K., Ph.D. (1955)
University of Washington
Seattle, Washington

CuTTER, A. Ross, Jr.,, MA. (1962)
Whitworth College

Spokane, Washington

Cyrers, VINCENT A, MA. (1957)

Colorado State College
Greeley, Colorado

—D—
DaLxs, Grorer G, M.A. (1957)
Western Michigan College
Kalamazoo, Michigan

DANEL, Jurs V., MS. (1964)
33 Moccasin Trail

Don Mills, Ontario, Canada

(1) DANIELS, ARTHUR S, EAD. (1941)
Indiana University

Bloomington, Indiana

DanieLs, NorMaN J., MA. (1959)
Wesleyan University

Middletown, Connecticut

JDAuER, Vicror P., Ph.D. (1958)
Washington State University
Pullman, Washington

DaucreRTY, JouN B, Ph.D. (1953)
Indiana University
Bloomington, Indiana

DaAvies, GoMEr, M.Ed. (1963)
Swarthmore College
Swarthmore, Pennsylvania

Davies, James E., M.S. (1963)
Winona State College
Madison, Wisconsin

*Davizs, Josern E, MA. (1959)
Colorado School of Mines
Golden, Colorado

(1) Davis, ELwoop C., Ph.D. (1941)
University of Southern California
Los Angeles, California

Davis, O. Jennings, Jr, EdD, (1955)
David Lipscomb College
Nashville, Tennessee _’

Davis, WiLLiaM D., M.A, (1957)
Queens Coll
Flushing, New York : {
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DeCarro, THomAs ], M.A. (1964)
608 Davis Ave.,, -
Uniondale, New York

Decx, JoHN M., PED (1962)
University of South Carolina
Columbia, Sowth Carolina

Decker, B. EpsoN, M.A. (1962)
State University of New York .
at Stony Brook, .

DzFoon,\lm\ T.. MS. (1962)
North Texas State Umversity
Denton, Texas,

»

DoEezeMA, WiLLARD, M.A. (1964)
1301 Colorado Ave, S.E.
+Grand Rapids, chhxgan

DonrMANN, Paul F, Ph.D. (1964)
509 Manchester Road
Normal, Illinofs

DoLax, JosepH P., Ph.D. (1964)
N. E. Missouri Tcachcn College

""" etk sv lle, Missour:
Stony Brook, Long Island, New York

DELLASTATIOUS, JosEPH W., M.S. (1956)

Citadel College
Charleston, South Carolina

DeLotro, MArceL J., Ph.D. (1958)
Long Beach State College
Long Beach, Cahifornia

DENIKE, HowArD R, M.A. (1962)
East Stroudsburg State College
East Stroudsburg, Pennsylvania

DEerx, Paur H., M.A.

North Carolina_State College
Raleigh, Ngmx/sct::olina
Devise BARry, M.S. (1963)

University of Oregon
Eugene, Oregon

DEVRIES, HERBERT A., Ph.D. (1962)
Long Beach State Collegc
Long Beach, California

‘DICREY, Bury A, Ph.D. (1964)
817 N. Lincoln St.
Stillwater, Oklahoma

Dickey, Gareanp M, Ed.D. (1962)
Berry College

Mt. Berry, Georgia

DickinsoN, Russert E, M.A. (1962)

Iowa State University
Ames, Jowa

$DicksoN, JosepH _F., PhD (1956)
Eastern N .fcx:co University
Portales; " New Mexico

~ DIGENNARO, JosEpH, M.S. (1962)
Hunter College
New York 68, New’ York

Diocuarni, WiLLiAm P, M.S. (1958)

Montclair State College
Upper Momclair, New Jersey

Dobce, RALpH T, BS. (1963)
Evangel ,College
Spnngﬁdd Missourt

*Dopsoy, N. TavLor, DP.E. (1938)
Wake Forest College -
Wigston-Salem, North Carolina
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*DONNELLY, RICHARD ]., Bh.D. (195’3)
University of Minnesota

Minneapolis, Minnesota

Dorypos, SANFORD J, M.A, (1961)
c/o Roosevelt School,

Eastern Michigan Umvmxty
Ypsilanti, Michigan

DoscHER, NATHAN, Ph.D. (1956)
Brookiyn College
Brooklyn, New York

Dourtirrt, Jous E., MA. {1962)

Hendrix College
Conway, Arkansas

DoweLt, Lizus J., Ed.D. (1962)
Arkansas State College
State College, Arkansas

#DraTZ, JOHN P.,, Ph.D. (1964)
University of Tulsz “
Tulsa, Oklahoma .

Drews,” FREDERICK, P.E.D. (1964) /

’

Northern State College
Aberdeen, South Dakota

AN
Duxsar, HENRY F., Jx, PH.D. (1949) T
Amherst College
Ambherst, Massachusetts
DuncaN, Ravsonp O, Ed.D. (1953)
University of West Virginia
Morgantown, West ergmxa

DUNGEE, GRANT A., H.S.Dit. (1964)
Alcom A & M Collegc .

Lorman, Mississippi

DurenBerGER, GEORGE G., M.Ed. (1962)

St. John’s University
Collegeville, Minnesota

Dyck, PauL B, M.A. (1946)
Virginia Pol)tcchmc Institute
Blacksburg, Virginia

—E—
EASTER, JAMES A, M.A. (1963)
Stanford Umvcrsxty
Palo Alto, California
Easter, JouN R, MA. (1963)
University of Orcgon
Eugene, Oregon
Egernarot, W. C., M.A, (1956)

St. Lowis Umversity
St Louis, Missouri




o

College Park, Maryland

.
«
-

Epwarps, DovALp K., PEd. (1962)
University of California

Riverside, California

Ecstrom, GLEN H,, Ph.D. (1958)
Ugjversity of California '
Los Angc]m, California

Elcx, qu_um F., Ed.D.
University of Oklahoma
Norman, Oklahoma

ErsrL, EowiN R, Ph.D. (1956)
University of Kansas
Lawrence, Kansas

ELxow, J. Du /fh.n. (1956)  +
1170 Pcean Avenue
Broo ew York

ErtisoN, Leo, Jr., MS. (1962)
Wake Forest College
Winston-Salem, North Carolina

Emery, Curmis R MS. (1962)
University of Arkansis
Fayetteville, Arkansas

EmMERICH, JaMEs C., BS. (1957)
South Dakota State College
Brookings,South Dakota
ENDwRIGHT, Joun R, MS. (1958)
Indiana University

Bloomington, Indiana

ExpMANN, CHARLES P, M.A. (1949)
DePauw University

Greencastle, Indiana

EncrsoN, Caru E., Ed.D. (1954)
Kent State Umvcmty
Kent, Ohio

ErsinG, WALTER F., M.A. (l936)

Ohio State Umvcmty

Columbus, Ohio

Ertrir, Newman H., M.A. (1955)
Wayne State University ;
Detroit, Michigan n
EsSLINGER, ARTHUR A., Ph.D. (1947) ]
University of Oregon

Eugene, Oregon

EupEikis, RoserT J., M.S. (1963)

1020 13th St.

(1960)

"Charleston, Illinois

SEvans, THoMmas, P.ED. (1951)
Kansas State College .
Manhattan, Kansas

*EvAuL, TrOMAS W., M.Ed. (1961)

American University

Washington 16, D. C.

Ewers, James RusseLr; M.Ed. (]963)
Akron, University

Akrori, Ohio -—r
*EYLER,"MARVIN H., Ph.D, (1956) .
University of Maryland .

¢ FALLON, THoMAs W., Ed.D. (1948

Y
’

" FESSENDEN, Douctas A., Ed.D. (1958) +

{'t

Far¥ Horus, Ph.D. (1953) /
University of Connecticut e
Storrs, Comnecticut

Notre Dame Umvcmty .
South ‘Bend, Indfana = <

FaLrs, HaroLp B, 4 Jr, Ph
Fort Hays Kansas Sti}tc/ Coll
Hays, Kandas

- FArIA, InviN Ep., MLA, (1959)
. Sacramento State College
Sacramcn/to,/ California

FaryuaM, ArTHUR EI, BS. (l963) R —
Massachusetts Institute of Technology
Wayland, Massachusetts

. FAULKNER, JoHN A., PA.D. (1957)
University of chlug%m
Ann Arbor,lchhxgan .

F/umor, RODERICK A Ph.D. (1963)
Los Angeles State Collegc
Los Angeles, California

FricL, FRANK L, M.A. (1962)
*The Citadel .
Ch:u']mton, South Carolina

FELD, ALLEN A., Prof. Exp (1954)
Queens Collcgc
Flushing, New York

FENSTEMACHER, WiLLIAM R., M.A. (1949)
George Williams College
Chicago, Illinois *

¢

l’

~

San Francisco State Collcgc
» 8an, Francisco, California , . .

FestA, ANGELO, M.S. (1962)
Eastern Illinois University
Charleston, Illinois

FieLo, Davip A., Ed.D. . (1951)
University of Bridgeport
Bridgeport, Connecticut

FINANGER, KENTON, M S. (1964)
313 Hawkeye Apts. y
City, Iowa :

-

FiscHer, Jurius A., Jr, M.A. (1951)
Kent State University
Kent, Ohio -

*FLANAGAN, LaNcE, Ed.D. (1956)
University "of California ’
Berkeley, California 9

FLATH, ARNOLD W., PhD. (1964) &
Central Connecucut State College
New Britain, Connecticut

»




FuEischer, MicHarr, Ed.D. (1964)
2451 Webb Ave.

Bronx 68, New York .

FrETCHER, HOWARD, M.S. (1960)
Northern Hlinois University '
DeKalb, Illinois

*FLorto, AureLio E., Ed.D. (1948)
University of Illinois
Urbana, Hlinois

*Frory, CLARENCE M., [EA.D. -(1958)
Tarleton State Collcgc
Stephenville, Texas

FLOwERS, HUBERT A., M.A, (1948)
Florence State Teachers College
Florence, Alabama

Focua, Gumo. F, MA. (1954)
Queens College
Flushing, New York

Forses, JosepH M., D.Ed. (1963) e
Humboldt State College
Arcata, California.

ForouAM, SuELDON L., Ed.D. (1948)
Umvcxsx%ﬁéjhmoxs, Navy Pier |
Chicago, ois »
ForEMAN, KENNETH E., £d.D. (1963)

“ Seattle Pacific Coll cgc
Seattle, Washingto

ForsyrH, HARRY L., M.S. (1963)
South Dakota State College
Brookings, South Dakota

Fort, RoserT C., M.A. (1960)
Northeast Missoyri State College
Kirksville, Missouri

. "FourIER, ARTHUR E., Ph.D. (1951)
Auburn University
Auburn, Alabama -

Fox, Joun W,, Ed.D. (1962)
Northeastern University
Boston, Massachusetts

*FRALEIGH, WARREN P, Ph.D. (1955)
San Jose State Coll*
San Jose, Califorma

*FRALEY, Lzsrzn Ph.D. (1950)
University of Maryland

College Park, Maryland

FRANK, JAMEs, M.S. (1963)
Lincoln Umvcmty

Jefferson City, Missouri
FrankLy, C. C. Dir., P.E. (1964)
901 Valley Road

Carbondale, Illinois

Franz, Enwaxp P., BS. (1962)
Washington Umvcmty

-St. Louis, Missouri *
FREDERICKS,  JoHN W., Ed:D. (1934)
University of Southern California
Los Angeles, California
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"Fref, Harowd ], MS. (1963) -
University of. California,
‘Berkeley, California

Fricxgr, Henry F., EdD. (1968)
Fresno State Collcg
Fresno 4, California

*Frost, REUBEN B., Ph\D. (1957)
Springfield Collcgc '
Springfield, Massachusetts
FurMAN, Davip C., Ed.D. (1948)

University o Puerto Rico
Rio Piedras,"Puérto Rico

Fusco, RONALD A., M.S. (1962~ N
1612 Gloyer St., "

Bronx 62, New York™

: {

ey . ~G=
Gapka, DantL H., Ed.D. (1960)
Defiance
Defianc

, PASQUALE ], M.A (1962)
“Umvemty of Waterloo
Waterloo, Ontario, Canada

GALLIGAN, GLEN E,, Ed.D. (1947)
R #1, Box 157-C
Friday Harbor,” Washington

"GALLON, ARTHUR J» Ed.D. (1956)
University of California
Goleta, California

GANsLEN, RicHarp V., Ph.D. (1958)

University of Arkansas
Fayetteville, Arkansas

GARDNER, GERALD W., M.S. (1958)
University of California
Los Angeles, California

GARDNER, RoBserT N, MEd (1948) -
Lincoln University
Lincoln, Pennsylvania

Gary, MircreLL J., M.A. (1946)
Western Michigan College
Kalamazoo, chhxgan

Geppes, Davip D., Ph.D. (1968) .
Brigham Young Umvcmty
Provo, Utah /

Geovitas, L. LEONARD, M.S. (1948)
31 S. Wright
Naperville, Illinois -

GriEr, J4coB G., MA. (1953)
University of Nebraska ;
Lincoln; Nebraska Ve

GEISER;DANIH. S., EdD. (1959)
Bridgewater Collcgc
Bridgewater, Virginia’

—

GeNascl, JAmes E., M.S. (1959)
Colorad6 State Collcgc -
Grcelcy, Colorado

o




.

Gentry, Howaro C., M.A. (1964)
Tennessee A & I State University
Nashville, Tenncssee *

Geroes, GLeNN R., D.P.E. (1962)

—€entzal Missouri State College

——

Warrensburg, Missouri -

Giese, WARReN K., Ed.M. (1962)
University of South Carolina _
Columbia, South Carolina

GiLBENT, PauL F., M.P.E. (1964) . ~
203 Albemarle St. .

Springfield 9, Massachusetts N .
*GILLETT, ArRLEY F., P.ED: (1964) ’

Illinois Stater Normal University
Normal, Tilinois

GILLis, RoBERT J., M.A.
Adrian Collcgc
Adrian, Michigan

GiLMORE, JoHN C., M.A. (1964)
54 ¢ Escondido V:llagc

s

(1959)

'Stanford, California

GinGerrICH, RoMaAN L., MA. (1950)
USIS, APO 146
San Francisco, California

GINN, RALPH A, M.A. (1957) .
South Dakota State College e
Brookings, South Dakota

GLAsCOTT, JOHN A., MS. (1953)
University of Pennsylvania
Philadelphia, Pennsylvania

Grass, WALTER R, M.A. (1960) -

George Pepperdine College

Los Angeles, California

GosiN, RoerT J., M.Ed. (1962)
P-25836 Hayward Blvd.

Hayward, California

GobpLovE, RiCHARD M.,"A.B. (1964)
Washburn University

Topeka, Kansas |

GOpwIN, PAUL A., BS. (1964)
Virginia- State College

Petersburg, Vn'gxma

Gowmsos, Eowarp A, B.S. (1963)
University of Illmou

Urbana, Illmoxs

Goop, Harry C., MS. (1956)
University of Nebraska T
meoln cbraska

GORD!N, Richarp D., M.A. (1954)
Ohto Wmleyan Umvcmty

Delaware, Ohio | . . T

GorboN, JAMES A. M.A. (1951)
Miami University"

Oxford, Ohio ©

- GORMAN, RusseL D., M. (1962)

ERI
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“University of Omaha
Omaha, Nebraska

GovERNALL, PaUL, Ed.D. (1955f
San Diego State College 1
San Diego, California

GrRAMBEAU, RopNey J., Ed.D. (1953) *
University of Michigan
Ann Arbor, Michigan

GRANGER, ROCHELEAV Z., M.A. (1956)
Clark University
Worcester, Massachusetts

GRreeN, ELton E., M.S. (1962)
Kansas State University
Manhattan, Kansas

GREEN, LEoN GRANT, Ed.D. (1962)
University of Idaho 2
Moscow, Idaho i

!
GREGG, WALTER H., M.A. (1949) ‘
Northwestern Umvcrsny
Evanston, Illinois -

GREGORrY, JAMES R., M.S. (1962)
Northwest Missouri State College
Maryville, Missouri

GricE, JouN W, M.A. (1955)
Oberlin College
Oberlin, Ohio

GRIFFIN, JAMES MORGAN, EdD (1963)

Hampton Institute, -Box 6161
Hampton, Virginia ~

GRIFFITHS, M. G., M.A. (1953)
Univexsity of Toronto
Toronto, Canada

Grosg, Joer E., M.A. (1963)

Sonoma State College

Cotati, California

Gross, ELMER A., Ed.D. (1950)
Pennsylvania State Univeysity

Univeggity Park, Pennsylvania . *
Grover, GEor¢E H., Ed.D. (1954)

State Education Dept. *
Albany, New York

Groves, WitLiam H., Ph.D. (1953)
Eastern Illinois University

Charleston, Illinois .
GUSTAFsON, ARNER, M.A. (1963) '
University of the Pacific

Stockton, California (.

GustarsoN, WiLLian F., Ph.D. (1962) ’
San Jose State College

San Jose, California .
GustusoN, DoNALD T. Ed.D. (1949) -
University of Hawaii

Honolulu, Hawaii

~H-~
HaAs, Rotanp R., M.S. (1962)

Concordia Scnior College
Fort Wayne, Indiana

HACKENSMITH, Cuar(Es W., Ph.D. (1938)
Universily of Kentucky .
Lexington, Kentucky




y

HAIRABEDIAN, ARA, M.Ed. (1963)
Fresno State College

Fresno, Califorpia .
HALE, SipNey W, Ph.D. (1964)
11177 Parfour Ct., Sharonville
Cincinnati 41, Ohio,

HaLr, StanLey H., P.Ed. (196]1)

Earlham College
Richmond, Indiana

HaLuch, THADDEUS, BA (1964)
Alliance College—

Cambridge Springs, Pcnnsylvania
Hamai, Herpert, M.S. (1964)
University of California

Los Angeles 24, California
Hanpy, DonaLp T., Ed.D. (1958)
University of California

Los Angeley, California _
HANseLL, Georce A, PhiD. (1956)
Pennsylvania Mxhtary College
Chester, Pennsylvania

HansoN, DALE L., Ph.D. (1963)
University of Maryland
College Park, Maryland

Hansox, DoNaLp D., MA. (1962)

South Dakota State College
Brookings, South Dakota

HansoN, Ray, M.Ed. (1958)
Weéstern Illinois University
Macomb, Illinois

HANsON, WALTER V., MA. (1938)
San Francisco State College

San Francisco, California

HArpER, THEODORE, Ed.D. (1949)
University of California

Santa Barbara, Goleta, California
HARrkNEss, Wittiam W, Ed.D. (1949)
San Francisco State Collcgc

s

. Sam; Francisco, California -

Harris, WiLLiam H, Ed.D. (1962)
Texas Western .
El Paso, Texas e

*HARRISON, Aix B.. Ph.D.-(1953)
Oklahoma State University
Stillwater, Oklaioma

HART, CHaruEs J., EA.D. (1942)
Brigham Young University
Provo, Utah ke

HarTMAN, PauL E., MA. (1960)
Ohio State. University:

Columbus, Ohio .
HaRTVIGSEN, MiLToN F.,, Ed.D.” (1957)
Brigham Young University

Provo, Utah

HarveY, Rosert R., M.A. (1954) |
DePauw University

Greencastle, Indiana

-

HarviLL, Avery H., M.Ed. (1962)
University of Georgia
Athens, Georgia  ~ ’ »

HAsLINGER, LEE W,, M.Ed. (‘1960)
University of Rhode Island
Kingston, Rhode Island ~

HAUBENSTRICKER, JoHN L., B.S. (1963)
Concordia Teaéhers Collcgc
River Forest, Illinois

*HAUSSER, PauL C,, MA. (1956)
Newark College.of Engingering
Newark, New Jérséy

*HAvEL, RicHArD C., Ed.D. (1951)
Wayne State Umvcrsxty
Detroit, Michigan

, HawkiNs, CHarLes C., Ph.D. (1963)

West Virginia State Collcgc
Institute, West Virginia

Haves, Donawp, B.P.E. (1961)
University of Waterloo
Waterloo, Ontario, Canada

Haywoop, JouN T., Jr., M.A. (1962)
Howard College
Birmirigham, Alabama

HEFFERNAN, JoHN M., ‘M.Ed. (1953)
Brown University
Providence, Rhode Island

HEIDLOFF, RAYMOND G, M.P.E. (1934)
University of Virginia
Charlottesville, Virginia

HEeiN, Frep V., Ph.D. (1949)
American Medical Association
Chicago, Illinois

HELDMAN, JonN, Jr., D.P.E.’ (1948)
University of Louisville

Louisville, Kentucky,

*Hewms, WiLLiam G., MS. (1958)
University of . Michigan

Ann Arbor, Michigan

HELVEY, OMER JAMES, D.AS. (1963)
Cumberland College

Williamsburg, Kentucky

Hepprcks, Troy, Ed.D. (1949)
University of Arkansas '

Fayetteville, Arkansas P -
Henry, CyaRLES D.. IL. Ph.D. (1954)
Box 316

Grambling, Louisiana

HEeNrY, DoNALD W, M.A. (1954)
University of Kansas

Lawrence. Kansas

*Henry, FRANKLIN, Ph.D. (1958)
University of California - -
Berkeley, California

HEermaN, Georce W., Ph.D. (1960)

Northeast Missouri State Teachers College,
Kirksville, Missouri

Al

3

ta
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SHERMANCE, GILBERT L., M.A. (1931)
Rice University

Houston, Texas

HEerroLp, Zam C., P.Ed. (1956)

Morchead State College
Morehead, Kentucky

*HERRSCHER, BARTO® R., M.Ed. (1958)
St. Louis Jr. College
§t. Louis, Missourn

Hess, LEwss A, Ed.D. (1950) .
Ohio State Umiversity
Columbus, Ohio

HesTER, RaLrn G., Ed.D. (1956)
Austin College
Sherman, Texas

HEUSNER,"WILLIAM W,, R, PhD (1955)
Michigan State Umvcrsnty
East Lansing, Michigan

Hewitr, Jack E, Ed.D. (1953)
University of Cahforma
Riverside, California

HiceinpotsAN, Eb., M.A. (1953)
Umversity of Nebraska -
Lincoln, Ncbraska

Hicoins, Josern R., M.S. (1963)
Stanford University
Stanford, California

HiLi., Evcene L., EA.D. (1950)
1llinois State Normal University
‘Normal Ilinois v

HiNsDALE, JFRRY W., A.B. (1963)
‘University of California
Davis, California

*HixsoN, CHALMER G., Ed.D. (1952)
Ohio State University
Columbus, Ohio

Hoparr, Josuin B, P.ED. (1959)
Eastern Hlinois Umvcrsny
Charleston, Illinois

Horr, Ropert D., Ph.D. (1962)
U. S. Coast Guard Academy
New Ldndon, Connccticut

HoFEMAN, RONALD C., M.Ed. (1962)
St. Lawrence University |
Canton, New York
Hovrsert, HENRY, JR., M.S. (1964)

« Tuskegee Institute
Alabama
HOLLINGSWORTH, CEC]L, Ed.D. /(1949)
University of California
Los Angecles, California
HOLLINGSWORTH, DELBERT L., MS. (1962)
University of ’I‘cnnmscc
Knoxville, Tennessce

HoLLiNGSwoRrTH, Lroyp E., Ed.D. (19.;9)
Gustavus Adolphus Collcgc
St. Peter, Minnesota

i
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*HolLisTER, ALserT V., 'EAD. (1962) |
Florida Presbyterian Collcge
St. Pctersburg, Florida

*HoLssrrrY, WiILLARD M., B.S. (1964)
‘Texas Tech.
Lubbock, Texas .

HowT, LAurence E., MS. (1964)
Ade dphl University
Garden City, New York

* (1) HOLTER, FREDERICK J.. Ph.D. (1932).
Umiversity of West Virginia
Morgantown, West Virgima

*Hook, PauL G., M.A. (1963)
Southérn Methodist University
Dallas, Texas

Hoover, WiLLiAM R.,
Kent State University
Kent, Ohio

Horson, RAYMOND W., Ph.D. (1952)
Savannah State Collcgc
Savannah, Georgia

Hovranp, Arvin J., M.S. (1960)
University of Wisconsin
Madison, Wxsconsm

(1 (@) HOWA?D GLENN W., Ph.D (1931)
Quecens Colle;
Flushing, Ncw York LR

HowriL, MAXwELL L., Ed.D. (1963)
University of Alberta
Edmonton, Alberta, Canada, . !

Hov, Josern T., M.A. (1958) g
Western Mlchlgan University ‘
Kalanazoo, Michigan

MA. (1947)

HuBBARD, ALFRED W,,
Umiversity of Illinois
Urbana, Hlinois

Hucnss ]Amrs M., D.Ed. (1964)
R #2, Box 209
San Marcos, Texas

HuMmBERT, Ricuarp E., Ed.D. (1962)
University of Richmond
Richmond, Virginia

HumpHREY, JAMEs H., Ed.D. (1952) '
University of Maryland
College Park, Maryland <.

Hunsaker, H. B, M.S. (1949)
Utah State College

%_olgan, Utah
UNSICKER, PAuL A., Ph.D. (1953) *

University of Mnchlgan
Ann Arbor, Michigan -

(1947)

Ph,D. " (1953)

*HusMAN, Burris F., EA.D.
University of Maryland
College Park, Maryland




I

ILowiT, Roy, Ed.D. (1956)
C.W. Post College
Greenvale, New York

InsLEAY, A. Doucras, B.P.E. (1959)

Sir George Williams University

Montreal, Canada )
J) s

IRACE, SEBASTIAN-C., Ed.D. (19
~Hunter College
Bronx, New York

Isaac, ELKIN R, M.A. (1959)
Albion College

'Albion, Michigan

IsMALL, A. H., HS.D. (1960)

Purdue University
- LaFayette; Indiana

-]— [
Jack, Harowp K., Ph.D. (1958)
Temple Umvcrsny

Philadelphia, Pennsylvania

(1) JAckson, CHESTER O., Ed.D. (1948)
University® of Illinois
Champaign, Illinois

JacksoN, Epwarp L., 'Ed.D.
Tuskegee Institute
Alabama

(1) @ ]Mumson, il E. EdD. (1935)
University of Nort rolina
Chapel Hill, North”Carolina ~

JeNnerT, CLar W., PhD. (1960)
San Jose State llcge :
San Jose, Cathfmi

JennerT, Joun H.,'MA. (1964)
State College of Iowa
Cedar Falls, I

Jensen, Cravye R., P.Ed. (1964)
1427 Maple Dr.
Logan, Utah

JEVERT, JoskeH A, PEDxr (1963)
Western Mfchxgan University .
Kalamazoz Michigan

Jonnson, ELmer L., Ed.D. (1953)
Whittier /College ,
Whittier/ California
Jounson; Marvin, AM. (1964)
Eastern’ Michigan University
. Ypsilanti, Michigan.
Jounson, MAauriCE, MEd (1964)
Mingt State College
inot, North Dakota
_]oz?\ason NormaN, Ed.D. (1964)
Lincoln Umvcrsny o
Jefferson City, Missouri ,

*Jonnson, Raen H., Ed.D. (1948)
Unitersity of Alabama

Jounson, WiLLiaM, EA.D. (1962)
College of the Desert
Palm Desert, California
*Joki, Ernst, M.D. (1956)
University of Kentucky
Lexington, Kentucky

! N
Jones, FRaNK B., EA.D. (1957) ,
Sacramento State College
Sacramento, Cahforni

Jones, Jack A, M.A. (1962)

Campus View, Apt. 116 '
Bloomington, Indiana

(1) Jones, LLoyp M., Ph.D. (1931)/

7 Manor Ave.
.Hempstead, New York

—K—
.E., M.S. (1964)
ota State University
North Dakota
Karsnzr, MiLo G., Ph.D. (1956)

University of Kcmucky

Lexington, Kentucky '
Kascn, FrRep W., Ed.D. (1951)
San Diego State College

San Diego, California

KAYE, RicHARD A., M.S. (1964)
3465 Fish Ave.
Bronx 69, New York

Keck, Tep F., Ed.D. (1963)
Arizona State College ,?‘
Flagstaff, Arizona )

KEErE, ROBERT ., Ed.D. (1952)
Bowling Green State University
Bowling Grcen, Ohio
*KEEN, PauL V., M.S. (1950)
Un;meity of Oklahoma

L)

Norman, Oklahoma

KELLER, J. Ouver, M.A. (1949)
University of Missouri
Columbia, Missouri

KrLLy, James P, M.S. (1962)
University of Cincinnati
Cincinnati, Ohio

lémnmv, F. WlLLlA.M, .D. (1951)
niversity of Manitob

MWinnipeg, Canada

*KENNEY, HaroLD R, Ed.D. (1950) ’

University of Illi

KeocH, Jack P, EA.D. (1957)
University gf California
, California

Umvgmty {Al\abama loosa, Alabama ‘
170 i . )
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iKzzx, Wirriam R, M.Ed. (1958)
; Kansas State Teachers College
Emporia, Kansas
Kesser, J. Bexram EAD. (1964)
Nickerson Field
Boston 15, Massachusetts

*KmcHNrR, G. FrepErick, Ph.D. (1963)
McNeese State College
Lake Charles, Louisiana

Kmnus, Radas W, PED. (1953)

Texas Tech. / -
Lubbock, ié.{'- =
(1) Jo¥ W., Ph.D. (145) !

Louisiana State 'nx.'crxity

Baton Rouge, Louisiana

KrrzuaN, Exic W, PhiAD. (1963)
/ Wisconsin State College:

Kraas, Ricaaro L., MS. (1962)

University of Nebraska

Lincoln, Nebraska

*KrrmN, Kaxt, MS. (1963)

University of Texas

Austin, Texas .

KLiMA, RICRARD A, MS. (1958)

Pennsylvania State University

University Park, Pennsylvania

Knare, CLYDRJG., PhD. (1953)

University of Illinois

Urbana, Illinois

KxicHY, HaroLp, M.S. (1962)

Louisiaf2 College

Pineville, Louisiana

KNOWLTON, RovNaLb G. Ph.D. (1962)

Southern IHinois University

. Carbondale, Illinois

KosEs, FrANK ], Jr, MA. (1938)

United States Military Academy

West Point, New.York

Koch, Barney, BS. (1962)

Seattle University

Seattle 22, Washington

*KocH, WiLLiax B., P.Ed. (1963)
exas Lutheran College
Seguin, Texas

- *KomNic, ‘Wartox CoMS:-(1962) - —— * 7

University of North Dakota
Grand Forks, North Dakota
*KORSGAARD, ROBERT, EA.D. (1958),
Ball State.Teachers College
Mundie, Indiana

Ko¥k1, W, AxTHUR, EA.D. (1953)
Oregon Btate \University

Corvallis, Oregon

*Kovacic, CHARLES R, §S.D. (1948)
Univensity of Californig™ . .
Davis, California Py “
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R Lavoss, PA E. MA. (1942)
~ Ohio High School Athletic Assoclation

~

-
-

Kovar, Mixz, MA. (!956)}

Hiram College
Hizam, Ohio
K Axprew ]., E4D. (1960)

University of Michigan

Ann Arbor, Michigan

Kraxower, Hyman, PhD. (1932)
City College of New York

New York, New York

RezioLer, RosexT D, M.A. (1958)
University of Chicago
Chicago, Illinois

KRISTUFEK, CHARLES J., MS.
University of Illinois
Chicago, Illinois”
*Krowr, WaLtex, P.Ed. (1959)
University of Texas

Austin, Texas

*KxouvcH, Lrr H., M.Ed. (1962)
Gustavus Adolphus College >
St. Peter, Minnesota

KXupa, Josers H., EdD. (1955)
George Washington University
Washington, D. C. ’
KuLerrski, Joun A., M.Ed. (1961)
Bemidji State College

Bemidji, Minnesota

Kuxte, Kare, Jr, MEd. (1962)
Trinity College

Hartford, Connecticut

951)

~L~
LaGranp, Louis E., MA. (1959)
University College
Potsdam, New York
Laxie, Wnuiam L., EAD. (1961)
University of Calhifornia
avis, California

Columbus, Chio

Laxpiss, Care W.; Ed.D. (1948)
Texas Ak M College
College S}ation, Texas

Lanpry, HERNAND, MS. (1962)-

University] of Ottawa
Ottawa 2,\Canada

Lanower, GErALD E., MS. (1963)
Northwest Missouri State College
Maryville,” Missouri

Laxcston, DEweY £, D.R.E. £1956)
Bastern New Mekico University
Portales, New Mexico

LANGTON, CLAR V. N., EdD. (1939) _
Oregon State University Q
Corvallis, Oregon
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LA.\'TA;;NE:, Josern E., EdD. (1957)

University of fornia at .
Santa Barbaral

University, California

Larson, LEosarp A, Ph.D. (194%)

University of Wisconsin

Madison, Wisconsin

Larsoy, Roy J.. BS, (1962 -

Hamilton College

Chnton, New York °

Lasca, HEnxy A, PhD (1949

Sonoma State College .

Rohnert .Park, Califorma

LAVIGNE, JEAN-PIERRE, M.A. (196)

University of Sherbrooke

Sherbrooke, Quebec. Canada

Lavik, Ruporen H, MA. (195])

Anzona State University

Tempe, Arizona

Lawnick, Norman S, E4.D. (1962)

University of Missouri

Columbia, Missoun

LawreNCE, KarL ], MA. (1953)

Colgate University

Hamlton, New York

*LawTHER, Jou~ D, MA. (195])

Pennsylvama State University

University Park, Pennsylvama

Leach, GLEan C, M.A. (195D)

Rider College

Trenton, New Jersey

*LEBaR, JoHn A, MS. (196])

University of Missour: at Kansas Citv

Kansas City. Missouri -

Leusten, NELsox, P.Ed. (1960) .

University of Michigan

Ann Arbor, Michigan

Leisrocx, PuiLir ], M.S. (1962
University of Bridgeport
Bridgeport, Connecticut
Lus, Hans; Ph D. (1962)
McNceese State College

{ Lake Charles, Lowisiana
Lesur, Davip K, M.A  (196%)
Quad C-i6 . |
Towa Citv, lowa
Lewis, FLoyp D., M.A. (1964)
University of Cahforma
Rinverside, Califormia
LEwSS, DoNatp R, M.A. (1962)
University of Minnesota
Minncapolis, Minnctota

Kal

*LIEMOHN, WENDELL, M.A. (1964)
Rice University .
Houston, Texas ¥
LicHTFOOT, Frank K. M.A. (196])
Alabama College
Montevallo,, Alabama
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Lvce, Ryciarp H

East. Styoudsburg State College

East oudsburg, Pcnnsylvania
P

LiNDEBURG, FRANKLIN A, Ed.D. (1957)
University of California

Riverside, Califorma

LINDEN, ARTHUR, R, MS. (1964)

University of Southern Cahiforma
Paramount, California

Linta, Nep A, MA. (1962)
Delaware Valley College
Dosicstown, Pennsvivanua

*LitTiE, Jawzs R, M Ed (1964)
305 Staqium Park
fowa City, Iowa / .

*Livineston, Rosert C, EA.D  (1957)
Oregon Collfge of Education
‘Monmouth, Oregon

*LochE, LAwWKENCE F, Ph.D. (1962)
Teachers Coliege, Columbia University
New York 27, New York - Y
Loess, GILBEXT F, MA. (1934)  .mm /

Colby College
Waterville, Maine

LoGan, GEAE A, Ph.D. (1938) ="
Southwest Missoun State College
Springfigld, Missoun

Loz, Jaues W, PhD  (1947)
University of New Hampshire
Durham, New Hampshire

Lorp, NorMan F, MS. (1649)
Washington and Lee University
Lexington, Virginia

LoTTEr, WiLLaro S., Ed.D. (1964) J
‘University of Califormia
Davis, Califorma

LoveLess, James C, DPE (195])
DePauw University ! -
Greencastle, Indiana .

LowbEx, Jack S, M.Ed. (19647~
6-A Crescent Road
Greenbelt, Marylasid

PE, (1962)

Lapwic, Lavrence T/ M.Ed. (1929)
University of Virginia
Charlottesville, Virginia

LUMLEY, ALBERT E., M.A. (1947)

Umhkerst College
Ambherst, Massachusetts .

Lux, Lioyp H, EdD (1947) .
Bates College

,Lcwxsxown. Maine

Luywmes, L LEs, M.A. (1963) *

. North Dakota State University
Fargo, North Dakota

L8
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McApam, Rosext E., Ph.D. (1956)
University of Minnesota
Minneapolis, Minnesota
McAxTHUR, WiLtiam D, E4D. (1962) »
Oregon College of Education
Monmouth, Oregon

McBripz, Franx A, MS. 11962)
Wayne State University
Detroit, Michigan

*McCart, Roeext A, Ph.D. (195%)
Ball State Teachers College
Munde, Indiana

McCARTHY, J. Jerome, Ph.D. (1963) /

Mankato State College

Mankato, Minnesota

MECLELLAN, Livcors H. MS (1962)
Utah State University

Logan, Utah

*McCraw, Lysn W, Ed.D. {1953)
Unjversity of Texas

Austin, Texas

McCristaL, King J., EA.D. (1948)
University of Illinois
Urbana, Hlinois

*3cCurLovcn, E. Dox, Ph.D. {1956)
cfo Irwin M. Wilson

440 Rhodes Ave., Apt.

Columbus, Ohio

McCuroy, Huce G, MA. (1925)
Wesleyan University

Middleton, Connecti

McCurchzon, Jous E., BA. (1949)
University of Toro

Toronto, Canada

(¥ McDoxoucH, THoMmas E., M.A (1937)

Emory University
Emory, Georgia \

McGLoTHLIN, WiLLiam C., BS (1955)
H.Q. U. S. Air Force
Washingtoh, D. C.

McInNTYrRe, MarTin Htel, Ph.D.
Western Illinois State University
Macomb, Ilhnou

McKavte, Wu W, MS. (1963)

Oregon State University
Corvallis, Oregon

MCKINNEY, WAYNE, Ph.D. (1969
Southwest Missouri State College
Springfield, Missouri

McLaxg, Loviex P, BS. (1962)
Louisiana Polytechnic Insuxuxc
Ruston, Louisiana

McLeoo, W. J., BS. (1962)
Royal Military College of Canada ™~
Kingston, Ontario, Canada

(196%)
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> Jx. Dir. (1964)
Arkansas A. M. & N College
Pine Biuff, Arkansas

McPHERSON, WALTER J, MA  (1962)
San Jose State College

\/Sm Jose, California

—M—
(2) Macxexziz, Marun M., E4.D. (1951)
Teachers Collegs Columbia University
New York 27, New York

Mackey, Ricuaro T, Ed.D. (1949)
Miami University

Oxford, Ohio -
MacroLtz, JaNEs D, MA. (1956)
Anderson College

Anderson. Indiana

Mappex, Jory E., E4D. (1948)
Brooklyn College
Brookiyn, New York

MaDbEN, WiLLiay J,"MA. (1962)
Queens Coliege
Flushing 67, New York

MAETOZO, MATTHEW G., JX, 5{9\(1962)
Arnold College Div.,

University of Bndgeport
Bridgeport, Connecticut
*Marax, Eowaro W, Ed.D. (1958)
Pomona College
Claremont. California

Marosky, JAMES S., BS (196%)
University of Minnesota
Daluth, Minnesota

*MaMaLIsA, Evm, M.Ed. (1964)
Texas A & M CUniversity
College Station, Texas *

MaxcuraL, RAFAEL A, M.S. (1951)

College of Agkiculture and Mechanical Art
Mayaguez, Puerto Rico

NANSFIELD, ARTHUR W., M.A. (1953). .
“University of Wisconsin

Madison, Wisconsin

Mares, Donatp F, MS. (1962)
Temple University

Philadelphia, Pennsylvama

Marcum, C. EvererT, Dir.P.E. (1963)
Middle Tennessce State College
Murfreesboro, Tennessee -

Mariorri, HANIO (1964)

113 Waterford St.

Edinboro, Pennsylvania

MARSHALL, STANLEY J., M.A. (1961)
Waype State University

- Detroit 2, Michigan
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MarstoN, DwicHt, PEDir. (1964) - + MEvER, CarLos B, M.Ed. (1959)

Hastings College Emory at Oxford
Hastings, Nebraska Oxford, Georgia 4
MaxTi, LeoNazp R.; M.Ed. (1947) MEYERS, CareTON R., E4.D. (1948)
Umversity of North Dakota University of New York at Buffalo
Grand Forks, North Dakota ~ Buffalo, New York
MAXTHES, GLENN A, MA. (1955) *MicHAEL, Ebwaro, EAD  (1964)
Southern Ilhinois Umiversity Louisiana State University of Alexandrig
Carbondale, Hlinos Alexandna, Louwisiana
MaxTiy, J. FREDERICK, M., (1924) Mician, Exnest B, PhD (1957)
Wesleyan University University of Cahiforma at
Middletown, Comnnecticut Santa Barbara,
Maxminez, Ravymony H, Ph.D. (1960) Goleta, California
East Carolina College MiroLs, WALTER ], M.S. (1962)
Greenville, North Carolina University of Kansas
*Mastzy, Joux W., EdD. (1947) Lawrence, Kansas
Eastern lllinois Umvmn', MiLLex, BEN W, Ph.D. (1943)
Charleston, lllinois University of Califorma
Mason, JAMEs G, E4.D. (1H8) Los Angeles, Cahfornia
Ohio University - MiLrer, CHARLES E., M.A. (1H49)
Athens, Ohio \ University of Nebraska
sMaTTHEWS, Davip O., E4ID. (1949) Lincoln, Nebrasia .
University of llhinois Mirrer, HENRY G, M.A. (1954)
Urbana, IMinois University of Southern Cahfornia
Mauxes, Howaro E., PhD. {1956) Los Angeles, California
Wittenberg University Muovrr, KENSETH D, Ph.D. (1949)
Springfield, Ohio Florida State Lmvmuy
MazzoNE, Josern S, MA. (1961) Tallzhassee, Florida
Sandy Springs High School MINNEGAN, Donawp 1., E4D. (1930)
Sandy Springs, Georgia ¥owson State Collcge
MEADE, WiLLaM, M.A. (1964) s Jowsom, Maryland .
P. O. Box 317 \{lsAx, FrRANK J., M.A. (1948)
Carbondle, Hlinois Stevens Institute of Technology
Hoboken, New Jersey
Muse, Woriam, E4d.D. (1964) ‘. N
164 Mulberry Lane MrrcHeLL, Gvsoacs, MA. (196%)
Slippery Rock, Pennsylvama A Francis T. Nicholls State College
i 3 Thibodaux, Louisiana - E
Universiy of Louisiite - (o Mrmcuy, Wit . BS. (1949)
I.Ouisvilltcy. Rentuck . * Ontario Agricultural College .
N y Guelpp,—Onzario, Canada-
QAQ?ER' ]2‘1))] l(G:th St.NW. New Mexico State University
ington, : University Park, New Mexico
Mermirigo, Homer H., Ph.D. (1962) MoNTERELLO, RoBERT A, Ed.D. (1958)
Ithaca College Bemidji State College
[thaca, New York ’ Bemidji, Minnesota
MEeRRIMAN, JoHN B., Ph.D. (1962) MONTCOMERY, JAck, E4A.D. (1957)
Nebraska State Teachers College ~Long Beach State College
Wayne, Nebraska Long Beach, California
*MestexsmiTH, Lioyp L., Ed.D. (1932) *Moore, Assury C., Ph.D ~ (1961)
Squthern Methodist University . . University of 1llinois
Pillas, Texas Urbana, Illinois ~
*METHENY, LEsTER W, MS (1964) Moore, CLARENCE A.. M.A. (1964)
Oklahomgz State Unncrs:tv P. O. Box 971
" Oklzhoma Clty Oklzhoma . 4 University, Alabama
MEYER, ANTHONY, BS. (1964) *Moore, GEorce C., PhD. (1954)
*=College Gym University of Arkansas
- Charleston, South Carolina Favetteville, Arkansas ,
174 ’ T f
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*® Mooze, KEnnETH M., MS. (1958),
University of California
Los Awtgeles, California
Moorz, Roy B., PhD. (1956)
Mankato State Teachers College
- Mankato, Minnesota

Mozcan, Czat W., Ph.D. (1940)
Ithaca College
Ithaca, New York

*Mornris, Harowo H., MS. (1963)
University “of
Kansas City 10, Missoun

MotT, RoserT A., E4D. (1957)
California State Polytcchmc College
San Luis Obispo, California

Mourovzis, Nick, MS. (1963)
Ball State Teachers Coliege
Mundie, Indiana

Mubra, Darrerl E, MS. (1963)

North Dakota State University
Fargo, North Dakota

MuriLer, Crazence E., MA. (1953)
University of Minnesota
Minneapolis, Minnesota

T L, MS. (1964)

A, MS. (1962)
University of Oregon
Eugene, Oregon

MurpHY, CHESTER W., EdD. (1961) <
‘University of California

Berkeley, California

MvyH2e, LorEN G., Dr. (1964)
Evermann C340

Bloomington, Indiana

. N~
. NariEr, WiLLiam J., M.S. (1958)
LaSigrra College

Arlington, California

NaroLrrano, DoMINICR ], MA. (1998)
Notre Dame University
South Bend, Indiana

Nemson, Hexman N., EAD. (195%)
Hampton Institute

Hampton, Virginia )
Netson, Dare O, PhD. (1957) -~
Utah State Uniyersity *

Logan, Utah 4 ., C’"‘
NELsON,- RAYMOND A, MS. (1962)

. .Northland College
Ashland, Wuconsm

Netson, Riciard’C., Ph.D. -(1962)
. University of Maryland N
College Park, Maiyland

A
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NELsoN, RicHARD L, MA. (1959) —
Miami University

Oxford, Ohio

*NEsoM, Guy W, Ed.D. (1947)
Northwestern State College

Natchitoches, Lousiana »

NEssLey, CarL T, M Ed (1950)

Ohio Umiversity

Athens, Ohio

*NETTLETON, JoHN D., MA. (1959) »
Slippery Rock State College

Slippery Rock, Pennsylvania

NEUBERGER, THoMAs E., D.P.E. (196%)
Eastern Michigan Umversity

. Ypsilanti, Michigan

NEweerg, SaM, D.P.E. (1959)
Indiana Univers:
Bloomington, Indiana .

NEwToN, STUART W, B.S (l964)
Box 375
Oxford, Georgia

*NmxoN, Joux E., Ed.D. (1949)
Stanford University
Stanford, Califorma

® (1) NoroLy, CaxL L., Ph.D. (1935)
University of California
Berkeley, California

NoRrRMAN, Epwarp H., MA. (1964)
Biola College
LaMirada, California

Nowax, THapoeus S, D.P.E. (1956)
St. Benedict's College
Atchinson, Kansas

Noworxyy, JosepH, M.Ed. (l964)
1911 Asbury
St. Paul, anuola

NYLANDER, JAMES, M.A. (1964)
Central Washington State College
Ellensburg, Washington

10—
O'Becx, Victor F., MA. (194D
New York University
New York, New York
¢ (1) OsErTEUFFER, DELBERT, Ph.D. (1935) .

Ohio State University
Columbus, Ohio

O’'CoNNELL, EUGENE R., MS. (1959)
University of California
Los Angc]a California

o’ CONhOR, Burtox L., E4.D. (1962)
Illinois State Normal University
Normal, Illinois - :

*ODENRIRK, JAMES E., Ed.D. (1958)
Central Missouri State ‘College -

Warrensburg, Missouri
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OrsmANN, XarL C. H., Ph.D. (1946)
. University of Pittsburgh
~  Piusburgh, Pennsylvania

OLsEN, ALBEXT W., M.A. (1958)
San Diego State Coliege
San Diego, California

Ousen, Lyrre I, EdD. (1961)
San Diego -State College
San Diego, Cahfornia

i LsON, ARNE L, Ph D. (1962)
. ’&cmple Umvemty

Philadelphia, Pennsylvania

Ousox, G R., PhD. (1959)
Macalester Coliege
St. Paul, Minnesota

OtsoN, L. A, MS. (1962)
Augustana College
Siou:s Falls, South *Dakota

Orson, Noer. W., MS. (1964)
37 Ridge Road
Morris, Minncsota

OosTing, Ray, M.Ed. (1927)
Trinity College
® Hartford, Connecticut

Ormaker, EUGENE, MS. (1963)
State University College
Brofkport, New York

OrBAN, WILLIAM, PhD. (1964)
522 10th St., East Saskatoon
Saskatoon, Saskatchewan, Canada

OseornE, RomerT F, M.Ed. (1948)
Universgy of British Columbia
Vancouver, B Canada

OseLr, CLARENCE RY, MA. (1947)"""‘ ,"
University of Minnesota
Minneapolis, Minnesota

O'SHEA, JoHN Patrick, MA. (1963)
Oregon State Unmnersity
Corvallis, Oregon

OsTARELLO, JoHN F., BS. (1963)
. University of Cahifornia
Betrkeley, California

OsTraNDER, MaURICE E., M Ed. (1947)
. University of Minncsota
P Minneapolis, Minnesota

OvERAWL, PrEsTON V,, MS. (1947)
Tennessee Polytechnic Institute
Cookeville, Tennessee

*Owexs, Lavrexce E, P.ED. (1960)
United States Air Force Academy
Colorado Springs, Colorado

OXENDINE, JosEPH B., EdD. (1960)
Temple Univetsity
Philadelphia, Pennsylvania.

.
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Pace, Josern T., MS. (1962)
Seattle Umvemty ,
Seattle 22, Washington

*PaLmEr, CHESTER L, EAD (1953)
3840 Dunsmuir St.
Los Angeles 56, Cahformia

PALMER, LAwRENCE R, M.Ed. (1948)

Tufts University

Meudford, Massachusetts

PanGLE, Roy V., EA.D. (1956) .
George Peabody College

Nashville, Tennessee

*Parcsy, Frank E. MA. (1963)

University of New Mexxco
Albuquerque, New Mexico .

ParE, LAURENCE A., Ed.D. (1949)
Fresno State Coliege
Fresno, California

*PariaM, DoNaw A, EAD. (1959)
Southeastern State College
Durant, Oklahoma _.

PARKEK, NATHANIEL, MPE (1964)
60 Boylston

achitestte

Parks Jesse L., Ph.D. (1962)
Springtield College
Springfield, Massachusetts

Parry, Tom, BS. (1962)

Wenatchee Valley College
Wenatchee, Washington

Parsons, Davio R., D.P.E. (1963)
40 Young St.,
Wollongong, NS.W., Australia :

PARgIn, WILLIAM C., M.Ed. (1956)
Emory University
Atlanta 22, Georgia

PartLow, James F, M.Ed. (1962)
Oregon Technical Institute

Oretech, Oregon

*PaTTE, GEORGE D., MA. (1964)
Cornell University
Ithaca, New York

PatTERSON, Nogris A., EA.D (1956)
William Jewell College
Liberty, Missouri

PATTERSON, STANFORD ., BS. (1964)
2613 Elm Leaf Dr. .
Bloomington, Indiana

Patry, ELsert K., Ph.D. (IH7)
Middle Tennessee State College \
Murfrecsboro, Tennessee

PEARMAN, REGINALD A., Sr.CAGS (1964)
5002 Jay St.

Washington. D. C. ’




Peaxson, Doxawp C., MS (1960) PiLuicd, Winiam F., MS. (1963)

Evangel College Umiversity of California

Springfield, Missouri Los Angeles, California

*PEASE, JoserH M., EA.D. (1953) Ping, RALPH ], M.Ed. (1962)

Kansas State Teachers College N Northeast Missouri State College

Emporia, Kansas Kirksville, Missouri 5

Peck, Rosert R, Ed.D. (1957) Piper, RarrH A, Ed.D. (1938)

Bates College Umiversity of Minnesota

Lewiston, Maine \{mncapolis, Minnesota

PENDLETON, CLARENCE M., Jr., BS. (1961) Piscopo, Joun, Ed.DL (1961)

Howard University State University of New York at Buffalo

Washington, D. C. Buffalo, New York

PExMAN, KEaNETH, Ph.D. (1964) * PrrcHrorp, KEITH, M.S. (1960)

321 Manhattan Dr. . Florida State University

Tempe, Arizona TaHahassee, Florida

PENNY, WitLiam ], M.S. (1963) PLAGENHOEF, STANLEY, M.S. (1960)

University of Illinois Wesleyan University

Urbana, Illinois ’ Middletown, Connecticut

PERRYMAN, Wriam H, MA. (1964) PoFFENROTH, ALBERT H., M.S. (1962)

Box 741 Central Washington State College
“ Alpine, Tcxai Ellensburg, Washington

PETERSEN, ALEXANDER, Jr, E4A.D (1956) Poxnporr, R. H, Ph.D. (1935)

Southern Oregon College University of Illinois *

Ashland, Oregon - Urbana, lilinos

ePeTERsEN, KAY HoLM, Ph.D. (1962) POLANSKY, Davib L, MA. (1953)

-~ ——University-of—Foxg City College of New York
Apstin 12, as New York, New York
PereRsoN, CARL A., Ph.D. (1950) PoLLAck, BernarD, M.S (196])
piversity of Pmsburgh Brooklyn College -

Pittsburgh, Pennsylvania Brooklyn, New York

PeTerson, HaroLp E., Ed.D. (1953) *PonTHIELX, N. A., M.Ed. (1963)

Chico State College Texias A & M College -

Chico, California » College Station, Texas

PeTERSON, Hersert D., D.P.E. (1953) Post, ArcHizaLo T, M.Ed. (1936)

Northwest Missouri State Coll¢ge University of Vermont

Maryville, Missoun Burlington, Vermont

PETERSON, LLovp W, M.A (1962) PowkilL, Joun T. M.S (1962)

Univeggity of Minnesota University of Illinois

Duluth, Minnesota Urbana, Illinois

PHiLLips, Everert E, Jr, Ph.D. (1959) Price, HARTLEY D., Ph.D (1947)

University of Florida Florida State University

Gainessville, Florida Tallahassce, Florida

PriLLies, EVERETT J., JR, MS. (1964) PUCkEeTT, Jonx R., Ed.D. (1962)

1400 Lake Shore Blvd. . Southeastern Louisiana College

Rochester, New York Hammond, Louisiana

PuiLLips, W. Rov, BS. (1963) Py~E, Francis F., Ph.D. (1962)

Franklin and Marshall College University of Alaska

Lancaster, Pennsylvania “College, Alaska

Picarp, J. L, MA, (1958)

2125 dth' st . K-

Tucson, Arizona QuiLty, DanteL F., M.A, (1964)

New York University

PICARIELLO, SAVERIO P.,"M.A. (1955) Bronx, New York

Long Island Unisersity
Brooklyn, New York —R—
PIERRO, ARMSTEAD A., Ph.D. (1964) . Raba, RoGeEr L., M.Ed. (1963)
Southern University Branch 34 Mercury Court

Baton Rouge 13, Louisiana ' West Springficld, Massachusctts

Elk\l-c . 7 187) ‘
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RAFELD, JacksoN W., M.A. (1955)
Mt. Union College

Alliance, Ohio

RAINS, Davio D, Dr. (1964)

3809 Wichita St. .

Houston 4, Texas

RANGAZAS, ExnesT P., D.P.E. (1957)
State University of New York
Plattsburg, New York
RAMCK, G. Lawrencz, Ph.D. (1951)
Umvcmty of Wisconsin
Madison, Wisconsin
" Ray, Harowp L., Ph.D. (1957)

Western Michigan University
Kalamazoo, Michigan
Rmnzcxu, Jorn C, MS. (1962)
Wentworth Military Academy
Lexington, Missouri

. Rearoon, Paur L., M.ED. (1964)
Washington &. Jefierson College
Washington, Pennsylvania®
*Recorn, Jor N., EA.D. (¥55)
Phillips University
Enid, Oklahoma
RescE, ALFRED M., M.A, (1948) 7

University of Kentucky 4

Lexington, Kentucky
REeep, Dwicat T., MA. (1958)
Lincoln University .
Jefferson City, Missouri
REED, JAMES J., MA. (1950)
Princeton University
Princeton, New Jersey
REEDER, GLEN P,, Ph.D. (1960)
East Carolina College
Greenville, North Carolinz
Rees, FLovp D., Ph.D. (1960)
University of Arizona ™= |
Tucson, Arizona '
REese, Rosertr W, M.S. (1961)
West Chester State College -
West Chester, Pennsylvania

*  *Rem, James P, M.A. (1959)
University of Missouri at Kansas City
Kansas City, Missouri
REsiCK, MATTHEW C., Ph.D. (1948)
Kent State University
Kent, Ohio
REUTER, EbwARD R., Ph.D. (1952)
University of Oregon
Eugene, Oregon
RHoADs, AktHUr H., M.A. (1951)
Ohio University
Athens, Ohio
RHODA, WiLLIAM P, MA. (1950)
University of Orcgon
Eugene, Oregon
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RicH, Georce Q., Ed.D. (1958)

San Fernando Valley State College
Northridge, California

*RicHArpsoN, Deane E., Ed.D. (195%
sUniversity of Minnesota

Minneapolis, Minnesota

RICHA N, ELLswortn E., M.A. (195])
Ambherst Gollege
Amhmtyh{assachuscus

Ricxy, Burton L. M.S. (1962)
Northwest Missouri State College
Maryville, Missouri .

*Rickert, Lewis J., EA.D. (1957)
University of Minnesota

Duluth, Minnesota

*RiNcER, LEwis B., M.S. (1962)
15 Eastgate Road
Springheld, Massachusetts

RiTcHIZ, PAUL Ed.D. ¢1962)
University of Migsouri
Columbia, M ri

Rivero, MANU
Lincoln Univefsity
Lincoln Univgrsity, Pennsylvania

RoBerTs, JoBN A., Ph.D. (1962)
Kansas State College of Pittsburg
Pittsburg, Kansas

RoBmsoN, Gresy E., P.Dir. (1959)
South Dakota State Collcgc .
Brookings, South Dakota

*Rosy FrEp-B., Jr, Ph.D. (1960)
University” of Arizona
Tucson;, Arizona

RogErs, MATIN H., EAD. (1945)
State University College at Brockport
rockport, New York

RorLorf, Bruce D., M.Ed. (1957)
University of Minnesota
Morris, Minnesota °

RoninG, JorN O., M.Ed: (1961)
University of South Dakota
Vermillion, South Dakota “

ROOKER, ALBERT A., M.Ed. (1964)
University of Texas
Austin, Texas N

Rosen, MELvIN, M.A. (1962)
Auburn University
Auburn, Alabama

RoseEn, VERNON C., BA. (1963)
San Diego State College

San Diego, California

Rostas, STEVEN M., M.Ed. (1947)
Ambherst College

Amherst, Massachusetts .

RowEN, Vicror, EdD. (1953)

te College
, California '

, MA. (1948)




Rovce, ]osr.rﬂ, Ph.D. (1956)
University of California
Berkeley, California

RupLorF, G. Epwarp, E4.D. (1963) ¢
Sonoma State College

_Cotati, California

Rurr, WEsLEY K., Ed.D. (1958)

Stanford Umvcmty
Stanford, California

Rumsey, THomas O., MA. ¢1962)

The Citadel .
Charleston, South Carolina

RuskiN, HILLEL, M.A. (1964)
The Hebrew University
Jerusalem, Israel

*RyaN, E. D2aN, Ed.D. (1963)

University of Californig at Davis
Davis, California

. Ryan, ROBERT'R., M.S. (1962)

University of Arkansas
Fayetteville, Arkansas

-

Saaxe, Arviv C., Ph.D. (1955)
University of Hawaii
Honolulu, Hawaii

SABASTEANsKI, FRaNK F., M.Ed. (1953)
Bowdoin College

Brunswick, Maine

SAce, JoHN N., M.S: (1962)
University.of California

Los Angeles, California

SaiLs, Donatp J., Ed.D. (1949)
712 12th Ave.
Jacksonville, Alabama

Samprr, GLENN, BS. (1960)
University of Cincinnati
Cincinnati, Ohio

SampsoN, Harry W., BS. (1961)
Dartmouth College

Hanover, New Hampshire

SampsoN, OrRwyYN, M.S. (1964)
® USAF Academy
Colorado Springs, Colorado  (*

SANDERs, WiLLIAM MAc, MA. (1962)
Grambling College
Grambling, Louxsxana

SANFIOURENZO, N. RENE, BA. (1957)
University of Puerto Rico
Rio Piedras, Puerto Rico .

SANTORA, JosePH D., M.A. (1964)
Queensborough Com. College
Bayside, New York '

*SAUTER, WALDO E., P.ED. (1964)
Gentral Mlchlﬂn Umvcmty
Mt. Pleasant, Michigan

. .

SCANNELL, JoHN A. Ed.D. (1938) -*
University of Notre Dame :
South Bend, Indiana °

SCANELLA, JosEPH L., MA. (1964)
C. W. Post College -
Greenvale, New York

Scuarrer, Haroo O., Ed.D. (1961) .
Adelphi College
Garden City, L. 1., New York

SCHENDEL, Jack, M.A. (1963).
University of Oregon
Eugene, Oregon

A
*Scummt, Harry J., MA. (1962)
lowa State University
Ames, Iowa

SCHNITZER, WiLLIAM J., Ed.D. (1954)
University of erpnnau
Cincinnati, Ohio

ScHRAMM, AL, M.A. (1949)
Loras College
Dubuque, Iowa

*ScHROEDER, DuTcH, M.S. (1964)
822 N. 17th v
Waco, Texas ‘

SCHUTTE, WiLLiamM H., MS. (1959)
San Diego State College ¢
Sah Dicgo, California Y

SCHWARBERG, WiLLiaM D., Ed.D. (1956)
University of Cincinnati
Cincinnati, Ohio

Scort, ELmMEr B, Jr., P.ED. (1956)
Memphis State College
Memphis, Tennessee

ScotT, FRANK L., Ph.D. (1958)
San Diego State College
San Diego, California

Scort, Ton, Ed.D. (1954)
Davidson College
Davidson, North Carolina

Seaton, Don C., Ed.D. (1948) ]
University of Kentucky —
Lexington, Kentucky

SEE, Davio A, M.Ed. (1949)
State University of New York
Oswego, New York

*Secrest, HErMAN B., M.Ed. (1952)

Texas A & M Qollcge .

College Station, Texas

*SEIDLER, ARMOND, Ph.D. (1952)

University of New Mexico .
Albuquerque, New Mexico .

Seres, JAMEs L, MA. (1958)

State University College

Buffalo, New York .

*SeLiN, Cart W, Ph.D. (1957) F
United States Coast Guard Academy

New London, Connecticut
. e

*

B : 179~

(0's)
~-J




A

SENIOR, WiLLIAM S, M.S. (1962)
Claflin College , ’
Orangeburg, South Cirolina

SETTLE, CASKEY, Ed.D. (1934)
New Mexico Highlands University
* Las Vegas, New Mexico

Seymour, CLirrorp T., Dir. (1964) '

Southern University
Batvn Rouge, Louisiana

Seymour, EMERY W., D.P.E. (1949)
Springfield College

Springfield, Massachusetts
SHARMAN, James E., ML.A. (1955)

Howard College
Birmingham, Alabama

(1) SHAw, JonN H., Ed.D. (1940)
Syracuse Umiversity
Syracuse, New York

SHAY, CravroN T., D.P.E. (1949)
Springfield College

Springfield, Massachusetts

*SHEA, Epwarp ].,-Ph.D. (1947)

Soutlrern Illinois University
Carbondale, Illinois

SHEARD, JouN E., P.E.D. (1964)
Eastern Michigan University
Ypsilanti, Michigan .
SHEEDY, ARTHUR, M.S. (1962)
18 Dunham Street

Ottawa 2, Ontario, Canada

SHEETS, NorMaN L., Ed.D. (1956)
Temple University |
Philadelphia, Pennsylvinia

+SHELTON, RosErT E., M.S, (1960)
Uaiversity of Illinois
Urbana, Hlinois

SHENK, Byron, B.A. (1964)
Goshen Coliege
Goshen, Indiana

*SHENK, HENRY A, M.S. (1947)
University of Kansas
Lawrence, Kansas

Suerarp, Geoper E., EA.D. (1938)
University of North Carolina
Chapel Hill, North Carolina

SHERMAN, ROGER, A.B. (1964)
Oberlin College ¢
Oberlin, Ohio

SHERRILL, LYNDEN B. (1962)
Louisiana State University
Baton Rouge, Louisiana
SuuLts, FREp, M.A. (1958)
© Oberlin College

Oberlin, Ohio

Sich, Joun S., M.A. (1953)

Manhattan College
Riverdale, New York

-
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Siewert, FLovp T., MA. (1950)
West Carolina College
Cullowhee, North Carolina

SiGERSETH, PETER O., Ed.D. (1948)
University of Oregon

Eugene, Oregon

SiLis, Frank D., Ph.D. (1953)

State College
East Stroudsburg, Pennsylvania x

Sion, Joun H., MA. (1956)
Newark College of Engineering
Newark, New Jersey

SnipsoN, Cuavcy G., MA. (1962)
University of Missouri
Columbia, Missouri

*SimMpsoN, GEORGE E., M.S. (1962)
Southwest Missouri Stat€ College
Springfield, Missouri

SKEHAN, Jouns B., M.S. (1960) *
St. Bonaventure University

St. Bonaventure, New York

SkiLL, DONALD W., M. (1960)
Long Beach City College
Long Beach, California

’ SLAUGHTER, DUANE, BS. (1962)
Northwestern State College
Natchitoches, Louisiana

SLAUGHTER, Epwarp R, B.S.
University of Virginia
Charlottesville, Virginia
SLoAN, WiLLIAM, MA. (1964)
Wayné University

Detroit, Michigan

SLUSHER, HOowarp S., PhD. (1964)

University of Maryland '’
College Park, Maryland

* (1) SmrTH, Ernest B, Ed.D.
University of Geergia-
~ Athens, Georgia

SMITH, JouN A, MA. (1952)
"Hofstra College .
Hempstead, L., New York

SmiTH, JouN T., M.A. (1962)
University of Toledo
Toledo 7, Ohio

SsitH, JULIAN W., Ed.D. (1956)
Michigan State University

East Lansing, Michigan .
SMITH, PAUL O, M.S. (1962)
Rockhurst College

Kansas City, Missouri . °

SmiTH, W, DonaLD, Ed.D. (1948)
University of Alberta

Edmonton, Alberta, Canada
SMITHELLS, PHILIP A, M.A, (1956)

University of Otago
Dunedin, New Zcaland

_——

b

(1956)

»

t

(1947)
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Smrrawick, HucH, M.S. (1963)
Portland State College
Portland, Oregon

SNowserGER, CAmpeELL, Ph.D. (1958)
State College
Slippery Rock, Pennsylvania .

SNYDER, Davip W., M.Ed. (1962)
University of Arizona
Tucson, Arizona-. 3?;

(1) SNYDER, RAYMOND, A, Ed.D. (1946)

Uni jty of California ,
l%, California
SNYDER, VervLE E., M.S. (1962)

Kansas Stdte University
Manhattan, Kansas

SONGSTER, THOMAS, M.A. (1964)
K.S.T.C.
KirksvilN®-Mississippi
SorANI, ROBERT, M.S. (1964)
7050 Kittyhawk Ave.

Angéles 45, California

Sorce, Rosert W., Ed.D. (1961)
Southern State Teachers College
Springfield, South Dakota

*Sparks, JoHN Simms, Jr, M.A. (1964)
USAF Academy
Colorado Springs, Colorado

SPARKS, LESTLE J., M.A. (1950)\,
Williamette University .
Salem, Oregon P

Sparks, Raymonp E., M.A. (1949)
Physical Education Specialist
HQS, USA, DEG, APO 164,

New York, New York

*SPENCE, DALE W,, MS.
Rice University
Houston, Texas

SeiLRER, OvTo H. P.Ed. (1962)
. Western Carolina College
Cullowhee, North Carolina

Seitz, GEORGE B., Jr, Ed.D. (1947)
Queens College ,
Flushing, New York

*SPRAGUE, VERNON, Ph.D. (1952)
University of Oregon - ,
Eugene, Oregon

SpurceoN, Joun H., Ph.D. (1960)
Ithaca College
= Ithaca, New York

STAGG, AMos A, ]R.,j M.A. (1941)
2113 Magnolia Road \
Homewood, Illinois

*STAGE, PAUL, Ph.D. (1958) \
University of the Pacific '\
Stockton, California

(1964)

AN

O
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STALLMAN, RoBERT, M.S. (1964)
University of Illinois
Champaign, Illinois
*STANDIFER, Jantes, W., Ed.D. (1958)
Texas Christian University

Ft. Worth, Texgs |

STANKOWSKI, ANTON J., MA. (194])
University of Missouri
Columbia, Missouri

StaniLEY, Dennis K., M.Ed. (1937)
University of Florida
Gainesville, Florida

STECKBECK, Joun S., M.S. (1958)
Lehigh University

Bclhlcq'cm, Pennsylvania .
STEEN, BARNEY, Ed.D. (1953)
Calvin College -
Grand Rapids, Michigan

*STEGER, JACK M4 M.S. (1962)
USAF Academy

Colorado Springs; Colorado
STEINHAUs, ArTHUR H, Ph.D. (1930)
George Williams College

Chicago, Illinois :

STELZER,, WILBERT W., M.A. (1960)
Concordia Senior College

Ft. Wayne, Indiana

SteTsoN, WiLLis J., M.A. (1951)

Swarthmore College
Swarthmore, Pennsylvania

*STEVENS, LEONARD WOODBURY, M.S.
University of Washington ‘
Seattle, Washington

STEwART, CHAD L., Ed.D. (1962)
Morehead State College
Morehead, Kentucky

STEwWART, Wiriam K., B.S. (1959)
Palmetto High School
Palmetto, Florida

StisH, EUGESE E., Ph.D. (1957)
Illinojs State University
Normal, Illinois >

STOKES, WiLLiaM M., M.A. (1960)
Middle Tennesscé State College
Murfreesboro, Tennessce

Srorr, GEoRGE, P.ED. (1962)
University of Alabama

University, Alabama .
STRAIT, REGINALD R., M.A. (1962)
University of Kansas_ .
Lawrence, Kansas

StrAND, KENNETH H., B.S. (1964)
University of Illinois
Chicago, Illinois
STRASSER, JoHN, Ph.D.
Cottey College
Nevada, Missouri

(1963)

z

.

(1962)
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StroNG, CLINTON, Ph.D. (1964)
East Carolina College
Greenville, North Carolina

Sthuck, Raymonp F., D.P.E. (1349)
Hanover College .
Hanover, Indiana

StuLL, G. Aran, E4.D. (1963)
Pennsylvania State University
. University Park, Pennsylvania

*  Stumesecker, Russetr L., Ed.D. (1955)
West Chester State Teachers College
West Chester, Pennsylvania

Svos, RoBerT S., M.A. (1957)
University of Arizona <
Tucson, Arizona

Swisizr, Ivan W., Ed,D. (19’58)
Santa Monica Cxty Lollege
Santa Monica, Ca)«forma

3

v ~T—~

Y -
*TAppoNIO, Dominick A., M.Ed. (1954)
University of Detroit
Detroit, Michigan
Tarm, Groree T., MS. (1964)
143 Roseville Rd.
Westport, Connecticut

TATARCHUK, WALTER E, BS. (1964)
32 Holland Crescent
Kingston, ‘Ontario, Canada

TAuUBE, Freperick W., M.Ed. (1963)
MacMurray Collegp
Jacksonville, Illinois

4, TAYLOR, CHARLES A, M.A. (1963)

Stanford University
Stanford, California

*TavyrLor, CHARLES R., BS. (1964)

Garland Bible College

Garland, Texas

Texry, Witriam L., EA.D. (1948)

San Diego State College

San Diego, California

Tews, Ricuaro W., Ph.D. (1958)

Montclair State College

Upper Montclair, New Jersey

*THEUNISsEN, WiLLIAM B., P.ED. (1956)

Central Michigan Unjversity

Mt. Pleasant, Michigan

*THoMAM ALFRED S., Dir. PE (1957)
,  Central Michigan University

Mt. Pleasant, Michigan

TroMAS, CHArLEs F., Ed.D. (1962)

334 Keégan Drive

Natchitoches, Louisiana

THomas, Paur, Ph.D. (1955)

San Fernando Valley State College

Northridge, California
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T'nomAsson, Don B.,, M.Ed. (196
Central Methodist College N
Fayette, .stsoun -

THOMSON, RONALD G Ed.D. (1954)
Arizona State College
Tempe, Arizona

THoN, GeraLD, M.A. (1963)
Bellingham Public Schools
Bellingham, Washmg(on

THORNTON, RayMonD H., M.A. (1958)

University of California at~. "
Santa Barbara

Goleta, California

TrrALL, WILLIAMR., PED. (1962) ° <
State College of Iowa
Cedar Falls, Iowa

TmwreLy, BrLy D, M.S (1958)
Oberlin College
Oberlin, Ohio

*Tiowery, BLy R, M.Ed. (1964)
Sam Houston State College
Huntsville, Texas

TLMAN, KENNETH G., MS, (1962)
%:uthcast Midsouri Statc College
pe Girardeau, Missouri

Ti8HLER, CARL E., M.A. (19482
Texas A & M College
College Station, Texas

Toop, WiLLiaM, M.A, (1964)
Jacksonville State-College
Jacksonville, Alabama

ToMARAS, WiLLiAM A., Ed.D. (1962)
Western, Washington State College
Bellingham, Washington

TompKkiNs, Rosert N., MS.E. (1964)
Central Missouri State College
Warrensburg, Missouri

Tooxkes, HANsEL, M.A, (1964)
Florida A & M University
Tallahassce, Florida

ToriNE, Perer, M.Ed. (1964)
South Dakota State College -«
Brookings, South Dakota

Townes, Ross E., Ed.D. (1950)
North Carolina College
Durham, North Carolina ‘s

’I‘umau:, Near C., MS. (1960)
University of Maryland ’
College Park, Maryland

Trerp, JoserH P., M.A (1956)
Ohio University
Athens, Ohio ‘ )

TroEsTer, CARL A., Jr., EAD (1941)
HPER, 1201, 16th St., NW,
hington, D.C.

’




TruesoaLe, Joun C., Ph.D. (1949) »
Grinnell College
Grinnell, Iowa

Turner, Kennetd E,, MA. (1963)
The Citadel '
Charleston, South ,Carolina /
TurNER, MARsHALL S., MA. (1947)
%}ohns Hopkins+ University

altimore, Maryland
TwiTcHELL, ALBERT W., M.D. (1953)
Rutgers University

New Brunswick, New Jersey

—U-
UnruH, DANIEL, Re.D. {1963)
San Jose State University
San Jose, California s

v V= < .

VAN ATTA, WiLLIAM, Ph.D., (1964)
State University of Iowa
Iowa City, Iowa
VAN Bisser, Georce; Ed.D. (1938)
University of Connecticut
Storrs, Connecticut
VAN Ryswyk, RonaLp, Ed.D. (1961)

» Frostburg State College
’ Frostburg, Maryland o
VAN VLIET, M. L., Ed.D. (1948)
University of Alberta U
Edmonton, Alberta, Canada
VANDENBURGH, WiLLiAM G., Ed.D. (1952)
California State at Hayward
Hayward, California
VANDERZWAAG, Harorp J., M.A. (1961)  »
University of Michigan
Ann Arbor, Michigan
Vanni, Roserr E., M.S. (1963) N
Western Illinois University
Macomb, Illinois B
VascokceLLos, HENRY B., MA. (1963)
University of Hawaii
Honolulu, Hawaii

VAUGHAN, ANDREW T, EdD. (1956)
Southern Illinois University .
Carbondalc, Illinois

*VELLER, Don, D.P.E. (1956)
Florida State University
Tallahassee, Florida

‘Veroucar, FRANK M., M.S. (1957)
2511 Tipperary Ave.

San Francisco, California

VitaLte, Frank N, MA. (1959)

San Diego State College

San Diego, Califd’ﬁég

Von MEecHow, A. HENrY, M.S. (1958)

State University, Long Island Center,
Oyster Bay, New York

¢
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-Jamaica 32, New
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WacLow, Irving F., M.Ed. (1955)
Urriversity of Florida
Gainesville, Florida .

WAKEFIELD, MARKHAM C., Ed.D. (1948) |
Indiana Univeisity . i
Bloomington, Indiana -« |
WarLpmaN, GErALD, M.Ed. (1963) .
Hofstra College

Hempstead, Long Island, New York

WALKE, NELSON §., Ph.D. (1938)
Brooklyn . College
Brooklyn, New York

WALKER, CHARLEs L., Ed.D. (1951)
San Jose State College ’
San Jose 14, California

WALKER, Leroy T., MA. (1955)
North Carolina College
Durham, North Carolind

WALL, WiLLiam L., MA. (1959)
MacMurray College
Jacksonville, Illinois

WaLuss, Ear L., Ed.D. (1958)
San Fernando State College
Northridge, California

WaALTON, LEE A, M.A. (1964) .
38431 Darnel Ct.
Fremont, California

Warp, JaMes E., Ed.D.. (1962)
David Lipscomb College
Nashville, Tennessee

4 Warp, WiLLiaM, MA. (1962)

*St. Johns Universit
ork

*WARNER, ALBIN P., Ph.D. (1953)
Oklahoma State University
Stillwater, Oklahoma

WARNER, BErnArD E., Ed.D. (1958)
Los Angecles State College
Los Angeles, California

“eWarszn, Nep L., EAD. (1956)

George Peabody Coflege
Nashville, Tcnnqssce

WATKINS, WiLLIAM B., M.S. (1964)
University of Southern California,
Los Angeles, California

*Warson, Jack, Ed.D. (1957)
North Texas State College
Dentan, Texas -

Watt, THOMAS, JR, MA. (1949
Long Island A & T, -
Farmingdale, New \?ork

Way, Howaro P, M.Ed. (1939)
Allegheny College
Meadyville, Pennsylvania
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.~ WEAR, CarLos L., Ph.D. (1953) WiLEy, Rocer C., Ph.D. (1964)

University of Nebraska Washington State University
Lincoln, Nebraska Pullman, Washington

WEAR, RoserT E., Ph.D. (1959) WiLHELM, BiLy H.,, M.Ed. (1957)
University of Toledo Clemson College .

Toledo, Ohio Clemson, South Carolina

WenER, MAX A., M.A. (1930) WiLKinsON, JaMmEs ], P.ED. (1958)

Southern Illinois University

Carbondale, Ilinois

WILKINSON, OWEN, M.A. (1964)

4706 Norwich Road \
College Park, Maryland

Bemidji, Minnesota 964
N y WiLLiaMs, Donalp, M.E4. (1
WEBSTER, RANDOLPH W., Ph.D. (1941) Trenton State College 4. ( )

Michigan State University . Pennington, New Jersey , -

East Lansing, Michigan
N y WiLLiAMs, NOFFLET, B.A. ¥1960)
WeGNEr, Frep A, M.S. (1962) George Peabody College

Hamilton College
Clinton, New York

WEsBER, Vic, EA.D. (1963)
Bemidji State College

University of Wisconsin °  Nashville, Tennessee
. Madison, Wisconsin
WILLIAMS, OscAR W., B.SI (1962)
WeLcn, F. G, M.S. (1956) - Panhandle A & M College
Kansas State Tcachers College Goodwell, Oklahoma
Emporia, Kansas WiLLiavs, REUBEN H., M.A. (1951)
WELCH, ]. ﬁDMUND, Ed.D. (1958) State University of New "York .
East Carolina College Cortland, New York ’
Greenville, [North Carolina WILLIAMSON, WARReN E., M.S. (1963)
*WgLLs, Harowp P., Ph.D. (1962) South Dakota State College -
New Mexico Institute of Mining Brookings, South Dikota
and Technology WiLLis, Huton L., M.Ed. (1957)
Socorrg,” New Mexico Virginia State College
Werfs, Waro M., P.ED. (1948) Petersburg, Virginia
iversity of Minnesota ) WINTERS, ARTHUR R., M.A. (1926)°
uluth, Minnesota Lafayette College '
SWERNER, ALFREp C., D.P.E. (1948) Easton, Pennsylvania
United States Military Academy ; WIREMAN, BiLry O., Ed.D. (1959)
West Point, New York Florida Presbyterian College
Wesed . Ricitaro, M.Ed. (1963) St. Petersburg, Florida .
Gorham State Teachers College WIREN, GARrY, M.A. (1962)
Gorham, Maine University of Oregon
) *WESTON, ARTHUR, Ed.D. (19523 Eugene, Oregon
Brooklyn University WisExaN, Don W, M.S. (1963)
Brooklyn, New York Western Washington State College
Bellingham, Washington
"WHELAN, ﬁow\s P., Ph.D. (1962)
Nebraska State College . WisseL, Harotp R., M.S. (1964)
*Kearney, Nebraska Springficld College
. Springfield, Massachusetts
;X;:;?Eér?xg”gnil%r:i‘{ys' (1962) Wimnay, Jasies H., ME. (1962)
. : v tate College of Iowa
Siloam Springs, Arkansas Cedar Falls, Iowa 4
W"_’DOS",CAR,R“‘ C., B.A. [(1956) WOICEK, MICHAEL J., M.S. (1962)
Oh‘:O niversity University of Wisconsin
Athens, Ohiq Madison, Wisconsin
WiEesg, VErnon R, Ph.D. (1962) WoLBERS, CHARLES P., Ph.D. (1960)
Tabor College State College '
Hillsboro, Kansas East Stroudsburg, Pennsylvania
WikorF, LesTer B., BS. (1962) . WoLr, ]J. Grove, Ph.D. (1950)
Wentworth Military Academy University of Wisconsin
Lexington, Missouri Madison, Wisconsin v i
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. WoopaLt, M. THomas, Ph.D. (1963)
South Dakota State College
Brookings, South Dakota

Woopsury, Harotd M., M.A, (1959)
University of Maine
Orono, Maine

Woops, Harvey D, M.A. (1958)

t o

Rutherford, New Jersey .
WrcHT, Ebwarp J.. BPE
+ Umversity of Cahfornua
Los Angeles, Cahforniz
WroHT, Owen Lze; MS. (1964)

Box 113 .
Rheems, Pennsylvama

~ WUESTHOFF, ROBERT W, M_; (1964)
S~

$1958)

-

1871 Nutwood Place
Anaheim, Cahfornia

Wyness, GEraLD B., D.Ed. (1964)
$an Fernando Valley State College

Fairleigh Dickinson University, -

14

Yost, CuarLes P, Ph.D. (1956)
t Virgima Univensity
, Mdrgantown, West Virginjia

"Youns, Cax. H, Ed.D. {1%49)
University of Califormia
. Los Angeles, Cahfornia

Yousce, Jaues W, MS. (1963)
North Carohna College !
Durham, North Carolina 4

YouncworTH, CARL I, Mg), (1956)
1204 Pine Strect
Yankton, South Dakota

Yunasz, Miciaer S, Ed.D. (195%)
Upiversity of Western Ontarjo -
London, Ontano, Canadi i

.

*ZEICLER, EARLE F., Ph.D. (1950)
University of Ilinpis
Urbana, Ilhnots '

*ZexTl, Rico N., EA.D. (1956)

Nonhn'dg;gCalif?mla » Wayne State Umiversity
VY- Detroit, Michigan
Yaro, Rix N, Ed.D. (1954) ecenruss, Geosce, EA.D. (1847) 1
Denison University A San Diego State College .
Granville, Ohio . San California
*YESSIS, MICHAEL, M.A. (1959) C, MA. %)’
Texas Women's Uniyersity IVETSItY
Denton, Texas New York /New York
Ymicer, Harowo L., D.P.E. (1962) - Ara, MS. (1962)
Central Missouri State College mversity College at Brockport
Warrensburg, Missouri - , New York
Yooer, Jay H, M.A. (1956) ZwEDINGEM. W. E., MA. (]
Goshen College Néwark State” Coliege
Goshen, Indiana Union, New Jersey
. ; A >
N v
i
] ) [}
/
/ ; .
. or -~
N -
. L
' .
. 53
' ’ 185
o - 1 9 3 i

ERI

Aruitoxt provided by Eic:




]

NERIC RIC .

{AFulext provided by Enc

3

*+ AUTHOR INDEX\ OF ARTICLES QF
PROCEEDINGS OF THE NATIONAL COLLEGE
PHYSICAL EDUCATION ASSOCIATION .
FOR THE YEARS 1940-1963

b
[

L4

ADANMs, If. C. Summary of discussion on required phyncal educaton programs, 1948, p 43,

—. Washington conference on pHyncal education, in the Northeast, 1956, p. 210.

Apre, D. D. Effect of environmental temperature on heart rate, deep body temperature, and

ormance in swimming, 1954, p. 155.

—. Should coaches be certified in physical education, 1957, p. 322

ALiey, L. E. The graduaie program .n phyncal education should emphasize m.chmg. 1958,
p. 59.

—. Changes antiapated in graduate programs during the’ sixties, 1962, p- 16.

Aury, L E. and otaers, Effiect of catng at vanious umes on subsequent performances in
the 440-yard, half-mile, and one-mile runs, 1968, p. 117.

Arperson, J. M. Contnbutions of recreation to college physical edocation, 1954, p. 21.

—. Professional preparation for recreation leadership, 1957, p. S1l.

Axnarmio, A, A, Contribution -of athletic to sodal mobility, 1953, p. 136.

ArrLETQN, L. O. The depth dimension of physical fitness, 1959, p. 148

ARMsTRONG, W. E. Basic elements of 2 teacher education program, 1961, p. 21.

Asuzidgx, W. P. The catnbulion of college phynal education to natipnal preparedness,
1941, p. 47.

- Wha!: can the colleges do? 1944-45, p. 28.

—. Values in sports, 1950, p. 27.

—. Curriculum research committee: evaluzuon procedures, 1952, p. 152

—. Evaluation procedures, Committee V report, 1953, p. 109.

—. A college service class score card, 1954, p. 167.

. Criteria for college physical education, 1635, p. 30.

a- A plea for emphasiung the .mmed.ate needs of students in the rcqmrcd prognxm 1954.\

297.

Asgr.n G. M. The effccuveness of two methods Jof exercise used in the treatment o! back
pain, 1960, p.36. .

—. Need for cooperative research, 1968, p. 45.

Asrrey, G. M., and oraers. Effect of eating at various times on subsequent performances
in the 440-yard, half-mile, and one-mile runs, 1963, p. 117.

Avars, G. W. Tranung of leaders .n the colleges for the publi¢ schools and colleges, 1942,

p- 14.
BacaMay, J. C. Speafiaty in leaming motor tasks aftcr age twenty five, 1068, p. 120.
Baxg, T. P. Army athlétics, 1941, p. 95. _;

Banxs, T. Intram contributions,tq the army service, 1952, p. 39.

Barany, W. J., and brHERs. A ncw criterion for the assessment of balance items, 1963, p. 61.

BAnxEs, 8, E. Criteria for evaluating college programs of athletics, 1957, p. 184,

Baxrow, H. W. Test of motor ability for college men, 1954, p. 157.

BaxteLna, D. C. Directions for developing summer graduate programs, 1962, p. 22

BaTEs, A. A. Critena for the sclechion of men teachers for positions in high scheol
education, 1953, p. 144.

BAUGHMAN, W. ]J. The -health welfare phase of college intramural programs, 1951, p. 80

Bayn, B. E. Aux base directors of physical training.in the Air Force Combat Comman
1941, p. 41.

— Ph.ys!i)cal ﬁm%‘mgram of U. S, Navy: Morale, 1941, p. 43, '

-~

186 o

P

L}




Cumulative Index /

“Beaver, Wm C. Organi€ values to be found in 2 program of physical education for college

students. 194445, p. 6. - )

Bezsan, H. F. Intramural publicity through television, radio, and visual aids, 1959, p. 112°

—. How do we handle this one* 1960, p. 136

BENNETT, B L. The use of the Mooney Problem Checklist in a health and physical education

¢ program, 1953, p. 115.

Bexnerr, Brice L. Evaluation of a basic instrucon program and patterns of acuviues
selected by students 1n a required program, 1959, p 49. ~

BerosTROM, A ] The place of the NCAA in intercollegiate athleucs, 1962, p. 124

Bezvaver, E M Endurance performance and relawed metabolic responses under selected
thermal enwironments, 1963, p. 84. :

Berxrcr, H L. Accreditation of professional education in physical educzuion, 1948, p. 44

Bu:;:s_;\, R. and jomnson, P. B. Effect of speafic overload jumping on vertical jump scores,
1962, p. 74. .

BookwarTEr, K W The coéducational and corecreational use of physicat education
acuviues, 1940, p. 62,

— Curnculum Rescarch Commuttee outcomes from boys physical education, Grades 1.3,
1952, p, 123. - .

— Objettives 1n physical education, 10th to 12th grade level, Commuttes 11 Report, 1953,
p- 98. .

« — Research eﬂ'dmegs of gains in mptor fitness, 1957, p. 59. .

— Meeting the n for fitnes$ Lhn:gﬁ'gh the school programs of healthl, physical education,
and recreation, 1957, p. 123,
BookwALTER, K. W., STATON, W. M., and PrcE, H. B. Objecuves. progress report, 1955, p. 15,
Boneruy, F. G. Control of intercollegiate m&a by state, conferente, or insutution, 1958y
. 110. ) .
Boioo, J. 5. The physcal and personality <haractenisucs of champion male gymnasts, 1963,
. 66.
Bopvcum, K. Training of officials for the intramural sports program, 1962, p. 67.
—. Promotion of intramural sports through photography, 1962, p..71.
—. Health, safety, and scholarship provisions, 1963, p. 33. :
Boyp, C. A Determination of concepts of healthful hiving and their relauve importance for
a general course in college health. 1951, p. 126. ‘ '
Bracz, D. K. Report of the committee on terminology, 1940, p>117, 1941, p. 114. .
—. Problems in college physical education. operauional principles relative to. interpretation
and objectives, 1955, p. 174,
—. Ethical standards for personnel connected with intercollegiate athletics, 1958, p. 132.
Brown, A. T. History as subject and duscipline. an introductory inguiry, 1962, p. 140.

- BrowxELL, C. L7 The role of private uniyersities, 1961, p. 44. .
Bruce, Rosert M. In service training procedures in physical education, USMA, 1959, p. 23.
Bucuer, C. A. Problems in college physical eduction administrauon. facliues, equipment,

and supplies, 1955, p. 183.
—. Admingtfation: facilities, equipment, and supplies, 1954, p. 176. :

5. College athletics, 1944.45, p. 22

Intramural disaphnary provisions, 1963, p. 35.

Bunger, H. Student, officials for intramurals, 1946, p. 34.

BurnnAM, S. Overload training for athletes, 1963, p 104.

Burns, G. P. Recommendation of the Jacksons Mill Conference in Recreauon, 1949, p. 66.

Carvson, R. E. Contributions of camping to physical education, 1954, p. 19.

Casapy, D. Evaluation of the rcquucd‘program in physical education in the State University
of Iowa, 1961, p. 69. .

Cuexry, H. §. Providing for demoaatic leaders through an intramural sports profram, 1952,
p- 19 -

—. Survey report on financing college intramurals, 1953, p. 56.° . !

—. Motivation and promotion of an intramural program, 1955, p. 160. ,

—. The purposes of the CPEA, 1956, p. 33.

CHERRY, S., and Scueerer, R. Types of medical protection for intramural injuries, 1958, p. 97.

CurisTensoN, A. Intramural sports in small colleges: St. Olaf C,, 1949, p. 8.

b} ) ' " 187

ERIC- 195 ,

Aruitoxt provided by Eic:
»




: ) ~ Appendix T Yo
. . Yoo~ -7
CamstiaN, | E; Kesster, W V. and IsmalL, A. H. Body camposition relative to motor
aptitude for pre-adelescent boys, 1963, p. 54.
Girvrzo, P F Highlights of the Washington Confgrence.on Intramurals, 1956, p- 167.
N Cuarke,'H H Summarv discussion of required physical education, 1947, p 4

— Justification*for establishing mmqum standards for the preparation of ph}s:al education
personnel, 1948, p. 33. .o

— References in problems of college physical educativtr Measurement textbooks, miorma

B ton about old tests, 1951, p. 114.- , .
—. Measurement and evaluation, 1952, 85
—. Measurement And evaluation, 1953, p. 154. ¢

— Mofe information about old tests. Sub-Committee on Problems. Measurement and
Evaluation; 1954, p. 160. ’
—. Operational principley relative to measyjement and evaluation, 1955, p. 175
— Measurement applied to adapzcd physic@ education for college men, 1938, p. 217,
CLevert, M L. Intramyral spo’ru in larger yniversities, 1949, p. 14.
s CocaN, M. The body ifpage in physical educagion, 1963, p. 26.
CoLEBANK, A. D. Health behavior of selected junior high school pugils, 1953, p. 145.
Conroy, J ] The impyct of the current intcrnational situatuon on the col]egc physical
education progham, 1951, p- 26. "
Coorer, GEo  Report of €raluation committee on xmramural conference, 1956, p, 147.
Coorer, J. M Methrods arfif principles of teaching physical education, 1952, p. 127.»
— Pninaples of motor skif} learning, 1953, p.*107.
— Sub committee on methods and prncples of teaching physical education, 1954, p. 131.
—. Mechanics of human mbdement—throwing, 1958, p. 172.
. Coopn, J M, and Dawis, E, C. Public relations. Report of a sludy of pubhc relations
practices and their effectiveness, 1955, p. 54.
CpoPER, ] M, and Ln\rrHER,j D Methods and prigciples of teaching physical eduauon,
1955, p. 25. 4 :
. Coreix, ;;l D. Control Objccl!V(L‘S in table’ tennis, 1958, p. 292.,
Corots, HaroLD | Status of the, physical cducauon rcquu'cd or mstrucuonal programs for
men and -women in four year cqllcgs and univeruties of the United States, 1959, p 42.
CorreY, V. Group and team afﬁhquon provisions, 1963,-p. 32.
Cornwert, O K The University oi(-\orzh Carolina prepares its szudcms for nauonal

«

X defense, 1940, p. 28. 1 /
—. President’s dddress, 1941, p. 8. ‘
Cotrrery, D. P. Education and mtcmauonal affairs, 1950, p. 4 -

Cousins, G_F. Coeducational ph\sncal education for the college level, 1957, p 281

—_ \lccung the challenge of increasedsenrollments, 1962, p 45.

Cowerr, C. C. Professional services and community and social services, 1952, p. 107.

—. Curriculum research committee: Trends, 1952, p, 117. '

—. Guidance and service program in collcgc physical cducquon, 1954, p- 23.

Cowert, C C,, and OoTHERS. A new auten ment of balance items, 1963, p. 61.
CowLey, W. H. Two broad educationa, ysical educators, 1944-45, p- 19.

Cum B J. A
CrAwFORD, W. Contiol oby:cmcs in deck tennis, 1958, p: 61
CrocheTT, D. Sports and recreation practices of union and confederate soldiers, 1962, p. 135.

i ®

}ummu, J. The effecis of motisation and verbal reihforcement upon performance of
gomplex percdptual-motor tasks, 1963, p 78,
Cureton, T K analysis of physical education and athletic activities and the effects

produced by such plograms, 1956, p. 51. ’

- Imprwemcms i cardiovascular wondition of humans asyoaated with physial training,
persistently perfdrmed sports, and excrcises, 1957, p. 82

,— How tu gat the physial fitness ingredient into sports edugatidn— ~to improve sports and
fitness, 1957, p. 286.

~ The value of hard endurance cxerases and tests to produce changes in weght, fat
metabolism and cardiovascular condition, 1958, p. 162.

\ . P

SNt

ERIC - 196 L




N Cumulative Imiextal

Cusuman, W Recommendation of the Jackson's Mill Conference in heaith edu n, 1949,
p{53. B ‘ -t ﬂf

Dastron, C. F. Control objectives in baseball, 1958, p. 258.

~. Control objectives in speedball, 1938, p 290. .

"DanieLs, A S Some conclusions and recorumendations based on a national $urvey of student
recreation in <olleges and universities, 1940, p 51.

— Insufance and legal. Suggestions regarding the development of a%unit on legal hability
and athletic insurance problems for_courses in organization and administration, 1954, p. 181.

—. Legal aspects of physical educatioh, 1955, p. 187.

—. President’s Committee on Structure and Function, 1956, p 26

~—. Washington Conference on Physical Education, in the Midwest, 1956, p- 212

— Report and recommendations of Function and Structure Commuttee, 1957, p. 30.

. Physical education and long range needs, 1957, p. 306. o

—. Some cntical issues in phjsical education, 1958, p. 1. .

DavcHERTY, J B Problems In the administration of 2 department of physical education and
athletics as, 2 single administrative unit, Part IV General athletic admunistration, 1960,
p.- 56. .

Davies, T J How can mentbers of the.athletic department aid the prospective ‘selectee?
1941, p. 23,

—. Fundamental bases for the conduct of intercollegiate sports, 1946, p 70.

Davis, E C. Experiment in undergraduatg teacher edication in health and physical educa-
tion, 1940, p 108. * ~ o .

—. The lost key -to college phvsical education, 1963, p. 4.

— Prnciples and methods of teaching. Falling, stopping, and position of readiness for
action, 1951, p. 107.

[y

L4 ” .
— Curniculum research committee: Public relations, 1952, p 137, ¢ s
—. Obsigcles to initiating a2 public relations program, 1954, p. 134.
DAV, - and Coorer, J. M. Public relations. A report of a study of public relations

practid® and their effectiveness, 1955, p. 54. . .
Davis, E. C,, and LawTner, J D. Principles and techniques of teaching physical education,
1940, p. 91, 1941, p. 105. ' . \
Davis, J F. Effects of training and conditionung for middle distance swimming upon measures
.. of cardiovascular condition, general physical fitness, gross strength, mofor fitness, and
strength of ipvolved muscles, 1933, p. 128. ) N
«—. Physical education in Christian colleges, 1956, p. 264. T ,
—. A survey of physical fitness requirements in colleges and univessities, 1959, p. 38.
DeGroat, H. S. Establishing appropriate admunustrative standards, 1940, p. 93, 1941, p. 109,
1947, p. 85. ' .. ;
' DELAHANTY, R. J. The Dartmouth Guting Club, 1940, p. 58.
DeLLymutH, C. K. The physical education requirement—Swarthmore style, 1947, p..44.
"DERR, P. H. Football at the Univensity of Chicago, 1946, p. 35. . N
—. Weaknesses of the voluntary physical education program, 1949, p. 31. g
—. Do current curricula stress the best types of activities for students? 1950, p. 50.
~—. Tenure and retireent—pension programs (n imsttutions of higher learnipg, 1952, p. 109.
bEVRIES, H. A. Treatment of muscular distress in athletes, 1962, p. 81.  ~ ' !
DEwar, W. A. Thames Hall. The new building at the Unuveisity of Western Ontatio, 1950,
.21 - ’ !
Dtswu.u-:v, R. J. Contrel objectives in horseshoe pitching,” 1958, p. 286.
Donnerley, R. Recent trends in organization of college physical education departments for,
men, 1963, p. 148.
Doxovan, Wa. J. Athletics, training, and leadership, 1946, p. 77.
Duer, A. O. The place of the NAIA in intercollegiate athletics, 1962, p. 127. s
Dunsar, H. F,, Jr. Brief history of the college physical education association, atrqact, 1951,
-

.

~

. 138.
Dgxc,m, R. O. Desirable trends in athletics, 1956, p. 232.
~. Athletic program: The problem of athletics, 1957, p. 222,
Eacan, E. P. F. World understanding through sports, 1961, p. 16.
Eastwoon, F. R. Physical preparedness courses at Purdue University, 1941, p. 81.
Epsart, J. V, Campus planning, 1961, p. 132.

E]

- 189
Q

IRIC 197

Aruitoxt provided by Eic:




: ' Appendix \

»
] . .

/
Emckson, C. E Problems in the admin#tration of a department gf physical education and

., athletics as 4 single administrative unit, Part 111, financial co 1 and procedures, 1960
«  Pp-55.- 7
‘_ Intcrgrcung the physica eduat’\x program to students, faculty, and the community,
L‘ ﬂ + LY

l\GER. A A. Extending intramurgl services, 1948 p. 13.
5 — Standards for publ.c relatgns. ablishing appropriate administrative standards, 1951,

p.'109.

—. The Armed Forces plan a_physical education "program, 1951, p. 38. AL

" —. Establishing appropriate administrative standards, 1952, p. 134.

— Standards for sclccg&g\ of new pcrsonnel and standards for evaluation of work of dcpart
ment, 1954, p. 129, N

~. The administrator and curricylum development, 1955, p. 51. . ) \

—. Facilities and cquxpmcm, 1956, p. 262. ) .

~. Physical education service program, 1957, p. 218.

— The graduate program in physical educauion should emphasize administration, 1958, p. 53.

Evans, H. M. Trends in New England colleges and Unncmucs, 1950, p 51. .

FaLL, CHas. R. Amateurism in athletics, 1951, p. 90.

—~. Examination of the amateur code in the United States: abstract, 1951 p- 148.

—. Unified experiences in teacher edufation, 1955, p. 152.

Faws, H. B, and oTHERs. A new criterion for the assessment of balance items, 1963, p. 61.

Fercuson, J. Unique practices in intramural programs, 1941, p. 89,

FieLo, D. A. World sports as depicted by postage stamps, 1960, p. 158.

FisHER, ] A. A look into the lives of sthdents participating in adapted physical education,
1957, p. 49.

—. Soaal and psychological adjustment problems of the handxcappcd 1958, p, 213.

~. Evaluation of the adapted phase of the.basic instruction program, 1961, p. 75, <«

.~

L~

. Frorio, A. E. Contr!buuons of safety to collega physical education, "1954, p- 17. *
— Suggested criteria for selecting graduate students in health, physical edycation, and
recreatfon, 1956, p- 192, . . .

Y

—. Publications hasten advancement, 1956, p. 291.
ForsyTHE, C. E. Intramural gontributions to the Naval Service, 1952, p. 28.
Foumer, A. E. Recruiting desirable students for the profession, 1956, -p. 186.
) ~. Promotion of physical fitness exercises in the home, 1956, p. 305,
~. The service program: Its responsibility for physical fitness, 1958, p. 36.
Fraieich, W. P. The influence of play upon social and cmouonaljadjustmcm with lmw’
tions for physical education, 1956, Pp- 268. .
Francis, R. J. Aspects of the professional preparation of physicil {eduauon teachers in 2
State University, 1955, p. 102.
—. Analysis of CPEA proceedings, 1956, p. 31.
¢» —~. A concept of scholarship, 1956, p. 346. :
FREDERICKS, ]. W. Control objectives in deck tennis, 1958, p. 264.
—. Control objectives in golf, 1958, p. 269, .
JFrepzricks, W. F. Recruiting desirable students for the profession (general), 1956, p. 196.
—. Some experimental projects in teacher education, 1956, p, 170,
—. What valdes shall we seek? 1956, p. 223. . ~
~—. Professional educatien, problems of, 1957, p. 241, .- : /
—~. Control of intercollegiate athletics by state, conference of institution, 1958,
FuepricH, Joun A. In-service training of the physical education staff at
University, 1959, p. 25.
Furey, R, Cogrdinating mtcrcollcgutc athletic programs and phym
in the college, 1948, p. 83.
. Furman, D. C. Physical education and ;thlcucs in Mexico; 195
GaLLican, G, E. Study of the swimming requirement in ¢
}953, p. 121,
—. An experimental project in evaluating a prof
4 program, 1959, p. 72.
. —. A study of budgets, officials, and activig
universities, 1960, p. 130.

~

R

Aruitoxt provided by Eic:




/ < :
{

. E Cumulatwe Index ~ .

»

»
~. Recent developments and trends in the five;year plan. 1950, pe‘f62

GaLLoN, A. J. Voluntary physlcal education—a way out! 1958, p. 26.

GANsLEN, R. V. The Rinesiological aspects of sports, 1956, p. 82. )

Gansten, R VY, and HALL K. G. Acrodynamlc forces which influence javelin flight, 1960,
p-19.

Gary, M ]. Problems in the administration of a department of physical education and
athletics as 2 single administrative unit, Part V, staff rclauonshxps. 1960, p. 57.

—. Pressure to publish: an enigma, 1956, p. 296.

Grces, E. A. How an members of the athletic department aid the prospective selectee?
1941, p. 28.

GLAscoTT, ], A. Problems in the administration of & department of physxcal educauon and
intramaural athletics as 2 single administrative unit, 1961, p, 97. ¢

—..Intramural officiating, 1955, p. 166.

Grarr, Henry F. The athletic mind, 1959, p. 14.

GraMseAy, R. ]. Developing safety in intramural sports, 1956, p. 148.

—. Medical and surgical care for injuries and insurance, 1955, p. 169. |, *

—. Report of National Touch Football Rules Committee, 1957, p 211.

—. Report to the National Gollege Touch Football Rules Committee, 1\38'&;) 106.

+ =. Implementation of the Washington Conference, 1958, p. 104.

—. A survey of the administration of intramural spurts progrf.ms for men in sslcu:d collcga
and' universities in North and South America, 1960, p. 123]

—. Report the 1960 Western Conferenge Intramural Duéctors Meeting, 1961, p:-99.

ansmz, F Use of tests in the physical mumng program, at the US.M.A., 1947, p- 50

Greenwoon, E. D. Physical c:dumuox}can be an adjunct tq mental health, 1962, p. 25.

G W H. A pilot study measuring stress effectivenefs bf q;ﬁcrcixt)nk]c strappings,
1961. p. 102. . : '

Hau, K. G., and GansLEn, R. V. Acrodvnaumc forces wh inﬂucnq: javelin flight, 1960,
p- 19. . [

Hanpy, D. T. A prcdxcuvc index as a basxs for ‘the -scl tion of prospective “teachers in
physical éducation, 1953, p. 142.

HaNiForD, G. W. Problems,.in co-fecreational sports, 1956, v 152., .

—. Aré sports clubs an intramural administrative raponsxt{hty? 1959 p- 105.

*

%, Himan relations in thé administration of an intramweal sports program, 1960, p- 129.”
Hmsn"'ruzonom-: Physical education 3hd athletics in Afghanistan, 1959, p. 63.
Harrison, A. B. Relationship between several physnologxca]f and environmental vanabla and
all-out treadmill run umc, 1962, P, 79.
Hart, F. A, Athletics in the Marine Corps, 1946, p- 62
| HASLINGER, L. W. Identifying and exchangmg practices,

universities, 1955, p. 147.
—. Physical education ip Indonesia, 4959, p. 58.
—. Personality variables of coflege basketball players, 19
—. Physicgl edusation: A medium for international edu
—+The role~of private colleges, 1961, p. 33.
. —. Intercollegiate athletigs: An edifeational dilemma, 1963, p. 91.
Hew, F. V. 'The’physician and physical education, 1948, ]g. 8.
v Highlights of experimental or pioneer programs of health education, 1958, p. 174.
Henry, F. M. Coordination and motor lcammg 1956, p; 68.
—. Specificity vs. generality in learning motor skills, 1958, p. 126.
HERMANCE, G. L., and oTHERs. Forum discussion on the S3nity Gode of the NCAA, 195l p- 81.
HiLver, F. The physxcal fitness program of the U. §. Nayy, 1941, p. 36.
Himnoman, D. A. The place of fishing, archery, and si lax activities in the college physical
education program, 1940, p. 69. .
Houter, F. J. Possibilities for graduate work in int l!ral sports, 1950, p. 36.
~. Review and plans: president’s address, 1953, p- 1
Howarp, G. W. The part that physical fitness plays m the *natural program of physical
education, 1941, p. 59.
—. The demand for unity: prwdcms addrms 1951 " 1.

t

3 p..lso.
ion, 1960, p. 154.

o

. o C . : *101

\ HAVEL, R. C. Abstract. The professional status of head ¢ acha of athlcm: in colleges and

AR

o . 199+

FRIC - * . | .

2 - -
Full Tt Provided by ERIC. .




) . Appgn?iu: |
Howarp, G. W., and OuLkitUFFER, D. Tentative statement of a working philosophy of |
teacher preparation in physical education, 1940, p. 103, 1941, p. 120. .
Huemaro, A W. Physiological aspects of human movement and perception, 1956, p- 58.
—. Learning“and conditioning, 1956, p. 234. -
HucsEs, W. L. The role of intercollegiate athletis in national prepgredness, 1940, p. 21.
—. The civilian defense physical fitness program, 1941, p. 6. *
- =. Coordinating all health and physical cducation of college students, 1947, p- 7.
~- Public relations aspects of intramural athletics, 1948, p, 18._
—. Organization of the Jackson's Mill Conference, 1949, p. 48. .
. Improving professional preparation in health education, physical education, and recrea-
tion, 1951, p. 53. ’
—. General plant features in hcalth, physital cducation, and recreation facilities, 1957, p. 148.
— Management and supervision problems dye 0 in d enrollments, 1957, p. 228.
Hunsicher, P A, Survey of the servicé physical educagion programs’in American colleges
and universities, 1954, p. 29, ’ .
—. Evaluating students in activities of the physical education program, 1955, p. 120.
~. Physical education of a physiological nature, 1956, p. 93.
—. Graduatc preparation for rescarch in physical education, 1960, p. 83.
HuxTer, W. O. Physical training in the naval aviation training program, 1942, p. 46.
Husyan, Burris F. The physical education staff and in-service training, 1959, p- 33.
Husymax, B. The problems ¢f cooperative research, 1963, p. 51.
Hurron, D C, and JounsoN, W. RY Effects of violent competition upon certain projective
measures of personality, 1954, p. 153,
HywmEs, J. A. Comments on addresses given at Detroit meetigg, 1943, p. 10.
Irace, S C. Case studies in the admisustration of infercollcgiate athletics for men with

reference to the member institutions of the Citv College of New York, 1959, p. 80. - .
Inwin, L. W. Abstract. Recent developments in the field of sntramural athletics, 1947, p. 117.
Ismas~A H.; Curismaw, J. E., and KessLer, W. V. Body compositign relative t& motor
aptitudeNor pre-adolescent boys, 1963, p. 54. 5 v , ) o
{svai, A, H, and oTErs. A new critcrion for the assessment of balance itemys %463, p. 61, ,
Jack, H K. Postwar challenges in state supervision, 1943, p. 13. '~ o L a‘?@%’\"
@ Jackson, C. 0. Report on mental hygien€N954, p. 97. . - Tt
Jacksox, C. O, and otERs. Trends. Mcetingh\basic personality needs, 1955, p. 5. %
JacksoN, C. O, and SuENk, H. A. The off campus program—Patterns and problems, 1956, ;
S op- 199 B N
JAERSON, C. 0. Some suggestions for improving scholarships, 195}.‘ p. 348. )&\'
* —. Some challenges for the CPEA, 1960, p. 1. " : 0

Jicnson, W, E, and MastrorAoLo, J. A. A synthesis ofuew and superior attack skills for .
fencing, 1961, p. 121. . s, 7 &

JavrrsoN, D. What is being done in required programs? 1933, p. 85. . €%

—. President’s commnents, 1963, p. 1. .

Jasersox, R. E. Topics of interest it teacher education, 1951, p. 61, »

—. Advance credit for proficiency in sports and genéral athletic ability, 1961,‘p.c77.

JEaaerT, C. W. An investigation of tests of agility, 1960, p._13. . .

Jonxasos, P. B, and Bieniges, R. Effect of speafic overload umping on vertical jump scores,
1962, p. 1. . . -

jou:\so.\? R. H. Best practices in guidance of physical education students, 1955, p. 73.

Jouvson, R. H. Athletic coaches, should we prepare them as cldssroom teachers or physical
cducators? 1956, p.-174. -- . .

Jonason, W. R. The effects of physical education activities upon ‘pcrsonah}y, 1956, R, 76.0

Jounson, W. R., and Hutton, D C. Effects of vialent cgmpetition upon’ fertain projective
mecasures of personality, 1954, p. 153, p .

Jokt, E. The physiological implications of medical rehabilitation, 1956, p{ 126.

—- The problem of cardiovascular fitness in clinical physiology, 1957, p. 105, e

. = Recent advances in cirdiovascular research, 1959, p. 167, - .

—. Struke volume at rest and after exhaustive exercise in tramned and untrained subjects,

L4

1961, p. 116. . - . C
Jongs, L. M. President’s address: The roots of physical education, 1949, p..1:
- Non-contract work and income and graJuatc udy, 1952. p. 104 °
192 oo ' v

ERIC =~ 2d0 - el

-




~

R 1 &

. Cumulative Index . -
—. History and trends, 1953, p. 163. . -
~. References and supplement on history and trends to Dec. 15 1953, 1954, p. 184,
—. History and trends, 1955, p. 193..
—."The functions of the CPEA, 1956, p- 34. /
~. History,.1956, p. 260. r ot
—. Changes anticipated in undergraduate preparation in thq SixWES, 1962, p- 12
Jones, L. M., and MasLey, J. W. History and trends, 1952, p. 95.
- Kascu, F. W. The areas of needediresearch, 1963, p47.
Keere, R. J. Physigal education at the University of Saskatchewan, 1954, p- 56. .
~—. Physical education at Oberlin College, 1956, p. 274. .
Keen, P. V. Problems related to the cofiduct of intramural sports programs, 1956, p. 143.
—. Implementation of Washington Intramural Conference, 1957, p- 209. . )
—. Intramurals at the University of Qklahoma, 1958, p. 102. )
—. Wrestling as an intramural sport, 1959, p, 100.
—.'Screening, mdo;mmtmg, and appmmng thé pcrfonrmncc of intramural ofﬁcnals, 1963,
p- 42.~
kELLER L. F. S.ummary meeting of Tcachcr Educauon Section, 1948, p. 61.
~. President’s address: ‘Breakers ahead, 1950, p. 1. °
—_— Program Athletics, 1932, p. 93. Y
—. Athl 1993 p. 165. '
~. Review of studies on athletics, 1954 p- 167.
'—. Best pracuccs in selection of students, 1955, p. 67.
—. Problems in college physical education program. Athlems, operational guides, 1955,
p- 178, °
KeLLiHER, M. S Jop analysis of the dumx of ,athletic dxrcctors m selected colleges and
universities, 1956, p. 277.
Kenney, H. E. A required ph)sxca] cducativn program supplemented by proficiency exami-
“nations an‘d“gmdancr -1949, p. 38.
~. The défense of the ph)sxcal education rcquxrcmem at the University of Illinois, 1958,
225,
. -,-p Principles of facilities, p]anmng, and utilization, 196] p. 143.
—. An evalyative study of the required physical education program for men at the University
of Tllinoss, 1956, p- 203..
KeocH, ]. A conflict in mse:?rch concerning the rclztionship’of motor ability and afhletic
participation to personality; measures, 1959, p. 117. '
" —. An capluiatory study of non- athletes with high motor ability, 1960, p. 42. .
KereiLss, R. W. \Icetmg problems created by increased enrollments through the use of

/' proﬁcxcncy examinations, 1958, p. 33.

KESSLER,"W. V., IsMAIL, Al H, and CHRISTIAN, ] E. Body composition relative to motor
aptitude {or pre-adolestent boys, 1963, p. 54: s

KierEr, ApoLpr: Training for skin diving and'scuba diving, 1956, p. 333.

KipHUTH, R, J. H. Are athletics being dccnﬂ)hgsxzcd in the Ivy chgucP 1959, p. 178. !

KisTLER, ] W. Attitudes expressed about bchan\)r denionstrated in certain speufic situations
occumng in’sports, 1957, p. 55.

—. Future directions in physical education, 1962,\p. 1. *

Knarp, C. Student teaching, 1954, p. 76.

Korscaarp, R. Flag football in ¢he intramural program, 1907,, p. 205. v

KranOwER, H  Nuuonal Sunvdy. Health and phisical education tcacher loads in higher
-education, 1946, p. 36. ;

KM\Z L. G. Summary: Physical education and/or athletics, 1942, p. 53. .

KREFCHMAR, R. T. New.activities and changes in the,service programs of sone colleges and
universitics, 1954, P 40. . A

~. Professivnal preparation of tcachers of health aqd physical education in liberal arts
colleges, 1955, p. 99. ' ~ v -

Kusig, L. S. Technical and cmotivnal problems which LOnfl'Ont the educator in the ficld of
physical education, 1947, p. 13. s

. LABurt, H. A. Discussion of technical and’%ﬂional problems, 1947, p. 21. |

Lacy, D, and Nixon, J. E. Principles of law affecting l:){gysxcal education tcachcrs, 1959,
p. 161. , ;
v . ') ‘|

,  J A " 198

ERIC R

Aruitoxt provided by Eic:




R . . .
‘ . » Appendix . o

.
’

Lanpiss, C. W.' The relative influence of various physical education activities on motor ability
and physical fitness of male college freshmen, 1952, p. 79. .

LANGTON, C. V. Contributjons of health education to college physical education, 1954, p. 20

— Study of collége freshmen possessing a low level of, motor fitness, 1954, p. 171. '

—. Oregon teacher education standards in. health education, 1954, p. 173.

LAPorte, W R. Annual report of the Committee on Curriculum Research: Selection and
adaptation of activities, 1940, p. 83; '1941, p. 100; 1942, p. 61; 1943, p. 29; 1944, p. 44;
1946, p. 41; 1947, p. 75; 1948, p. 89; 1949, p. 97; 1950, p. 90; 1951, p. 100; 1952, p- 128;
1953, p. 101; 1954, p. 104; 1955, p. 22. : .

—- City surveysof *health and physical fitrress programs, 1944-45, p. 44. N

— Camping score cards for evaldating the health, sanitation, and safety of organized camps,
1947, p. 75.

—. Attainment standards for use by clementary teachers; 1954, p. 104.

LarkiNs, R C Some problems in the professional preparation of teachers of phypcal educa-
tion, 1944-45, p. 13, : ) ) :

Larson, L A. Report of the Commuttee on Problems of College Physical Education, 1951,
p- 112 v, .
—. Basic research in determining the Anherent worth of activities, 1956, p. 129.
7 —. Mecasurement and evaluation, 1956, p. 239. ‘
LAWTHER, J. D. Suggestions as to post-war plans for physical education, 1943, p. 17.
- —- Methods and principles of teaching physical education, 1952, p. 127.
- The Pennsylvania Staté University studies on strength development, majntenance, and
related aspectt, 1958, p. 142. .
v LAWTHER, ] D, andl Daws, E. C. Prind niques of teaching physical education,
1940, p. 91; 1941, p. 1G5. .
LawTHER, | D, and Coorex, ] M. Methods and principles of teaching physical education,
1955, p. 25. ' v -
+ Lem K. E. Some current problems in physical education, 1946, p. 7. . ?
Lesee, H. C. Liability for accidents occurring in intramural programs, 1953, p. 67.
. ~. Lega liabilities for injuries in the service program, 1954, p. 34.
—. Group discussion! How we do it; 1956, p. 207. . -
— Developments in legal liability for accidents and_accidertt insurance, 1956, p. 240.
.— Insur?nu: and legal problems; 1957, p. 282.~ -

— A sufvey of the critena fo! Znarding of grades in selected service courses, 19‘1, p. 64.
LEwerten, ] O A arative study of two methods of teaching beginning swimming,
1952 - . '

. 'LTE, G 'E Reportof the Comtaittee on Federal Coopegation in Physical Education, 1940,
. wp. 80. .
. L6, F. S. Weaknesses inthe college intramural program, 1940, p. 47. ,

—. A pangrama of recreation, in defensé impact areas: summary, 1941, p. A

LocaN, G., and McKINNEY, W. C.- The service program: A challenge to intellect, 1963, p. 17.

Loken, N. € Coordination of intramural and refjuired physical education programs, 1949,

L(?N’G, J. W. Are our programs well-oriented 1n this jet-propelled age? 1960, p. 92.

#Loseg, F. C. Conference control of intercollegiate athjétics, 1958,,p. 113.
, » LoveiEss, ] € Abstract of an analysis of the dutjés of the state directors of health and
‘physical education in the United States, 1952, p. [74.

P 5

T Lowe, H. E An adjustment of the physical educatipn requigement for veterans at Columbia
" Collegg, Columbia University, 1947, p. 53. ’
' —- Sports preferences: Abstract of a study 1, p. 120.
LumtEey, A, E. ;Recommended intramural pfOcedures for smaller colleges, 1949, p. 11.
Mackenzie, h:JM. The natatorium, 1957, p. 156. Vo .
—. Needed reyearch in aquatics, 1963, p. 108. .o
Macay, E. Wy The effect of fest following warm up upon physical performance, 1960, p. 45.
—. A compiljtion of reported rescarch studies completed or in progress in member institu-
tions of th¢ CPEA, 1961, 1962, p. 110.
MaLLerT, D[R An edudator vicws the contribution of campus intramural sports programs, N
1961, p. 94. . ' ) )
MarsH, A. Y. President’s address, 1947, p. 8. .
J
194 8
® '
(4] ) '

ERIC

ARl oc Provisea o Enic: ] ) S
o o ) ' . 2 U Z .




R Cumulative Index .

MAaRTIN, ]J. F. Scholarship of senior athletes at Wcslcyan'Univcrsity, 1946, p. 82.

—. Athletics andl the college physical education assocmjon, 1959, p. 169. .

MARrTINEZ, R. H. Physiologic effects of swimming 100-yard races in Water of five témperatures,
1961, p. 108, - , ;

MasLEY, J. W., and Jones, L. ¥, History and trends,"1952,"p. 95.” .

Mason, J. G. Is it necessary and desirable to emphasize athletics and have winning teams?
1961, p. 8. ’ T .

Massev, B. H. The structure of th's CPEA, 1956, p. 39.

—. Implementing basic research in physical education, 1956, p. 131. ., -

—. Scholarship in physical cgucation and the hberal arts, 1956, p. 356.

—. Measurement and evaluation created in institutions of higher education by increased
enrollments, 1957, p. 215. ‘ . ‘

—IResearch and the bagic instructional program, 1962, p. 49. .ot

Massey, W W. A study’of selected non-medica} factors purportedly rclated to longevity and -+ &
morbidity of male athletes and nop-athletes a™NJCLA, 1955, p. 143,

—. The fatigue effects of continucus ballistic movement gprsus sustained effort in non

* ballistic performance, 1960, p. 31 } )

—- A comparison of sclected motor movements relative to physiological critenia, 1961, p. 125

MastroPAOLO, b A., and JacksoN, W. E. A synthesis of new and superior attack skills for
fencing, 1961, p. 121. . .

MaTTHEWS, D. O, Sigma Delta Psi ay an intramural activity, 1959, p. 100. o r

—. Intramural injuries, 1960, p. 148. .

— High schools can be helped to improve the status of ‘their intramural programs, 1962,

. 57. ) *

-—?Why are officials nee 1963, p. 38.

Mavserry, R, P, Isometrigfexercise and the cross-transfer of training effect as it relates to
strength, 1959, p. 155.

McApam, R+ E. An investigation of the effects of physical training upon cardiovascular
components in the male adult, 1957, p. d —_— .

McBrioE, F. A. A developing univf:rsity program of basic instruction; 1962, p- 40. ,

McBripe, M. L. Derivation and application of the principles of the W.W.II reconditioning
program to the yniversity program, 1954, p. 150. N

McBrior, R. M, Summary of outdoor education discussions, 1956, p- 345.

McCart, R A. Best practices in placement.of physical education teachers, 1955, p. 78.

McCair, R. H. Problems created by intercollegiate athletics in teacher education programs,
1956, p. 181. . ;

McCARTI!:Jz, W. H. Eligibility problems in the Eastern Conference, 1948, p. 80.

McCroy, C. H. A return to fundamentals, 194§, p. 73.

,— Basic research in physical education related to child development, 1956, p- 109.

—. Promotion of physical fitness exercises in.the home; 1956, p. 312.

—. Scholarship: Growth in both breadth and depth, 1956, p. 353. . * ¢

— Should college physical education programs be primarily for the present or for the, future
1957, p. 300. -

- Histgry and trends. Problems faced because of increased enrollments, 1957, p. 238. -

—. Suggestions on selling the required physical education program to a university faculty, ,
1958, p. 228. .. N

MCCleTl:L, K. J. Syccesses and failures of the service program of physical @cation at
Michigan State College, 1949, p, 34. . ’

McCueeiN, W, E Recruiting desirable undergraduate students for the profession, 1956.

. 191! ) .

MgCUTCHEON, J. E. Intramural sports at the Univcr'sity of Toronto, 1949, p. 17.

McDonouct, T. E,” The collége intramural program, 1947, p. 110.  ~

—. The Emory University gymnasium~An evaluation, 1950, p. 17.

—. An cvolgig required physical education program, 1950, p. 54.

—. President’s” address, 1952, p.- L

—. Program: Physical educition and hygiene, 1952, p. 91.

—. Physical education apd hygiene, 1953, p. 159.~

—: Physical education and hygicne, 1954, p. 164, -

- Operational principles relative to program. Physical education and hygiene, 19'55, p. 176
! 195
Ta . o .
)
ERIC 408 ‘
- . R .

» ' G




Appendiy °
—. Evaluation of pattern of annual CPEA meetings, 1956, p. 47.
. —. Program: Physical education and hygienc, 1956, p. 247. *
—. A program of physical education and athletics which reflects, the unique goals of an
institution of higher cducauon, 1959, p. 174. . @52 -
McINTYRE, N., and SNYDER, R. The weight shuft factor in the golf sWing, 1962, p. 105.

McKinnes, W, C, and Locan, G. The service program. A challenge to intellect, 1963, p. 17.

* McKENZIE, M. 'M. Public relations in intramural sports, 1951, p- 84.
McMuLiis, T. E. What are we edncaung for? 1951, p. 17. - !
MEANs, L. E. Physical education in juntor colleges, 1958, p. 192.
MEeLviy, B. L Play, recreation and lewsure time, 1961, p. 83,
MEenpeisonn, E. J. Recent trends .md developmients of extramural activities in colleges and
. mversities, 1956, p. 155. ' .
—.. Tlte 11th annual conference of the natjonal intrainural association, 1961, p. 100.
. MER(,LR, E L Responsipthity for financing intercullegiate athletics from the standpoint of
self-support, 1949, p 82.
" Mereoitd, W. F." The five year plan of the School of Educ;mon the Unw;rsuy of Pennsyl-
. vama, 1947, p. 62. ~
— Recvmmendation of the v]acksen's Mill Confergnce in Physical Education 1949 p- 7.
—. Sume cffects of the Jackson’s Mill and Pere \’Iarqucua conferénces on teacher education,
19J2 p- 63. ’ [
—. Development of the ‘cvalnative schedule, 1954, p T
—. References on professional preparation, 1954, p. 186, - - B
—. President’s address, 1955, p. 1. s
—. Professional prepardtion,. 1955, p. 195.
—. Professional education and public relations, 1955, p. 198.. .
Z.. The réle of intramural sports 1n education, 1956, p. 138 . >
MerFpiTH, W. F. Public rclations, 1956, p. 25Q.» >
—. Public relations and increased enrullment in colleges and umvcrsma, 1957, p. 244, .
Megrrick, R. D. Control objectives in archery, 1958, p. 253. .
MessersMITH, L. Audio-visual aids 1n the teacher education program, 1950, p. 8.
—. Substitutiuns of ROTC for ph)Slcal &Iucauon i American colleges and unnversmcs,
© 1951, p. 29.
v METC \up T. N. The physical fitness program for the Navy College trammg program, 1942, )
48.
M*E)u_ks C R, and Ounsachr, F. W. The effects of dlﬂercnt types of exercise upon the
strength of a sclected muscle group, 1963, p. 113. ‘
MILU\EL -l(D Jr. Effects of physial exctuse on the cardiovascular rccovcry from hard
ex P - T e—— (3
| ILLER, R D. Thc clccmc program of physteal education at ihe Unnmm
Berheley, 1948, p. 37. S »
MiLnEr, A. The atypical in a hospital program, 1960, p. 114. '..‘ ot .

R Mirciire, E. D. New worlds to conquer, President’s message, 1934, p,
Miienic, E. D, and oTHERs. Furum discussion on the sanity code of the National Collegiate
* .Athletic Association, 1950, p. 8l.
" Moexncy, F. J. Evaluation study of prufessional preparation of tcachers of health; physxcal
education, and recreation—a New York State project, 1954, p. 68.
MokksrT, D. C. An undergraduate curticulum fur professional preparation in physical educa-
tion 1n a state teachers college, 1955, p. 105.
—. Orienting students to physical education, 1960. p. 83.
MoaTuoMmERy, R., and RicuArpson, D. E. Mimimum activities competencies needed by men
physical education students in Caltfornia, 1958, p. 79.

.

, MoxtoyvE, H. J. Thé xesearch seminar, 1956, p. 350. . v
—. A synthesis. Phystological cffects of physical education with special reference to men's
. college service programs, 1938, p. 120. e : Ve
~"MooRE, A. C. Origin of thirty-three sports, 1962, p. 133
. -—. A proposed curriculum for lrammg sport historians, 1963, p. 136. ’

Moore, K. Procuring and compensating officials, 1963, p. 40.
Mook, V. M. Report of National Touch Football Rules Committee, 1955, p. ' 159.

~-. Report of college facilitics for intramural sports, 1956, p. 145. . o
186 B -
’ e ¢
L S ) .
ERIC 244 .
. , R S

-~ - , ¢




ERIC - "+

Aruitoxt provided by Eic: .

(‘ 3
‘ Curmnulative Index

MoxrHovsz, L E Opportuniues for advancement of physical education knowledge, 1956,
p. 136. ¢

Morcas € W The place and value of adapted physical education n our colleges and
universities, 1938, p 208, -

Montarty, M J Relatuonship of certain phvsical and emotional factors to habitual poor
posture ambong school children, 1951, p 134 :
Morranp, R B A philosophical interpretation of the education views held by seven leaders

———_1n_Amencan phvaical educauon, 1959, p 125

:

- building an intramural point svstem, 1950, p 139 .

Morrrrr. M E  Ehgbility of athletes 1946, p %

Mumier, P A positive approach to forfeus in the :ntramural program,.1959, p. 103
— ldeas. for intramurals; 1962, p 59 ’

vaciL € Highlights of elementary school physical education programs in the Lnuted States,
954, p 181,

Xas, J B Leisute ume education and the democrauc pattern, 1940, p. 11

724 To travel hopefully, 1947, p 30.

— Importance of the siyll-learning years, 19533, p. 4. ’ 4

" Nairow, J. Plaung area respoasibiliies of offcials, 1963, p. 43

NEALE, #¥8 A magazine views the world of sport (1), 1956 6.
‘\'m..\' Imprdiement in physical education—a profmxmmpomnbxhzy, 1953, p 48,
— Profesional prefaration of teachers in phvsical education, 1956, p 283.

NesoN, D O Studies of transfer of learning 1n gross motor skills, 1958, p 150

NesstEy, G T The reqdired phvaical education prégram at Ohio University, 1948, p. 23
Nesstey, C T. and otHegs Trends: Meetung basic personality needs, 1955, p. 5

NEwBERG, § Adapung the physical education program to the atypical, 1960, p. 116.

".\'Lcriou,ﬁj H Report joint session with small college group on intercoliegiate athletics,

1947, p 66.
— Foomall costs 1n the :ndependent hiberal ants college. 1930 p 77
— Intramural* contributions to the college program, 1952, p 35.

" NiEmpyer, R K Part versus whole! methods and massed versus distributed practice in the

learning of sclected large muscle acuvities, 1959, p. 122 '

Nron ] E' The coach as a clas room teacher and physical education teacher—implications
‘for teacher educagon, 1951, p 43 .

— Intermn programs Nggeichers, 1961, p 47.

Nmxow, J E. and Staton, W M Control objecuves in sclected sports, 1938, p 241,

Niown, ] 'E and Lacy. D Prinaples of law affecung phyvsical edication teachers, 1959,
p 161 .

Noroae, C L. Relaung the phyvsical ed&auqn program l§ the objective of fitness, 1941, p 62

— Summary discussion of teacher education. 1947, p 1538/ .

— President’s address: Tearmwork, 1948, p 2. -4
— The evaluation and accreditation.of insuitutions engaged in professghal prefaratioft an

health, physical education, and recreation, 1952, p. 42. \ .
— Organization and staff. Problems during the next decade, 1957, p 223 ’

— The improvement of soual behavior in the physical education program for the general
college student, 1958, p. 48. ‘ *

~ Developments in national standards and guide for the evaluation, and accredntation of
professional preparation un health education, phyvsicl education, and recreation education,
1960, p. 69,

— The role of public universiies 1n physical education professional preparauon, 191, p Y P

Oserteurrer. D Report of the Commuttee on the Contribution of Colicge Physical Educae

tion to Nauional Preparedness, 1940, p. 73. -
— Supplement 12y yo the Report of the Committee on the Contribution of College
Phasscal Fdwcation to Na-.onal ‘Preparcdness. 147 p 56 : '

—- Report on &he relaugns of the Asoaation to selective service, 194445, p 42

— President’s address, 1946, p 2. SwF

— 'Our wartime problems, 1951, p. 32. ' . \‘ﬁ, ¥

— Intercolleguate football, 1952, p. 12, - N
Oxextrierer, D, and Howamd, G. W  Tentauve statement of a workink philosophy of
- teacher preparation in physical edacauon. 1M0, p, 103, 1941, p 120

D 197




| " Appendix

OerManN, B, C. H Standdirds for institutions offering teacher education curncula in health
and physial educatigh, 1950, p. 67.

—. Best practices mn recruitment of students. 1935, p 62

—.-Area of interpretations and objectives, 1956, p. 252.

~ Interpretations and objecuves, 1957, p. 2183,

— Changing patterns of graduate study in physical educauon, 1960, p. 76. !

Onnmacut, F. W, and Mevess, C. R. The effects of different types of exerase upon the
strength of a selected muscle group, 1963, p. 113

OkTAvEC, F. L Goals for phvsical fitness for times of war in 2 democracy, 1941, p 67

Oros, L. W Intramural sports 1n a teachers college, 1950, p. 41

Oresen, F. A Post-war physical education for college men, 194445, p. 40,

OrT, R. R. Physical, health, and recreation educauon in Canada, 1954, p. 58.

Owens, L. The relationship ° between achievement on several physical tests and physical
education grades, 1963, p. 79.

PALMER, C.-~The,obligations of the graduate school to its students, 1959, p- 96.

~ V‘ocational aspegts of physical education, 1953, p. 9

Partin, W C. A U.’)mpa.nsun of three approaches 10 umproving general motor ability, 1962,

. 93.

P}'_Asz. J M An‘cxpcnmcnul approach to the undergraduate preparation ot tachm of
physical education, 1958, p. 93.

PuiLiies, B E. Adapted sports in Velerans Adminstration hospitals and domicilianes, 1953,
p- 36.

Preer, R. A. Physical educauon and sports in Burma, 1958, p. 202.

Porxpoxf, R. H. A legal structure for Lability protection of skin diver clubs, 1956, p. 330

« PRucz, H. D. New trends at the University of Ilhnois, 1947, p. 114.

—. Should physical educauon be required or voluntary? 1949, p. 22.

—. Socal, moral, and spiritual values, 1953, p. %4.

—. Control objectives in balancing and pyramid building, 1958, p. 255,

-

—. Control objcaivaax’p-gymnasucs. 1958, p. 272.

Prcz, H. D., Staton, W. M , and BookwaLTer, K. W. Objectives. Progrels report, 1955, p. 15.
Price, H. D Physmical education in India, 1960, p. 147. " .
PrRITCHETT, Noktos. Our present duty, 1941, p. 17.

Rass, W. W. Current procedures in the activity program for physical education ma;or
students, 1951, p. 48.
Rarick, G. L. Control objectives in volleyball, 1958, p. 293.
Remner, G, P. The effects of five methods of exgrase on the strength, endurance, and acncm
potentials of the vastus lateralis, rectus femons, and vastus medialis musdes, 1960, p.
Rers, F. D General educauon in the professional preparation of the physical educztion
teacher, 1960, p. 58.

REUTER, E. R. A service course in weight control, 1958, p. 41.

"RADADS, . A H, Natonal College Touch Football Commuttee report, 1952, p. 27.

—. A survey method for the revision of an intramural handbook, 1953, p. 71.

—. Report of the Nauonal Touch Football Commuttee, 1956, p. 161.

Ruooa, W. P. S(udcm atitudes toward the university service course program for mef,
1958, p. 129.

Rxmmgow D. E Health educauon needs of physuzl’ ed“QLZz 1952, p

—. Early selection of physical educauon doctoril degree candidates, 19,59 p g5,

—. Ethical conduct in sport situations, 1963, p. 98. ~\

Ricnaroson, D. E., and Monteoser:, R. Mumumum activities competencies needed Ry men
physical education students in California, 19 . 79.

Rioex, G L Miami University phvsi cation for men, 1947, p 42,

Rmer, & L, and otuers Foru ssion on the Sanity Code of the NCAA, 1950, p. 81

Rosi, F. B. The effect of “on regional subcutaneous fat awcumulauons (An Abstract),
19618p. 118.

—. Possible m

of cooperation—A first step, 1963, p. 46 N

r

Rocers, tials in the preparation of 2 nation for modem warfare, 1940, p. 6.
, M. L., and_§uaw, ]J. H. The physical education requirement in colleges and univer-
sities of the Unite States, 1947, p. 4. /
198 .
Q ‘ ) o 7

\

LRIC 2.6




\

Aruitoxt provided by Eic: .

/ Cum}ulat:'ve Index -

Rouxry, G O Rapomibih't?&nandng intercollegiate athletics from the standpomnt of
physical education, 1949, p. &¥.

Rurr, W K Trends and outstanding practices in boys’ physical education in the secondary
level, 1958, p. 189,

Runquest,’K. C. M ement and supervision, 1956, p. 236.

—- Relation of phiysical education to recreation, 1956, p X3

Ryay, H R. The broader concept of intramurals and receation at college or umiversity
lgval, 1959, p. 108,

SaLysi D. J. Conwol objecves 1n football, 1958, p. 266.

Satmdns, R H The evolution of the rules and playing styles in basketball, 1951, p. 96.

Saporg, AV Contributions of Joseph Lee to the recreation and other soqzl movements 1n

.

the LUnited States, 1953, p. 124. .
— jAmmon program elements in professional preparation of physical education and recrea-
on personnel, 1957, p. 317. -

— A study of the present status, future needs, and tecommended standards regarding space
used for health, physical education, phyucal recreation, and athleuss, 1961, p- 137.
SavacE, C. W. College physical educatibn ard the First World War, 1940, p- 33.

Scuerxex, R, and Cuemry, 5. Types of medical protection for iptramural injunes, 1958,

p. 97. N

Scunett, H W Implementing the findings of the Washington Conference on Physical Edu.
cauon; in the Southeast, 1956, p. 208, | .

ScrorT, CArt P. Post-war challenges to the CPEA, 1943, p. 6.

—. President’s address, 194445, p. 2.

—. The post-war required program, report of the Rutgers Conference, 1947, p- 26.

57T, H; A. The ramparts we watch, 1940, p. 3. )

— Implications of recent army medjcal examuination statistics, 1941, p- 54.

—- Report of the Committee on Teacher Education, 1947, p. 97.

>

—. Professional sta 1955, p. 200. .
—. Recruitment—§ problem of professional concern, 1956, p. 254. .
~. New directions in intercollegiate athletics, 1957, p. 194. .

—. Professional status, 1957, p. 246.

—. Physical education as a phase of general education, 1957, p- 302.

—. New direcuons m physical educatiorf, 1959, p. 8.

Scort, T M Adapted physical education at the secondary and university level, 1957, p. 4.
—. Organization and administration of adapted physical educauon, 1958, p. 211

SeatoN, D. C. Summarization: Required curriculum, 1952, p. 140. :

L]
.A'}'zciliu'a, equipment, and supplies. Problems caused by increased earoiiments, 1957,
230

:—?Coeduau'on in the service curriculum, 1957, p. 276.

SesresT, H  Problems in evaluation of required physical education programs, 1954, p- 32.

— Washington Conference on Physical Education, in the Southwest, 1956, p- 213.

~ Student attitudes toward certain aspects of the required physicl education program at
the Agncultural and Mechanical College of Texas, 1959, p. 151. ,

Szmiee, A. H. More efficient scheduling and multiple use of faalities, 1958, p. 23.

.Senwoop, J J Integration of physical education with physical medicune and rehabilitation
relative to the preparation of professionial personnel, 1953, p. 147. ‘

—. Animatc. projection as a kinesiological research tool, 1955, p. 141.

Seymonre, EMory W. Control objectives in ice hockey, 1958, p..288.

SHAFFER,"G. W. The psychological aspects of athletics, 1940, p. 41.

SHARMAN, ] R. Proposed fitness program for students «n colieges and un.versities, 1942, p-17.

Suza, E ] The nature of the required physical education program in Southern colieges
and universities, 1948, p. 30.

=. Abstract A critical evaluation of;the poliaes governing Amencan intercollegiate athleucs,
1955, p. 138. :

-— ’I‘hepgnduate internship in education, 1961, p. 50.

The purposes of physical education in higher education, 1961, p. 57.

SHAW, J. H The operation of a value system in the selection of activities and methods of
instruction in physical education, 1956, p. 227. . -

—- Washington Conference on Physical Education. Where do we go from here? 1956, p. 218.

199




%

Appendix

— The changing role of the College Phisical Education Association, 1959, p.

SuAaw, ] H, and Rocers, M. L The physcal education requirement in collegcs and univer
sitees of the United Staes, 1947, p. 34.

Sua?, C. T. Effects of ¥pecific sports upon fitness, 1\507 p. 67.

SueLton, R Contributions of adapted physical .education to college physical educauion,
1954, p 26.

—. Phisical education for the at\pxcal studcnu at the Unuversity of Iihinos, 1960, p 119

SHL\R H. Best practices in the “follow-up ' of physical education students, 1955, p. 83.

—- Co-education in the servive curriculum for coilege students under the elective program,
1957, p. 273 /

— Controf objectines i anghing. 19::8 p 251

SHENR, H. A, and "Jaczson, C. O. The ofi campus program—patterns and problems, 1956,

p- 199.

Suermal, H L. Aspects of visual percepuon and ther relauonship to motor activity, 1950,
p- 8. . '

Suerman, N and otuers. Forum discussion on the Sanity Code of the NCAA, 1950, p. 81.

Sits, G D. The effect of physical activity upon the physiques of partiapants in college
physical education programs, 1957, p, 74.

SitL, Frank D The role of the research laboratory in the graduate program of physical
education, 1959, p. 81.

—. The role of the swate college in the preparation of the (czc_hcx for a career in health and
physical educauon, 1961, p. 29,

SnrmH, E. B. College physcal Gaming program, Army Air Fomcs Flying Training Command,
1942, p. 40.

—. Three score years: Presidént’s address, 1957, p.

—. Workshop—future directons of the CPEA, 1962rp 145.

SurTH, J. Outdoor education: What and why, 1956, p. 335.

—. Fadlities for outdoor educador‘ 1957, p. 154.

SnypER, R Summary report, National Faciiies Conference. 1957, p. 167. |

SnyDER, R, and McIxTyre, N. The weight shuft factor in the golf swing, 1962, p. lO

SnipEr-R. A, lmerpxe(auon and umplementation of the Jackson Mill Conference, 1949, p. 71.

—. Summary meeting: Teacher education, 1951, p. 63.

—. A functional approach to professional preparation in physical educauen, 1952, p 49.

—. Current practices and trends in the required service program, 1953, p. 76

—. Stalus of professional preparation in physical education for men in three dustricts of the
Amenican Assocation for Health, Phylical Education, and Recreauon, 1953, p. 149.

—. Leadership for college physical education, 1955, p. 191.

—. Leadership for college physical education, 1956, p. 256. .

—. Leadership probiems faved by our profession because of maased enrollment for next
10 years, 1957, p. 248.

«. Extra pay for additional school services, 1957, p. 253,

—. The cruaal years of professional preparation, 1958, p. 64.

—. Interpreting physical education to the several faculues—the UCLA story, 1958, p. 234,

—. The role of the jun.or college in the preparation of physical educauon teachers, 1960,

5.

—? Images of the future 1n physical education, 1961 p- 1.

—. Jumior college coordination tn professional preparation, 1961, p. 27.

—. Selected 1ssues in professional preparation, 1963, p. 143,

SPRAGUE, VERNON S. Teacher educauon standards in physical education, 1953, p. 15.

—. An experimental project in upgrading profgssional education, 1959, p. 69.

Srurceon, J. H Body size and form of Amencan born boy: of Dutch ancestry residing in
Michigan, 1960, p. 48.

Starrorp, G. T. The place of sports in national morale, 1941 p- 78.

- Startorp, F. S. How can college physical eduauon meet (he nceds of jouth in the world

today? 1951, p. 10.

StaLEy, L. G. Intamural finance plan at the Ohio State University, 1946, p. 32.

—. Three problems’in intramural administrauon, 1950, p. 33.

S7ALEY, . C. Report on the Pere Marquette Graduate Study Conferenoce, 1949, p. 77.

—. The status of college phynical edusation personnel, 1952, p. 101.




] f . \ . ?
Cumulative Index W

s .
i Highlights of Personnel Status Committee Repost, 1954, p. 136. , '
—- Next sieps in college physical education, 1956, p. 1. |
* —. Graduate sudy in physical education and schalarship, 1958, p. 56.
- grgota regarding the history and scope of sport and the need for training sport histonians,
1963, p. 129. .
' $TALEY, S C. History of sport, 1963, p. 134,
STATOR, W. M. Basic research relaung physical education to health, 1956, p. 95.
— The influence of ascorbic acid in munimizing post exerase muscle soreness 1n coliege
men, 1952, p. 88. » * ' '
— Influence of certain factors of housigs on the incidence of acute biolaryngologic cond:-
, tions ammong ¢o students, 1953, p.“127. .
— Recent researcl/in health and gerontology. Implications for the cimculym in physical
education,, 1954, ¢f. 88.
—. Trends: Meeting basic personality needs, 1955, p- 5. .
StaTON, W M.; BOOKXWALTER, K. W.; and Puce, H. D. Objectives: Progress report, 1955, p. 15.
Statox, W. M, and Nmxon, J. E. Control objectives in selected sports, 1958, p- 241.
StecoerpA, F R Basic research relating physical education to physiology, 1956, p. 104.
STEmHAUS, A. H A report on some recent studies dealing with the physiology of exerase
and training, 1952, p. 97, =R
—- Principal principles of physical education, 1954, p. 5. -
— Some facts from physiology to illustrate scienufic prinapMgin athietic training, 1954, p. 5.

‘—. Abstract of studies in learning and conditioning, 1954, p..189.

STONE, G. P. Some meanings of American sport, 1957, p. 6. ™

STRUCK, R. F. Co-cducation in the college physical educauon service program, 1957, p. 278.

Swisner, I W Criteria for administration of the public relations program 1n physical educa-
tion, 1960, p. 1084,

Tar, W J What is being done in the South in regard.to outdoor eduction on the college
level, 1956, p. 341, 2 )

TreozoLp, J. J. The college and total mobilization, 1951, p. 5.

THoMas, F. V. The rehabilitation and education of World' War 11 veterans, 1944-45, p- 33.

Tromas, L. G. Is college physical education “tfaditional” or “progressive™? 1963, p. 9.

TiErney, R | The ‘implications of developments in teacher education for professional
curriculg in physical education, 1959, p. 136, -

TjAver, C. Physical fitnesi irf the United States Army, 1942, p. 25.

Trapr, W. G. Study of social integration in a college football squad, 1953, p. 139.

Turner, M. S. Intercollegiate athletics without gate receipts, 1959, p. 169.

—. Emphasizing educational athletics, 1961, p. I1.

Turriz, W. W, and orners. Effect of eating at various times on subsequent perfoftnances
in the 440-yard, half-mile, and one-mile runs, 1963, p. 117. . ,

Tyrance, 'H. J The trend of award giving in inmgxural programs of some colleges and
universities, 1955, p. 164. .

VALENTINE, A. Intercollegiate athletics and the education of citizens, 1948, p. 65. -

VaN Huss, W. D. Orientation to instructional physical educauon at Michigan State Univer- .
sity, 1960, p. 95. ’ s, -

WacLow, I. F. In-sergice training, 1959, p. '18.

WAKEFIELD, M. Publications and professional advancement, 1956, p. 302,

Warns, EARL. Factors assodiated with the selection of insuitutions by advanced degree cands-
dates, 1959, p. 91.

Warters, E. Graduate professional education—Interpretations and trends, 1957, p. 308.

Watters, L. Physical training for naval aviation cadets, 1942, p. 20.

Weaver, E ] Problems in the admuinistration of a department of physical education and
athletics as a single administrative unit, Part I, faalities and equipmrent, 1960, p- 53.

Wesster, R W A survey of physical education requirements for college graduation, 1943,

.24, . )

”Wgss, R. A Circulatory respiratory responsg to moderate (submaximal) exeraise, 1957, p. 112,
WELCH, J. E. The influence of sports on the Amherst plan of physical education, 1963, p. 124.
WERNER, A. C  Physical education and the development of leadership charactenstics of cadets

at the U. S. Military Academy, 1962, p. 100: " : Vo .
WESTRAEMPER, R: The stadium, 1957, p. 164/

e oo e 201 R

ERIC T o209 .

Aruitoxt provided by Eic:




Appendix

WesToN, A. Physical education in Italy, 1957, p. 173,

—. The undergradua(e prcparation of physlcal education majors for community activitiey
and services, 1958, p. 73.

— Interpreting physical education to students, faculty, and the communu.y, 1960, p. 104.

WHITTAKER, H. M. Intramural sports in larger universities, 1949, p. 13.

WickHorst, F. H. The physical needs, of the college student, 1342, p. 44.

Wiopotes, C. C. Problems in the administration of 2 department of physical education and

athletics as a single zdmmistd{we unit, Part II, public relations, 1960, p. 54.

Wiesan, E. E The physical trjuning program, Army Specialized Training Division, 1942,

p- 32.

WiLkinson, J. J. A study of reaction time to a kinesthetic and a visual sumulus for selected
groups of athletes and non-athl¢tes, 1939, p. 158.

WuLiavs, J. F. An analysis of thejcrucial issue in American college athletics, 1948, p. 73.

WiLsdy, E. B. Summary of addr on intercpllegiatg athletics, 1949, p. 94,

Wireman, B. O. A comparison of fpur approaches 1o inaeasing physical EUQL%I, p- 112

—. Role of history and philosophy .n determuning future directions in physical education,
1962, p. 27.

—. & new concept of the service program, 1963, p. 21.

Wisg, R. A. Purposes of physical education for college men, 1953, p. 132.

WOELLNER, F. P. The pyramid of university life, 1958, p. 9.

Wousens, C. P. Electromyographic study relauve to movements of thg/a( hip joint, 1960,
p. 27.

WoLFFE, J. B. Basic research relating physical education to sports medicine, 1956, p. 115.

Yoine, C. H. Problems in college physu,al education adminmistration. Organuzation and staff,
1955, p. 180,

Youneg, g H., and Craic, B. Control objectives in adapted physical educa\uon, 1958, p. 244.

Yunasz, M. S. Intramurals and physical fitness, 1939, p. 114.

Zmciex, E. F. History of profwnonal preparaton for physical education in the United

States (1861-1948): Abstract, 1951, p. 144.

—. An American family, 1954, p. 51

~—. Hustory of professional preparation for physuzl edumt)on in the United States (1861
1948), 1934, p. 144.

—. Physical education down under, 1955, p. 122.

~—. Here and there around the world, 1956, p. 324. N

~—. Here and there around the world, 1957, p. 169.”

—. Case method teachung of human relauons and administration in physical education and
athletics, 1959, p. 76.

ZenTt, R, Basic instruction workshop report, 1962, p. 52.

—. Report: First basic instruction meeting, 1963, p. 16.

,;_
©

Zuaro, A, C. Intramurgls on the shuttle system, 1955, p. 170. .
N .
» -
v >
i/
’ '
.. .
/ . A\
- :

202

210 S

Aruitoxt provided by Eic:




